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HREMER, BRHE, IAXRMBKR, @ik, BHRIIRT —-BEOFEER, BEEFHEHN
/ \JHI:‘:‘, NESKE THERNE N SHEE., SKEN, (CRREESIE) WRBLE, LEETRH,
EAAEHEMPRE, ROOCPFALHMABR, B AN TS, BEZ4A, THKM, KRELBRPIHF
HEL, HERE, REPC, LEDERMAHER, HHER, #25%, BZREB—REHNHY
%, SARSHEMIS A, SEMEINIE, BRRANDB, HEE T RIVEBHRAOME, RIET RN
HARGKE, FURERIRBIOEKR#ESHE!

VAT, RGBSR (retrospection) FH AR (naturalism) @7, RIERERKBINHEBE RS
Bhawm s m — S i RRLEKe, BEE—PREF “‘RREBEBE HEE, RN “WESHE
B BAEBET. L CREBE B RS Z4EERNEFES, Rk ‘REERE" X8
RBHEEE, ARRA-A, BRROAR &, XFRERER “RIHEHE" (how to become a successful
writer) Z @& “LpgPR” (heart-felt pilgrimage of progress in our English writing) ,

FEdZMISER, RASNEESHBILERS, RBRXEBEEHESET T IR %, 1989~1991 4
Wik, RAEERMPRKERBRHGFES, REPAEES (TESOL) BiL2Ar, MIBH X E
RIEBESCERR, FEHMABREEENEBRRMEROMSENRE, TR T —HHXBERRHIR
B, 3T ML, BIELGE, 233 -5 08E%, %8R 3C LA “Trends in the Teaching of Writing”
PBH, REHEKMIEE DS ST Language Learning Journal (Yang, 1995) 2z k. MltLE, XiEBHE
RSN ACHESHPH - EERNE.

20 AL 0FERY, ABMRESIWRETENTE, SAHLESTFERBERENER, RENGFHT
RiIEERR L ERAFRFHEO T, BIG52R T Academic Research & Thesis Writing (( X818 3C B e
FN--BHIRE (Bkbk, B, A, 2002), 20 43 90 £RPILIK, BB S5PREKEE ‘&
TA” REMBESELEXHES, BREAARBHSM TRIEBEAA DAYER, EREKR, M
HitAILESMBABEAREBTHE PO ERA, BIOGHEEE AL HE RN KR ERIMERESHRS
BRI, 19994F LK, RAVEFL D FIREERE T AR SMERBEMERME, SaMERESHE
MR, JHETHEREIMER A HL/HERHESHAENSLTR” Hity, BNC2RE T KR
HER (Hhkbk, Ik, 2002), SHEN, REESETE, RMANEUREREESETHN
HIRRAET XS, TRT “Wd RS EMR" (A Di-process-controlled Model) #{F—% (#gkk,
2000a), HiEKFRBEEE “RESHE" REME BBk, 2002a, 2003), FRTHRFXHEAATE
Y R % —% (An Electronic Abstract Made Easy System, ##8 “S#”), RET —RIMEENEARAR Y
(#h7k Pk, 2000b, T BE, HhokAk, 2002), ZELEH HHLHBIE SR EFARSWEET AN EERE B
Ak, B, JrHedE, 2000, #poksk. WEWE. F i, 2000, thokbk, Tark. Bbsifa%, 2000), ¥
HIFEEERT “LRREE, USREK SAERMEEERFFORMA" X —HEKk% SRT (Student
Research Training) M E (#5 & ¥. £, XI4EE%, 2002), T LRERSWHIR, So8ELRIB
MR BE BRI, BT RN 2N R A EIBHESR (A Socio-cognitive Model), PAH 4L AR X468
FB, BR T ~ERXRTSEARBEHELERFZL (A Computer-based Design System for Academic Writing,
HifF “5E7) B, BIEaRSEEHRLHER Bk, 2004),

R, AN EFEMRE, REARE SRR, 3 FRRENE R, ARXESENTE,
BN OTE, RERNEBHOHBREH, 1999~2003 E80H, RIBEASEINERR T HIS—
BEFFRAEZN, GNERSERL 2 IEESHFRNSETE, BRENEE, —A 0% RN &2
INARBRAXESHERE, WEREX /B, REISHEBARNER. FRABGHEEERE, L
AREBRRNEBEERSE, THARAENHAEHBNEBEMR, PARANBENRAESH, Rt
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Sh, 2002 FEBKFELIOR, REAH THEERKPEMSE S 18 M EANER “FAK” HBENRESER
L, EREBECE Ty, RIAES HEHEIXEEE Y REHFIE, S&PEEEEBEINA,
FEEEERE SO AR, RET “H&AmER” fn ‘W RiEHa” FMEie, HHEHEa
BEHIN T Bk, AR ESERNSGE, @i VERBm OREM T AE, e “mAIS4" (how
to write) F1 “Hfa] BB %" (how to think) X--*F/E XK, £ “BIeRE )" (writing performance) 1 “AHIEE
7 (cognitive development) iR RBH |, HW/INELE.

WhHHERETHME, BN ERENHEREESHEREE, RNMBRTEENXBESERR. 20024
% HOE M AREESME MR O R 2R BIEERHE N, R R X RRESENR. 21 JLER
il A 2% A, RATE A B AN R R B EERE . RNBIEERRER TR R —X 45 5 5]
B R B R FREBEBERFRER - L EABSSH P RA,

I B&T3000% “BitERR™ (authenticity) B2FH: SIAEIR I B M, REBETEMMEARTX, B FH

BAE, gk,
- RXERGHOMORMIOCCT. BRI, DRIFERS, ARERET “B® %) (mirror-
image learning) FIBHLE 1 “ B RIFAL " (self-evaluation) krdE, BEFITHRMEES], NETSIHAY.
BRI, RNPBBURMNN . shhE, #iFhH: RFIERE, BHEEHRR, FHET
BB,

3. BAMEMSIERA AN SRR, KA TEIE M “$ISREFR I “BHRBIE",
TR ¥ > 5WEA (follow-up study)

4. FRFERAELEA RGNS KR, RIHARBEZRAOANEREEIRR, ETHEY
3, UBRBARRE,

5. K4 “EHALAE” (youare what you write) HIAEN], SIBVEREAEBE “F2AW”. “EHAE"
S, BEMEXERE, VORI NRKEENEII B ERER,

6. MU “HAE" (words are life) MIfE%, HRTISFFEEMMESRITE, BLREANMPES, R
e 2 BIEREE T “SHHLH" Ok, '

7. BfF “DIE R $E" (how to do things with English) F #3 &, 44 20 2 RMEIVS Ve
By “BBEE (genre writing) #EA, SIASLABHENR, BEHRMAEEENE EHEIM
UG FE ) AE, AWML, BEmMER “PIHSHE” (practical writing) HIHISSHN,

8. M “HFRMEMEUR (big projects) ML SLME, BFFFETRGEEIIMNMRN, FEIWHE
M “BIRME" (presentations), FILARERZE ARG HNRR,

9. FEAMR “VEARABHEERR” BAVRENER, RNINSEREASN SHEESH— R
HEERNITALBAR. — TR BENGER, EERER L, TR BRIER" (activating
process) f1 “EAEiff#” (writing process) XFAM kML, ERMNERE L, “BRTR” Hh B
FRUF#” (professor’s lecture) , “SEH{E 1" (instantiation illustration) & “iR4# 3" (classroom
discussion) ZANFid AR, “B LR Wl LI TN S EAER R ZB: (1) “f58BE” (brain-
storming) s (2) “BiELR” (pre-writing); (3) “HRidf” (writing), (4) “PEALBR” (sample
processing); (5) “RUMLR” (feedback processing); (6) “BBiFR” (rewriting); (7) “Gatdit
2" (editing); (8) “HWR Y™ (self-reflecting); (9) “Bf5HRA” (publishing),

EASHMNRELED, ROBRSEREEBRKNES, BRI “$HEB5MAE" (student writers)
1 “FEPRE" (student researchers) ML, LELFRE T, FHE “BRRE. ‘i
B, DR “BRERE EALERERGEIRS Mg, FLl, SEdpiRAsEss, UL Rg)
PH A RS B 55 7 RS X F 35 3 R RS FRE h A sh 1A,

LR (RBREEBE) DEENS, FRAKRERANEHEL, RIHWBT —HMRER,
WEARREAREHTE, 5%, RNEFBIMRREMB DR, HEAFTRERE IR PR, &%
R, HK, BRI FRESAERENNR, BRZH TN ERHFTORBLR, TR T Fiis
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BIASRZXMIABUKRER, HEAE, IFMARSE, fmEES%EE (1982:5) £ (ABEEE) $FE,
257 “HEERAER, BEaE, SRKER". “KFHELNE, YRHSAERE, DE ‘AR
LT EE, BELBR, BBAEETARBL” X=EAER. BK, RO TSHERBHSERETE,
AREHEMFARETHETH, MR RN —FM3E RN EAER, HTFXEEE, RIRBT
FIBRBEHEL, @ RIBMEOHE, BRIMHAREESHERENMAA KK, GRLHRD (KREEF
B (CFERS) Rh=A0HER. fiRHER -4 cBOKR, S8, TR-AFEHRE
BEREEZH, RNESTS5ZREN (KREBESE) (BB, F—HRaRER, RETAH¥ER
AIFMBE, CREAZREMHRPNIRENH, BEALRGERAMNSR, X-NBLEHMENENARS
ZEE, Ak, RNERHEF ELFTZERIX A, UBREEAFEHFINBE. A TRBEEH
FHELE, RABEREFHEL, RIEHRLVGERILERD B RAFH, RADNEES, TS
MHK, RMEHESARRFEAREK, AXRREERDRBENE, BREARNEIEBESHROEXES
Ye#ht

(HBEFEBEBE) B-MOABERHE, EERYHRLE 19992000 FFHH, BEHEKFEICREREY
WARE “HIBEBE (4)7, TREFLWARE “RIBEBHE (4)7, UREEXRENBSR “‘BHBE ¥ “X
FREBE X=ETTRBERBMZ M OECEES . X=TTBERERD, GidTTAE LR, B—TTAAR,
Hial, BARRT KBRPZAEME, XBPEIMEE LR AT, “RELFMITN, ZRPK
AREERE, BkiEE, B3 (RREBSE) FIRBRHOER, EREEETRESERNRBHR
LER, BRRMNSAERKE “DRFT)” HERESHEER.

(EBRFFESEY B_AHEBENE, BRI 2000~2001 FEME, BILFEREBFHREFL AN
B URIEBE (2)7 fREBE 3)” XFRNBERMIBEMZHNEELBELS. MAR LD, (K
REESIE) BME (BREESE) £, EFSTHAELARNAR. 5%, ERETHE -NE
AR L, ROEBS-MOREIRS, HHNEE SRS (process-oriented writing) )
KHE, DR “TRRBMEE" (big project training) #yillgh, BMAREK, (RREBBE) B _MATRBHEG
HoL, BERRTHEETFM “WESHE" (writing is my headache) B] “PFRGHE” (happy writing) it
BT ) RE S AR R, LR HEARBIEANHRMARS KK, EARHRINESHE
Wb, RAAENEFHRESHE, LB “MMAB” (howto write) 5 “Infi4R” (how to think)
BIMRHTE,

(BRBRIEBIE) BEMOERNE, RRIE2002EEFF, 2002 5£KF, 2003 E5FWH, HIEHE
RELBELZLO2H “HBBME (1)°, “%iEBMHE (2)7, “HiESHE 3)”, UAXH0H “KBEBHE" X
PSRBT Z R, Il —SAE It BRI (di-process-controlled) 3B f# 2B MK L
BHE. BAEE, (CREBEAE) BEMTRMHAER, EEEETHITS$EE2E, MEELESHE
REL, @l “FRHOLE", “UIXRE” (how to do things with writing) RI¥:WI, Bz —RIeik#t AR
(critical thinking) MUEREEEM, BH - HRIRSHNEFEHEFHEE (serious attitude & meaningful
interaction) , {R %3] % B EE I MAFHH AR E (autonomous & creative learning) , 5[ 44 SERM “H
SREFE” (happy writing) 3| “3#ARE{E” (academic writing) B FRaiLE.

(RREFTE) (FERNB) BMBHRBSNATAR, HRFAES 8T, TTH—A 2B,
FEBIZHE L, BARITTAT 9 MR AR.:

1. General Introduction (FFEEBANX);

2. Professor’s Lecture (R iH);

'! #5% (RRIGEFE) B=MHE%¥, NREA¥INIENRE. BF—SANESHNEFROERSERSD, THE

WM > b, &% Research Development Made Easy — A Computer-based Design System for Academic Writing ((“$8"

(RD)—RIIFIT SERBEERRLE)) (Hkk, 2004),
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Sample Selection (NBEE);
Students’ Pieces (FEA X HE);
Professor’s Comments (RZ B ) ;
Classroom Report (3(35#3C)
Suggested Questions (AR %) ;
Idiosyncratic Views (—%KZ 5 )
. Challenging Experiences (fR%&#kIR) .
((ﬁﬂﬁﬁlg'%'ﬂf» (BERE) BRTIRSBONMAZI, ERARRHL, AREABER-—MAENE
. RTEIZEUAER. WERSIEE, BGRABEARTHHLLIT 6 AR AR.
1. Training Focuses (JIZREK);
2. Classroom Management ($R#4H4),
3. Peer Evaluation ([R]*£H.¥¥);
4
5

R N e

. Miscellaneous Opinions (BT W)

. Professor’s Review (& S#E);

6. Teaching Suggestions (FFHEI).

AETR “MERR". R ke SHEER, (KREBSHE) S5 MARREH . KR
ERE, DR MG RERSE SRS HE, HERT. REMERXBREHRIBH. S¥RE W5
S HEREARMESN, BREMSHN, ERAMKURERNEL, BRERENER,

RFHE MBI LMEA K ERESIEREM, Ll 4 ERERBEEASRE, EvLMENRERET
HEENGHEZEY, RIHRIXESHE, KREUFEERE.

WK HESEBNER —MHEHUN. ETEESENERRORAKER, €87 "R
(L4551 E IR (a di-process-controlled model for the teaching of writing) M4, AA#AE, R
BB T RAEERERE S ENRE, AR EEE HERFIE. HBTRTEZK, RRRE
HRME. ARFER, REEESAKEN “HEEH . REATNE, ERRHEREESHEAENER
AT A

1. BENK. hi. Sit= KA, AR EEBRSERNR TR LR,

2. W “BLIECEE” (Selected Samples) . “¥ x4 4” (Genre Collection) LK “BEH¥Z X" (Writer List)

Z KRB, NAEFE, BiEHE,

3BT WRTHAE (KBRRESME) KR PHIRN REMR XH.

4. “RUEBT AFMAT, G 184 “KRBRBEM (Genre Writing) KM, Bt A4 SIME, B
T “mi%AE” (Exam Writing) Z4b, BB EUHMREHRRMIEERN, ETSLIGE, ALF
3. X—HBRBAHEARMEFS. HRER, A TFIRE.

1) Abstract Writing (L& B1E) ;s
2) Big Project Writing (RF5Sit R,
3) Business Writing (k%) ;
4) Direction Writing (7 5hi%8);
5) Creative Writing (BIFB1E);
6) Fairytale Writing (EiFBE);
7) Event Writing ()

8) Exam Writing (W% &%),
9) Free Writing (HHB1E);

10) Outline Writing (#2HNES),
11) Letter Writing ({E#3CkE)
12) Personal Writing (FARECA)
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13) Reflective Writing (L2 3C)
14) Review Writing (BFLiER) ;
15) Social Issue Writing (GE M 3(#);
16) Summary Writing (BZ5RE)
17) Vanity Writing (BB 1E):

18) Writing for Fun (fR:RE1E),

5. ‘PR AT HHCR B R LA, XHEE RSN, B T AEP R AR U EEE,
EF AR TRAREETAENR, BRTHEHRELR, ARIBSEMTRAFMLIIRE,
6. BJG. HIMEA--ROR, U EmAxAHTHESANE. SR, gitair, EHEXR+ D

HE, TERAMRKKEREESHE, REREEINGET,

4% BRI S5 18 P TR, 54K TUEAE R AT IR R — &%) “SCEM R IRRFEI) TREHE:
FRRT G S CA S VRS 1 (EAME-General 2.0 5 RA ) ; =805 fEiEEHE, BIF “BIEFERE". “H
I ERE, DR “SHEMFRIERE", BEME TR AR E S SR A LB EE ] RBBIEF.
WiEBHIIR Hohie, RETHHEAH @G

1. HUMHE K, %8 3000 B A 5 IR T RRA fls TR B MR LR, BEERT BF
Bk 80 17 I FIBR R M.

EF 4L, SAHTERERS TSRS, SEFE. BERRK=AHFENAE,
3. HASES, SACESAREMIERTMBUEIY, HEEWE LR T EEAmENH
BIEK V- RBRE,

4. PSR, MTREREEFERFSHRABRBRIEL,

5. EGIMER, BB A A R SE R R HRGE .
«W?%h%ﬁ%ﬁﬁmﬁgﬁIﬁﬂA%*M%@%ﬁﬁﬁﬁ%?ﬁfﬁﬁmﬁﬁﬂﬁ “FRRBX”,
“RAEE". REEAT. “RBERET. YLKEE". “REHL. "BIFCRL”. “KRFAF. BEE
B 9ANNBERRMIES, URLEMIFERE, BREE. RBRATE, HEREEBR 2R,
LRSS SMT “ABEE. ‘Wit Uk “RZETF ZARBOERE TE, HARBEE
HLf- SO SR N AR, 15 4B K 22 9ME B PF 0 0 I 2 R KT AR 28 R F ORI B B AAS N 1R,
“CREBAT TR, 25T EENTE. BiX. BITTE ARRROESSEE, URKER
B R, AH, FETE, FHTEFSTK BERERUANLEREHRERETREE
BEA R ARBE T, AR, HEXNFHBRENFESEMT “—RZ T MBCERRE T (¥
WF), ek ERHER T ABR FRNBR I A5, 2B55XEEMHBXNERELS,
R AL RMANGEER” Fi) - MEILARES . EXA NGRS, MAEZRNEIHZRER T -4
RELZ RIS EER, QG SR AR BEBAT XN ERSEIA, SENSGP “BHBH"
FCULE RS MEHEBLERBER, RENMEIFINEERERET - EiiRE. 2Lk L, BF
A RRRIBREC S, 2% T, BURFE, AEEM AR IR SR L RN RE, mitkE ¥
IR R, ML ANBNBKEE, FURFERESERY -HEERER “RIKBHE". 4T

WHEMS, HiE -ERZ.

A, ATRBEZSEN “KREXA, ARLRZHRHEFEES], BIEEEEEREHER
MREIZENHRE SN RN EENE, FIIAREHEM “—~KZa™ XM, BET 24 FRE &R
i “TE. EAMRBEAEZM D, FRAEIMBEHAHOM: 8%, AERNERTFX, HMHE
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B, BUpPCS R, BANRBEE (essay) 2, BIBERAS, SIAAMK, BARERKHFRIESEINE
Z&. TS E R, R EFEN! T BE, ATHRRBARESHRELRS “HFk5.0M0
iy, PORSRENENT FRBEHRE, RNBGEFRASMTHMREBRSEN, DL “RRKR HEE,
REZAFIUML, AE -DMRIIRET -REBR BEAPOCE, RESIMRLZE, EARMNEE
Wbl Bk 1T B S)” (creative learning) . “HEIR ¥ >]” (interactive learning) . “HpfEfE4E 3"
{collaborative learning) {HEIHY N HEWRIE,

Wil W, XEEMOTE, KSR “BrEHK, SERHES, MAERD, IFNALE" MEHIE,
EXAE S OGRS, FABSEZSDARTE, ik, RINEFIMEHTUTERE, L8H# 138408
SLMUE, TR, R SmMERMRRS TR,

FUME R A S
BFS BTAR WU R RugpkE —R2ZH
Book 1 Unit 1 k5 TF L FRE B K % X * R
Book | Unit 2 #4318 B # R PR 1 ¥ 8 PR L
Book | Unit 3 AERH A A ] R ok bk T M = Hk
Book 1 Unit 4 A1 R’ W KEH Y 33 ® M F
Book | Units  Hil@nilk WEE B F  HE# EEE % 2
Book 1 Unit 6 LT kB B O F R W T R
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Book | Unit 8 g K1 bk % L &R
Book 2 Unit 1 Fr&y it A I 5L | A A #w KT
Book 2 Unit 2 REmt P83 P {21 B & % 8 30 0%
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Book 2 Unit 4 B8 B DL I % i £ % BRI I RER
Book 2 Unit 5 ERHE k¥ H R Kbt kYR H
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Book 3 Unit 1 UANITE"} f i B K15 L. B &
Book 3 Unit 2 B R 3l # KER £33 * B
Book 3 Unit 3 18t 7 A, i P fh kb LRK ES i BRifi X #
Book 3 Unit4  EHfFiE#H T W ® W PR % i 2 &
- Book 3 Unit § IR B 358 T M R F 3
Book 3 Unit 6 B 1k FE DY E M R kb HE M B &
Book 3 Unit 7 fiEiR ¥ L 38 3 kb # £ 358 WK
. Book 3 Unit8 Lt 5% ¥k bk B4 DL F g 3l B

fER %S H A MR SME AR PO RS, BFRE R LR EEAMOKLRYIMKAIRHT, (&
B RBEE) RINBEMATRUFAE, TUEREFKMR, RAXNEEMELEN. ARZLHR LML
B X BB AR BRI SE R M RAA KK T AT ROVE OB ERXERBE “B PR (teaching
package) RERS T B RE K IFBOH, KEBeeEE, LRI KEBRIFENER. Hb, RIMLEYREES
Wr EIBUBLIG R BRI, ME R 583 BME T RIA CRMBEIT T,
ik
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A General Syllabus for Our Writing Class
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Writing

Syllabus

Fall, 1999

YANG YONGLIN

A General Syllabus for Our Writing Class
i®E N AE

l I ow should we conduct this writing class?

This is the first English writing class we are going to have together. It really does not
matter at all whether you have taken a writing class in English or not before you came to
this class. But there is one thing that really matters. That is, we are going to introduce a
lot of new things into our writing class. Therefore, we would like you to pay some attention
to these changes. More importantly, it is hoped that you will get ready for something
new and different. Mutual patience and tolerance (#E “Zit" ) should be expected,
encouraged, and respected in our class. To have a better preparation for the coming
class, we would like to say a few words concerning the design of this course rather than
to give you something to write about in this opening class.

From the perspective of the instructor, we are going to emphasize two things in our
writing class. First, we will introduce something theoretical into the class and show you
how to have a better control of things such as structural organization (4R £5#4), stylistic
variation (3% 1L ), plot development (#%51&it ), and so on at a macro-level of
composition ( £ 5 EEE ). Moreover, the training of your potential abilities in critical
thinking (#t 3| B.4¢), creativity (8] ), and personality (3 & /M%) will be emphasized
equally. Then, we will move on and lead you to a micro-level of writing practice (¥ 5
£E @ ) by providing you with some assignments (both in class and out of class) of
different kinds. By doing so, we will have an opportunity to look at mechanical things
(IEEH15) in your writing performance. By reading and grading your writing pieces
(FEBE 1£3X), we will give you some comments and suggestions concerning your grammar
and choice of words. For instance, corrections ({2 A A ) we will mark out (4457 )
on your writing papers are what you need to pay attention to at the micro-level of your
writing practice.

If you follow this training model and work cooperatively with us at these two levels,
we can be sure that you will be able to irnprove your writing skills quite efficiently. One
more thing: Note-taking (IR 2 4£it) and assignment completing (£ 5 %) are equally
important in our writing class. Because theories of writing should always go with your
employment of them in your writing training ( S %1 55 ELBAES), if you
want them to function best. On the other hand, it has been observed that careful note-
taking practice provides much more feedback students need in their ensuing writing
processes than other devices. In a situation like this, your note-taking will play an
indispensable role in the development of your writing skill.

vii
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Last but not least, let us further specify some special things we are going to follow in
this class. First, we have some special requirements for our classroom management and
performance evaluation (& B2 MAEE /14T ). We want to introduce a di-process-
controlled training model (Tid #{L32 &1 4:4& 1) in our classroom. A brief description
of this new approach is needed here. By having a process-controlied writing class, we
will have something rather different than what you have had in your English training so
far. We will introduce into this class some innovative activities such as minilectures (/J\&
# ), group discussions (/NE{TE ), pre-writing (B S A% ), writing (E{EZ#),
rewriting (513 #8 ), peer-exchange commenting (5% & {¥), peer-exchange reading
(1 HIE), and even big project practice (FF 53 BY K #Ek) like how to complete a research
report.

Second, we are going to evaluate your writing performance in this class by using a
holistic evaluation system (2 & X {114 % ). This means that we will not only evaluate
your performance by grading your exam papers, but also monitor your progresses by
reading your routine assignments (i3 B EEN, RH L TE).

Before ending this short introduction, let us make some other things clear. We are
going to have six or seven writing tasks to complete in this semester. Most of these tasks
are in-classroom assignments, though sometimes we may have a longer piece to complete
out of class. For the former task, we will have about 60 minutes to complete a piece; for
the latter task, you are supposed to finish it in a couple of days. Moreover, we strongly
suggest you use A4 size print paper (A481-S$TEN4K) for your work. The reason is that it
is convenient for you to have better self management of your assignments. Another
reason is that this paper will be more durable than other paper for peer-exchange reading
and evaluating (G2 & 1¥ ). As we move on, you will get to know that there will be far
more good reasons for us to make this choice.

All'in all, we hope that we can work together and have a rewarding class in our
English writing.
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Headache!
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GENERAL INTRODUCTION

o= B X

We often hear from our students complaints (#2%2 ) like this: “I don’t like English
writing. It’s terrible to learn how to write in English.” “I've learned English for
almost ten years, but I still don’t know how to write a good piece in English.” Why should
it be so? Many things are involved (%% % & % ). In this opening unit, we are going to
explore some possible reasons for this discouraging result (£ A %2 #945 ). Before doing
that, let us say a few words about the arrangements of our units ( 85T A% HE) so that
you will have a better understanding of our new type of training in writing. As you can see
from the following list, there are nine parts in each unit and these parts are arranged in a
way that can best reflect our original teaching and writing processes in class (52 3£ {41 52

RS R )

General Introduction ( FF5REAX);
Professor’s Lecture ( k Fiti& );
Sample Selection ( \BEE);
Students’ Pieces (F A4 X & );
Professor's Comments ( REB 5 );
Classroom Report ( X153 );
Suggested Questions ( 5] & 2 * );
Idiosyncratic Views (—% zZ = );
Challenging Experiences (&4 HkAk ).

O 00 N OV DW=
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A more detailed description of these training processes will be given as follows:
Following a brief introduction ( FF3283 X ), you will have a mini-lecture prepared by
your professor specifically for a given unit. In this lecture (X Fi£i# ), the professor will
try to do two things: first activate your writing potential ( /3185 {E##E ), and then
show you some alternative approaches to improve your performance in English writing
(12 3GH 7555 ). After that, we will move to the “Sample Selection” ( ABIE § ) part
and tell you something about how and why we choose these sample pieces for you to
read. Move on and you will have an opportunity to read some authentic pieces completed
by our students (5T EREkA) “F A XE") in the fourth part so that you can get further
incentives and tips (127%) to start your own writing. Interesting as these chosen sample
pieces might be, as you fully understand, they could not be perfect. Therefore, we must
show you how to further improve them. Consequently, two important sources are
provided to illustrate how to polish a piece (3% ) from two different perspectives
(FE#RH).

First, in the “Professor’'s Comments” (545 &) part, you will see how the professor
will review and correct a piece. Then, to help you have a whole picture about how to
take an active participation on the students’ part, a summary called “Classroom Report”
(X1%it 3X) is added. By going over this part, you will know some general comments

~ provided by your peers on a given writing task. Following this part, we will give you
some related questions to think about. So you will have some “Suggested Questions”
(BB 2 %) in each of units. Then comes a lively and colorful part dubbed as (#:4)
“Idiosyncratic Views” (—%K 2 & ). In fact, this section is designed as an entertainment
forum (1 %1t 1z) or as a cultural park (3x{k/>E) where you can have a temporary rest
and enjoy some interesting perspectives university students like you may have towards
the issues we have been concerned with in our English writing class. To make more fun
of it, articles for this part are written in Chinese, rather than in English, so that you can
relax your strained eyes by reading these fresh and brilliant papers ( BM& £ 315 f5HR )
completed by students from different educational backgrounds. “Brainstorming” (8 /3
Bk . BATE) is another important function these beautifully written Chinese essays
can fulfill in the process of your writing. They can serve as a mirror and help you look at
things from different perspectives.

Last but not least, we have at the end of each unit an interesting part called
“Challenging Experiences” ( {k38k#k ) where you will see a colorful description of the
thorny but rewarding path (IB¥ 5®iE 3 528 ) our student writers have taken in
doing their peer evaluating work for the book. You can simply follow their pattern and
become a more conscious and reflective writer in your English practice. The main point
behind this classroom arrangement is that we try to have fun by writing something in

English so that a happy writing class could be possible ( H &S £ AL ).
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PROFESSOR’S LECTURE
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Know Your Problems & Try Something Different
Bk, SR¥FT

> | Introduction

As we all have experienced, when we start learning how to write, we will inevitably
have a bunch of problems. Some are psychological (‘\{>32 I #3). Some are technical (A
_E#9). Some are methodological (755% £ #9). And some are clearly task or subject related
(fEE A 5H9). Are you scared off? Stay calm and give us your ear. The basic principle
behind this mini-lecture is rather simple. If you know your problems, that is not a bad

thing. If you can find some solutions, you do not need to worry about them any longer.

In what follows, we will first identify some potential factors ( 5205 & % ) that
may influence your performance in English writing. Then we will introduce some principles
and strategies to help you deal with your difficulties in your writing.

> ]I Potential Factors

We all know that language learning is a rather demanding task that involves many
factors. When it comes to writing, even more things are involved. What we identify
below are some of them. To present you a whole picture of the issue, we are going to
explore these problems from psychological, technical, methodological, and, possibly,

subject perspectives, respectively.

Psychologically speaking, many language learners may not be ready for the task of
writing when they are asked to do so. Two relevant factors are involved here. One is
related to the cognitive development (IA%1% /& ) of student writers and the other has to
do with the agony (&7 ) they may have experienced in their writing classes before. To
deal with the cognitive problems, we think that in our writing class we should have more
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training in critical thinking (#t #1114 B4t ), logical reasoning (2 4§##12 ), and information
processing (15 211 L) so that you will learn basic principles and write in a natural, logical,
and explicit way. To overcome the barriers produced by the agony in writing, we need to
do two things. On the one hand, we will give you a systematic type of training in writing
(RSRIS1EVI4 ). On the other hand, we will encourage you to get rid of some false
assumptions ( # F $81% 3 =5 ) concerning English writing so that you will know how a

successful writer writes and how you can manage to do a better job in your English writing.

Technically speaking, we face a problem of how to improve your language skills.
Things like structural organization ( #& %545 ), grammar rules (&% N ), idiomatic
expressions ( 318 A% ), and powerful language use ( F 133X ) are some of the major
issues we need to take care of in this writing class.

Methodology selection forms a third factor in our writing classroom. Needless to .
say, we have been bequeathed a big legacy ( £ Ei# =% JE ) in this respect. just think
about what happened in ancient times. If you read about rhetoric (&%), you will soon
realize that explicit and persuasive writing has been given much emphasis ever since
Aristotle’s time (I £ 1 £ &/} 4% ). Things such as logic and eloquence were greatly
valued in the Greco-Roman tradition (%t B 5 1£45 ) of education. But this tradition
did not stop. It has been passed down through centuries. Following this tradition, a
constellation of methods (7% H , INRE#2€) has been developed to meet some new
practical purposes. The problem we have now is not that there are not enough methods
for our writing class, but that we do not know how to make a sensible choice from many
competing patterns of training.

Facing a complex situation like this, how to take a critical point of view and provide
our students with a more practical and effective way of writing becomes an important
issue. In effect, when we conduct a course like writing, there will be a fourth problem
coming from the subject itself (%f & & ). When we talk about writing, an agony will
soon be observed in different writing classes, Chinese or English. You may argue that
Chinese writing and English writing are awfully different. | agree. A cruel fact is that after
many years’ training, we still cannot say with confidence that we have become successful
writers in either case. Other things being equal, a reasonable explanation may be this:
Among all language skills, writing could be the most demanding one.

In a difficult situation like this, we need some change in our classroom. On the other
hand, as you know, any substantial change will be difficult and painful. Are you ready for
a change? We believe you are. This is because what we put in this mini-lecture has
already reflected a big change. Follow us and you will have more.

o0 III Solutions

In our discussion above, we have identified four major problems in a writing class.
In this part, we will try to provide some possible solutions to these difficulties.

The first solution is how to attenuate the agony (£74E "% ") you may experience
in your English writing. An important principle for you to follow in this case is that you
have to know that this problem is a rather common syndrome ( % R $E1% ) for every
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English learner. As student writers, you have it in your daily writing, and being your
professors, we have the same problem in our academic writing as well. Knowing this, we
should not be ashamed of it or afraid of it. Rather, we need to fight it by having more
confidence and enhancing our performance. As an old saying suggests, once you learn
how to do it, it will not be a headache any longer (&A%, KHFEFHE).

The second solution we want to introduce is to emphasize the importance of language
management in your writing. A couple of strategies have been found for this practice.
Here are some for you to overcome possible rhetorical problems in your writing (5 £y
{2 & 518 ). The good thing for you to take up these strategies is that you can improve
your writing efficiently, so you do not need to spend much time in your study.

@D to form a good connection between your mind and your hand (B#H S (£ R).
@1y to pay attention to your structural organization (T EMBLEH ) so that your
meaning could be expressed in a logical and explicit way. To meet this end, you must
always remember this principle: “String your ideas like a pearl necklace” ( M 5 %K%,

58 4Nk $% ) rather than “pile your ideas up like a hump” (3 sigH)], ZF T#).

€Dy to reinforce your training in coherence (& ), namely, logical connection
of your thinking, and also in cohesion ( #73& ), namely, structural connection of
your wording. Some basic transitional markers (i3 #%&i& ) summarized below
can help you to do a better job in transition.

1) Time-related sequential expressions ( 7=t {8 fFAY1E1E ) such as “first...,
second..., then ..., and finally...”

2) Event-related phrases (R<ZE I FHIEIE) such as “at the beginning of...,
in the end...”, logic-related relational pairs ( ®~Z B R ) such as “on the
one hand... on the other hand”, “though... yet”, “you may say that, but...”

3) Some commentary terms ( Bff iNiER M F 915 5% ) such as “hopefully”,

”oon

“interestingly”, “strictly speaking...”

A new method will be introduced into our class and it will become a feasible solution
to your last problem in writing. This new model is generally called “a di-process-controlled
method” (I #4LIEH S EVI%: F73% ). What this innovative method suggests is this:
Whenever you have a piece to write, you'd better decompose ( f###4 ) your writing work
into a series of processes, but never treat your writing as a rigid task that you can do all at
once (—MIBUMNEE. I "—Bimm" ASE). In this new model, you may first
have some nice discussion with your classmates so that necessary information could be
collected for your writing task. This is called “brainstorming” ({5 B # . i& /1 B3%). Then,
you will find some interesting things to say. Everything at this stage could not be as complete
and satisfactory as you may expect. All you need is a starting point to take off and prepare
your “pre-writing” work ( 5] 5 #% ). Following these warm-up processes ( # 5311 ),
you can begin your real writing, striving for a logical argumentation (&-EZB# it 5), a
tight organization ( EZ&H) %544 ), and a vivid description ( £ 5189#3R ). After that, you
may hope to make further improvement so that your piece will become more readable
(E R TJiEM). When you do that, you are going through () the fourth process which
is called “rewriting” (533 #2) if you are less patient and want to skip over activities such
as “sample processing” (#A& 402 ) and “feedback processing” ( R #:3# ). There are
still two processes for you to experience. One is “editing” ( 43833 # ) and the other is



