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Foreword

In this New Era, we are riding on the crest of a new wave of integrated language and
culture teaching. In the 1800s, European scholars started focusing on the comparative study
and teaching of cultures. In the 1900s, Americans explored ways of affirming and maintaining
cultural origins as immigrants sought to adapt and get along with each other, and by the 1930s
an “intercultural education” movement had started. In the 1950s the concept of “intercultural
communication” (IC) and practices of intercultural training helped formalize the “intercultural”
and “cross-cultural” fields launched in the 1970s.

Related to China’s opening and reform policies, He Daokuan introduced this discipline
in 1983 and Hu Wenzhong edited the first set of essays entitled: Intercultural Communication:
What It Means to Chinese Learners of English in 1988. Led primarily by internationally
exposed and engaged foreign language teachers, the Chinese Association for Intercultural
Communication (CAFIC) was formed in Harbin in 1995. Chinese academics have continued to
grapple with how to study intercultural communication and how to apply research to Chinese
classroom and social contexts.

Our team at Shanghai International Studies University (SISU) have been a key part of this
process, from my own first intercultural orientation courses in 1994 and close cooperation
and work with Zhang Hongling, since 1996. Together we have co-taught courses, co-designed
educational curricula and training programs, co-developed BA, MA, Ph.D., MBA, and MOOC
programs as well as co-founded the SISU Intercultural Institute (SII) in 2006. Since then,
our multi-volume flagship series Intercultural Research has been established and important
academic works such as An Intercultural Approach to Foreign Language Teaching (Prof. Zhang’s
seminal 2007 monograph) have appeared. Therefore, it is both a joy and affirmation of our
decades-long collaboration to be asked to be the Co-Chief Editors of this important set of
language textbooks and be joined by members of the core team that have worked with us to
build the SISU IC disciplinary base.

With our CAFIC colleagues and collaborating intercultural scholar-practitioners at
home and abroad, we have welcomed each new version of the national framework for foreign
language teaching adopted by the Chinese Ministry of Education. We are motivated by the
broader aims of Core Literacy for all students and specific guidelines for (1) general English,

(2) special-purpose English, and (3) intercultural communication. These guidelines call for our
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We are also hopeful that this textbook series will serve as a springboard for further enhancing
curriculum reform and updating practices in English language education. As we’ve worked
together on each unit, we’ve also grown in our understanding of the concepts, reflections, and
applications by which critical thinking through cross-cultural exposure can develop us both as
global learners and intercultural communicators.

Personally, I've learned much working with our textbook team developing the Cultural
Exploration sections, especially reading and editing the many wonderful “Window to the
World” essays submitted by international teachers and students. Even as a seasoned intercultural
professional, many have opened my eyes to new perspectives or expanded cross-cultural insights.
We hope that you will experience a similar process as you go through these units. Whatever
you might think that intercultural communication is, we propose that it needs to foster a new
approach to observation, a new way of interpretation, a new pattern of thinking and evaluation —
ultimately leading to personal transformation, to a process of becoming intercultural.

A key part of intercultural interaction is international team-building. We’re pleased that
our SISU Intercultural Institute could pull together a diverse team of Chinese and foreign
teachers and qualified experts to work collaboratively on this project with the skilled staff of the
Shanghai Foreign Language Education Press. Besides established SISU Intercultural Faculty who
designed, developed, and co-edited each textbook, the team includes international consultants
and reviewers who are leading experts and scholars in cross-cultural studies, visiting scholars
and other teachers engaged in college English teaching for many years, and Ph.D. students who
helped adapt, edit, or field-test important sections. Each of them has been a part of expanding
our thinking and considering how to best represent that in these learning units.

After this long and fruitful process of preparation, we are pleased to be presenting these
textbooks to you and the college English learning community of China. It is our sincere
hope that each unit will help fulfill the goals and aims stated above to effectively enhance
English instruction as well as develop international-oriented learners and competent Chinese
intercultural communicators in this New Era of greater global interaction. To better understand
our dynamic world, better tell Chinese stories, and better equip our students for global people-

to-people interaction opportunities, let’s ride this new wave together!

Steve J. Kulich, Shanghai

January 2019

Director, SISU Intercultural Institute
President, IAIR (2019-2021)

International Academy of Intercultural Relations
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Overview

In this unit, you will
e identify your goals and seek ways to enhance your college experience;
e explore your university culture and get prepared for your college life;

e understand issues related to the distribution of knowledge across the globe.
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It never will rain roses. When we want to have more roses we
must plant trees.

— George Eliot

Great works are performed not by strength, but by perseverance.

— Samuel Johnson

Warm-up

2] Watch a clip from the movie Dead Poets Society and answer

the following questions.

1. What does the candlelight symbolize?

2. If you are requested to draw a picture of your university life,

what would you focus on?

Unit1 3




Reading & Digesting

dean /din/ n. CREH) #hibik,
REAE

actionable /'zk{anabl/ a. workable
YISEATAT

implement /'implimant/ vt.
make sth. that has been
officially decided start to
happen or be used 51, £AT

enhance /m'ha:ns/ vt. improve
sth. &5, duk

response /r1'sppns/ #. ¥, [FI%

commentary /'komantari/ n. i¥
it

emerge /1'm3:d3/ vi. appear or
come out from somewhere H

productive /prav'daktiv/ a.
producing or achieving a lot &
A A

conflict with 55

build on 7EJRF HZER_E 44 n

grapple with g, RiEE#

©::3-))

4 Unit1

Text

How to Live Wisely

Richard J. Light'

1 Imagine you are Dean for a day. What is one actionable change you
would implement to enhance the college experience on campus?

2 Thave asked students this question for years. The answers can be eye-
opening. A few years ago, the responses began to move away from “improve
the history course” or “change the ways labs are structured.” A different
commentary, about learning to live wisely, has emerged.

3 What does it mean to live a good life? What about a productive
life? How about a happy life? How might I think about these ideas if the
answers conflict with one another? And how do I use my time here at
college to build on the answers to these tough questions?

4 A number of campuses have recently started to offer an opportunity

for students to grapple with these questions. On my campus, Harvard, a

1. Richard J. Light is a Professor of Teaching and Learning at Harvard Graduate School

of Education.



small group of faculty members and deans created a non-credit seminar
called “Reflecting on Your Life” Here are three exercises that students find
particularly engaging. Each is designed to help freshmen identify their
goals and reflect systematically about various aspects of their personal
lives, and to connect what they discover to what they actually do at college.
5 For the first exercise, we ask students to make a list of how they want
to spend their time at college. What matters to you? This might be going to
class, studying, spending time with close friends, perhaps volunteering in
the off-campus community or reading books not on any course’s required
reading list. Then students make a list of how they actually spent their
time, on average, each day over the past week and match the two lists.

6  Finally, we pose the question: How well do your commitments
actually match your goals?

7 A few students find a strong overlap between the lists. The majority
don’t. They are stunned and dismayed to discover they are spending much
of their precious time on activities they don’t value highly. The challenge is
how to align your time commitments to reflect your personal convictions.
& In the core values exercise, students are presented with a sheet of
paper with about 25 words on it. The words include “dignity,” “love,”
“fame,” “family,” “excellence,” “wealth,” and “wisdom.” They are told to
circle the five words that best describe their core values. Now, we ask, how
might you deal with a situation where your core values come into conflict
with one another? Students find this question particularly difficult. One
student brought up his own personal dilemma: He wants to be a surgeon,
and he also wants to have a large family. So his core values include the
words “useful” and “family” He said he worries a lot whether he could be
a successful surgeon while also being a devoted father. Students couldn’t
stop talking about his example, as many saw themselves facing a similar
challenge.

9  The third exercise presents the parable of a happy fisherman living a
simple life on a small island. The fellow goes fishing for a few hours every
day. He catches a few fish, sells them to his friends, and enjoys spending
the rest of the day with his wife and children, and napping. He couldn’t
imagine changing a thing in his relaxed and easy life.

10 Let’s tweak the parable: A recent M.B.A. visits this island and quickly

faculty /'fekaltr/ n. (£3%) (&
FHRBRAN) 2UEAREE
TaRATBA R

seminar /'semma:/ n. FHTR, B
e

reflect /rr'flekt/ vi. think carefully
and deeply about sth. JT/&

engaging /in'gerdzm/ a.
interesting or pleasant in a way
that attracts your attention %
Elbli

identify /ar'dentifar/ vt.
recognize and correctly name
sb. or sth. iH5

systematically /,sisti'meetikalt/
ad. H RS, FAS M

volunteer /,vplon'tre/ vi. offer to
do sth. without being paid HJ&

on average V5% E, —Miik

pose /pauz/ vt. raise or ask 2}

commitment /ko'mitmont/ n. #
A

overlap* /auva'lep/ n. Ef, &
B

majority /ma'dzpratt/ n. KEH

stunned* /stand/ a. too surprised
or shocked to speak ([E#iF.
) WA HER

dismayed* /dis'merd/ a. worried,
disappointed, and upset when
sth. unpleasant happens k3]

value /'velju:/ vt. think that sb.
or sth. is important &, F

align* /a'lam/ vt. organize or
change sth. so that it is in the
right relationship to sth. else ifj
#

conviction* /kan'vik{an/ n. B &
iR e EK

core /ko:/ a. L

present ... with ... 4F, ik

dignity /'dignaty/ n. Hj™

deal with [NfF, fb#

bring up 2

dilemma /dr'lemo/ n. HE B
B, WS

surgeon /'saidzon/ n. SMEHEEA:

devoted /dr'vautid/ a. giving
sb. or sth. a lot of love and
attention R0RHR A

parable 'perabl/ n. (R &
5, HENEEF

tweak /twi:k/ vt. change slightly
X

M.B.A. (Master of Business
Administration) T & # 2
m v

Unit1 4



market /'makit/ vt. make a
product available in shops &
W, HE

cannery ['kaenoary/ n. #L &5

issue /'tfju/ vt. officially produce

* sth. such as new stamps, coins,
or shares and make them
available for purchase IF X R4T

LP.O. (Initial Public Offerings)
HRAFER

ultimately /'Altimitli/ ad. in the
end, eventually 5, &%

donate /dou'nert/ vt. give sth.
in order to help a person or
organization #§it

make a difference H ¥ M, & (&
%) A

feed /fi:d/ vt. give food to MR &

apply ... to -+ RF F

substantial /sab'stenfal/ a. large
in amount or number K& f]

undergraduate / Anda'graedzvert/
n. K%¥ (K% %

capitalize on F|f, ffH

remarkable /ri'makabl/ a.
unusual or surprising and
therefore deserving attention
or praise I fLH, BEMH

introspection / mtrau'spekfan/ n.
AE, RE

transformational
/treensfa'meifanal/ a. able
to produce a big change or
improvement in a situation %

ZH), ZEMH

sees how this fisherman could become rich. He could catch more fish, start
up a business, market the fish, open a cannery, maybe even issue an I.P.O.
Ultimately he would become truly successful. He could donate some of his
fish to hungry children worldwide and might even save lives.

11 “And then what?” asks the fisherman.

12 “Then you could spend lots of time with your family,” replies the
visitor. “Yet you would make a difference in the world. You would have
used your talents, and fed some poor children, instead of just lying around
all day”

13  We ask students to apply this parable to their own lives. Is it more
important to you to have little, be less traditionally successful, yet be
relaxed and happy and spend time with your family? Or is it more
important to you to work hard, perhaps start a business, or even make the
world a better place along the way?

14 Typically, this simple parable leads to substantial disagreement. These
discussions encourage first-year undergraduates to think about what really
matters to them, and what each of us feels we might owe, or not owe,
to the broader community — ideas that our students can capitalize on
throughout their time at college.

15 At the end of our sessions, I say to my group: “Tell me one thing you
have changed your mind about this year,” and many responses reflect a
remarkable level of introspection. Three years later, when we ask them
again, nearly all report that the discussions had been valuable, a step

toward turning college into the transformational experience it is meant to
be.

(842 words)



