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_Ahother Literature Anthology?

Access Literature is a compact, three-genre literature textbook designed for the

‘Introduction to Literature, Writing About Literature, or Literature for Composition

course. It covers fiction, poetry, and drama, and introduces students to the ele-
ments of literature they need to understand in order to analyze and write critically
about literary texts. Access Literature provides students with a grounding in the tra-
ditional canon that is a vital part of our literary heritage, while at the same time
presenting the diverse voices that are an essential part of our cultural record and
an exciting force in contemporary literature. ,

What makes Access Literature different from other introduction to literature
texts is the inclusion of images from everyday culture in order to show students
how much they already know about literary concepts such as irony, point of view,
and symbolism, for example. Students already savvy to the importance of setting
in other media (even if only intuitively), will more easily understand how setting
functions in a work of literature when presented with a photo of a bookstore pre-
tending to be a comfortable study, and when the workings of that artifice are made
clear. Students already familiar with plot will appreciate that even the television
commercials use plot in ways similar to literature. Movie posters, tattoos, urban
street murals, computer icons—all are visual texts our students interpret with ease
every day. In Access Literature, we have found visual gateways into discussion of
more difficult literary concepts as well. The way a student understands irony as
presented visually in a movie poster, for example, becomes a gateway to under-
standing irony in literary texts.

Each chapter begins with visual images related to the students’ everyday
world, followed by a brief commentary explaining how the images reflect the
concepts being taught in that chapter. For example, Chapter 6 (covering point of
view in fiction) begins with screen shots from popular video and computer
games. The commentary explains how the perspective of a narrator in a work of
fiction resembles the perspective of the video game player’s persona in the narra-
tive of an interactive electronic game. Thus the student’s familiar activity of
choosing a character to “be” in a video game becomes a gateway to understand-
ing what we mean by first person narration or third person limited omniscient
narration in fiction.

A Student-Centered Approach

We believe that helping students learn to read, think, and write well is one means
by which we empower them to go out and become engaged, to take an active part
in their world. Quite often we find that students present themselves for college
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instruction with little background in or understanding of literature in a formal
sense, but with a hunger for storytelling and a love of the rhythms of music. These
existing interests, with the right approach, can be translated into an understanding
of complex narratives, poems, and works of drama. A student who realizes—
through our real-world and pop culture examples and visuals—that her interest in
and knowledge of movies and music is also transferable to an interest in short sto-
ries or plays is well on her way to being able to participate in the kind of literary -
discourse we would like our students to be capable of.

Flexibility for Instructors

We are concerned not only about individual students and how they learn, but
also about individual instructors and the need for flexibility compatible with
different teaching styles and various ways of organizing the course syllabus.
Access Literature offers a progressive balance of traditional texts and diverse
voices—a variety of selections to ensure that our book is flexible enough to be
adapted to different teaching styles and emphases. Chapters as well as reading
selections can be taught in any order, and we have included a thematic table of
contents in the instructor’s manual for those who would prefer to organize the
syllabus thematically. The thematic listing is also useful for generating essay
topics.

Features of Access Literature

Chapter Openers from Everyday Culture
That Engage Students

Chapter openers begin with visual images drawn from a wide range of familiar
places, from TV commercials to graffiti, from NASCAR to the World Wrestling
Federation. Access Literature welcomes students into literary discourse by helping
them realize that the elements of literature they discuss in the classroom simply
reflect concepts and ideas that we encounter in our daily lives. In other words, lit-
erature itself is simply a reflection of human experience, and everyday culture is
the access point from which students can begin to understand literature:

» In Chapter 1, movie posters serve to visually represent elements such as setting,
characterization, and irony.

* Computer icons help to explain metaphor and symbolism in Chapter 8.
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* In Chapter 20, advertisements help illustrate open form in poetry.
* Protest and performance poetry are introduced in Chapter 22 using graffiti.

* In Chapter 26, WWF scenarios provide an illustration of conflict and climax in
the discussion of plot and form in drama.

Literature and Its Access Points

Access Literature offers instructors and students a full array of readings, and infor-
mation on the authors who bring this literature to life.

* The Readings—We have sought a rich diversity of works to represent characters
and voices from various socioeconomic backgrounds as well as diverse racial
and cultural experiences. Our students increasingly need a sense that literature’s
interests and themes are cross-cultural, that our world community is growing
closer, that there is more and more cultural cross-fertilization. We believe that it
is important for this to be represented accurately not only to students at urban
and remarkably international campuses like our own, but also at campuses
where the student population may not yet be as diverse.

* The “Bookshelf” Chapters—In addition to the carefully-selected readings used
to illustrate literary concepts in each element’s chapter, there are also collections
of additional readings in fiction (Chapter 12), poetry (Chapter 23), and drama
(Chapter 31).

* Author Pictures and Biographical Information—Author photos and their bios
help students realize that these works of literature were written by real people
with real lives. In the poetry unit, biographical notes on 59 poets are collected in
a separate chapter.

* In-depth Author Profile Chapters—Profile chapters of Flannery O’Connor in
fiction, Langston Hughes in poetry, and David Ives in drama lead off each unit.
In choosing these three authors, we liked the mix of a contemporary writer, a
modern poet and an avant-garde playwright. We feel the thematic balance is
optimum here too: O’Connor raises profound moral questions, Hughes brings
to the fore the importance of racial history and progress in American society,
and David Ives’ irreverent, cutting-edge comedies never fail to delight stu-
dents. These profile chapters not only give students a close look at the three writ-
ers’ lives and work but also serve to introduce students to discourse in each
genre.

* “Talking Lit” Readings—At the end of most chapters, we have included
reading selections that include excerpts from critical articles, interviews,
reviews, and other materials that help illuminate the literary texts in each
chapter.
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Closer Looks at Literature

In addition to the chapters one would expect in a literature text, we have also
included chapters designed to offers students a different view of literature:

* Chapters on Myth—Within each genre unit, we have included a chapter on
myth: Myth and Fiction (Chapter 9), Myth and Poetry (Chapter 21), and Myth
and Drama (Chapter 29). We have found that students respond well to a discov-
ery of cross-cultural mythic patterns in literature. The study of mythic patterns—
as defined by Carl Jung and later elucidated by Joseph Campbell—leads students
to extraordinary recognitions having to do with universal human experience as
well as the specifically American experience.

Cutting Edge Chapters—Each genre unit also contains a Cutting Edges chapter
that examines works that are avant-garde, provocative, and grassroots: Chapter 11,
“Metafiction and Avant-Pop,” Chapter 22, “Protest and Performance Poetry,”
and Chapter 30, “Grassroots Theater.”

Assignments That Engage and Teach

* Your Turn—Talking and Writing about Lit—Following the works of literature,
students will find study questions, writing topics, and DIY (Do It Yourself) cre-
ative writing exercises. We find that many students who are difficult to engage
respond well when asked to try out the craft of fiction, poetry, or playwriting
themselves. Our DIY topics are easy to spot; each is accompanied by an oval
DIY icon.

“Questions to Ask About”—Each genre profile chapter, introducing that genre,
includes a list of “Questions to Ask About” the works in that genre. These boxes
can serve as essay prompts, study guides for exams, or advice to help students
when they are exploring reading selections.

Student Essays

Student essays on fiction, poetry, and drama topics appear within the genre units
as well as in the writing and research chapters at the back of the book. We have
included a total of twelve student pieces that serve not only to model a range of
rhetorical modes, but also to demonstrate to students that they can produce liter-
ary commentary, that theirs are also voices offering interesting interpretation and
discussion of the works of literature we read together.

Sidebars That Speak Students’ Language

In our own classes, we find ourselves using frequent examples from film, popular
culture, and common culture in order to explain literary concepts to students. This
led us to the idea of including such materials in the book in sidebars and boxes and
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giving the book a contemporary, magazine-like design that students will find more
appealing. Three types of sidebars appear in the book:

* From Page to Screen Boxes—As most instructors have learned, references to
films are a reliable way to connect with what students already know about plot,
characterization, setting, symbolism, metaphor, etc. We have included “Page to
Screen” boxes throughout Access Literature to help your students realize how
much they already know about plot, characterization, setting, symbolism, etc.,
through their enjoyment and discussion of movies.

* Pop Culture Boxes—The material in the Pop Culture boxes draws attention to
the similarities between discussion of a work of literature and discussion of
music, a comic book, video game, or film, using textual and visual images and
examples that make the connection vivid.

* FYI Boxes—These informative boxes may contain (for example) further biogra-
phical information on the writer, on trends in literature, historical information,
integviews, or visual material that relates to one or more of the readings in the
chapter.

Critical Thinking, Research, and Theory

Although we have provided a chapter at the back of the text on “Talking and
Writing About Lit” (Chapter 32), the teaching of critical thinking skills and writing
strategies is not confined to that chapter alone but is present everywhere in the
book. Instruction in literary analysis is woven into the chapter material across the
span of these pages. This encourages students to think about generating ideas for
essays and approaches to organizing them. Perhaps most crucially, it can also be a
way to help them learn critical thinking skills in the context of, for instance,
explaining characterization in a story, or comparing two poems, or demonstrating
how Shakespeare uses dramatic irony in a scene. We believe we should be helping
our students learn to think independently at every step, just as a parent who teach-
es a child to ride a bicycle runs alongside for a time but hopes to be able before long
to step out of the way and watch the child ride upright unassisted.

Knowing that students at this stage of their development as writers and
thinkers still need a guiding hand, our chapter “Talking and Writing About Lit”
guides students through the writing process as it also models effective rhetorical
modes for literary analysis. It contains student essays in each genre as well as one
on fiction and film. The student writers are analyzing and explicating works that
appear in the text.

Also in Unit Four of the text is “Sources for Researching Lit” (Chapter 33),
which includes instruction in how to find reliable sources (including electronic
sources), write the research paper, format in-text citations, and create the Works
Cited list (MLA style guidelines are modeled for students). This chapter also con-
tains a student research paper that was written by our son Jake Winn—a college
student—whose critical thinking skills frequently surpass our own.
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Lastly, Unit Four contains “Access to Lit Crit: Whose Interpretation Is 1t?” In
this chapter various critical approaches to interpretation are explained and mod-
eled through analysis (from the perspective of each of the schools of critical theory)
of Eudora Welty’s “A Worn Path.” A wonderful film production of “A Worn Path”
(directed by Bruce R. Schwarz) is available from Wadsworth, for those who would
like to combine literary criticism with film criticism.

At the back of the text, we have also included a very usable Glossary of
Literary Terms. The words defined there appear in bold type in chapter discus-
sions, and we have provided an index of terms so that students are also referred to
the pages in text where these concepts are explained and used in the context of
literary analysis.

Ancillaries

The ancillary program for Access Literature includes an instructor’s manual and
DVDs and videos from the Wadsworth Original Film Series in Literature.
The instructor’s manual for Access Literature includes:

* Suggestions for using each of the chapter features

» Thematic Table of Contents

¢ Sample Syllabii

¢ An introduction to using Lit21

* Brief discussions of the “Your Turn” questions, three suggestions for writing
projects, and a suggestion for a group activity

* “A Way Into” section for each poem that offers instructors a starting point for
discussing each poem

e Suggestions for using the “Talking Lit” selections

In addition, five of the reading selections in Access Literature are available on
VHS or DVD for any instructor adopting Access Literature, including Alice Walker’s
“Everyday Use,” John Updike’s “A&P,” Langston Hughes” “Salvation,” Eudora
Welty’s “A Worn Path,” and Raymond Carver’s “Cathedral.”

In these pages, we seek to help you, the instructor, establish a conversation
with your students in a way that both informs and delights them. We hope, then,
that our text is informative, democratic, and inspiring.
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NTRODUCTION
for Students—Getting Literature

Whose Lit Is It Anyway?

Iif you thumb through this book, you will see an array of visual images, from movie
““posters to fine art, from computer icons to subway graffiti, from video game screen
shots to famous authors. We hope our book looks interesting to you from the first
time you open its cover. In creating works of literature, fiction writers, poets, and
playwrights (whose works you will encounter here) are hoping to embody human
experience—life itself —within their stories and lyrics. Literature is not the dry and
dusty stuff you dread; it is instead like life itself—full of sights, sounds, smells,
powerful and quirky characters, blood, death, joy, shock, disappointment and hope.

You may read from many sources of information on a daily basis (the news-
paper, a biography of a recent political figure, a recipe book, your biology text-
book). Unlike these more strictly informational types of writing, literature is imag-
inative writing. Fiction writers, poets, and playwrights strive in each of these
imaginative genres (types of writing) to convey not simply information or factual
knowledge, but also emotional knowledge, and often even what we call wisdom,
or vision. Imaginative writing attempts to reflect the whole of human experience,
in all of its various dimensions. The study of literature is an invitation to come
along and explore the territory each writer guides us through, and to make dis-
coveries there. Each author’s territory is filled with sights and sounds, and viva-
cious or mysterious characters greet us at every turn. It is a journey of the head and
of the heart. Fiction writer Eudora Welty says it this way:

Both reading and writing are experiences—lifelong—in the course of which we who
encounter words used in certain ways are persuaded by them to be brought mind
and heart within the presence, the power, of the imagination. This we find to be
above all the power to reveal, with nothing barred. (The Eye of the Story, 134)

The three genres of imaginative writing which we will be studying, then, are
fiction, poetry, and drama. Although fiction includes short, medium length, and
long forms (the short story, the novella, and the novel), we will focus on the short
story. Reading shorter fictions allows for greater cultural breadth in our discussion,
and it helps illustrate a broad range of fictional techniques and styles. We will also
study poetry, and you will find that the craft of writing poems has been equally
varied. We will read long and short poems, lyric and narrative poems, poems in
fixed forms and poems in open form. And we will study drama by reading plays
which illustrate the general elements of the craft of playwriting. We will explore
the work of William Shakespeare, still considered the greatest dramatist in the
English language, and works by modern and contemporary playwrights as well.

It is important to study these forms of imaginative writing which we call litera-
ture, then, because of what sets them apart from more reportorial and informational

ix
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forms of writing. But there are also things which the study of literature has in
common with the study of other forms of written expression. Reading fiction, poetry
and drama in a context where you are encouraged to think, interpret, discuss, com-
pare ideas, and do your own writing about what you discover will also help you
sharpen your analytical skills. Much attention is given today to the importance of
developing critical thinking skills, and the study of literature offers an excellent
opportunity to do just that. At the same time, you will be sampling stories, poems,
and plays that most readers find pleasurable to discover and discuss.

A third reason to value the study of literature is that it provides a window on
other cultures, perspectives, ways of life, even other historical periods. All writers
are storytellers. Reading the stories told by voices from many cultural back-
grounds not only helps us to broaden our understanding and appreciation of our
differences and unique attributes, it also helps us to discover how very much we
have in common. Among people of every cultural heritage represented in
American society, stories are told and remembered. And in every culture in our
global community storytellers are at work creating many forms of literature.
Human beings need these ways of exploring their experience and trying to explain
their environment and their lives to themselves. People who succeed especially
well at this task often seem like spokespersons for an entire culture or group or his-
torical period. Examples might be: the African-American dramatist August Wilson,
whose cycle of plays about the Black experience of American society spans many
decades; William Shakespeare, similarly, for Elizabethan England (and, truly, for
all of us); and Chinua Achebe, whose fictions explore tradition and change in post-
colonial Africa. In addition to these more familiar examples, new or often over-
looked voices will be heard here as well: Bi Shumin, who makes real the experience
of contemporary mainland Chinese characters; Junot Diaz, who makes vivid the
experience of Latino Americans recently arrived from the Caribbean; and Anna
Castillo, the Chicago-born poet of Toltec/ Aztec ancestry, who depicts her people’s
experience, both ancient and modern. Despite the variety of cultural and geo-
graphical landscapes represented here, there is nonetheless a common project that
all of these imaginative writers are engaged in. Truly, it is the territory of the
human heart that they are all exploring first and foremost.

No one needs to be taught to enjoy stories and lyrics and dramas: the desire
for them is clearly universal and instinctive. These creative forms existed in one
way or another even before written language, and certainly long before Johann
Gutenberg’s printing press (ca. 1437) began to make the printed word more widely
available in the Western world (the Chinese, incidentally, used movable type as
early as 970). No, we don’t need to be taught the enjoyment of literature or the
desire for a story. But we can learn, through study and discussion, how to under-
stand more fully what we are reading. Sharpening one’s skills of analysis can help
to accomplish this.

Learning to analyze and discuss literature simply means learning to ask inci-
sive questions, Analysis may sound to some students like a thing to be dreaded;
it’s a word that, for some, conjures up a notion of a process that is sterile, blood-
less, or elitist. Literature, though, is anything but that; it is full of life and noise and
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action; it is vivacious; it is rowdy with sights and sounds, smells, unforgettable
characters. Literary analysis is simply a matter of taking the story (or poem or
play) apart, down to its nuts and bolts, to see what makes it run. Analysis is also
exploration and discovery, a journey through each writer’s territory, gathering
there what meanings, ideas, and insights the writer has worked to reveal to us.

The questions we ask, the discussion we have about a short story or play, are
much like the discussions of films, comic books, video game narratives, and even
the stories that are the underpinnings of WWF scenarios and rap artists’ raps. It's
all storytelling.

Furthermore, what we call the “elements” of literature—plot, character, set-
ting, symbolism, metaphor, theme, rhyme, rhythm, conflict, myth, to mention a
few—are all present in the everyday world around us. This may sound like a rad-
ical statement, but in a sense it’s also stating the obvious. In the chapters that fol-
low, you may recognize many things that you already know (the “aha!” factor).
These recognitions will hopefully be followed by an assurance and confidence
about discussing literature (the “I get it; I already know this stuff” effect). The sug-
gestion of irony in a movie poster or trailer (like that for Hell Boy) will translate into
confidence in recognizing irony in stories, poems, and plays. The “aha!” that com-
puter icons are actually symbols for things in the real world as well as cyber-
metaphors about them will morph into the knowledgeable discussion of symbol-
ism in a Nathaniel Hawthorne story or metaphor in a poem by Langston Hughes.



