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Unit 1 People

Part | Listening
Exercise 1 True or False

You are going to hear a conversation between an interviewer and Mr. John Smith,
a taxi-driver. Before you listen, read the following statements carefully and try to antic-
ipate what John’s answers might be. As you listen, write T for the correct statement and
F for the incorrect statement.
( ) John can remember almost all the streets in London.
John usually carries a street map with him.
John often drives far away in bad weather.
John sometimes goes to places outside London.
John gives his home telephone number to passengers.
John dislikes being disturbed on the day of rest.
Intending passengers can make phone calls for a cab.
Taxi-drivers enjoy listening to the radio programs while driving.
John’s organization tells John where to pick up passengers.
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John’s colleagues don’t exchange information about queuing passengers.
Exercise 2 Multiple Choice

You are going to hear part of a talk given by an American teacher. Before you lis-
ten, read the following questions and choices carefully. As you listen, answer the ques-
tions by circling the letter A, B, Cor D.

1. The speaker thinks that

[A] Americans do not have typical lifestyles of their own

[B] people welcome accurate generalizations about their nationalities

[C] Americans have more typical features than other people do

[D] many Americans do not like the “typically American” statements
2. It’s difficult to summarize American ways of life because

[A] Americans are different from Europeans

[B] America doesn’t have a homogeneous society

[C] American people have nothing in common



[D] Americans focus too much on their individual differences
3. Which of the following statements is TRUE?
[A] American people don’t want to be typical
[B] Italians are Christians while Germans are not
[C] European people are also concerned about car culture and generation gap
[D] Britain displays greater variety in climate and landscape than America
4. The speaker quotes a European’s words to indicate that
[A] lifestyles in the two continents are different
[B] Europeans may follow American lifestyles
[C] Americans should also learn from Europeans
[D] Americans should make themselves known to others
9. What will the speaker probably talk about next in the speech?
[A] European lifestyle
[B] Americans’ interest
[C] American customs and conventions consistently observed
[D] Comparison between American and European continents

Exercise 3 Questions and Answers

You are going to hear a talk about a famous fashion designer. Before you listen,
read the following questions and try to anticipate the possible answers. As you listen,
answer the questions by writing NO MORE THAN THREE words in the space provided.
In the real test, you will hear the talk TWICE.

1. When was Coco Chanel born?

2. What kind of childhood did Coco have?

3. Where did the Chanel fashion concept come from?

4. What did Coco think women’s clothes should be?

5. What was her ambition before being a fashion designer?

6. Where did Coco get inspiration for her first designs?

7. What was the street Cambon known for since 19107

8. Who would most likely be Coco’s patrons?
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9. How did Coco Chanel complete her designs?

10. How did Coco make advertisement for her latest creations?

Exercise 4 Blank Filling

Fill in the following blanks when you listen to the tape.

On the evening of November 29, 1993, despite near-freezing temperature, Yetta
Adams apparently went to sleep on a bus bench in Washington, D.C. The next morn-
ing, this 43-year-old mother of three grown children was (1) dead on the
bench, surrounded by shopping bags and (2) only by an old blanket. Adams
had been a familiar face to office workers and (3) people in the neighbor-
hood. Once an employee of a preschool, she had long (4) severe depression
and an (5) to painkilling drugs.

Every winter, homeless people like Yetta Adams (6) on the streets dur-
ing cold nights. Typically, there is little (7) attached to their deaths, and in
some (8) authorities can never even identify the (9). However,
Yetta Adams’ death received (10) attention because of where she died: right
across from the U.S. Department of Housing and Urban Development.

Yetta Adams was (11) one of many people in the United States who live
on city or suburban streets, in (12) buildings, in subway stations and train
yards, in public parks, or in (13). According to a 1993 estimate, the nation’s
homeless population is at least 700,000 and may be as (14) as 3 million. Giv-
en the limited space in public shelters, at a (15) hundreds of thousands of
people in this country are homeless and without shelter.

Homelessness is (16) in both industrialized and developing countries. In Great
Britain, some 175,000 (17) accounting for about 400,000 people are accepted as
homeless by the government and are given (18). An even larger number, perhaps
1 million people, are (19) away from government assistance or are sharing a
houschold with relatives or acquaintances but want (20) accommodations. In Third
World countries, rapid population growth has outpaced the expansion of housing by a wide
margin, leading to a rise in homelessness.

g Part [ Reading

Exercise 1 Cloze

Read the following text and fill each of the numbered spaces with ONE suitable
. 3 .



word .

Various studies have documented the differences in family organization among so-
cial classes in the United States. In the (1) class, there is a particular empha-
sis (2) lineage and maintenance of family position. One is considered not
simply a member of a nuclear familybut ____ (3) a member of a larger family tra-
dition (“the Rockfellers” or “the Kennedys”). As a (4), upper-class families
are quite (5) about what they see as “proper training” for children.

Lower-class families do not often have the luxury of worrying about the “family
name”; they must first struggle to pay their bills and (6) the crises often asso-
ciated with life in poverty. Such families are more (7) to have only one par-
ent in the home, a situation which presents special challenges in (8) of child
care and financial needs. Children in lower-class families typically (9) adult
responsibilities — including marriage and parenthood — at an earlier age than children
of (10> homes. In part, this is because they may (11) the money
needed to remain in school.

Social class differences in family life may not be as striking as they once
_____(12). In the past, family specialists agreed that there were pronounced con-
trasts in child-rearing practices. Lower-class families were ~(13) to be more
authoritarian in rearing children and more (14) to use physical punishment.
Middle-class families were more permissive and more restrained in (15) their
children. However, these differences may have narrowed (16) more and
more families from all social classes have turned (17) the same books, maga-
zines, and even television talk shows for advice on rearing children.

Among the poor, women often play a significant role in the economic

(18) of the family. Men may earn low wages, may be unemployed, or may
be (19) from the family. In 1991, 46 percent of all families headed by
women with no husband present were (20) the governmenrt poverty line. This
compared with only 7 percent for all traditional dual-parent families.

Exercise 2 Multiple Choice

Read the following text and answer the questions by choosing A, B, C or D.

Traditionally, family researchers have suggested that divorce has a more detri-
mental effect on boys than on girls. These researchers have often written that the ab-
sence of fathers is more harmful for the development of boys than for girls and that
girls receive greater emotional support from custodial mothers. However, more recent
studies have led to a reexamination of these long-held assumptions.

Psychologist Neil Kalter and his associates supervised clinical work with more
than 600 children of divorce over a 10-year period. In addition, they interviewed and
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tested about 500 research subjects and conducted preventive intervention programs for
about 2,000 children in public schools. Kalter’s work shows that boys and girls react
differently to divorce, but that traditional views concerning their reactions are not
necessarily accurate. '

Boys from divorced families are often angry and combative and may develop de-
linquent behavior. They frequently resist the authority of their mothers and teachers,
become involved in fights at school or in the neighborhood, and wunderachieve at
school relative to their abilities. The reduced interaction with their fathers which typi-
cally results from divorce has a clear and negative impact on sons.

For girls, the harmful effects of divorce emerge somewhat later than for boys,
sometimes only in adolescence or even in adulthood. When compared with daughters
from intact families, daughters of divorce are more likely to have feelings of lowered
self-worth. The absence of a caring father leads many daughters to wonder if they can
be loved by a man; indeed, these girls may believe that their fathers left home because
their daughters were not attractive or lovable enough.

In suggesting that divorce has a more detrimental impact on boys than on girls,
many researchers maintain that custodial mothers develop closer relationships with
their daughters than with their sons. However, for the adolescent female, this may be
a mixed blessing. A daughter of divorce may find it difficult to achieve a healthy sepa-
ration and independence from her mother. Moreover, as she struggles with her emer-
ging sexuality during her adolescence, a young woman may face additional complica-
tions if she is sharing a home with a stepfather or a close male friend of her mother.

Kalter’s studies show that the detrimental effect of divorce often appears earlier
in boys than in girls — and that this detrimental effect is sometimes more obvious and
more dramatic in boys because of their greater tendency toward aggressiveness and an-
tisocial behavior. Nevertheless, these studies remind us that we should not underesti-
mate the harmful impact of divorce on girls.

While divorce can obviously be a painful experience for both female and male
children, it is important to avoid labeling young pcople as “children of divorce” as if
this parental experience is the singular event defining the life of a girl or boy. Large-
scale studies in the United States and Great Britain have shown that some of the alleg-
ed negative effects of divorce actually resulted from conditions (such as poverty) that
existed before the parental separation. Moreover, if divorce does not lower children’s
access to resources and does not increase stress, its impact on children may be neutral
or even positive. Divorce does not ruin the life of every child it touches, though its
effect on a child is not always benign.

1. The main idea of the passage is that
[A] divorce is more harmful to boys than to girls



[B] children from divorced families tend to commit crimes

[C] divorce doesn’t always have negative effect upon children

[D] the impact of divorce on female children should not be underestimated

Neil Kalter’s research suggests that

[A] boys are more aggressive and combative than girls

[B] traditional views on the influence of divorce upon children might be inaccurate

[C] girls study better than boys do at school

[D] the absence of fathers is more harmful for the development of boys than for
girls

The negative impact of divorce on girls may include the following EXCEPT that

[A] they have closer relationships with their mothers

[B] they probably feel they can no longer be loved by a man

[C] they feel difficult to cope with a stepfather

[D] they are more likely to have a fecling of lowered self-worth

Compared with girls, boys from divorced familics sometimes demonstrate greater
harmful effects of divorce because .

[ A] boys spend less time with their mothers

[B] the effect is more obvious and dramatic in boys

[C] boys tend to be more aggressive

[D] boys are not as mature as girls at the same age

. Which of the following statements is NOT correct?

[A] Labeling young people as “children of divorce” may cause greater pain to
them.

[B] Divorce always has harmful effects on children.

[C] People often ignore some other conditions that underlie the unhappiness of
children from the divorced families.

[D] Divorce brings problems to children but sometimes it doesn’t influence chil-
dren so much.

Exercise 3 Word Study

Find the word or phrase in Column B which has the same meaning with the word in

Column A chosen from the above text .

=W N =

Column A Column B

detrimental a. aggressive; ready to attack
combative b. good

delinquent ¢. not touched

intact d. harmful

06-



5. alleged e. claimed
6. benign f. approach
7. access g. criminal

Exercise 4 Gapped Text

In the following article some paragraphs have been removed . Choose the most suit-
able paragraph from the list A ~ F to fit into each of the numbered gaps. There is one
paragraph which does not fit in any of the gaps.

As Swann headed west, an eastbound Buick veered onto his side of the road. At
the wheel was a 16-year-old girl driving on her learner’s permit. She was trying to pass
a minivan, but had failed to see Swann’s pickup. The vehicles slammed into each other
head-on. Swann’s truck turned upside down and exploded in flames. Swann and one of
his passengers were killed; the other two were severely burned. The teenager and her
mother, who was also in the car, were badly injured.

A simple error on a clear day, by a novice driver on a straight stretch of road,
cost two men their lives and left three young boys fatherless. Every day in America
good drivers, obeying speed limits and the rules of the road, are nonetheless injured or
killed by careless, drunk, inexperienced or reckless drivers.

1.

The kind of accident that killed Philip Swann and his friend is a top killer of in-
nocent drivers. Head-ons killed 42 percent of the good drivers in our survey. For those
behind the wheel, death by an oncoming auto can be particularly devastating because
of the laws of physics: the speed of both cars multiplies the violence of the collision.
And they are often the most sudden and unavoidable. “It doesn’t appear that Swann
had time to take evasive actions. It was over in a second,” says an accident investigat-
or.

Surprisingly, our study shows that only six percent of head-on collisions were
caused by drivers passing at inopportune times. Twenty percent occurred on curves
where often a driver going too fast veered into the opposite lane. But the great majori-
ty, 63 percent, happened when drivers were steering straight. The clashes were likely
caused by drivers who were distracted by other things (kids, changing a CD, talking
on a cell phone), or who fell aslcep. or nearly so, and drifted into oncoming traffic.

2.

“That tracks with our experience.” says a driver. “More fatal accidents of every
type seem to occur in nice weather when drivers may relax their guard; in bad weath-
er, the majority of drivers tend to be more cautious, more attentive.”

. 7 .



