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GENERAL (I)

INTRODUCTION

As we all know, words make up sentences and sentences make up paragraphs. But
what exactly is a paragraph? And what is a good paragraph? This is what we set out
to deal with in this unit. :

We can look at paragraphs from two perspectives. First, we can look at them
from the outside by asking ourselves such questions as “How are my paragraphs
going to look to my readers? How long should my paragraphs be?” These are impor-
tant questions because one of the main functions of a paragraph is to divide a long
unit of writing into smaller units so that readers can have short breaks and absorb
more easily what they are reading.

We can also consider paragraphs from the inside by asking ourselves “What is
a paragraph supposed to do? What should | keep in mind when | am writing one?”
These are also important questions because another major function of a paragraph
is to develop an idea.

Therefore, a good topic sentence is of utmost importance to an effective para-
graph. The topic sentence tells the reader what the paragraph is about and what the
writer’s idea is on this topic. It is the most general and most important statement in
the paragraph. It contains the controlling idea.

To illustrate our point, we need to have some supporting ideas. Therefore, an-
other essential quality of a good paragraph is unity. A well-written paragraph has
only one*point to make and every sentence in the paragraph supports that point.

But how can we put those supporting ideas together? The development of a
paragraph calls for coherence. To help readers move through a paragraph smoothly
without losing their way, we have to use certain devices, some of which will be cov-
ered in this unit.
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PART | WARM-UP ACTIVITIES
£ S T T 2 e s

Purpose: This part serves as unit orientation, the purpose of which is to help students
generate ideas for the completion of a given paragraph.

Suggestions for teaching

Ask students to work in groups to talk about what they know about the topic and share each
other’s knowledge. Then on the basis of the group discussion, ask each of them to choose
from the ideas they have written down and write a paragraph either on the adVantages oron
the disadvantages of having a mobile phone. Make sure that students keep the first draft, as
more work will be done on redrafting in this unit. Warm-up Activities should take no more
than 25 minutes.

Suggested answers to the group discussion

. swlages 0 1 ~ Disad
It is very convenient. You can make a call | It is quite expensive.
whenever and wherever you want to. Its radiation is harmful to health.
It is especially helpful in an emergency. Answering calls in public places such as on a
It saves time. You don’t have to search for bus is embarrassing.
or await the turn for the public phone. Making or answering calls while driving is dan-
You can always be reached when you are gerous.
needed by others. You can always be reached by your parents or
In an information age, it can help you to get your boss.
the information you want in the quickest | It may ring at the moment when you least want
way. it to.
It may help you to grasp any chance to suc- | You may receive calls from strangers or adver-
ceed. tising companies and have to pay for them.
You can play games and surf the net through
the phone.
Additional Work

Display the picture and ask students to talk about it. This activity aims to supply some rel-
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evant information where it is hard for the teacher to find information as such.

PART I PARAGRAPH

Topic Sentence

Suggestions for teaching

In this section the teacher should guide students to find out what basic features a topic
sentence has. Students should be encouraged to think, discover and then draw a conclu-
sion. In order to achieve effectiveness in teaching, group or pair work is encouraged.

Ask students to work in groups or pairs to fill in the following table.

Television programs for children have become increasingly violent.

Learning a foreign language is more and more important for young people.
Cathy is the kindest neighbor I have ever known.
The food we eat has a profound effect on our health.

Now ask students to work in pairs or groups to comment on the following topic sentences
and to make improvements where necessary.

2. The spelling of the word centre in British English is different from that in American En-
glish.
Comment: too specific
Improvement: British English is different from American English in spelling
3. Different countries with different customs.
Comment: This is not a sentence, but a fragment.
Improvement: Different countries have different customs.
4. The local food is terrible.
Comment: too general, too emotional
Improvement: The local food is tasteless and greasy.

Now, ask students to summarize the features of a good topic sentence.
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A good topic sentence should have at least the following features:
1. It is a complete sentence.
2. It contains both a topic and a controlling idea.

Ve Jolve Ve T IV T o)

3. It is neither too general nor too specific.
4. It tells the reader what to expect in the paragraph.

Ve gl
LRV XN KSRV NS

mmmmmmmmmmmmmmmmm

Organizational Structure

Suggestions for teaching

The approach adopted here is that of induction, that is, the teacher shouid guide students to
find out from the sample paragraphs how a paragraph is organized. Students should be
encouraged to think, discover and then draw a conclusion.

Sample 1

Suggested answers to the questions
1. Yes, it is at the beginning of the paragraph.

2. Three examples are given in the paragraph to support the topic sentence. One is of rats, another
of dogs and the last one of people.

3. The last sentence serves as a concluding sentence. It draws an inference based on the informa-
tion already given.

Sample 2

Suggested answers to the questions

1. It is at the end of the paragraph.

2. All the other sentences provide supporting details.

3. The paragraph structures are different. In Sample 1, the topic sentence is at the beginning of the
paragraph, followed by supporting ideas. There is a concluding sentence at the end of the para-
graph. However, Sample 2 begins with supporting details and ends with a topic sentence.

Sample 3

Suggested answers to the questions
1. The third sentence in the paragraph.
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2. Objects of different colors and shapes that are on display are described to support the topic
sentence, such as boxes, lemons, oranges, apples, lettuce and other vegetables, grapes, avoca-
dos, Indiana corn and squash.

3. Yes, it is the last sentence in the paragraph. It restates the main idea.

4. In this sample, the topic sentence is in the middle of the paragraph. This paragraph is set in a
narrative context, so before the writer introduces a new topic for the descriptive paragraph, he
must continue the narrative. The first two sentences tell us where he is and what he is doing and
then he focuses on the topic of the paragraph—the produce displays—which he describes in the
rest of the paragraph. The last sentence rounds off the paragraph by reiterating the topic.

Now, ask students to summarize the organizational structure of a paragraph on the basis of
the exercises.

mmmmmmmmmmmmmmmmm§
| o §
The position of a topic sentence may vary according to the organizational structure used.
For beginners, there are three basic positions to place the topic sentence: 1) at the beginning g
of a paragraph, 2) at the end, and 3) in the middle. If there is no topic sentence at the end of the
paragraph, there should be a concluding sentence there. It either restates the controlling idea
§ or draws an inference. A paragraph is not complete if it is not properly ended. §
VRN R XY R R A RN RS I XL 3 XL I XS A R A R S R D RS SRS SRS SRS

Unity
Sample

Suggested answers to the questions

1. Paragraph B, because it has achieved unity, while the sentences in Paragraph A are assembled
at random and are difficult to follow because they do not provide details to develop the control-
ling idea of the paragraph.

2. Two approaches are given as supporting details in Paragraph B to develop the controlling idea
expressed in the topic sentence. One is about the balance between science and non-science
courses and the other is about a mixture of easy and difficult subjects. The second approach is
further developed by adding two more supporting examples. All the four sentences serve to
support the topic sentence of the paragraph. Therefore, they are appropriate details and the
paragraph has achieved unity.
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Here is the complete outline for Paragraph B.

Topic sentence: New students should give careful consideration to the
courses they want to take in their first semester at college.

Approach 1: For one thing, they should Approach 2: They should also try to get a mix-
balance science and non-science ture between subjects they find fairly easy
courses so that they do not have too and those that are difficult for them.

many time-consuming labs.

Example 1: For instance, the stu- Example 2: The student who
dent who does well in history but does not plan carefully and
expects to have a terrible time takes five tough courses the
with calculus might plan on tak- first term may wind up on
ing both in the same semester to scholastic probation.

balance the work load.

Coherence
Sample 1

Suggested answers to the questions

1. The first sentence of the paragraph is the topic sentence.

2. These are the key words of the paragraph. They are closely related to the main idea. The repeti-
tion of these key words and phrases holds the sentences together and helps to remind readers of
the focus.

Sample 2

Suggested answers to the questions
1. Yes. Many transitional signals have been used to help link the sentences together and to permit
easy passage from one idea to another,
2. At least eight transitional signals are used.
The attitudes I take toward Frisbee are dual. First, T consider each flight as an individual
act, unrelated to how badly or well I threw the disc last time. Second, I try to achieve a balance
between concentrating too much and not concentrating enough. If I lack the first attitude, I feel
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a little ashamed when the Frisbee fails to reach its intended target; this feeling can make me
throw even worse the next time, specifically because of my fear that that will happen, and so on
in a vicious circle. On the other hand, if I congratulate myself too much on a good throw, I'm

inclined to demand the same performance from myself each time. This is_also self-defeating.

Therefore, I try to isolate each flight as something to be experienced anew.

Now, ask students to work in groups and try to think of some other transitional signals com-
monly used in writing and add them to the following table.

To link ideas together

second, next, third, besides, finally, moreover, furthermore, in ad-
dition, and

To indicate time

after, later, first, next, then, afterward, from then on, meanwhile,
now, until, while

To give examples

such as, for example, for instance, to illustrate

To show similarity

likewise, also, in the same way, similarly, too, in the same manner

To show contrast

but, although, however, in contrast, on the contrary, on the other
hand, unlike, whereas, while, yet

To show causation

because, as, since, due to, for, for this reason, now that, owing to

To show consequence

therefore, as a result, consequently, thus, accordingly

To emphasize or restate

above all, after all, in fact, particularly, that is, namely, in other
words, especially, indeed, as a matter of fact, no doubt

To conclude a point

to sum up, to summarize, to conclude, in a word, in conclusion, in

brief, in short, in summary

Sample 3

Suggested answer to the question
The italicized words are pronouns. They stand for nouns that appear earlier in the sentence or in
previous sentences, in this case, a sprained ankle. Proper use of pronouns helps to link the sen-
tences together and prevents monotony as well.

Sample 4

Suggested answer to the question
In this paragraph, the words I want a wife who are repeated several times, which produces a dra-
matic unifying effect. Deliberate repetition of sentence elements can draw people’s attention and
help achieve coherence. The effectiveness of this technique depends on the ringing of those iden-

tical elements.
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Now, ask students to summarize the four basic techniques to achieve coherence.
§mmmmmmmmmmmmmmmmm
Several devices can be used to help achieve coherence in a paragraph:

1. Repetition of key words and phrases
2. Transitional signals

(e T T~ T 1) Je TV )

3. Use of pronouns
§ 4. Repetition of sentence patterns

[V

e e lve Ve Ve Ve lue Jelle Valve Jelve Ve lVe Ve Ve FalVe VAl Ve ValVe Vel Ve JelVe VeIV JelVe Je e vl

Unit Summary

Ask students to summarize what they have learned in this unit, i.e. the features of a topic
sentence, the organizational structure of a paragraph, unity and the basic techniques to
achieve coherence.

PART Il FOLLOW-UP EXERCISES

1. This exercise can be done as homework after the first session.

2. Ask students to look at each other’s homework in pairs, and encourage them to comment
on each other’s writing, using what they have learned in this unit. If time permits, a few
pairs can be selected to present their comments to the whole class as a way for them to
share with each other their ideas and opinions. Students should keep the comments for
further revision at the end of the unit.

3. 1) A person can look for a job in several ways.
2) Penguins resemble human beings in many respects.
3) One’s personality plays an important role in foreign language learning.
4) Living in a place where the weather is always warm has many advantages.

4. Paragraph 1 All inventions are either basic inventions or improvements on earlier inventions.
Paragraph 2 There was a serious accident in the chemistry lab yesterday.
Paragraph 3 Nutritional deficiency is a major problem of the elderly.



