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To the Teacher

Communicator is a functional English course for
adult and secondary school learners of English. It is
intended for students who have been exposed to the
essentials of intermediate-level grammar and who
have already mastered the usage of English for every-
day life situations. The text builds upon and rein-
forces this foundation and prepares students for
higher-level language skills required for effective
interpersonal communication. Communicator is
organized functionally and incorporates integrated
coverage of grammar and topics.

The Dimensions of Communication:
Function, Form, and Content

Communicator provides dynamic, communicative
practice that involves students in lively interactions
based on the content of real-life contexts and situa-
tions. Every lesson offers students simultaneous
practice with one or more functions, the grammatical
forms needed to express those functions compe-
tently, and the contexts and situations in which the
functions and grammar are used. This “tri-dimen-
sional clustering” of function, form, and content is
the organizing principle behind each lesson and the
cornerstone of the Communicator approach to func-
tional syllabus design. Communicator offers stu-
dents broad exposure to uses of language in a variety
of relevant contexts: in community, academic,
employment, home, and social settings. The text
gives students practice using a variety of registers;
from the formal language someone might use in a job
interview, with a customer, or when speaking to an
authority figure; to the informal language someone
would use when talking with family members, co-
workers, or friends.

A special feature of the course is the treatment of dis-
course strategies — initiating conversations and top-
ics, interrupting, hesitating, asking for clarification,
and other conversation skills.

An Overview

Chapter-Opening Photos

Each chapter-opening page features two photographs
of situations that depict key functions presented in
the chapter. Students make predictions about who
the people are and what they might be saying to each
other. In this way, students have the opportunity to
share what they already know and to relate the chap-
ter’s content to their own lives and experiences.

Guided Conversations

Guided conversations are the dialogs and exercises
that are the central learning devices in Communicator.
Each lesson begins with a model guided conversation
that illustrates the use of one or more functions and
the structures they require, all in the context of a
meaningful exchange of communication. Key func-
tional expressions in the models are in bold-face type
and are footnoted, referring students to short lists of
alternative expressions for accomplishing the func-
tions. In the exercises that follow, students create
new conversations by placing new content into the
framework of the model, and by using any of the
alternative functional expressions.

Original Student Conversations

Each lesson ends with an open-ended exercise that
offers students the opportunity to create and present
original conversations based on the functional theme
of the lesson and the alternative expressions.
Students contribute content based on their experi-
ences, ideas, and imaginations. The ultimate objec-
tive of each lesson is to enable students to use func-

tional expressions competently in creating their own
original conversations.

Check-Up

This section features a variety of follow-up exercises
and activities:

¢ Function Check exercises provide review and rein-
forcement of functional expressions presented in
the chapter.

* Grammar Check exercises offer practice with key
grammar structures featured in the guided conver-
sation lessons.

* Listening Exercises give students intensive listen-

ing practice that focuses on functional communica-
tion.

* InterChange activities provide opportunities for
students to relate lesson content to their own lives.

¢ InterCultural Connections activities offer rich
opportunities for cross-cultural comparison.

* In Your Own Words activities provide opportuni-
ties for writing and discussion of important issues
presented in the chapter.



¢ InterView activities encourage students to inter-
view each other as well as people in the commu-
nity.

* InterAct! activities provide opportunities for role
playing and cooperative learning.

* Reading passages in every chapter are designed to
provide interesting and stimulating content for
class discussion. These selections are also avail-
able on the accompanying audiotapes for addi-
tional listening comprehension practice.

Communicators

This end-of-chapter activity offers students the
opportunity to create and to present “guided role
plays.” Each activity consists of a model that stu-
dents can practice and then use as a basis for their
original presentations. Students should be encour-
aged to be inventive and to use new vocabulary in
these presentations and should feel free to adapt and
expand the model any way they wish.

Scenes & Improvisations

These “free role plays” appear after every third chap-
ter, offering review and synthesis of functions and
conversation strategies in the three preceding chap-
ters. Students are presented with eight scenes
depicting conversations between people in various
situations. The students determine who the people
are and what they are talking about, and then impro-
vise based on their perceptions of the scenes’ charac-
ters, contexts, and situations. These improvisations
promote students’ absorption of the preceding chap-
ters’ functions and strategies into their repertoire of
active language use.

Support and Reference Sections

* End-of-Chapter Summaries provide complete lists
of functional expressions in each chapter.

* A Notes and Commentary section in the Appendix
provides notes on language usage, grammar, and
culture; commentaries on the characters, contexts,
and situations; and explanations of idiomatic and
colloquial expressions.

* An Inventory of Functions and Conversation
Strategies in the Appendix offers a comprehensive
display of all functional expressions in the text.

* An Index provides a convenient reference for locat-
ing functions and grammar in the text.

Suggested Teaching Strategies

We encourage you, in using Communicator, to
develop approaches and strategies that are compati-
ble with your own teaching style and the needs and

Vi

abilities of your students. While the program does
not require any specific method or technique in
order to be used effectively, you may find it helpful
to review and try out some of the following sugges-
tions. (Specific step-by-step instructions may be
found in the Communicator Teacher’s Guide.}

Chapter-Opening Photos

Have students talk about the people and the situa-
tions and, as a class or in pairs, predict what the
characters might be saying to each other. Students in
pairs or small groups may enjoy practicing role plays
based on these scenes and then presenting them to
the class.

Guided Conversations

1. LISTENING: With books closed, have students lis-
ten to the model conversation — presented by
you, by a pair of students, or on the audiotape.

2. DISCUSSION: Have students discuss the model
conversation: Who are the people? What is the
situation?

At this point, you should call students’ attention
to any related Language and Culture Notes,
which can be found in the Appendix.

3. READING: Have students follow along as two stu-
dents present the model with books open.

4. PRACTICE: Have students practice the model
conversation in pairs, small groups, or as a class.

5. ALTERNATIVE EXPRESSIONS: Present to the class
each sentence of the dialog containing a footnoted
expression. Call on different students to present
the same sentence, replacing the footnoted
expression with its alternatives. (You can cue
students to do this quickly by asking, “What'’s
another way of saying that?” or “How else could
he/she/you say that?”)

6. PAIR PRACTICE (optional): Have pairs of students
simultaneously practice all the exercises, using

the footnoted expressions or any of their alterna-
tives.

7. PRESENTATION: Call on pairs of students to pre-
sent the exercises, using the footnoted expres-
sions or any of their alternatives. Before students
present, set the scene by describing the charac-
ters and the context, or have students do this
themselves.

Original Student Conversations

In these activities, which follow the guided conversa-
tions at the end of each lesson, have pairs of students
create and present original conversations based on
the theme of the lesson and any of the alternative
expressions. Encourage students to be inventive as



they create their characters and situations. (You
may want students to prepare their original conver-
sations as homework, then practice them the next
day with another student and present them to the
class. In that way, students can review the previ-
ous day’s lesson without actually having to repeat
the specific exercises already covered.)

InterChange

Have students first work in pairs and then share with
the class what they talked about.

in Your Own Words

This activity is designed for both writing practice
and discussion. Have students discuss the activity as
a class, in pairs, or in small groups. Then have stu-
dents write their responses at home, share their writ-
ten work with other students, and discuss in class.
Students may enjoy keeping a journal of their written
work. If time permits, you may want to write a
response in each student’s journal, sharing your own
opinions and experiences as well as reacting to what
the student has written. If you are keeping portfolios
of students’ work, these compositions serve as excel-

lent examples of students’ progress in learning
English.

interCultural Connections

Have students do the activity as a class, in pairs, or
in small groups.

InterView

Have students circulate around the room to conduct
their interviews, or have students interview people
outside the class. Students should then report back
to the class about their interviews.

InterAct!

Have pairs of students practice role-playing the activ-
ity and then present their role plays to the class.

Reading

Have students discuss the topic of the reading before-
hand, using the pre-reading questions suggested in
the Teacher’s Guide. Have students then read the

passage silently, or have them listen to the passage
and take notes as you read it or play the audiotape.
The Teacher’s Guide also contains a list of questions
designed to check students’ comprehension of the
passage.

Communicators

Have students practice the model, using the same
steps listed above for guided conversations. Then
have pairs of students create and present original
conversations, using the model dialog as a guide.
Encourage students to be inventive and to use new
vocabulary. (You may want to assign this exercise as
homework, having students prepare their conversa-
tions, practice them the next day with another stu-
dent, and then present them to the class.) Students
should present their conversations without referring
to the written text, but they should also not memo-
rize them. Rather, they should feel free to adapt and
expand them any way they wish.

Scenes & improvisations

Have students talk about the people and the situa-
tions, and then present role plays based on the
scenes. Students may refer back to previous lessons
as a resource, but they should not simply re-use spe-
cific conversations. (You may want to assign these
exercises as written homework, having students pre-
pare their conversations, practice them the next day

with another student, and then present them to the
class.)

In conclusion, we have attempted to offer students a
communicative, meaningful, and lively way of prac-
ticing the functions of English, along with the gram-
mar structures needed to express them competently.
While conveying to you the substance of our text-
book, we hope that we have also conveyed the spirit:
that learning to communicate in English can be gen-
uinely interactive . . . truly relevant to our students’
lives . . . and fun!

Steven J. Molinsky
Bill Bliss
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A model conversation offers initial practice

with the functions and structures of the lesson.

Key functional expressions are in bold-face
type and are footnoted, referring students to a

mood 10
1'd (really) {eTer noT 1o

box containing alternative expressions for
accomplishing the functions.

In the exercises, students create conversations
by placing new contexts, content, or characters

into the model, and by using any of the alterna-
tive functional expressions.

The open-ended exercise at the end of each les-
son asks students to create and present original

For example:

Exercise 1 might be completed by placing the new
exercise content into the existing model:

A. Would you like to eat at home or at a restaurant?

B. Ithink I'd prefer to eat at home. How about you?

A. Well, to be honest, I really don't feel like eating
at home. I'd much rather eat at a restaurant. Is
that okay with you?

B. Sure. We haven't eaten at a restaurant in a long
time.

conversations on the theme of the lesson and
any of the alternative expressions.

Exercise 2 might be completed by using the new
exercise content and some of the alternative func-
tional expressions:

A. Would you prefer to swim at the beach or in the
pool?

B. Ithink I'd like to swim at the beach. How about
you?

A. Well, to be honest, I'm not really in the mood to
swim at the beach. I'd much rather swim in the
pool. Is that okay with you?

B. Sure. We haven’t swum in the pool in a long
time.

—

I don’t/can’t believe it! = I don’t believe it!
I can’t believe it!

I'm not (completely/absolutely) positive. =

the sentence. For example, the sentences:
I don’t feel like

Using the Footnotes

() indicates that the word or words are optional. For example, the sentence:

I'm (very) sorry to hear that. = I'm sorry to hear that.
I'm very sorry to hear that.

2. / indicates that the words on either side of the / mark are interchangeable. For example, the sentence:

3. Sometimes the () and / symbols appear together. For example, the sentence:

I'm not positive.
I'm not completely positive.
I'm not absolutely positive.

4. Sometimes the footnote indicates that an alternative expression requires a change in the grammar of

ing. = Idon’t feel like dancing.
I'd prefer not to . = T'd prefer not to dance.
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MEETING AND
GREETING PEOPLE

-, I i

Michael and Karen are students at Jefferson High School.
They’re meeting for the first time. What do you think
they’re saying to each other?

Maria Fernandez is introducing David Chen and Tom
Wilson to each other at a business meeting. What do you
think all three of them are saying?



I Don’t Think We've Met

Carmen Japan Kenji
Venezuela

I don’t think we've met. My name is(!) Carmen.
Hello.?) 'm(!) Kenji. Nice to meet you.®)

Nice meeting you,®) too. Tell me, where are you from?
Japan. How about you?®

Venezuela.

> W W

(1)

(2)

(3)

(4)

My name is
I'm

Hello.

[less formal]
Hi.

[more formal]
How do you do?

(It’s) nice to meet you.
(It’s) nice meeting you.
(I'm) happy to meet you.
(I'm) glad to meet you.
(I'm) pleased to meet you.

How about you?
What about you?
And you?

Which apartment do you live in?

1. dancer

How long have you ;
been studying here? =l
P4 b,

3. two months 4. Dr. Murphy
one year Dr. Gold




Which department What's your
do you work in? ¥, NN

Frank Gloria Karen Bob

5. Accounting 6. History
Shipping Chemistry

What shift do you

usually work? Whose family

are you in?

Alan Ruth

7. the morning shift 8. the bride’s
the night shift the groom’s

What do gr——m— What kind of music
you do? | do you play?
1 e | 2T - BT
‘ - N W Q i R
- ”
(i}
£ -
: A
Steve o Judy
9. alawyer

a journalist

A Introduce yourself |
2\ to somebody.

Donna Martha ‘
11. next month

any day now




Function Check: What’s My Line?

Choose the appropriate line for Speaker B.
8 B
y 8 I don’t think we’ve met. a. How about you?
How do you do?
c. What about you?
2. My name is Jane. a. And you?
b. Hello. My name is David.
c. I'm glad.
3. Nice to meet you. What do you do? I'm fine, thanks.

o

I'm pleased to meet you.
c. I'malawyer.

4. I'm from Bogota. What about you?

I'm a doctor.
I'm from Los Angeles.
c. I'm happy to meet you.

o e

3. I'm pleased to meet you. a. Nice meeting you, too.
b. How about you?
c. What about you?

6. I’'m a History major. And you? My major is Chemistry.

o

Every day.
c. I'm a teacher.

7. I like skiing. What about you? a. And you?
b. Ilike it, too.
c. I'm happy.
Listening: The Best Response
S IC LT EEIEEEE s S SR =SS MRe— e SeSSessgseR e ST e isaoaT
Listen and choose the best response.
1. a. Fine, thanks. 3. a. New York. 5. a. I'm astudent.
b. All right. b. 2D. b. Math.
@ I'm a lawyer. c. Yes, Ido. c. I'm an accountant.
2. a. ['m fine. 4. a. I've been studying. 6. a. Ilike jazz.
b. Nice to meet you. b. In Taipei. b. Next month.
c. ['m an engineer. c. Two months. c. Yes,Ido.




Listening: Conclusions

D 20 0 e G e e s P B e S R i i S0t T T

Listen and choose the best conclusion.

2. a. They're good friends.
b. This is the first time they’ve met.
c. Sam thinks he’s met Dr. Jones before.
3. a. Sally has met Tom before.
b. Sally and Tom are both happy to meet each
other.
¢. Tom thinks Sally is nice.
4. a. Kim wants to go to Spain.
b. Kim wants to know where Luis is from.
c. Kim wants to know how Luis is feeling.
1. John and Paul are old friends. 5. a. Ruth is going to see Martha.
b. John and Paul are meeting for the first time. b. Ruth is leaving Martha’s office.
c. John asked Paul what time it was. c. Martha is asking Ruth where she’s going.

Grammar Check: WH- Questions

This man is at an employment agency. Complete

the interviewer’s questions using the appropriate Who  What Where  When Why
WH- words.

What's your name ?
Peter van Dyke.

, Mr. van Dyke?

I'm from Holland.

I see. And ?
I'm an illustrator.

That’s interesting. And ?
At the Leiden Design Company in Amsterdam.
Uh-hih. And ?
I decided to move to the United States because
I wanted some overseas experience.

And ?

I want to start working as soon as possible.

Tell me, ?

You can call my previous employer, Mrs.
Jensen, for a recommendation.

Okay. I'll see what I can do.

Thank you very much. I look forward to
hearing from you.

WEWr WPEWEREIPWHEP

w >

Talk with a partner about what you do when you first meet someone.

How do you usually start the conversation?
What do you normally ask about?

Do you ever feel shy and nervous when you meet someone for the first time?

Then tell the class what you learned about each other.



B
e

Let Me Introduce . . .

(1) How are you?
How have you been?

[less formal]

How are you doing?
How are things?
How’s it going?

(2) Fine (thank you/thanks).
Good.
All right.
Okay.
Not bad.

(3) Let me introduce (you to)
I'd like to introduce (you to)
I'd like you to meet

. - [less formal]
my friend Paul — Meet

This is

A. Hi! How are you?(?)

B. Fine.?) And you?

A. Fine, thanks.’? Let me introduce you to® my friend Paul.
B. Nice to meet you.

\ . ) [
7. W " g

4. my English teacher, 5. my fiancé, Steve Smith
Mrs. Simon

6



