=

o

-

-_—

-

"Human
EVELOPMENT

ACROSS THE LIFESPAN

. ;. 2
‘_k{:»_...qr 4 /
A‘.'\ﬁ‘?"“ i NL‘;' y
2 Sy k

N 3

Dacey/ Travers

N L %

s v L

-



Third Edition

DEVELOPMENT

ACROSS THE LIFESPAN

John S.Dacey
Boston College

John E Travers
Boston College

—
-

Boston, Massachusetts  Burr Ridge, illinois  Dubuque, lowa
Madison, Wisconsin  New York, New York  San Francisco, California St. Louis, Missouri



Book Team

Executive Publisher Edgar J. Laube
Acquisitions Editor Steven Yetter
Developmental Editor Ted Underhill
Production Editor Kristine Queck
Proofreading Coordinator Carrie Barker
Designer K. Wayne Harms

Art Editor Rachel Imsland

Photo Editor Rose Deluhery

Production Manager Beth Kundert
Production/Costing Manager Sherry Padden
Marketing Manager Carla Aspelmeier
Copywriter Jennifer Smith

-McGraw-Hill 2

A Division of The McGraw-Hill Companies

President and Chief Executive Officer Thomas E. Doran

Vice President of Production and Business Development Vickie Putman
Vice President of Sales and Marketing Bob McLaughlin

Director of Marketing John Finn

The credits section for this book begins on page 595 and is considered an
extension of the copyright page.

Cover image © Tony Stone Images/Chicago Inc.; Cover background from &

Digital Stock
Copyedited by Laurie McGee; proofread by Rose R. Kramer
Permissions research by Karen Dorman

Copyright © 1996 Times Mirror Higher Education Group, Inc.
All rights reserved

Library of Congress Catalog Card Number: 95-75268

ISBN 0-697-21004-9

No part of this publication may be reproduced, stored in a retrieval
system, or transmitted, in any form or by any means, electronic,
mechanical, photocopying, recording, or otherwise, without the

prior written permission of the publisher.

Printed in the United States of America

109 87 6543

Basal Text [0/12 Garamond

Display Type Garamond Book

Typesetting System Macintosh/QuarkXPress
Paper Stock  S0# Mirror Matte



s we move toward the twenty-first century,

our society has clearly adopted a belief that

all individuals should have the opportunity

to develop their potential to the fullest. One
way of achieving this goal is to know as much as possi-
ble about human development—how we change from
the helplessness of infancy to the competence of adult-
hood to the wisdom of old age.

Perhaps the human saga is not written as clearly as
we would like. As Thomas Jefferson once noted,
although the human condition is not open to complete
scrutiny, it is, nevertheless, susceptible to considerable
improvement. Clues providing insights into the riddle of
human development are beginning to multiply. Genetic
discoveries are occurring at a rate that can only be
described as breathtaking: The gene that causes cystic
fibrosis has been identified; genetic markers that point to
a family disposition for breast cancer are known; the
march to identify all the human genes (the Human
Genome Project) continues unabated.

As the population of our nation continues to
change, we have become more sensitive to the influence
that culture exerts on development. We recognize that
all children do not learn in the same manner; all cultures
do not view adolescence from the same perspective; not
all cultures place the same value on work. Never before
has it been so clear that development results from the
interaction of heredity and environment and that neglect
of either side of our equation can only lead to damag-
ing misinterpretations.

Basic Themes of Human
Development Across the Lifespan

Reflecting the exciting changes that are taking place in
our knowledge of human development, we have woven
our narrative around several integrating themes: the
biopsychosocial model, the cultural context of develop-
ment, the role of gender, and applications to daily liv-
ing. We return 1o these themes in each chapter as a
means of making more meaningful the basic knowledge
of human development.

The Biopsychosocial Model

The biopsychosocial model will help you to integrate
the wealth of information that you will find in the pages
to come. If you think of lifespan development as the
product of the interaction of biological, psychological,
and social forces, you will better appreciate the com-
plexity of development. For example, biological influ-
ences on development range from the role of genes in
development to adult health concerns; psychological
influences include all aspects of cognitive and personal-
ity development; social influences refer to such power-
ful forces as family, school, peers, and the media. The
biopsychosocial model helps to explain how the inter-
action of these forces is the key to understanding human
development.

Cultural Influences on Development

Our goal in urging you to adopt a multicultural per-
spective is to help you develop a greater understanding
of those who seem “different.” If you adopt this per-
spective, you will come to realize that different people
have different worldviews that decisively influence their
thinking. In this way, you can work, play, or study more
congenially with others, thus fostering more positive
relations in our society. People from different cultures
do not all think alike and, as we will stress, these differ-
ences are not deficits. Recognizing how diverse people
are in their thinking and behavior will help you to iden-
tify and comprehend variations in how individuals are
raised. how they think, and how they become function-
ing members of their culture. Since we feel so strongly
about this matter, you will find a discussion of multicul-
tural issues in each chapter; we also open several sec-
tions of the book with a multicultural perspective on the
issues to be discussed.

The Role of Gender

As concern about gender equity has received more pub-
licity, the stereotypes about males and females are
slowly eroding. If, however, people are treated accord-
ing to stereotypical characteristics, then their potential is
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immediately limited. Although gender stereotyping is
only one part of the gender story, it illustrates the impor-
tance of the relationship between gender and develop-
ment. For example, children at an early age construct
social categories from the world around them, attach
certain characteristics to these categories, and then label
the categories. This process may be positive because it
helps to organize the world; it may also be negative
if the characteristics associated with the category are
limiting—*“girls just can’t do math.” We’'ll examine how
this theme plays out, both positively and negatively,
throughout the lifespan.

Applications to Daily Living

The study of lifespan development is an exciting, rapidly
changing, and highly relevant subject that can shed light
on the developmental changes you witness in yourself
and see in your friends and family members of all ages.
To help you put the theories and research of this book
into a2 meaningful framework, we have written several
An Applied View boxes for each chapter. These range
from the appeal of street gangs for some children to the
role of television in a child’s life to an adolescent’s
search for identity to problems that the adult children of
alcoholics encounter.

We have also included boxes that ask you to inter-
act with the text’s material. Called What’s Your View?,
these boxes are intended to have you think about and
act on topics you have just read about and discussed.
What does your knowledge and your experience tell
you about these matters? We are not presenting answers
in these boxes. Rather we hope you apply your best
judgment to the questions raised.

Major Changes
in the Third Edition

Thanks to suggestions from students who used the sec-
ond edition of our text and the insightful comments of
reviewers, we have made the following substantial
changes in the second edition.

* A major change in this edition is the incorporation
of a student study guide throughout the text. After
each major section of a chapter, we have provided
a set of between four and seven fill-in-the-blank
questions, together with the correct answers. These
are meant to offer immediate review of material as
you read through the chapter. At the end of each
chapter, we have provided a set of 15 to 20
multiple-choice questions and their answers so that
you may review your knowledge of the entire
chapter. Professors may well usc some of each
type of questions on their tests, so the questions
are not only reviews, but also may be previews of
“coming attractions.”

Another major change involves the chapter on
“troubled adolescents” in the previous edition of
this book. A number of reviewers have suggested
that this chapter, which addresses problems that
are serious for only about 10 percent of the teen
population, is an overemphasis on the difficulties
of adolescence, which has an unwarranted
reputation as a particularly troubled period of life.
In addition, it must be admitted that adolescent
problems are often the result of circumstances of
the times, and as such, are not strictly
developmental. Therefore, coverage of adolescent
problems has been moved to appropriate sections
of several other chapters. Special care has been
taken to be sure that discussion of these topics is
as up-to-date as possible.

We have decided to incorporate research on cul-
tural diversity as a regular part of the text but also
continue to highlight some of this material in our A
Multicultural View boxes. We have done this
because we feel that in a society where diversity is
playing a greater and greater role, this material
deserves special attention. Furthermore, we have
replaced some of these boxes and added new
ones with what we consider to be information of
particularly high quality.

Given the importance of education in a modern
society, we have completely revised the section on
schools and development.

We have integrated and referred to the
biopsychosocial model even more in this edition.
Because the data relating to developmental
psychology are so extensive, we believe that this
model helps you to better organize developmental
data, and it also serves as an effective memory aid.
We are likewise aware that it is impossible to
understand development from a single perspective.
That is, biological development has both
psychological and social consequences; social
development has both biological and psychological
effects; and psychological development has both
biological and social influences.

Earlier in this preface we mentioned that
development is a lifelong process, which implies
that lifespan psychology books must constantly
change to accommodate fresh insights into the
developmental process. To meet this challenge, we
have incorporated such current topics as the
exciting new genetic research, the role of early
education programs in development, and the
impact of poverty on learning and development.

Because we believe that the vignettes that open
each chapter in our book set the tone for that
chapter, we have continued our efforts to improve
these vignettes or to replace them with better ones.



Teaching-Learning Features
of the Third Edition

You will enjoy and learn from this book to the extent
that its topics, organization, and clarity make its contents
meaningful to you. Helping you to master the book’s
contents in as uncomplicated a manner as possible has
been the most important pedagogical goal of our work.
To accomplish this task, we have built a number of fea-
tures into each chapter:

e Chapter Outlines. The major topics of each chapter
are presented initially so that you may quickly find
the subject you need. An outline helps you to
retain material (a memory aid) and is an efficient
method for reviewing content.

»  Opening Vignette. Each chapter opens with a
vignette that illustrates the chapter’s content. These
vignettes are intended to demonstrate how the
topics described in the chapter actually “work” in
the daily lives of human beings, young and old.

s List of Objectives. Following the introductory
section of each chapter, we present a carefully
formulated list of objectives to guide your reading.
When you finish reading the chapter, return to the
objectives and test yourself to see if you can
respond to their intent; that is, can you analyze,
can you apply, can you identify, can you define,
can you describe?

e View Boxes. We have designed our boxes to
expand on the material under discussion and to do
s0 in a manner calculated to aid student retention.
The view boxes are of three types:

o What's Your View? Here we present
controversial issues and you are asked to give
your opinion after you have studied the facts.

s An Applied View. Here you will see how the
topics under discussion apply to an actual
situation, in settings such as a classroom or a
medical facility.

* A Multicultural View. Here we analyze the
contributions of different cultures to individual
development.

e Conclusion. At the end of each chapter you will
find a brief concluding statement that summarizes
the main themes of the chapter. This statement
provides you with a quick check of the purpose of
the chapter and the content covered.

s Chapter Highlights. Following the brief
concluding section is a more detailed number of
summary statements that are grouped according
to the major topics of the chapter. This section
should help you to review the chapter quickly
and thoroughly. Turn to the chapter’s table of
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contents and then check against the chapter
highlights to determine how successful you are in
recalling the pertinent material of the chapter.

* Key Terms. You will find at the end of each
chapter a list of those terms that are essential to
understanding the ideas and suggestions of that
chapter. These terms are highlighted and explained
in the context of the chapter. They also appear in
the margins and the book’s glossary. We urge you
to spend time mastering the meaning of each of
these terms and relate them to the context in
which they appear.

e What Do You Think? Following the Key Terms, you
will find a series of questions intended to have you
demonstrate your knowledge of the chapter’s
content, ntot only by applying the material to different
situations but also by asking you to be creative in
answering the question or solving the problem.

e Sugpested Readings. At the end of each chapter,
you will find an annotated list of four or five
books or journal articles that we think are
particularly well suited to supplement the contents
of the chapter. These references are not necessarily
textbooks; they may not deal specifically with
either education or psychology. We believe,
however, that they shed an illuminating light upon
the chapter’s material.

e Student Study Guide. As we mentioned earlier, we
have decided to include the student study guide in
the body of the text as one means of making the
material as meaningful as possible and to aid
retention.

e Questions in the Margins. We have written several
questions in the margins of the text. These
questions are intended to encourage reader
interaction with the material; they can also be used
as the basis of discussion and as a means of
relating the material to other pertinent topics.

Supplementary Materials

Brown & Benchmark Publishers has gathered a group of
talented individuals with many years of experience in
teaching lifespan development to create supplementary
materials that will assist instructors and students who
use this text. The supplements are designed to make it
as easy as possible to customize the entire package for
the unique needs of professors and their students.

An Instructor’s Manual has been prepared by Lynne
Blesz Vestal. Each chapter of the manual includes a chap-
ter overview, leaming objectives, key terms (page refer-
enced to the text), lecture suggestions, classroom/student
activities, and questions for review and discussion. The
instructor’s manual is conveniently housed within an attrac-
tive 11”7 x 13” x 9 carrying case. This case is designed
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to accommodate the complete ancillary package. It con-
tains the material for each chapter within a separate han-
dling file, allowing you to keep all your class materials
organized and at your fingertips.

The Instructor’s Manual includes a comprehensive
Test Item File consisting of more than 1,000 items. Each
test item is referenced to its related learning objective
and text page and is classified as factual, conceptual. or
applied, based on the first three levels of Benjamin
Bloom'’s taxonomy.

The questions in the Test Item File are available on
MicroTest I, a powerful but easy-to-use test-generat-
ing program by Chariot Software Group. MicroTest is
available for DOS, Windows, and Macintosh. With
MicroTest, you can easily select questions from the Test
Item File and print a test and an answer key. You can
customize questions, headings, and instructions, you can
add or import questions of your own, and you can print
your test in a choice of fonts if your printer supports
them. You can obtain a copy of MicroTest III by con-
tacting your local Brown & Benchmark Sales
Representative or by phoning Educational Resources at
800-338-5371.

The Brown & Benchmark Developmental Psychology
Transparency/Slide Set consists of 100 newly devel-
oped acetate transparencies or slides. These full-color
illustrations include graphics from various outside
sources. Created by Lynne Blesz Vestal, these trans-
parencies were expressly designed to provide compre-
hensive coverage of all major topic areas generally
covered in developmental psychology. A comprehen-
sive annotated guide provides a brief description for
each transparency and helpful suggestions for use in
the classroom.

A large selection of Videotapes, including Seasons
of Life, and Childhood, is also available to instructors,
based upon the number of textbooks ordered from
Brown & Benchmark Publishers by your bookstore.

The AIDS Booklet, 3¢ by Frank D. Cox of Santa
Barbara City College, is a brief but comprehensive intro-
duction to the Acquired Immune Deficiency Syndrome
which is caused by HIV (Human Immunodeficiency
Virus) and related viruses,

The Critical Thinker, written by Richard Mayer
and Fiona Goodchild of the University of California,
Santa Barbara, uses excerpts from introductory psychol-
ogy textbooks to show students how to think critically
about psychology. Either this or the AIDS booklet are
available at no charge to first-year adopters of our text-
book or can be purchased separately.

A Customized Transparency Program is avail-
able to adopters for Human Development Across the
Lifespan, third edition, based on the number of text-
books ordered. Consult your Brown & Benchmark
Representative for ordering policies.

The Human Development Interactive Videodisc
Set produced by Roger Ray of Rollins College, brings
lifespan development to life with instant access to over
30 brief video segments from the highly acclaimed
Seasons of Life series. The 2-disc set can be used alone
for selecting and sequencing excerpts, or in tandem with
a Macintosh computer to add interactive commentary
capability, as well as extra video and search options.
Consult your Brown & Benchmark Sales Representative
for details.

B&B CourseKits™

B&B CourseKits™ are course-specific collections of for-
sale educational materials custom packaged for maximum
convenience and value. CourseKits offer you the flexibil-
ity of customizing and combining Brown & Benchmark
course materials (B&B CourseKits™, Annual Editions®,
Taking Sides®™ etc.) with your own or other material. Each
CourseKit contains two or more instructor-selected items
conveniently packaged and priced for your students. For
more information on B&B CourseKits™, please contact
your local Brown & Benchmark Representative.

Annual Editions®. Magazines, newspapers, and
journals of the public press play an important role in pro-
viding current, first-rate, relevant educational information.
If in your lifespan development course you are interested
in exposing your students to a wide range of current,
well-balanced, carefully selected articles from some of the
most important magazines, newspapers, and journals
published today, you may want to consider Annual
Editions: Human Development, Annual Editions: Aging,
or Annual Editions: Death, Dying, & Bereavement, pub-
lished by the Dushkin Publishing Group, a unit of Brown
& Benchmark Publishers. Each Annual Editions contains
articles on topics related 1o the latest research and think-
ing in lifespan development. Annual Editions is updated
on an annual basis, and there are a number of features
designed to make it particularly useful, including a topic
guide, an annotated table of contents, and unit overviews,
For the professor using Annual Editions in the classroom,
an Instructor's Resource Guide with Test Questions is
available. Consult your Brown & Benchmark Sales
Representative for more details.

CourseMedia™. As educational needs and methods
change, Brown & Benchmark adds innovative, contem-
porary student materials for the computer, audio, and
video devices of the 1990s and beyond. These include:

e Stand-alone materials
¢ Study guides

*  Software simulations
* ‘Tutorials

* And exercises



CourseMedia™ also includes instructional aids you can
use to enhance lectures and discussions, such as:

e Videos
o Level I and III videodiscs
 CD ROMs

CourseWorks. CourseWorks (formerly Kinko's
CourseWorks in the U.S.) is the Brown & Benchmark cus-
tom publishing service. With its own printing and distri-
bution facility, CourseWorks gives you the flexibility to
add current material to your course at any time,
CourseWorks provides you with a unique set of options,
including:

e Customizing Brown & Benchmark CourseBooks
e Publishing your own material

¢ Including any previously published material for
which we can secure permissions

e Adding photos
¢ Performing copy-editing

* And, creating custom covers
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To the Student

Owner’s Manual: A Guide
to Content Features

Chapter Outline
Outlines at the beginning of each chapter show what

Lifespan Psychology: An Introduction

material will be covered.

List of Objectives

A carefully formulated list of objectives is presented
after each chapter introduction to help guide your

reading. After reading each chapter, you can use the

objectives as a way to test your knowledge and to
review the material.

Internal fertilization

A natural process in which
fertilization occurs within the
woman

External fertilization
Fertilization occurs outside of the
‘woman's

In vitro fertilization

The Biological Basis of Development  §1

When you finish reading this chapter, you should be able to
of heredity and

o Recall that " results from the
environment

* Identify the essential elements in the reproductive process

* Distinguish between internal and external fentlization

* List the steps that lead to ovulation
* Describe how the genetic process functions

* Formulate questions relating (o the sensitive nature of the new
reproductive technology

The Fertilization Process

The fusion of two specialized cells, the sperm and the egg (or ovum), mark the
beginning of development and the zygote (the fertilized ovum) immediately begins
w divide. This fertilized ovum contains all of the genetic material that the organism
will ever possess. During the initial phase of development following fertilization,
distinguishing the male from the female is almost impossible.

The Beginnings

Any of today must account for the advances that both

The sperm (a), in its search for
the cgg (b), carries the 23
chromosomes from the male

rescarch and technology have made available. Consequently, our discussion will be
broken into two parts

* Internal, or natural, fertilization

* External fertilization techniques, such as in vitro fertilization (the
famous “test-tube” babies)

Table 3.1 contains a glossary of many of the terms you will find in this discus-
sion. Be sure to refer to it when you meet an unfamiliar term. Otherwise, the amaz-
ing richness of the genetic world can escape you

In our analysis of genetic material and its impact on our lives, we'll atempt to
follaw the manner in which we receive genes from our parents. (Even this funda-
mental fact today requires further explanation. Genes may come from surprising
sources, thanks to our technology [Grobstein, 1988}—more about this later.) But our
story begins with the male’s sperm and the female’s egg.

The Sperm

Centain cells are destined to become the sperm and eggs. The chief characteristics
of the sperm are its tightly packed tip (the acrosome), containing 23 chromosomes,
a short neck region, and a til to propel it in its search for the egg (Wolpert, 1991).
Sperm are 5o tiny that estimates are that the number of sperm equal to the world's
population could fit in a thimble. Sperm remain capable of fertilizing an egg for
about 24 to 48 hours afier ejaculation. Of the 200 million sperm that enter the
vagina, only about 200 survive the jourey 1o the woman's fallopian tubes, where
fertilization occurs.

The major purpose of a male's reproductive organs is 1o manufacture, store, and
deliver sperm. The sperm has as its sole objective the delivery of its DNA to the
egg. Males, at birth, have in their testes those cells that will eventally produce
sperm. At puberty, a meiotic division occurs in which the number of chromosomes
is halved and actual sperm are formed. Simultaneously, the pituitary gland stimu-
lates the hormonal production that results in the male secondary sex characteristics:
pubic hair, a beard, and a deep voice

Chapter Outline his is a book about lifespan psychology, that is, those changes in life that
e Meaning of Ufcspan occur from conception to death. If you think about changes in your own
Poriiniosy & life—beginning school, perhaps going off to collcge, beginning a job,

A Multicultural Perspective 6 getting married, having a mﬂd—myw m lpmm e the e

History of Lfespan Studies 7 complexity of development. It's usually i 1, to look at oursclves
Coidbond 8 objectively, so let's examine the lifc of an outstanding individual—Colin Powell—
Adolescence 9 whose rise to fame and power offers an insightful view Into what is meant by
Adultbood 11 I‘MM -

Wi i Theapin Powell, whom America came to know quite well as chairman of the Joint Chiefs

Development 12 -
Culture and Devwiopment 12| f Staff, was born in Harlem on April 5, 1937, the son of Jamaican immigrant

Gender and Development 13 parents. He gained confidence and self-esteem from the care, love, and attention
Contimuity versus that he received from his family. His parents valued cducation and he quickly
Discontinuity 14 realized the importance of learning. As a young African American, Powell decided
Stability versus Resitiency 14 that opportunitics were greater in the army than in the corporate world.
Sevsiivw Periods vorvas Biwe, A product of the ROTC program at the City College of New York, Pawell soon
Mdm:"n«’:m 5 demonstrated those leadership qualitics that would mark him as an outstanding
Data Collection Techniques 17 | S0Mier. In 1963, as 1 second licutenant and newly married, Powell was sent to
Time Variable Desgns 18 Vietnam, Wounded in action there, he showed the bravery and the compassion for
his colicagues that have been constant themes in his carcer. Returning to the

Sohos 7 United States, he obtained a master’s degree in business administration and in 1972
Fincsbing sl was sclccted a3 3 White House Fellow.
WD Voo Tk 23 During the following years, Powell scrved in various parts of the world,

gradually attaining the rank of Major General. He was recalled to the White House
to be military adviser to the Secretary of Defense in 1982, then in 1986 returned to
the army. In 1987 he was asked to be National Security Adviser to the president, and
in 1989 he became chairman of the Joint Chicfs of Staff. During these years, he
became the first African American to attain the rank of a foursstar general.

Powell's risc to the top military post in the United States confounded many
who thought that only West Point graduates could ascend to such heights. His
courage in Victnam, however, resulted in six medals (including the Purple Heart and
2 Bronze Star) and camed him the respect and admiration of President George
Bush, who recommended his appointment. During the Gulf War, Powell played a
pivotal role in determining strategy and in advising the president.

As you examine the paths that Colin Powell followed in his life, you can begin

Suggested Readings 23
Chapter Review Test 23

support. His decision to make the army a carcer led to international cxperiences
and a network of friends who would help shape his future, These developmental
milestones in Colin Powell's life served to make him the person he is today, but at
the same time it is possibic to discern behaviors that have been remarkably
persistent throughout his lifespan: courage, compassion for others, and devotion to
In Colin Powells life we see the family and country. *

impact of those forces that so
powerfully affect development
family, peers, and experiences.

Opening Vignette
Each chapter opens with a vignette or quotation that
illustrates the chapter’s content and demonstrates how
chapter material actually works in our daily lives.
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Key Terms
Because key terms are essential to your ability to
understand material, they are highlighted and
explained in the context of each chapter, and are
briefly defined in the text's margins. The key terms are
also listed and page referenced at the end of each
chapter, and are defined again in a glossary at the end
of the book.

A Multicultural View
Research on cultural diversity has been integrated
throughout the third edition of Human Development
Across the Lifespan. Highlights of this material are
featured in the Multicultural View boxes.

Psychosocial Development in Adolescence 341

10% 10%
) Whae, not Latine
0] Atrican-American, not Latino
O Latino
O Asian
O American indian

36.4%

Figure 13.1

Percentage of 13- 10 19.year-old

AIDS victims in the United States,
by race/cthniciry

Figure 13.2
Contraceptive use among United
States teenage males. The chart
shows the percentage of 17- o
19-year-olds who say they used
(or didn't use) contraceptives

1w 1088
during their last sexual o
Intercourse. %
08%
/ w08%
s0.9%
0%

‘Fomaie matnods inciude pil, 1UD, dlaphragm, foam, jelly, and sponge.

O Condom ] Female method™
O Condom and femaie method ] ineftective of no method

An Applied View
These boxed features give examples to show how the
material you are learning can be applied to real life
situations, such as in a classroom or medical facility.

because they are rebelling against
demands that they do the
opposite.

Erikson suggests that the young
Martin Luther was an excellent
example of his concept of
negative identity. Because of
what happened in his youth, be
spent his adulthood rebelling
against what he had been taught
Here Frau Cotta, the woman who
cared for him when he was 11
(in 1494) introduces the shy boy
1o her family

\

& A MULTICULTURAL VIEW
X

Background and Context in Adolescence 289

suggest 1o youths that the adult community now has more confidence in their abil-
ity to make decisions. The effect depends on the explanation of the goals of the
ceremony.

Although some youths tend to be overly idealistic, Erikson believed that ideal-
ism is essential for a strong identity. In young people’s search for a person or an
idea to be true to, they are building a commitment to an ideology that will help
them unify their personal values. They need ideals to avoid the disintegration of
personality that is the basis of most forms of mental illness.

Negative Identity
Although most adolescents do not go through changes as great as Erikson did in
his youth, many do take on what he calls a negative identity. People with nega-
tive identities adopt one pattern of behavior because they are rebelling against
demands that they do the opposite. An example is the bay who joins a gang of
shoplifters, not because he wants 1o steal, but because he doubts his masculinity
and seeks to prove, through the dangerous act of theft, that he is not a coward
Another example is the sexually permissive gil who is punishing her mother for
trying to keep unreasonably strict control over her. Sex is not her goal; proving that
she is no longer her mother's baby is

In his psychohistorical biography of German religious leader Martin Luther
(1483-1546), called Young Man Luther (1958), Erikson painted a somber picture of
negative identity. Luther's greatness as a leader, says Erikson, was panly built on
the enormous anger and unresolved conflict he experienced in his late teens
Luther's decision to become a monk and enter the monastery was the assumption
of a negative identity. The choice expressed his rejection of fifteenth-century soci-
ety rather than his devotion to Catholicism. Luther indulged in further contrariness
by trying to be a better monk than anyone else. Luther's strong internal conflict is
illustrated by the story of his falling into a faint while performing in the choir. As
he fell 1o the ground, he is said to have cried out, “It isn't me!” Many other inci-
dents also indicate that he couldn't accept being who he was

What’s Your View?
Controversial issues related to developmental
psychology are presented in these boxes for you to
read and think over.

Could you be an adopting parent
adoption conditions?

under open

Marginal Questions
Questions that encourage you to think about pertinent
issues and promote discussion are placed in the
margins of the text.
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Chnarirr HiGHiours

The Family in Development

Chapter Highlights
Each chapter conclusion is followed by a series of
summary statements. These highlights are grouped
according to chapter topic and help you review the
chapter quickly and thoroughly.

What Do You Think?
Following the Key Terms, you will find a series of
questions challenging you to demonstrate your
knowledge of the chapter’s content.

« The meaning of “family” n our
seciety has chariged radically
« How parents teai their dien
Has a deasive nfloence on
developmental cutenmes
Baumrinds (wpes of parenting
Ietuvior help to darify the role of
parvats in < Hildren s deselopment
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drvoree can aflet Culdeen of

ditterent ages

o Divarce plus remarriage procuces
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children must adist

o Many childien atrend some form
o day care, and the
developmuntal euteonies of these
experiences are stll i question

The Self Emerges
« The coergence of the self follows
& dlearly cefined path
o sell esteem plays a1 r
4 chitds development

il ke n

By the end of the early childhond
period, children have leared much
about their weorld and are prepared o
enter the more complex, competitive,
vet exciting world of middle childhood

« Youngsters acquire their gender
entity during the carly
cliildhod years

Chikdren initially seem (o acquine
an understanding of gender
before they nunifest sex-typed
hetivior.

The Importance of Play
o Play affects all aspects of
development. physical, cognitive.
skl and emotional
« The nature of a child's play
changes over the years, gradually
heconing more symbolic

Kaiy Tirws

Authontaran parents 1961
Authoniatve pasents 190
Das care 107
Indwitiaton 1RK
Tsecire parents 191

Intimidated parents 191
Oveninterpretive parents 191
Pathological parents 192
Permissive parenis 190
Play 208

WHAT DO You Fiaak?
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growing up in these times coutd
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apply o gender ke
Think back on vous davs as 2 child
€an vou pul yow pareats hehavior

in any of Baumrind categories? Do
you think it affected vour belavior?
Explain your answer by finking your
parents’ hehavior to some of your
personal charadenstics

In s chaptes vou read about the
Slewper” eftet of divoree teffocts
show up guite a bir Lierd. Do you
agree with these findings? Gan you

Reconciliation fantasies 197
Sevure parents 191

Sex dleavage 205
socllization 188
Victimized parents 191

explain them Dby the chiki's age at
the time of the divoree? (Consider alt
aspects of a child's development at
hat age )

You probuebly have read about child
abuse in some day-care enters. Do
you think there should be stricter
supervision? Why? By whom?
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Suggested Readings
An annotated list of four or five books or journal
articles to supplement the chapter reading can be
found at the end of each chapter.
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Student Study Guide
To help you fully learn the material, the third edition
of this text includes a built-in student study guide.
(Students need not buy a separate study guide—it is
part of the book!) The student study guide is
composed of:

o Chapter opening learning objectives

o In-chapter guided reviews featuring
fill-in-the-blank questions

* End of chapter multiple-choice sample tests
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