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Introduction
for Teacher’s Book Two
of College English Creative Reading

This introduction focuses on:
® developing students’ vocabulary in English in relation to discourse;
® expanding students’ creativity in English.

he introduction for Teacher’s Book One of this six-volume series outlined the general
T aims and contents of all of the Teacher’s Books, nothing the purpose and general con-
tent of each section of each unit. (That introduction is not reproduced here. ) That general
introduction emphasized that many activities have a range of answers and that teachers
should be aware of alternatives, some of which are given in these books. The general in-
troduction also stressed that these Teacher’s Books are seen as having a useful function for
teachers’ development — specifically, each Teacher’s Book introduces different aspects of
current ideas about English teaching in TESOL contexts. The introductions to each
Teacher’s Book therefore build up a series of topics, each of which includes points based on
the editors’ research into Chinese classrooms and the teaching and learning of English in
China. These points will help to meet the needs of current developments in English teach-
ing in East Asia and they will support the creative teaching of English. Teachers will there-
fore find it useful to read these introductions cumulatively to pick up on the topics
indicated below.

For Teacher’s Book One the introduction has sections on the particular topics of ;

® discourse applications in English teaching, where the structuring of ideas in texts was
related to the use of diagrams and key visuals with students;

® a participation-based approach to English teaching, where principles of getting
students to participate in different ways were illustrated with practical examples of
techniques which can be used with the reading texts;

® creativity, where ideas about the meaning and significance of expanding students’
creativity in English were discussed.
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For this book. Teacher’s Book Two. the introduction below has sections on:

developing students’ vocabulary in English teaching. where some principles of vocabu-
lary in discourse are illustrated in relation to some of the texts in Student’s Book
Two;
creativity. where five aspects of the creative process are outlined. barriers to devel-
oping students’ creativity are considered. and ways of encouraging creativity are
listed.

In Teacher’s Book Three, the introduction has sections on;

developing creative uses of key visuals in a discourse approach, where the classroom
uses of diagrams to show text meanings are further discussed and exemplified from
Student’s Book Three, together with links to developing students’ creativity and
the role of the teacher;

giving feedback on students’ errors, where the roles of the teacher in relation to
errors are considered in a participation-based approach.

In Teacher’s Book Four. the introduction has sections to show ways of ;

developing narrative skills, where the role of story-telling in developing oral and
written fluency is considered in relation to Student’s Book Four;

changing text modes, where some ideas about getting students to actively use text
meaning are suggested through transforming texts into other modes, such as con-
versations or dialogues;

developing students’ thinking skills, where some ways of getting students to think
carefully about text content are presented, so that students can systematically de-
velop their thinking skills in English.

In Teacher’s Book Five, the introduction has sections on;

developing intercultural awareness. where cultural aspects to English teaching exem-
plified in Student’s Book Five are discussed in relation to developing students’ in-
tercultural awareness and skills in intercultural communication;

developing affective aspects of English learning, where developing students’ motiva-
tion and involving affective aspects of learning are discussed. with practical ideas
about students’ sharing and developing their personal opinions;

observing English classes, where some ways for English teachers to develop their
skills are suggested through observing English classes and reflecting on their obser-
vations; this is related to teachers’ self-evaluation.
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In Teacher’s Book Six, the introduction has sections on:

® developing students’ thinking skills. where further frameworks for this increasingly
important aspect of English teaching are presented with practical illustrations from
Student’s Book Six;

® developing students’ learning strategies, where frameworks for considering how to
develop a range of strategies are considered, particularly in relation to more aca-
demic aspects of English such as English for Academic Purposes (EAP);

® developing students’ English skills in the real world, where practical applications of
some of the skills developed in these books are considered in relation to the real
world of living and working and otherwise using English.

The points made in these specific sections of each Teacher’s Book are illustrated with
respect to the books in which they are presented; however, an important point is that the
ideas and techniques suggested can be developed and used with any and all of these books,
or indeed with other books.

Developing students’ vocabulary in English teaching: some principles of vocabulary
in discourse

In China, most students at university have quite a lot of experience of learning English vo-
cabulary from their time in middle school. In this series systematic attention is paid to new
words. with exercises to look at defining and using these in the Words to note and
Extending your vocabulary sections. Beyond this, teachers can support students’ learning of
vocabulary by helping them to see patterns and systems of words and to be aware of how
these work in texts. This discourse view of vocabulary can be seen in the following aspects
of learning vocabulary:

® Many words in texts enter into lexical patterns. This means that they can be related
to other words in the text or to words which are not actually used in the text but
are part of the system of meaning in English which is potentially being drawn upon
in the context. Such patterns include repetitions, synonyms, antonyms. hyp-
onyms. semantic sets, morphological variants of the same basic vocabulary items.
collocations, and so on. These are illustrated in the boxes below with reference to
an extract from the text in Unit 5 of Student’s Book Two.

® Word meanings depend on the context. Looking at the lexical patterns should help
students appreciate how words have different meanings in different contexts. This
meaning depends partly on what other words are also present in a particular con-
text because words take their meanings from other words (as well as from their re-
lationship with objects, events, people or concepts in the world).

® New words are often best learned in groups in which associated words can be
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related together. If some of the words in a particular grouping are known, this
helps students to relate new words to known words in patterns.

® [carning words is not simply a matter of learning new words; it is also a matter of
learning new meanings to known words and of learning how either new or known
words enter into discourse contexts with other words. Hence. in a discourse

approach it is useful to show students some of the lexical patterns in a text.

A text extract from Unit 5 of Student’s Book Two:

Perhaps the best example of sports for the disabled is the fact that hundreds of people are
now proud winners of Olympic Games Gold Medals! There have been World Summer Olympic
Games for disabled athletes since 1960 and Olympic Games for winter sports since 1976.
Paralympians are simply Olympians with disabilities. They include a wide range of world re-
cord holders and they all have the same aims and goals as able-bodied athletes. They need to
train just as hard and they compete just as fiercely. In fact, some of them even compete
against able-bodied opponents — and frequently win! A good example is John Dowell, from
New Zealand. He regularly competes against able-bodied athletes in the high jump competi-
tion — but he only has one leg. He does not see this as a disadvantage because, as he is
quick to point out, everybody has to push off the ground from one leg. He hops up to the bar
on his single leg instead of running up on two legs. At the actual pbint of take off, he be-
lieves he is the same as the other athletes — in fact, he says he may even have an advantage
as the leg able-bodied athletes do not use to push off with frequently knocks the bar off. He
does not have that problem.

A number of vocabulary patterns can be seen in this extract and similar patterns can be
found on most of the texts in this scrics. Teachers could make a diagram linking the words
to illustrate the discourse functions and ask students to find further examples.

® Repetitions — these are words or phrases which are repeated: disabled (twice);
able-bodied (three times); athletes (three times); push off (twice).

® Synonyms — these are words of the same or very similar meanings at least in this
context: Paralympians/Olympians with disabilities; disadvantage / problem; one/
single .

® Antonyms — these are words of opposite or complementary meanings: disabled /
able-bodied; winter/summer; advantage/disadvantage; Ol ympians/ Paralympians .

® Hyponyms — these are words which have narrower meanings and which “come un-
der” more general words: ways of moving by the legs include jump/ push off/ take
off/hop/run; people include winners/athletes/Paral ympians / Olympians / world
record holders/opponents.

® Morphological variants — lexical items in the same family but with morphological
variations: disabled/disabilities: win/winners; compete/ competition .



Introduction 7

® Semantic sets — words belonging to a family of related meanings. sports/games/
competition; train/compete/win; athletes/winners/world record holders.

® Collocations — words which are commonly associated together in the same context:
winners of ... Gold ... Medal; world ... record ... holder; have ... an advantage;
train ... hard; compete ... fiercely.

The point is that teachers and students can identify such patterns and students can be
shown how the chains of related words in all these kinds of systems make up the vocabulary
in the text. they have a discourse function because they are part of the creation of the tex-
ture of meanings. Some of these links and chains for repetition, synonyms, and antonyms
are shown in the crisscrossing patterns in the box. Vocabulary learning, form a discourse
viewpoint, includes understanding how these kinds of links work and learning to use them,
for example in writing. From the illustrations in the boxes it is clear that the various chains
interact with each other to form the texture of the extract, although only some of the lexi-
cal links are shown here.

Some discourse links in the text extract: repetition, synonyms, and antonyms

Perhaps the best example of sports for the disibled is the fact that hundreds of people are now

proud Winners of Olympic Games Gold Medals! There have been World Summer Olympic Games

Jor disabled athletes since 1960 and Olympic Games for winter sports since 1976. Paralympians
A

ry ities:
are sim;Iy Ofympians . They include a wide range of world record holders and
1
they all have the same aims and goals as able-bodied athletes. They need 1o train just as hard and

they compete just as figrcely. In fact, some of them even compete against able-bodied opponents —

and frequently win! A Lgood example is John Powell, from New Zealand. He regularly comperes

! T
against able-bodied athletes in the high jump competition — but he only has one leg. He does not
A

see this as ¢ disadvantage because, as he is quick {o point out, everybody has to push off the

ground from one lpg. He haps up to the bar on his single leg instead of running up on twé legs. At

the actual pgint ofltake off. e believes he is the same as the other athletes — jn Jact, he says he may

even have an advimt*e as the leg able-bodied :t;:]etu do not use to push off with frequently

—
knocks the bar off. He does not have that problem.

Students can appreciate hyponymy when they see tree diagrams and then find how
these also have a linking function in discourse, as shown in the third box below.
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Hyponyms in the text extract

people —everybody

athletes

| ! |

winners ~ Olympians —  Paralympians — world record holders — opponents

John Dowell

ways of moving by legs i

T T T

Jjump — push off — take off — hop — run

More discourse links in the text: hyponyms

Perhaps the best example of sports for the disabled is the fact that hundreds of pegple are now

proud wipness of Dlympic Games Gold Medals! There have been Wprld Summer Olympic Games

Jfor disabled a&let since 1960 and Olympic Games for winter spor¥s since 1976. Pa raampians
4

are simply Olytulaqs with disabilities. They irkclude a wide range 4f world record hol1cm and

they all have the Sfme aims and goals as able-bpdied athletes. They Keed 10 train just as hard and

they compete just as fiercely. In fact, some of !th even compete agalnst able-bodied opgnents -
and frequently win! A good example is John Dowell, from New Zedland. He regularly competes

against able-bodied athletes in the high jump competition —but he dnly has one leg. He does not

see this as a disadvantage because, as he §s quick 10 point out, everybody has to push off the
ground from one leg. He hops up to the baL on his single leg instead of running up ortwo legs.
At the actual point of take off, he believes Re is the same as the other athlefes— in fact, ke says he

may even have an advqntagel as the leg abld-bodied athletes do not use to ﬂmsh off with Jrequently

knocks the bar off. He does npt have that problem.




Introduction 9

Creativity and expanding students’ creativity in English

Most people think of creativity as “being imaginative” or “being original”, perhaps in
terms of generating new or different ideas or products. It is probably useful to think of cre-
ativity as a process. rather than as a product or an event. Arguably. the process of devel-
oping creativity is essential to language learning and an essential process in all kinds of edu-
cation, not just important in developing English.

In this series. expanding students’ creativity can be thought of in two ways: firstly.
being creative with ideas and expressing these ideas in English, and, secondly. exploring
new ways of saying things. The first may not necessarily involve original or innovative ex-
pression because it is the thinking which is new or different. The second may not involve
original thinking but it would mean that students find interesting or innovative ways of say-
ing what they think. Clearly sometimes. at least, developing students’ creativity may in-
volve both possibilities. Further discussion about creativity and expanding students’ creativ-
ity in English is organized around five aspects of the process of creativity;

® to have a basis of relevant knowledge;

® to generate new ideas or ways of saying things. that other people have not thought
of (as far as we know);

® to be able to recognize good ideas and ways of saying things;

® to be willing to take risks;

® to develop a group or community that encourages creativity.

To have a basis of relevant knowledge

This means that to be creative students need to have a basis of knowledge of relevant gram-
mar, vocabulary or other relevant aspects of language on which to create new ways of say-
ing. Alternatively, of course, they need to have some relevant knowledge of a topic before
they can come up with new ideas. For teachers, this may mean making sure that students
are aware of relevant grammar and vocabulary by referring to aspects which are highlight-
ed in the unit.

To generate new ideas or ways of saying things

Students should try their best to develop their thinking and form their own opinions. They
can make new associations and connections within a topic or word associations through col-
locations between words and phrases. It may also mean solving problems or recognizing
and giving up unnecessary assumptions. An example of this last point, which may be use-
fully shared with students, is the development of powered flight with aeroplanes. For quite
a long time people thinking about flying machines were thinking about how to make flap-
ping wings which would give power because they saw that birds had wings which flapped;
however, the Wright brothers and others realized that this wasn’t necessarily the case.
They understood that the wings could remain fixed and the forward movement could come
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from a propeller powcred by an engine. That was how the first aeroplanes were developed.
One way in which teachers can help students to develop the skills of generating new

ideas is to arrange a series of brief activities for students to see several meanings or to rec-

ognize

ambiguities. Some classroom examples are given below.

Recognizing ambiguities — find as many meanings as you can in these sentences:
She can’t bear children. (she can’t have children/carry children/tolerate chil-
dren.)

She couldn’t see the pattern for tears. (She was weeping and tears prevented her
from seeing./ Tears had fallen on the pattern so she couldn’t see it./ There were
tears or rips in the cloth [ “tear” is a homophone] so the pattern couldn’t be seen. /
The rips in the cloth were actually part of the printed pattern but the rest of the
pattern couldn’t be seen. ) ‘
Use jokes or humorous situations in which students can think of different possibili-
ties to give as many answers as they can:

How can you get to the top of a tree? (Climb it./ Use a ladder. / Go down on a line
from a helicopter. / Walk a tightrope from a nearby building. / Make friends with
a big bird. / Sit on a seed for a few years. / Cut the tree down and jump on the top
part.)

Develop word associations or links between ideas:

How can you link the word “cloud” and “coat”? (Both begin with the letter “c”. /
Both contain the letter “0”./ A cloud might look like a coat./ A strange fashion
coat might look like a cloud. / If it’s cloudy it may be cold without the sunshine so
people will wear coats. / “Every cloud has a silver lining” and coats have a lining
too. )

Develop the ability to see things differently and understand different meanings:
Cross out six letters in this word without changing the sequence of the letters and
make two familiar English words: BSAINXLEATNTEARS. (“LETTER” — you
cross out BS A I N X, crossing out some letters more than once — or “BANANA”
- you cross out “six letters” or the letters SIXLETTERS.)

Think of imaginative solutions to a problem and play with ideas:

How many ways can you think of to improve a coffee cup? (Put a lid on it./ Add a
vacuum layers around it./ Put it on a tripod with a candle underneath./ Add
wheels. / Add a drawer to it for sugar. / Add a music box so that you hear music
when you drink. / Add a panel on the side with replaceable English vocabulary to
help students revise. / Add a fan to cool hot coffee./ Plant a nice flower in it./
Add a health warning. / Write five ways to solve problems on the cup itself. )

To be able to recognize good ideas

The point here is that the development of creativity is not only a matter of having ideas but
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of knowing which ones are good (for whatever purpose is relevant). This includes recog-
nizing creativity in others. This is the evaluative element in creativity by which teachers
can encourage students to engage in reflection. In this way teachers can help students to
think through their ideas, think over their ways of expressing themselves creatively in
English, and think back on the process by which they have generated ideas, decisions, or
worked in a team. In the Expanding your creativity sections in this book criteria are some-
times suggested so that students can explicitly develop this aspect of creativity. In other
units, the teacher can encourage students to think of their own criteria for judging the out-
comes of the activity, knowing that developing such criteria is also part of the creative
process.

This evaluation element in creativity means, of course, that students should be pre-
pared for others to discuss their ideas. In such discussion others may point out difficulties
or limitations; they may raise objections or criticisms. This is a normal feature of evaluat-
ing and recognizing good ideas; it gives the originator the idea of the opportunity to defend
a point of view or to develop the idea further. However, the teacher needs to be sensitive
to the timing of nay critique — at the wrong point, criticism can kill an emerging idea.
The role of the teacher, therefore, is to recognize when ideas from students are emerging
and encourage students to develop or extend them before the evaluation stage. The teacher
may therefore use non-judgemental questions to extend students’ expression of what they
are thinking.

How could you extend that idea?

What would be the consequences of that?
What would be the implications of that?
What else would happen?

Can you tell us more about that?

Is this an alternative possibility?

Are there any other ways of saying that?
How else could that idea be expressed?
In other words ... ?

To be willing to take risks

In both the generation of ideas and recognition of good ideas, students need to be willing
to take risks. This means that in expressing themselves with new ways of saying things they
should not be afraid of making mistakes; in being imaginative or thinking creatively they
should not be afraid of appearing foolish. It is worth reminding students that both language
learning and the development of creative thing take place through errors, as long as people
realize what is wrong. In this context, teachers have a role in risk management; they
should encourage students to express themselves in English and learn from their own mis-

takes. This may mean a careful approach to error correction — not correcting students’ ex-
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pression in English too quickly. It also means that teachers may emphasize that if students
are going to be creative they are going to be wrong. sometimes, but that this is OK because
if they keep trying they will also have good ideas: it is better to take risks than never to
have a good idea!

To develop a group or community that encourages creativity

To be accepted. creativity needs to be recognized by others and, to develop creativity it is
important to have a social environment that values creative expression and the generation
of creative ideas. This means that teachers need to think not only of helping individual
students to expand their creativity but also of developing an atmosphere in the whole class
in which creativity is appreciated. Ultimately, developing creativity depends on the ability
of members of a community or culture to recognize the potential value of new ideas and
also on the ability of individuals or groups to persuade team members or the wider public of
ideas and enlist their support or help to develop or practise it. The English classroom,
therefore, needs to become a supportive environment in order to nurture creative expres-
sion. The teacher can encourage this through the development of team approaches by ask-
ing such questions as;

® How did the group work together?

® How did the group respond to the ideas of individuals?

® Did the group help individuals to take risks in expressing themselves and in thinking
of new ideas?

® How did members of the group encourage the development of the ideas?

® s the group getting better at recognizing good ideas?

® How can all the members of the group support creative thinking and creative expres-
sion?

® How will the group work next time to improve the creative process in all its mem-
bers?

Teachers can also remind students that creative people pay attention to small ideas that
might be worth developing; they do not only seek the really big ideas.

Barriers to expanding students’ creativity
There are a number of barriers to creativity which may exist in some classrooms. Teachers
(and students) may need to think about these in order to try to overcome them.

® Disbelief
“I'm not creative.” “It’s difficult for me.” “I have no imagination.” “We’re not
used to this.” “We don’t have a tradition of being creative. ” If students have such
comments teachers can reassure them that everybody has some creativity already;
the point is to recognize it and extend it. Some aspects of creativity are quite sim-



Introduction 13

ple and normal, like recognizing different meanings in a word or sentence or find-
ing more than one way to solve a problem.

Not paying attention to creativity

The danger here is that if students have focused on other aspects of learning and
using English in the past then they may not pay attention to creativity now because
they have come to believe that the teacher (or tests and exams) do not put much
value on it. Teachers can point out that creativity is valued now, not only in the
English classroom but also in other classes and that is especially valued in the world
of business, in most professions, and in research.

Getting negative reactions

Students may think that if they take a creative approach they will get negative re-
actions from the teacher or from their peers. Teachers can make sure students
know that recognizing good ideas and evaluating creative output is part of the
process but that this recognition stage should only come after ideas have been ex-
pressed; evaluation should not discourage or prevent the expression. Teachers
should make sure they themselves give good opportunities for students to be crea-
tive (without correcting the English too soon).

Not valuing risk-taking

This barrier is essentially that students fear being wrong. Teachers can reassure
them that good language learners do take risks., they are not afraid of making mis-
takes. Teachers would poinf out the value of any actual mistakes that are made. so
that students understand that making mistakes is part of learning. Also, in creative
contexts. there are frequently many possibilities or many answers. Therefore,
students may understand that the risk is not whether a task outcome is right or
wrong but rather a risk of giving better or more interesting or better expresscd an-
swers (or not) ; since one idea can lead to another and one person’s suggestion can
trigger off better thoughts in a group, all comments are potentially useful and
hence it is worth sharing any comment.

Feeling under-prepared (
Teachers (and students) may not feel prepared to be creative: they may feel they
do not have cnough training or background in this aspect of English. The notes in
this Teacher’s Book should- help. of course, and teachers can plan for a creative
task in a unit by thinking through several possible answers so that they are ready
for differcnt kinds of responses from learners. In one sense, teachers need to take
risks in the language classroom, too; this means being ready to help students in
creative tasks when the process and outcome cannot necessarily be predicted.
Teachers need to feel comfortable with the fact that often there are many possible
outcomes or answers — actually. this has always been the case in language class-
rooms, €.g. in open writing tasks or essays students may present a wide range of
sentences with many different ideas, in fact this is expected.
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Playing with words and ideas is not a serious activity

The barrier here is that students may feel that some humorous or light-hearted ac-
tivities do not help language learning or the development of their creative think-
ing. However, playing with words, generating alternative ideas and associations,
and thinking in lateral or unexpected ways are held by many front-line profession-
als as being a vital skill in exploring problems and in searching for solutions. This is
part of learning: to think “outside the box” of routines, supposed limits, or com-
mon constraints. Teachers can reassure students that a “playful” approach can be
interesting, fun and relaxing and that these aspects of a language learning context
are also important for progress; play can have serious outcomes.

Not being able to express one’s thinking in English

This barrier is the perception that you need an advanced level of English before you
can express creativity in the language. However, many scientists, engineers, busi-
ness people or philosophers have expressed complex or original ideas in simple lan-
guage — in fact, they often have to do this because they need to inform non-
specialists in their organizations, or among the public, about what they are doing.
Teachers and students of English know that being able to use complex language is
important but teachers can also reassure students that in expanding their creativity,
they can keep their expression simple — it is the idea that counts. Teachers can
help students say things in other ways, using paraphrases. They can reassure
students that in expressing creative ideas in English it is OK to speak slowly, or to
hesitate, or to be tentative.

Encouraging creativity

To develop the creative classroom for expanding students’ creativity in English, teachers
will find it useful to develop as many of the following characteristics, attitudes and behav-
iour patterns as possible:

valuing creative ideas and creative expression;

challenging students to try out ideas and different ways of saying things in an envi-
ronment in which it is OK to take risks;

using open-ended questions, rather than closed questions which have a single an-
swer;

focussing on students’ thinking as well as on their language;

allowing students to have sufficient time to think about, discuss and develop their
ideas;

deferring the expression of judgement on students’ language expression and the ex-
pression of their thinking;

active listening to students to understand what they are really trying to say;
showing real interest in creative expression and in new ideas;
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® sceing the possibilities of what students can learn through errors and risk-taking;
® assuming that all students can be creative and that it is possible to expand creativity
in English.

Clearly, it is useful if teachers can make efforts to expand their own creativity: fortu-
nately, many English teachers are, in fact, quite creative but some have not consistently

thought of themselves as expanding the creativity of students in the English classroom.

Series Editor; Martin Cortazzi



