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UNIT 1

GENERAL (I)

Unit Objectives

At the end of the unit you will

1. become familiar with the organizational
structure of a paragraph;

2. know how to write a good topic sentence

and select supporting ideas to achieve unity;
and

3. be able to use various devices to achieve
coherence.
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PART | WARM-UP ACTIVITIES

Group Work

Discuss with each other the advantages and disadvantages of having a mobile phone. Put
down the ideas you've got from the discussion in the following chart.

Advantages Disadvantages

Individual Work

Then pick out a few ideas, reorganize them and write one paragraph either on the advan-
tages or on the disadvantages of having a mobile phone.

Additional Work

Look at the picture and describe what the people are doing on TV.

=

.
AN 7

Source: Talk It Over, by Alexander, L.G., 1978. New York: Longman
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PART I PARAGRAPH

To create a piece of writing, we have to start with paragraphs. As we all know, paragraphs
are smaller units of a longer piece of writing. It is a group of sentences separated by a space
from the foilowing and the preceding groups, and the first sentence of this group is usually
indented. But where does a paragraph begin and where does it end? How do these sen-
tences relate to each other? We have to get the answers to these questions before we start
writing. Looked at from the inside, a good paragraph is a group of sentences that support
and develop a single idea. In other words, a paragraph expands upon a core idea stated in

its topic sentence. In this unit, we are going to study how to write well-organized paragraphs.

Topic Sentence

When you start writing a paragraph, you must have in your mind not only a topic but also a
controlling idea that commits the paragraph to a specific aspect of the topic. A sentence that
_names the topic of the paragraph and contains a controlling idea is called the topic sentence
of the paragraph. It is usually the most general and most important statement of the para-
graph. Now let’s study the following topic sentences in the table and then complete the rest
according to the topic given.

Topic Controlling Idea
Riding a bicycle gives me much pleasure.
I had a terrible morning today.
College life is quite different from middle school life.
The biggest problem in my college is the lack of space in the reading room.
Jenny is a quiet and shy girl.

Television programs for children

Learning a foreign language
Cathy
The food we eat

Now, do you know what a topic sentence is?

In addition, there are some qualities necessary for a good topic sentence. Look at the follow-
ing examples of poor topic sentences and discuss in groups to comment on them. Make
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improvements where possible. The first one has been done for you as an example.

1. Choosing a major is difficulit.
Comment:  too general
Improvement: Chogsing a major is both important and difficult for a senior high school stu-
dent,

2. The spelling of the word centre in British English is different from that in American English.
Comment:
Improvement:

3. Different countries with different customs.
Comment:
Improvement:

4. The local food is terrible.
Comment:
Improvement:

Now, can you summarize the features of a good topic sentence?

§m
g
|
§
§
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Organizational Structure

Sample 1
® Read the following paragraph and answer the questions.

Both animals and people respond positively to rewards. As experiments have shown, rats in a
Skinner box* will systematically press a lever in order to obtain food. Dogs will perform tricks in
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response to verbal praise. People, like those who practice and practice in order to reach the Olym-
pics, also work for rewards. English teachers should be aware of this motivational principle and
incorporate it into their teaching methods.

* A Skinner box is a device designed by B. F. Skinner, the foremost behavioral psychologist in the United States,
which contains an opening, through which food may be presented, and a lever. The rat presses the lever a number of
times to obtain food.

Questions:

1. Is there a topic sentence in this paragraph? Where is it?
2. How many supporting ideas are given in the paragraph?
3. What is the function of the last sentence?

Sample 2
* Read the following paragraph and answer the questions.

The sky is clear blue. Sparrows chirp in the early morning. The fruit trees in the backyard are
beginning to bloom. The hills are turning green, and purple and yellow wildflowers are appearing
in the fields. The snow on top of Camel Mountain has all melted. It must finally be spring.

Questions:

1. Where is the topic sentence of this paragraph?

2. Which sentences provide the supporting details?

3. What is the difference between Sample 1 and Sample 2 in terms of organization?

Sample 3
* Read the following paragraph and answer the questions.

Warmed up a bit, I took a walk along the main aisle. I loved to look at each company’s display.
Always showing their biggest and best produce, they showed my eyes a kaleidoscope of colors and
a beautiful array of shapes and sizes. Boxes were lined up, containing bright yellow lemons and
oranges alternating between various shades of red and green apples. A row of lettuce and other
salad vegetables along the top included every shade of green imaginable. Cases of smaller fruit —
deep purple grapes, grass green avocados — made the large fruit look even larger. The display was
framed by bunches of Indiana corn hanging all around and bordered at the bottom by earthen
colored squash. Indeed the marketplace was a scene to awake the senses.

Questions:

1. Which sentence serves as the topic sentence in this paragraph?
2. What are the supporting ideas?

3. Is there a concluding sentence in the paragraph?
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4. What is the difference between this sampie and the previous two samples in terms of
organization?

Now, can you summarize the organizational structure of a paragraph on the basis of the
exercises?

2l P Ve Tl T Tl Jr Ve Tl Tl Vol Valvp Vo lde o Ve Jalvpe v Ve T oV e o Ve v e Vo)
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Unity

In the previous section we have discussed how to write a good topic sentence. In this section
we are going to learn how to select appropriate details to develop or support the topic sen-
tence. The selection of right details will help you to achieve unity in writing. Unity is the
essential quality of a good paragraph. A well-written paragraph has only one point to make,
and every sentence in the paragraph develops or supports that idea. It does not include
unnecessary details, nor does it turn off in unexpected directions.

Sample
* Read the following two paragraphs and answer the questions.

Paragraph A

New students should give careful consideration to the courses they want to take in their first
semester at college. They should keep in mind that college is a different institution with new things to
experience and new situations to adapt to. I had always been told that college is not hard and that it’s
just a matter of keeping up in your classes. This is true, but I have found it to be very difficult and
time-consuming. My advice to the freshman is that he be sure that the number and the kind of courses
he takes are those he can handle. In college there are a vast number of courses one can take.
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Paragraph B

New students should give careful consideration to the courses they want to take in their first
semester at college. For one thing, they should balance science and non-science courses so that
they do not have too many time-consuming labs. They should also try to get a mixture between
subjects they find fairly easy and those that are difficult for them. For instance, the student who
does well in history but expects to have a terrible time with calculus might plan on taking both in
the same semester to balance the workload. The student who does not plan carefully and takes five
tough courses the first term may wind up on scholastic probation.

Questions:
1. Which paragraph do you think is better? Why?
2. What are the supporting details for this paragraph? Why are they appropriate?

Now, complete the following outline for paragraph B.

Topic sentence:

Approach 1: Approach 2:
Example 1: Example 2:
Coherence

A well-written paragraph achieves not only unity, but also coherence. While unity is con-
cerned with ideas or content, coherence is concerned with the form of expression. The
sentences of a good paragraph are so closely related to one another that the train of thoughts
is orderly and never abrupt. There are no gaps or confusing leaps between ideas. In this
section, we are going to learn four basic techniques that will help to achieve coherence.

Sample 1
® Read the following paragraph and answer the questions.

Although most people know that the success of a television show is measured by its ratings,
few know exactly how shows are rated. First, a rating company installs meters in a few thousand
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representative homes in a particular area. When the television set in one of these homes is turned
on, the meter records the day, time and the channel. The meter then electronically sends this infor-
mation to the rating company’s headquarters. A computer at the headquarters records all of the
information from all the homes in the area. Finally, the computer prints a rating sheet that shows
how many homes watched each show and which shows are the most popular.

Questions:
1. Which is the topic sentence of the paragraph?
2. What are the functions of the italicized words?

Sample 2
* Now read another paragraph and answer the questions.

The attitudes I take toward Frisbee are dual. First, I consider each flight as an individual act,
unrelated to how badly or well I threw the disc last time. Second, I try to achieve a balance between
concenirating too much and not concentrating enough. If I lack the first attitude, I feel a little
ashamed when the Frisbee fails to reach its intended target; this feeling can make me throw even
worse the next time, specifically because of my fear that that will happen again, and so on in a
vicious circle. On the other hand, if I congratulate myself too much on a good throw, I’'m inclined
to demand the same performance from myself each time. This is also self-defeating. Therefore, I
try to isolate each flight as something to be experienced anew.

Questions:
1. Does this paragraph achieve coherence? How?
2. How many transitional signals have been used in this sample? Underline them.

Now, can you think of any other transitional signals commonly used in writing? Work in
groups and add to the following table.

To link ideas together second, next,

To indicate time after, later,

To give examples such as, for example,
To show similarity likewise,

To show contrast but, although,

To show causation because,

To show consequence therefore,

To emphasize or restate above all,

To conclude a point to sum up,




