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Chapter 1 Introduction

Chapter 1

Introduction

A Self-development Guide

I’'m an English teacher!
—Remark made by an unprepared teacher

The Audience for This Book

This book is a teacher development and methodology guide. It
can be used by those of you who are learning to teach English as a
Foreign Language (EFL) as a part of your teacher education program.
It can also be used as a teacher development text, as a source for
experienced EFL teachers who would like to refresh their knowledge
and continue to work on the development of their teaching. In addition,
this book can act as an exploratory text for those of you who are
simply curious about teaching EFL or by those of you who have
accepted an EFL teaching position without the benefit of a formal
teacher education program and find yourself unprepared to take on the
responsibilities of being a teacher.

The Purpose of This Book

This book provides ways for you to work on the development of
your teaching beliefs and classroom practices. It includes how you, as
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an EFL teacher, can develop your teaching through a process of
exploration. This book also provides you with discussion, examples,
and illustrations among people, how classrooms can be managed, how
teachers and students can make use of authentic teaching materials and
media, and the significance of culture for both students and teachers.

This book is based on questions asked by EFL teachers, including
myself, about teaching and learning over a number of years, and each
chapter begins with a set of questions related to the contents of that
chapter. This book also has a list of recommended sources at the end of
each chapter and includes references to professional books and articles
as well as EFL textbooks.

The end of each chapter includes a set of self-development tasks
that are integral parts of this book. I realize that taking the time to do
these tasks is not necessarily easy, especially for those of you with
busy teaching schedules. However, I encourage you to keep an open
mind and to find the time to systematically reflect on your teaching in
new ways and stretch your imaginations through the teacher
development tasks.

Assumptions Underlying This Book

One assumption underlying this book is that being a competent
teacher is not easy. It demands time, devotion, and opportunity to
develop your teaching beliefs and practices. A closely related, second
assumption is that you are willing to take the responsibility of teaching
EFL to students in your classes and that, to do this, you will use this
book as a way to gain the kind of knowledge.

A third assumption is that you recognize that self-development is
an ongoing process. Even very experienced teachers need to
consistently work on their development through exploration of beliefs
about teaching and teaching practices.

A fourth assumption is that teaching can be learned. There are no
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born teachers. There are some people whose personalities, life
experience, and natural ways of interacting are conducive to classroom
teaching. But even so, without knowledge of how EFL teaching is
accomplished, even the most talented person can lose teaching
opportunities.

A fifth assumption is that there is no best way to teach in every
setting. Teaching is basically an interactive process involving teacher,
students, and task; and the way that teaching is accomplished in one
setting may not work in another.

A final assumption is that earning a professional degree in
Teachers of English to Speakers of Other Languages (TESOL) or a
related field is very important, and although teachers can learn to be
adequate teachers without a professional degree, this book is not meant
to replace the kind of knowledge that can be gained in a professional
degree program.

With the purpose and assumptions in mind, I invite you to
discover and rediscover teaching yourself through exploration of the
basics of teaching and of ways to see your own teaching more clearly
and differently.
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Chapter 2

The Self-developed Language Teacher

Teachers themselves who, with their colleagues,
must become the primary shapers of their own
development.

—VLieberman (1992)

What Factors Are Central to Teacher Self-development?

Several factors affect teacher self-development. First, there is no
doubt that development takes time. It takes time to observe interaction
in our own classrooms and to visit other teachers’ classes, as well as to
write in a journal and to talk to others about teaching. Pre-service
teachers have an advantage in that the time factor is built into the
teacher education program. However, teachers in in-service teacher
development programs or teachers working on their development on
their own usually have less time. Nonetheless, if teachers believe that
development is important, then they need to make a commitment to
devote time to their development.

In addition, for teachers new to teaching, time is also needed for
them to work through stages in their development. The developmental
stages of a teacher include going from being dependent on outside
sources (such as supervisors, textbooks, etc.) and concerned with
self-survival (“What do I do tomorrow in class!”) and with what kinds
of techniques to use, to being concerned with student learning and able
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to make informed teaching decisions.

Second, development requires an ongoing commitment.
Development is not something that teachers do just while in a teacher
education program or at the beginning of a teaching career. Rather,
even the most experienced teacher can learn new things about teaching,
and development is enhanced when the teacher makes a commitment
to ongoing development.

Third, development is enhanced through problem solving. When
teachers recognize problems and work at solving them, they can
discover new things about teaching and about themselves as teachers.

Fourth, development is also enhanced through exploration for
exploration’s sake. Teachers can, indeed, discover much by exploring
simply to explore, not to solve a problem. Such exploration can be based
on pure interest—for example, trying the opposite simply to see what
happens or trying out an idea simply because it sounds interesting.

Fifth, development is enhanced by paying attention to and
reviewing the basics of English teaching. For example, you provide
chances for students to interact in English, ways to manage classroom
behavior, materials and media used to teach EFL, and cultural concepts
as they relate to language and you, as teachers. In addition, you
undoubtedly considered ways to teach different skills, such as reading,
writing, listening, and speaking.

Sixth, development is enhanced by searching out opportunities to
develop. For example, looking for opportunities to develop teaching.
You talk with other teachers about teaching, read about teaching,
attend teaching seminars and workshops, and participate in other
activities that give you chances to reflect on your teaching and see new
teaching possibilities. In other words, when we, as teachers, teach
lessons in different settings, read about teaching, observe our own and
others’ teaching, write about teaching, and talk about teaching issues
and problems, we are provided with opportunities to raise new
questions about our teaching, as well as ways to search for answers to
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these questions. The more activities we experience related to teaching,
and the more questions and answers we can come up with through this
ongoing process, the more chances we have to develop our teaching
beliefs and practices.”

Seventh, self-development of teaching beliefs and practices
requires the cooperation of others.® It takes others who are willing to
observe, listen to, and talk with us. These people include
administrators, students, other teachers, and friends. Without their
cooperation, self-development is very difficult, as there is neither any
source for feedback nor any stimulus for ideas.

Teacher Self-development Tasks

These tasks can be an integral part of your development as an
English teacher. Although some can be done alone, it is to your
advantage to gain the cooperation of others. If you are using this book
as part of a pre-service or in-service teacher education program, it will
be easy to attain the support of other teachers. If you are reading this
book on your own, I encourage you to seek out others who will read
this book and work on the self-development tasks with you. If you are
not yet teaching and are using this book as a way to learn about the
field, it will not be possible to do all of the tasks. However, there will
still be many you can do, and it is still possible to do them with others.

Talk Tasks

1. What does self-development mean to you? What kinds of
things do you believe you can do to work on your development as a
teacher? Find another English teacher. Ask her or him these questions.
Discuss what self-development means and the kinds of things you can
do to work on your own development.

2. Draw up a plan to work on your development as an EFL
teacher. Here are a few questions to get you started: '

a) Are you ready to work on your teaching development? How
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strongly do you want to expand your knowledge of teaching and learn
how to explore your teaching beliefs and practices?

b) How much time are you willing to invest in your development
as a language teacher? Can you make a tentative schedule of the time
you can devote to this undertaking?

d) How will you read this book? Will you selectively read
chapters? Use the index? Use the questions at the start of each chapter
as a way to decide on what to read?

e) How will you get others involved in your process of
development? Sit down with another English teacher who has made a
plan. Compare your plans. Can you revise your plan based on this
discussion?

Journal Writing Tasks

1. Purchase a notebook that you can easily carry around with you
and that has ample space for writing.

2. Write freely about what self-development means to you based
on your discussions with another teacher.

3. Create in writing a plan for working on your development.
What kinds of things do you plan to do to work on your development
as a teacher?

Notes

(DMy research into teacher development (Gebhard (1990); Gebhard,
Gaitan, and Oprandy (1987); Gebhard and Ueda-Motonaga (1992))
shows that when teachers have opportunities to process their
teaching through a variety of activities, they will explore and
sometimes change their way of teaching.

@Edge (1992) and Fanselow (1988, 1992) also point out that without
the cooperation of others, self-development is difficult.
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