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PREFACE

In Educational Administration: Theory, Research, and Practice, we make two assumptions about the
study and practice of educational administration:

1. A substantive body of knowledge about educational organizations is available but often
neglected by both professors and administrators.

2. Administrative practice can become more systematic, reflective, and effective when guided
by sound theory and research.

Thus, we summarize and review relevant knowledge and demonstrate its utility in solving prob-
lems of practice. An open social-systems model of schools provides the overarching conceptual
framework that organizes and relates this theory and research for educational administrators.

APPROACH

NEW

xiv

Our approach is a pragmatic one, selecting the theories and research that are most useful
and discarding those that are not. At the heart of our social-systems model are four
critical elements of organizational life—structure, individual, culture, and politics, each
discussed in a separate chapter. These elements interact and situate a chapter on teaching
and learning in schools. The environmental chapter provides a set of opportunities and
constraints for the schools; and the outcomes of the school are examined in the chapter on
effectiveness. Four key administrative processes are analyzed in chapters on deciding,
motivating, communicating, and leading, which remain central to effective
administration. New theories and contemporary research are incorporated into our
analyses of teaching, learning, and leading. Because the basic aim of educational
administrators is to solve real problems, we provide an authentic case for leadership at
the conclusion of each chapter. We believe that to make full use of the content of this text
that students must first understand the materials (a constructivist perspective), then they
must remember them (a cognitive perspective), and then they must apply and practice them
(a behavioral perspective)—the three learning views developed in the second chapter.

TO THE SEVENTH EDITION
New Knowledge. More than 200 new citations were added and about the same number

eliminated in this edition as we bring administrators and prospective administrators the
most current information, but we also make a special effort to keep the classic analyses of



Preface XV

such giants in the field as Max Weber, Peter Blau, Alvin Gouldner, Amitai Etzioni, B. F.
Skinner, Bernard Weiner, Vygotsky, Piaget, Henry Mintzberg, John Dewey, James March,
and Herbert Simon, to mention just a few.

* Expanded Coverage of Learning and Teaching. Chapter 2 summarizes the latest theory
and research on teaching and learning, one of the few educational administration books
that deals with these central functions of schooling.

* Reformulated Treatment of School Effectiveness. Chapter 8 offers elaborated
perspectives on school performance, accountability, and improvement, especially
comprehensive school reform. It also provides an extensive treatment of school
accountability, including the movement to standards, testing, rewards, and punishments.

* Expanded Features. Each chapter now includes TIP application questions, A Case Sfor
Leadership (an authentic and challenging problem of practice), and a Key Assumptions and
Principles summary feature. All features were designed to help students confirm and
apply what they learn.

* A Collection of Cases for Educational Leadership. A collection of eight cases is now
available at the conclusion of the text. These additional cases provide students with extra
practice in a variety of situations as they apply their knowledge to actual leadership
challenges.

* New Coverage of the Council of Chief State School Officers Standards (ISLLC
Standards). New to this edition is a demonstration of how the new standards are
addressed with actual administrative cases. All of the leadership cases in the book are
summarized in the Case Matrix, which classifies each case in terms of the standards
addressed.

FEATURES
Each chapter includes the following features:

* Preview. At the beginning of each chapter the student will find a Preview, which is a brief
outline of the key points to be covered in that chapter. We suggest that students take time
to study the preview, which is deliberately short and terse, because it provides a road
map of the chapter.

* Theory into Practice (TIP). Exercises to make the book more practical and user-friendly
have been added in this edition. Throughout each chapter students will be confronted
with a number of TIPs, practical issues and application exercises, which require them to
test their understanding of theory and to suggest applications to contemporary problems.

* A Case for Leadership. Each chapter includes a real case to challenge students to apply
the ideas and concepts developed in the chapter and to demonstrate their leadership
initiative.

* Key Concepts. Key concepts in each chapter are identified in bold. Students should take
the time to check themselves to make sure they understand and can define these
concepts.

* Key Assumptions and Principles. New to this edition, located at the conclusion of each

chapter, this feature provides a brief summary of the crucial generalizations in the chapter.
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