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Welcome to High impact

High Impact is an English course designed to help
students develop confidence and skill in using
English for communication. The course revolves
around the lives of four young people — Jordan,
Laura, Julie and Nick — and their circle of family
and friends. While learning about the characters,
students practice listening and reading in context and
develop oral communication skills by expressing
personal opinions about their own lives.

The Coursebook consists of 12 main units and four
expansion units. Each of the main units includes the
following sections:

" o Warm Up — introduces the theme of the unit.

e Listening — (on tape or CD) presents tasks that
develop specific information, gist and inferential
listening skills.

« Conversation Topic — (on tape or CD) presents
vocabulary and dialog practice along with
personalization.

e Grammar Awareness — (on tape or CD) presents
tasks

to help students notice grammar usage.

o Pair Interaction — provides opinion gap and
experience gap activities which allow students to
share their own ideas and experiences.

o Read and Respond — provides both a model and
a reason to read and write.

After every three main units, there is a short
Expansion Unit, consisting of four activities:

e Group Activity — a structured activity for groups
of 3 or more. It builds on the topics and themes of
the units in the preceding section and allows students
to use language creatively.

¢ Learning Check — a two—part review of grammar
and vocabulary. Through listening and reading tasks,
students have an opportunity to assess their progress.
e Review Game — a fluency—oriented game that
recycles vocabulary and grammar from the preceding
units.

e Learning Better — an activity designed to raise
students” awareness of different learning styles and
to allow them an opportunity to think about and plan
changes in their own learning styles.

The Teacher’s Manual, classroom cassettes or CD
and High Impact Workout (workbook) accompany
the Coursebook and are available separately.

Timing

Each main unit is designed for approximately three
50-minute class periods, or two 90—minute periods.
Expansion Units are designed for approximately two
50-minute periods, or one 90—minute period.

50-Minute Classes

Class 1

1. Warm Up: 10-15 min.

2. Listening: 15-20 min.

3. Conversation Topic: 15 min.

Class 2

1. Expansion activity (from this Teacher’s Manual):
10 min.

2. Listening review: 15-20 min.

3. Grammar Awareness: 20 min.

Class 3

1. Conversation review with variation (from this
Teacher’s Manual): 10 min.

2. Pair Interaction: 20 min.

3. Read and Respond: 20 min.

90-Minute Classes
Class 1

© 1. Warm Up: 10-15 min.

2. Listening: 15—20 min.

3. Conversation Topic: 15 min.

4. Expansion activity (from this Teacher’s Manual):
20-30 min.

5. Read and Respond (introduce as homework):
5-10 min.

Class 2
1. Expansion activity (from this Teacher’s Manual):
10-15 min.

2. Conversation review with variation (from this
Teacher’s Manual): 10 min.

. Grammar Awareness: 20 min.

. Pair Interaction: 20—30 min.

. Read and Respond: 15 min.

SW
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Section Overviews

This manual provides step—by—step lesson plans and
notes for each activity in the Coursebook. Each main
unit of First Impact contains 6 sections.

Warm Up

This short, easy activity involves all students quickly,
introduces them to the theme of the unit, and serves
as a bridge to the Listening and Conversation Topic
sections.

Listening

This series of three exercises revolves around a taped
conversation. The conversation introduces characters,
themes and functions that are carried throughout each
unit. The first exercise, LISTENING FOR KEY
WORDS, guides students in identifying the key words
and phrases in the conversation. The second exercise,
typically called LISTENING FOR SPECIFIC
INFORMATION, guides students in understanding the
main information and central purpose of the
conversation. The third exercise, WHAT DO YOU
THINK?, is an inference question that encourages
students to think about the relationships between the
speakers. These three exercises require different but
complementary ways of listening.

Conversation Topic

This section helps students develop colloquial
vocabulary, conversation patterns and strategies for
talking about different personal topics. The section

has two parts:

Vocabulary Preview provides a list of words and
phrases based on the unit theme. A short activation
exercise encourages students to work with the
words. The VOCABULARY
PREVIEW does not merely present new vocabulary.
It also requires students to interact with the words by
adding examples, matching connected meanings, and

meaning of the

S0 On.

Conversation Building presents a conversation
pattern that the students can use as they talk about
the topic of the unit. As they practice, the students
substitute original information into the conversation
model "slots." Rather than providing long dialogs to
be memorized, we have included short examples
which the students can quickly personalize and make
their own. Practice variations are provided in this
manual to encourage this integration process.

Grammar Awareness

This series of three exercises requires students to
notice a particular grammar feature in a spoken
extract. The first exercise, UNDERSTANDING, is a
listening exercise in which students identify key
information about a topic or a character. The second
exercise, NOTICING, requires students to listen to
the tape again and attend to grammatical form,
completing a specific task. The third exercise, TRY
IT, allows students to produce and share personal
information using the target form. The aim is to raise
their awareness of how the form is used in actual
discourse.

Pair Interaction

This simple, two —part activity allows students to
communicate with a partner in English. The first
exercise is an opinion gap or experience gap task.
The students themselves generate the information that
is exchanged, rather than using data provided by the
textbook. (This eliminates the problem of students
looking at their partner’s book to find the answers.)
The second part of the activity, FOLLOW UP,
encourages students to extend the conversation and
expand their ideas.

In any English class, pair work is a key to providing
students with enough practice to be able to use the
language independently. The Pair Interaction pages in
High Impact differ from traditional pair work in that
students base their interaction not merely on
exchanging information but also on personalizing and
fully processing the data they are working with. This
personalization allows for more authentic interactions
and increases student niotivation.

Read and Respond

This section provides reading and writing practice
using a variety of short extracts. Each reading
involves a short task to focus students” attention on
the main information. Following this is a short
writing task that allows students to exchange their
ideas.

Reading and writing are too often seen as ends in
themselves. They are or should be seen as part of an
interactive form of communication. In Read and
Respond, students do the tasks not simply for
comprehension, but as a build —up to SHARED
WRITING, in which they read and react to their
partner’s ideas.
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Teaching Tips

Throughout this Teacher’s Manual you will find
Teaching Tips — bits of advice on how to make the
activities go more smoothly in your classes. The
following are a few ideas about common problems
and concerns.

Helping the Students Understand What to Do
All of the activities in First Impact have a clear goal
and outcome. In general, it is better to demonstrate
activities rather than explain them.

Don’t explain — demonstrate!

When an activity is demonstrated, students quickly
see what to do. As they watch, they rapidly confirm
or modify their understanding of the task and
procedure. The following are effective ways to
demonstrate.

Have two students demonstrate.

Direct two students through the first few steps of the
activity while the others watch (the lesson plans in
this manual are written in this way)

G
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Do the activity with one student.

You interact with one or more students, using
yourself as the model, while the class watches.
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“gf’* DDIENE
w510 (517) (%83

Use students as teachers.

For more complex activities such as some games and
expansions, call several of the students to your desk
while the others are working on something else.
Teach the activity to those students. Then they go
back and each teaches the activity to a group of 3-5
others.

Playing the Audio Tape or CD
Using the audio tape or CD effectively is an
important part of teaching First Impact. )

Listening — In general, you should play the tape
only two times, once for LISTENING FOR KEY
WORDS and once for LISTENING FOR SPECIFIC
INFORMATION. Because some extracts are relatively
long, however, you may have to pause the tape or
CD occasionally to allow students to catch up with
the task. Each script contains one or two appropriate
pause points (marked with a //). It is important that
students understand they don’t need to catch every
word; as long as they can complete the task, they
should consider themselves successful.

At times, you may want to replay the tape after the
class has gone over the answers to give the students
a chance to confirm what they heard. During this
final listening, students can choose how they want to
listen. Those who basically understood the
conversation should close their eyes and imagine it.
Those who had more difficulty should look at the
Student Book page and try to hear the key words and
phrases. Those who found the listening quite
challenging should watch you. As you play the tape,
point to the words on the board just before they are
spoken.

Conversation Topic — In general, you will need to
play this segment only once. First, studenis hear the
target vocabulary words and phrases. Then they hear
the sample dialog. These serve as pronunciation
models.

Grammar — Play the tape or CD the first time
without pausing so that students get the gist of the
conversation. After they have worked on the
exercises, play the tape or CD again, adding extra
pauses if necessary, so students can focus on the
grammar examples.



Keeping the Students in English

Students are tempted at times to do tasks in their first
language. The most common (and least effective)
teacher response is nagging: Speak English! English
only now! There may well be a role for the
students” first language, especially when they are
trying to understand new or difficult ideas. But of

course English practice has to go on in English.

Because students may want to say something in
English but don’t always know how, make sure they
learn and use phrases like How do you say
in English? These are introduced in High Impact by
a character called Conversation Coach. You might
want to have students copy the phrases onto the
inside cover of their books so they always have them
available. Here are some techniques that can help
students take on the responsibility of staying in
English:

Technique 1: Stand up — If an activity requires
new vocabulary or phrases, tell the students that they
can use their first language as long as they stand up.
While they are seated, they can use only English.
Since most students don’t want to be noticed
standing up, this provides a little "positive pressure”
to stay in English. By allowing the first language in
one situation, you can control it in others.

Technique 2: How many times? — Each time
students say something in English, they make a mark
on a piece of paper. This can be done either
individually or in pairs. At the end, don’t collect the
papers. (If you do, the technique probably won't
work again, as it becomes a test rather than a
challenge.) However, do encourage students to
compare their results with others. It encourages
competition to use English.

Technique 3: Monitor -— One student monitors two
pairs or one group. The monitor marks how many
times English is used and how many times the first
language is used. Again, don’t collect the sheets. The
point is to make students aware of how much English
they are (or aren’t) using.

Technique 4: The chip trick — If an activity is a
game in which students can win points, use poker
chips or other small objects to represent points.
Everyone starts with three and tries to collect more
as the game progresses. If they use their first

language, any other student can say, "Give me a
chip! " That student gains a point and the "offender”
loses one. In Pair Practice, students might be
reluctant to take points away from their partners. To
deal with that problem, have all of the A’s constitute
one team and all of the B’s the other (or, in large
classes, all the A’s in one row are team A-l, etc.).
They aren’t just collecting chips (and points) for
themselves; they re working for their team.

Dealing with Mistakes

Mistakes are a useful and necessary part of language
learning. Therefore it is not always necessary or
appropriate to correct mistakes. Still, students
appreciate feedback on their mistakes. Corrections
are more effective when students themselves
"discover" the mistake and the correct form. The
following are ways to help them learn from their own
mistakes.

Technique 1: Note common mistakes — As
learners do activities, notice the types of mistakes
many people are making. Afterward, write 8 —10
sentences on the board that include the common
mistakes. Have students work in pairs or as a whole
class to identify the mistakes and correct them.

Technique 2: Encourage self-correction — As
you're circulating, you might want to do direct
correction, especially if the mistakes interfere with
communication. Instead of giving the correct form,
simply point to the place in the book that contains it.
Let the learners correct themselves.

Different teachers want different things from a
teacher’s manual. New teachers often want lots of
specific teaching strategies. Experienced teachers
often want new or extra techniques or activities. This
manual gives both new and experienced teachers
support for their classes.

vii



Viii

Using the High /mpact Workbook

High Impact is accompanied by a 48-page workbook
called High Impact Workout.

High Impact Workout provides controlled review and
expansion of grammar, vocabulary and conversation
for each Coursebook unit. Workout is particularly
effective at helping students focus on the learning
objectives in each unit by providing additional
guided comprehension and production practice.
Workout also provides additional reading and writing
opportunities to supplement the Coursebook.

Workout can be used in several ways:

e as a "pre—test" or preview of the Coursebook unit
o for in—class individual work

e as additional in—class material

e as in—class review quizzes

o for homework review

Workout contains 12 units, corresponding to the main
units of the Coursebook. Each of the four pages in
the unit focuses on one language area or skill and
provides for approximately 90 minutes of individual
work.

e Vocabulary Workout reviews the main vocabulary
of the unit.

e Grammar Corner consolidates the main grammar
points.

e Conversation Building recycles the conversation
patterns and functions.

o Writing Exchange extends the reading content of
the unit and provides for writing skill development.

The Answer Key for High Impact Workout is on
pages T104-T107 of this Teacher’s Manual.

The VOCABULARY WORKOUT section is based on
the words from the Conversation Topic and Pair
Practice pages in the Coursebook. Students review
these words in different contexts, usually involving
characters from the Coursebook. The students work
on comprehension and completion exercises using the
target words and expressions. This section also
contains "About You" exercises in which the students
write about their own ideas.

The GRAMMAR CORNER section, the second page
of each Workaut unit, reviews the key points of the
Coursebook Grammar Awareness page. Additional
examples are given in a box at the top of the page,
followed by a variety of exercises for comprehension,
manipulation, and active use of the grammar points.

The CONVERSATION BUILDING section builds
upon the dialog from the Conversation Topic page in
the Coursebook. Students see variations of the unit
function and complete exercises on appropriate
formation and usage of conversation patterns. The
last exercise on this page is a cartoon completion
exercise in which the students "interact” with a
character, providing personal information.

The WRITING EXCHANGE section provides a short
reading and a follow —up writing opportunity. The
readings provide an accessible model of writing
about the wunit theme, followed by basic
comprehension questions. Students then write an
original paragraph about their personal life, in
response to what they have just read.

Answers can be checked quickly in the classroom by
having students write their answers on the board, or
workbooks can be collected by the teacher for
correction. Many teachers prefer "peer checking,” in
which students exchange books and correct each
other’s work, or simply "completion checking” to
note if students have attempted and completed the
workbook assignments.

You may want to make photocopies of the answer
key to allow students to check their own answers.
Permission is granted to photocopy pages T104-T107
for this purpose.



How This Teacher's Manual Works

Each unit in this manual includes:
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Notes

Script
This is the exact
transcript of what

(Vocabulary Notes, Usage Notes or
Cultural Notes)

These give extra information about
language or culture that can be
shared with students.

appears on the tape.
Key items are marked
in boldface type.

B

i Answer Key

P
//

Pair Practice
These are steps that can be
done by students working in pairs.

This provides the
answers for the Student

; . . ) Book exercises.
Use only the sections of any unit that support you in your teaching.

Good luck, have fun... and make an Impact!

ix



\4

LIFESTYLES

Unit Summary
Topics: lifestyles, activities

Grammar: joining sentences using and and but; using preforms (substitution words) do, does,

Functions: asking for and giving personal information

Vocabulary: personal activities, places

Conversation strategy: asking follow—up questions -— Why did you. . . ?

Warm Up My lifestyle

\V4 Impact Expansion
¢/ Students find out about each other’s lifestyles by

talking about frequent activities.

Lesson Plan

V Note: If your students don’t know each other, you
might want to start with an icebreaker such as Cave
dwellers (see Impact Expansion activity on right)
before you begin the first textbook activity.

@ YV Write Lifestyle on the board. Ask: What do we
mean when we say lifestyle?

Encourage students to answer. Write their answers on
the board. Possible answers: work, where you live,
what you do in your free time.

® T: Look at page 9. Look at the activities. Circle
the activities you often do. Read the list aloud,
gesturing for the students to circle.

® T: Now work with a partner. Look at your
partner’s book. Ask questions about three of your
partner’s activities. Write the information.

@ Model the activity by looking at one student’s
book. Ask a few questions about the circled items.

® As students work, circulate and help. If they have
trouble getting started, ask questions about what they
wrote.

@ As students finish, have them change partners and
continue. '

V Variation

T9

Students find out how many things they have in
common with their partner in the given time. You
may want to specify a number; for example, students
must find three things that are the same and three
that are different.

f Cave dwellers \

Preparation: Get large pieces of paper (A3 or
larger) and markers for each student. (If it isn’t
possible to get markers, colored chalk or regular
pens will work.)
Action: Remind students that one of the first
forms of written communication was pictures.
Ancient people drew on cave walls thousands of
years ago. Tell the students to imagine they are
cave dwellers. They need to draw simple pictures
of four or five important things about their own
lives — for example, their family, interests or
important events. Distribute the paper and markers.
Allow 5-10 minutes for students to draw. Then in
pairs or groups of three, students show their
pictures to their partners. Partners look at the
pictures and say what they think each one means.
Variation: After students understand the pictures,
have them join another pair or group. They take
turns introducing their previous partner and his/her
picture.
Note: To encourage more communication, tell the
partners to ask YES/NO rather than open-ended
questions. You can also require students to add
extra information to their YES answers (Is this
your brother? Yes. His name’s .He’s__

. years old.).
If you think students might take too long trying to
get the pictures perfect, give students about two
minutes to think about what they will draw. Then
they get exactly one minute for each picture. This
is a variation on an idea from Dan Donlan.




Listening /'m so glad to see you again

¢/ Students listen to two old friends who are
meeting again after five years.

v Pre-listening Task
Students imagine they are meeting a friend for the
first time in several years. Working in pairs, they
identify the topics they would talk about. After about
three minutes, they compare their ideas with another
pair.

W Lesson Plan
© T: Look at the picture on page 10. Julie and
Jordan Greene are shopping in the city together.
They meet an old friend.
@ T: Look at LISTENING FOR KEY WORDS. Are
there any words you dont know? V Read the key
words aloud.
@® T: Now listen. Check the words and phrases you
hear. Play the tape or CD. (8% You might want
learners to work in pairs so they can help each other.
@ To check, read the list of words. Have students
raise their hands to show which ones they checked.
® T: LISTENING FOR MEANING. Listen again.
Julie has changed in the past five years. Write two
things that are different. Rewind the tape or CD and
play the conversation again.
@ To check, have students call out their answers.
@ ®¥T: What do you think? Do you think Julie
likes her new job? Why do you think so? Encourage
students to give their ideas. You may want them to
work in pairs or small groups before saying their
ideas to the whole class.

& Script

(Key words in bold. // = possible pause points.)
Laura: Julie? Julie Greene?

Julie: Laura? Is that you?

Laura: Yeah. What a surprise!

Julie: It’s been a long time!

Laura: I know. It’s been, what? Five years?

Julie: Five years. Oh my gosh, I can’t believe it.

Laura: I know. It’s incredible. So... what’s
happening with you?

Julie: Well, I just got a job at a publishing
company. .

Laura: Great. What do you do?

Julie: I'm an assistant editor. I’'m working on three
book projects. It"s so great.

Laura: Wow. Sounds busy. //

Julie: Yeah. Can you remember me in high school?
I-didn’t like to be busy, just liked to have a
lot of free time, be with my friends. But now
1 sort of like being busy.

Laura: Wow, that’s a change. // Um, aren’t you

going to introduce me to your boyfriend?

Boyfriend?! This is not my boyfriend.

Laura, this is my brother, Jordan.

Laura: Jordan? That’s Jordan? Your little brother?

Jordan:Yeah. Hi, Laura. I remember you.

Laura: Wow, you“ve changed, Jordan. // So are

you guys shopping? Spending a lot of money?

No, were just looking around. I don’t

spend a lot of money on clothes and stuff

like I used to.

Laura: 1 know what you mean. I don’t either. //
Wow! I am so glad to see you again, Julie.
And you too, Jordan. Well, take care, guys.

Jordan: Uh, wait. Were just about to have lunch.
Want to come along?

Laura: Uh, sure. That’d be great.

Julie:

Julie:

Answer Key

Listening for key words

__ five months ¢ boyfriend

_¢ five years _¢ brother

_¢just got ajob _ buying something

just graduated _#” just looking around
¢ sounds busy ___ spend a lot of money
___notsobusy _# don’t spend a lot of money

Listening for meaning
before e didn’t like to be busy
e spent a lot of money
now o likes to be busy
¢ doesn’t spend a lot of money
What do you think?
Answers and reasons will vary.

T10



Conversation Topic Things I do

¢/ Students talk about activities they often do and never

do.

Lesson Plan

© T: Look at page 11. VOCABULARY PREVIEW.
Look at the list of places. Where do you spend most
of your time? Circle three places.

@ T: Now look at the list of activities. Which do you
often do? Make a check. Which do you never do?
Make an X.

@ VYV To make sure everyone understands what to do,
you might want to read the lists (places and
activities) and have students raise their hands to
show which they do. Then have them call out some
of the additional items ("Your own idea") they wrote.
@ T: CONVERSATION BUILDING. Listen to the
conversation. Play the tape or CD.

® T: Now stand up. Read the conversation out loud
with a partner. Then change roles and practice
again.

@® As students practice, have them move on to the
next steps, first using the places and activities from
VOCABULARY PREVIEW, then making original
dialogs. You may want to have them close their
books at this point. It isn’t necessary for learners to
remember the exact wording in the book.

V Variations

T11

¢ To keep students from becoming too reliant on the
book (which often happens, especially with dialogs),
have them work in groups of three. Two students
play the part of the characters in the conversation.
They have their books closed. The third student plays
the part of the "human tape recorder.” That student
whispers the lines to the other two. The "tape or CD
recorder” can repeat the lines as often as necessary.
After a few minutes, the "tape recorder”" doesn‘t need
to say all the lines any more. He or she just serves as
a reference, supplying words and phrases when the
main speakers can’t remember what to say.

You can use this technique to encourage learners
to modify the conversation to make it their own. The
tape recorder says "blank” for the parts that can be
changed to items from the VOCABULARY
PREVIEW. Speakers fill in choices from the preview
or their own ideas.

o Encourage physical activity while the students
practice. Have them begin by standing up and facing
each other. (Since they are sitting down during most

of the class, standing provides a change of pace.)
Gesturing and eye contact automatically become
easier. The speakers may actually not have seen each
other for a while and might want to shake hands.

e After they’ve become familiar with the
conversation, have learners try different responses.
(A: How are things with you? B: Oh, pretty good.
I"ve had a lot of free time recently. A: Oh, really? B:
Yes, I spend a lot of time outdoors. A: Outdoors?
Doing what? B: I like to go rollerblading.)

3K Vocabulary Items

e volunteer work = unpaid work, usually for a good
cause such as helping old or poor people, raising
money for charity, etc.

e write reports = these reports can be either for
school or work

e at the office and at work = these may overlap. If a
person works in an office, both are true at the same
time. If, however, people work someplace other than
an office (for example, in a store), they can be at
work without being at the office.

- 'Authore note , -
~ Youll notice the ;conwsr@aﬂon in ngh !mpac’s are
- quite E;hart Thatfs 50 5’{: ,d@ﬂt@ aan practacs them |
and quickly add thmr own | nfarmatxon and ideas.
Thsy aren't designed to be mamonzeal Rather they :
are tools to get ﬁtudmt@ 5t3rtsd on the:;r own
' canvsraaﬁzon@ . '




Grammar Awareness Two friends

V Grammar focus: proforms, i.e. substitution words

do, does. Sentences with and, but.

3% Usage Notes

e Proforms substitute for words that have been used
before. For example, it would be unusual to say /
love jazz and Nick toves jazz;too. Instead, the second
loves jazz is replaced with the proform does: I love
jazz and Nick does. too.

@ Do is commonly used as a proform for other verbs
or verb phrases (the verb plus object, adverbs, etc.).

Lesson Plan

O T: Look at page 12. Jordan and Nick are friends.
What do you think like to do
Encourage a few students to answer.

they together?

@ T: UNDERSTANDING. Read the questions. Then

listen to Jordan. He's talking about himself and his
friend Nick. If the answer to the question is yes,
make a check. Play the UNDERSTANDING segment
of the tape or CD. You might want to stop the tape
or CD after "I love jazz and Nick does, too" to make
sure students understand the task.

® To check, read the sentences. Have students say
“Jordan," "Nick" or "both."

O T: NOTICING. Look ur the sentences under
NOTICING. Complete the sentences.

® As students work, circulate. If students are
having ditficulty, ask: Does Nick (love jazz)? If a
student suggesis: ...and Nick loves jazz." point out
that the words “love jazz" are already there. They
should try not o repeat the same words.

® T: Now listen again to check. Play the
NOTICING segment of the tape or CD tc check.

(7] T: TRY IT. Write four sentences abou: you
and vour best friend. V Students can also write about
a classmate they know well.

® To check, have a few swudents read their
sentences to the class. OR Agk several sinzients who
finish early to write their examples on the newrd

. Teaching Tip ‘
. Bach Grammar Awareness listening segment is
recorded twice. The second time includes pauses |
' so students can check their answers.

& Script

(Missing words in bold. ® = pauses in NOTICING extract.)
Jordan: Hi! My name’s Jordan. One of my best
friends is Nick, Nick Koda. 1 think we get along
really well together. We have a lot in common. Like,
I really love jazz and Nick does, too.

e And I'm crazy about movies and Nick is, too.

e But T guess the thing we both like best is hanging
around music stores. I love checking out the newest
CDs and Nick does, too. e The only problem is
money. Nick doesn’t have much money to spend and
I don’t either. o Of course. we're not exactly the
same. There are some pretty big differences between
us. For example, I like to stay in shape. 1 exercise
every day, but not Nick. ¢ You won’t catch him
working out! He says exercise is boring. And I take
my studies pretty seriously. I like studying, but Nick
doesn’t.

e He hates it! And another thing — [ get along
really well with my family, but Nick doesn’t.

e He hardly ever talks to his parents. Can you
imagine!

? Answer Key

Understanding Jordan Nick
1. jazz v Vv

. movies v
. music stores [
. money

. exercise

DN U AW N

. studying v
7. family v
Noticing
1. I really love jazz and Nick does, too.
2. I'm crazy about movies and Nick is, too.
3. I love checking out the newest CDs and
Nick does, too.
4. Nick doesn’t have much money to spend and
I don’t either.
5. I exercise every day, but not Nick.
6. 1 like studying, but Nick doesn™t.
7. 1 get along really well with my family, but
Nick doesn’t.
Try it
Answers will vary but should be similar in form
to those in NOTICING.
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Pair Interaction About yoou

t/ Students ask and answer questions to find out
more about their partner’s feelings and attitudes.

W LessonPlan

@ Divide the class into pairs. T: Look at page 13.
Look at these conversation topics. You're going to
think of questions about these topics to find out
more about your partner.
& T: (To one student) Choose any topic. (Point to
the topic boxes). Which topic? Write that topic on
the board. T: (To whole class) What questions can
you ask about this topic? Encourage several answers.
Possible questions for the topic "friends":

e Who is your best friend?

e How did you meet him/her?

e How often do you see him/her?

e Where does he / she live?

o What does he / she do?

e What’s he / she like?
@ Direct one pair through the activity. T: (To
student A) Ask one question. A: (asks) Gesture for B
to answer. T: (To A) Ask another question about B's
answer.

Teaching Tip

. At this point, draw students” attention to the !
. Conversation Coach hint at the bottom of the '

| page:

. partner’s answers. Conversation isn’t unconnected
questions and answers. Students should learn to |
' talk about each topic as long as possible. adding

. questions and extra information, as appropriate.

@ T: Choose a topic. Ask your parmer two or more
questions about it. Have students do the task. As
they work, circulaie, answer questiors and note areas
for later work.

® As some students finish, introduce the second
part of the task: T: Write the three most interesting
points about your partner’s life.

® T: Now try FOLLOW UP. What three things
would you like to change about your life? Then
compare lists with your partner. Ask your partner
for reasons.

@ YV You may want to have students who finish
early join other pairs and compare lists.

T13

Keep going. Ask questions about your .

\/ Impact Expansion

/ boat of Arms (My Crest)

Preparation: none
Action: In class, explain that a coat of arms or
crest is a symbol of a family or organization such
as a university. Bach student designs a coat of
arms representing his or her lifestyle. The coats of
arms should be interesting and attractive and can
include anything the students think is important.
(Don't specify what to include.) If some students
have difficulty getting started, ask about things
that are important to them or their family. Typical
answers include occupations, where their family is
from, other aspects of family history, the meaning
or origin of family names, and personal interests.
Once students are finished drawing, several
different follow—up tasks are possible: |
e If the students don’t know each other, have
them work in pairs or small groups to explain
their coats of arms.
o If the students already know cach other, mix up
the coats of arms and redistribute them. Based on
| what they already know about their classmates,
they guess whose picture they have.
o Students ask questions based on the pictures (/s
your familv from (place)?) before they ask if a
particular person is the owner.
e In small groups, students explain their coats of
arms. They must add extra information about each
| part. Each partner must ask an additional question.
We learned this activity from Brenda Hayashi.




Read and Respond /'m different now

V Students read a magazine interview and identify years ago" paragraphs and the "Now" paragraphs.
contrasts. @® As students work, circulate. If groups are having

trouble matching, have them underline the main

ideas of the "5 years ago" paragraphs. Then they

V Pre-reading Task (task awareness) Each Read and 'l’°°k for related — but often opposite ideas — in the
Respond has three tasks. Students first scan and now" paragraphs.
circle the title of each sub—task (READING, TRY IT,
SHARED WRITING). Then they read each task
instruction and underline the verbs. This helps them
become more aware of the task. It also reminds them
that we always have a purpose when we read. They
should always think about why they are reading
(their task) before they read.

Reading skill: Identifying specific information

. Teaching Tips :
. & Make sure all students write their paragraphs on
the same kind of paper. Otherwise, the appearance !
. of the paper, rather than the paragraphs, will .
. provide the clues for SHARED WRITING.
e You may want to have learners do the reading !
' and writing steps of this lesson as homework.
! Even though it comes at the end of the unit, -

W Lesson Plan
O T: Look ar page 14. Read this interview from
Lifestyles magazine. Underline two things that have
changed.
® &% As students work, circulate and answer
questions. They may come across words they don’t
know. If so, encourage them to skip those words (at ? Answer Key
least until they've read the passage once) or ask
questions that will lead them to discover the
meaning. (Example: superficial. Ask: What other
words is it connected to? (relationship, temporary).
We know the relationships were short. What else? Answers to SHARED WRITING will vary but should
How about his friends? (Not close friends.) What do be similar to the magazine article.
you imagine his relationships were like? Encourage
students to guess at the meaning of superficial
[shallow, not meaningful].
® To check, have a few students call out their

students can do it before starting or in the middle |
of the unit. In that case, it will preview the unit .
themes. :

_________________________________________

Two things that have changed:
o settled down, not traveling all over
o closer friends and deeper relationships

answers. after each unit to thi
v Pre-writing Task
Write the following words on the board: tivities from this unit went v

e home e lifestyle o friends e job e interests

Students work in pairs. They spend two or three
minutes talking about the differences in their lives
now compared with five years ago. You might want
to have them do this in their first language. Or, if
they use English, you might want the partners to
listen and take notes.

® T: TRY IT. Now write about your life five years
ago. Then on another sheet of paper write about how
your life has changed. Allow about 10 minutes for
them to write.

@ T: SHARED WRITING. Work in a group of four.
Mix up your paragraphs in two piles. Exchange piles
with another group of four. Try to match the "5

iem successful? (topic;;
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PERSONAL HEALTH

Unit Summary

Topics: health, stress, diet

Grammar: imperative forms

Functions: giving advice, suggestions and orders
Vocabulary: stressful and relaxing activities

Conversation strategy: asking for repetition — Pardon? Excuse me?

Warm Up Heaith ideas

‘/ Students brainstorm a list of health—related

products and activities.

A 4 Lesson Plan

@ T: Look at page 15. What products do people use
to stay healthy? What activitics do people do?
Encourage several answers.

® 7 Work with a partner. How many can you list?
® As students work, circulate. If pairs have run out
of ideas, ask questions (o get them started again:
What do vou do for a headache? To get more
energy? etc.

O T: Now look at the list. Circle the most unusual
products and activities. Underline the most common
ones.

@& T: Now join another pair. Compare lists.

® YV Most teams will have written the same
"common" items. Have students share some of the
more unusual ones.

v Variations

e Instead of writing in their books, students work in
teams. They write their ideas on the chalkboard or
with markers on large sheets of paper. This makes it
easy to compare lists between all the groups.

e Whether you do the Warm Up as in the Lesson
Plan or use the variation, you can make it a
competitive game by giving points. Students get one
point for each item plus one bonus point for each
item they wrote that the new pair (or no other team)

wrote.

\/ Impact Expansion

;7_//Unhealthy things we do A\ )

Preparation: none
Action: As a whole class, brainstorm at least 15—
| 20 unhealthy things that people do. (Avoid items

with not, i.e., nor exercising. Instead use exercising

/

|

| too lirtle.) Working with a partner, one student
selects an item and says it. Both students write the
item. The place they write it depends on how

i frequently they do the activity. The top of the

: paper means "often.” The bottom means "never or

; hardly ever." The other student selects another

! item and says it. They both write it. If they do it

' more often than the first activity, they write it

! above the first word. If they do it less often, they

| write it below. They continue until they ve written

| at least 10 items.

{ Note: Of course, it is possible to do this with

| "healthy behavior” but doing it with things that are

. unhealthy often adds a bit of interest. Besides, it

‘ does get learners thinking about behaviors they
might want to change.
Possible items: smoking, too much
alcohol, breathing dirty air, working too hard,
cating red meat, skipping meals, driving places
when they could walk, sleeping too little, sleeping
too much, exercising too little, being under stress,

drinking

eating too many sweet foods, worrying, listening
L to extremely loud music, eating too many snacks




Listening Let’s relax our minds now

V Students listen to a yoga teacher giving directions

for a relaxation exercise.

\/ Pre-listening Task

To familiarize students with the KEY WORD
vocabulary, have them work in pairs. One person
closes his or her eyes. The other partner reads the
KEY WORD list. The first partner imagines each
word.

Lesson Plan

O T: Look at the picture on page 16. Dave Greene
has a very stressful job. He takes a yoga class to
relax.

® T: Look at LISTENING FOR KEY WORDS. Are
there any words you don’t know? V Read the list
aloud or have students work in pairs. They read the
list and undetline all the words they know.

® T: Now listen. Check the words and phrases as
you hear them. Play the tape or CD.

© T: All the words are on the tape or CD.

® T: LISTENING TO IMAGINE. Listen again with
your eyes closed. When the tape or CD stops, write
or draw what you imagine. Rewind the tape or CD
and play the conversation again. When it is finished,
allow several minutes for students to write or draw.
@® To check, have students work in pairs or small
groups. They compare what they imagined.

o T: WHAT DO YOU THINK? Did this
exercise help you relax? How? Encourage students to
give their ideas. You may want them to work in pairs
or small groups before saying their ideas to the
whole class.

- Teaching Tip :
. We usually think of listening as something the '
. students do individually. But with this extract (or .
any listening task they find challenging), consider
. having students do the first task in pairs using one
. book. Pause a bit longer than usual for students to .
decide the correct answers. When they do that,
. they usually share what they understand, instead of '
+ worrying about what they missed. /

&> Script

(Key words in bold. // = possible pause points.)

Yoga teacher: Let’s relax our minds now. We're
going to let go of our stress. Let’s begin. Sit in a
comfortable position. Relax your legs, hang your

arms down at your sides, and relax your arms. Take
a deep breath. Breathe in, in. . . and breathe out.
Close your eyes, and relax. /

Now — youre in a hallway, and ahead of you, you
see a red door. Open the red door and go through.
Inside the door is a beautiful garden. The garden is
so quiet. The trees are tall and green, the grass is
soft and deep. There’s a small river, with clear
water and small fish. Put your hand in the water.
Move your hand slowly back and forth in the cool
water. //

Now, up ahead you see an orange door. It's a
beautiful bright orange. Go through the door. Inside
is a large kitchen. It’s bright and warm, and you
can smell fresh bread. Hold the bread in your hand
and take a deep breath. There’s a bowl of fruit on
the table — apples, oranges, pears. Pick one up. Take
a big bite. //

And now you see a blue door, bright blue. Put your
hand up and open the door. Go through the blue
door. Now imagine? What do you see?

Y Answer Key

Listening for key words

All words and phrases are on the tape. They are
included on the student page to help students
follow the narration,

Listening to imagine

Drawings will vary.

What do you think?

Answers will vary.

Authors' Note _

Listening activities that involve TPR (Total Physical
Response) or, as in this unit, visualizing, are often
very effective in increasing students attention in
English, memory and listening confidence.
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