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INTRODUCTION

In THIS BooK Doctor Munn gives an amazingly complete answer from the modern
psychologist’s point of view to the great question: What is man?

Every student who wishes to have a general education should study psychology
because college-trained men or women today cannot afford not to have a knowl-
edge of the factors which underlie their own mental lives and the mental proc-
esses of those about them. In the small American colleges of the years immedi-
ately following the Colonial period, it became traditional for the president of the
institution to teach a required course for all students in what was sometimes
called Intellectual Philosophy. In the old books used in these courses, one is
struck by the fact that such basic psychological topics as memory, sensory per-
ception, and feeling were treated at length. Today, of course, as a result of the
use of the scientific method, the knowledge of these and related subjects has been
greatly advanced, and the student who wishes a general education now more
than ever cannot afford to omit psychology from his list of studies in college.

In addition to the basic and possibly unique contribution which psychology
can make to a general education, the college study of psychology is of especial
significance for students who are preparing themselves for medicine, law, teach-
ing, the ministry, business, or any other field in which the professional man or
woman is called upon to deal with other human beings. The present volume pro-
vides an excellent first book in psychology for one who wishes to use psychology
in later professional life. The book also seems to the editor to provide a very
good introduction to further technical study in scientific psychology.

The student who uses the present book as his introductory written guide to
psychology will, I am sure, come to feel as he studies its pages that Doctor Munn
is not a distant author, but rather a friendly counselor who never forgets to ex-
plain and illustrate new topics as they are taken up for consideration.

William James’ two-volume Principles of Psychology, published in 1890,
marked a turning point in books on psychology. Following the publication of
this great work, every few years a new general book has been needed to bring
together for the college and university student new factual and theoretical mate-
rial which has been produced by scientific psychological research and investiga-
tion. Doctor Munn’s book meets this need for modern psychology. He does not
forget the importance of the biological and social sciences in the development of
the scientific study of man’s mental life.

Today, of course, Doctor Munn, as the writer of one of the really comprehen-
sive new general books in psychology, has been faced with a much more difficult
task than were textbook writers in this field a generation ago. He has had to se-
lect from what is now a vast accumulation of important experimental and theo-
retical work those items only which seem to be of greatest significance for the
modern student who is to be introduced to psychology for the first time. In the
editor’s opinion, this task of selection and integration of present-day source ma-
terials has been performed by Doctor Munn with wisdom. The book also pro-
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vides carefully prepared references for reading and study which will help the stu-
dent who is anxious to pursue further almost any topic in modern psychology.

Doctor Munn’s previous contributions to experimental psychology and his
other books in this field are favorably known by his professional colleagues. Be-
sides special experimental papers, he has written books entitled An Introduction
to Animal Psychology and Psychological Development. In these earlier and some-
what more technical volumes he has shown himself to be an author who can avoid
the error of merely encyclopedic writing while he presents relevant facts and
theories in a clear and comprehensive way.

Psychology: The Fundamentals of Human Adjustment is both a serious
addition to the professional literature of general scientific psychology and a guide
for the new student in this field. It has been prepared by an able psychologist
who is also an experienced college teacher.

LeEoNARD CARMICHAEL
TUFTS COLLEGE



PREFACE

My rEAsoN for writing this book is one which many of my colleagues in the
teaching profession can understand, and with which they will perhaps sympa-
thize. Few of us can teach the introductory course for a number of years with-
out feeling that he could organize its topics into a more logical sequence, choose
apter illustrations, find more interesting examples, and, in general, write a book
which he would like better and which he hopes would be more appealing to in-
structors and students than any he has seen. In writing this book I have “writ-
ten up” my own course and the accumulated notes and ideas of fifteen years of
teaching. My interest in visual education prompted me also to give especial at-
tention to illustrations, and I was fortunate in being able to include more illus-
trations, especially halftone reproductions of photographs, than are ordinarily
found in beginning textbooks.

Like most recent textbooks in general psychology, this book is focused on
human experience and behavior, with the contributions of several methods and
systematic approaches used to paint a picture of man as the psychologist sees
him. In writing the book I have undertaken to speak for psychology in answer
to the student who wants to know what psychologists can tell him about himself
and his fellows. My aim has been to present the problems, methods, facts, and
principles of psychology in such a manner as to make the presentation interesting
and challenging to the student, and at the same time to organize the material in a
manner which the instructor will find ““easy to teach.”

The book has seven major divisions. Each opens with a brief introductory
statement designed to give a general orientation to the chapters which follow.
This initial orientation serves to define the wider concepts, to point out implica-
tions, and to explain the sequence of the chapters which follow. My purpose has
been to make the chapters as brief as possible, and the divisions and the chapters
within them are so arranged that an instructor who finds that he must shorten
the course can do so without omitting an important topic. For example, in the
division on learning, an instructor can omit the chapter on foundations, which is
primarily theoretical, yet still have an adequate coverage of the topic of learning,.
Teachers of short courses will find that several chapters — common social mo-
tives, personal motives, feeling and emotion in everyday life, and others — can be
assigned for reading, and be easily understood by the student without classroom
presentation.

The Students’ Manual designed to aecompany this textbook has simple
experiments and exercises which the student may do outside of class. It also has
self-testing exercises, with scoring keys in the appendix, which will enable the stu-
dent to test his assimilation of what he has read. Chapters omitted from class-
room discussion can thus be tested by the student himself, and the instructor, if
he wishes to do so, can examine his students on the chapters omitted as well as on
those discussed in the classroom.
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TO THE STUDENT

YOUR EXPERIENCE AND BEHAVIOR have much in common with the experience and
behavior of other people. Even your problems of adjustment — the frustrations
to be overcome, the aspirations to be achieved, the emotions to be controlled, the
personal and interpersonal conflicts to be resolved — are shared by many others.
So look upon this as a book about yourself — not as a treatise on some hypotheti-
cal human being. While studying it, continually ask yourself, “How does this
apply to me?” Remember, too, that the study of psychology can give you in-
sight into the conduct of other people. It should increase your understanding of
why they behave as they do and, through this understandipg, improve your abil-
ity to predict, perhaps even control, their behavior. Applications of psychology
in the home, in the classroom, in the professions, in business, in industry, in war-
fare, and in the perpetuation of peace are focused primarily on the prediction and
control of human conduct.

You will observe that this book is divided into seven main divisions, each of
which has a brief introduction and from two to five chapters. Be sure to read the
introductions whether or not they are assigned, for these deal with concepts and
definitions which are taken for granted in the chapters which follow. Each chap-
ter has a rather lengthy summary designed to bring to a sharper focus the mate-
rial considered in the body of the chapter. It may be profitable for you to read the
summary before you read the chapter, then reread it after reading the chapter.
This is in accordance with the principle that ideas are most readily conveyed to
others when you tell them what you are going to tell them, tell them, and then
tell them what you have told them.

Students are often confused by a profusion of names and dates which serve to
identify the author’s sources. My policy has been to mention very few names in
the body of the text, and then only the names of people who are historically im-
portant or especially identified with certain theories. Following the custom in
many present-day textbooks, I have placed an inconspicuous number at the end
of quotations or passages dealing with specific researches. If you wish to identify
the person whose contribution is involved, turn to the end of the chapter and lo-
cate the number. There you will find the author and source, perhaps also a few
notes concerning the study. Unless the instructor requires it, you should make
no effort to memorize the names of these authors.

All major psychological terms have been defined when first used. Thus, if you
come upon a word the meaning of which is not clear, locate this word in the index
and turn to the page on which it was first mentioned. There, from an actual
definition and from its context, you can get its meaning. A good dictionary to
aid further in the development of your psychological vocabulary is Warren’s
Dictionary of Psychology. This will be found in almost any library. .

Information on how to study, brief exercises and experiments to parallel each
of the chapters of the textbook, and a large number of true-false, matching, and
completion questions are to be found in the Students’ Manual designed to ac-
company this book. The objective self-testing exercises should help you deter-
mine, after reading each chapter, how well you have grasped its contents. An
appendix of the Manual contains scoring keys for these exercises.
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Part 1

SCOPE AND METHODS
OF PSYCHOLOGY

IT 18 DIFFICULT to give the student a meaningful definition of psychology until he
is acquainted with certain aspects of its long and interesting history. This is due,
in part, to the fact that the word psychology, which is derived from the Greek words
psyche (soul or mind) and logos (discourse), no longer implies a study of the soul or of
the mind. The difficulty in giving a meaningful definition is further increased by
the fact that the scope of modern psychology is so broad that no simple definition
could possibly do it justice. The brief historical survey in Chapter 1 will introduce
the fields of psychology and lead to a definition of what psychology is today.

The scientific status of psychology depends on its methods — not on what it
studies. Its methods are basically the same as those of the other natural sciences,
but the nature of its subject matter introduces methodological problems which
the other sciences do not have. Some of these problems, and the methods by
which psychologists handle them, are considered in Chapter 2.
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Chaptar 1

Origin and Scope of Psychology

PsycnoroGy originated in the curiosity of
our primitive ancestors about the nature of
their experiences and activities. One thing
which mystified them greatly was the fact
that, while asleep, they seemed:-to wander
forth, vanquish their enemies, pursue the
maidens of their desire, and gather dainty
morsels with which to appease their appetites.
Mystifying also was the more or less frequent
inability of a savage to control his behavior
in the face of temptation. Why did he do
what was forbidden and then feel fear, or per-
haps shame? Why, when he wished to ap-
pear brave before his enemies, did his limbs
tremble? Why did a man who was strong
and active at one moment become weak or
inactive at the next?

THE INVISIBLE MAN

Both our prehistoric ancestors and many
primitive men who live today in savage tribes
have given similar answers to these problems.
They assume the existence of a man within
man — an invisible man not subject to the
confines of space and time. While the savage
is asleep, this invisible man goes forth to
fight, to woo, and to hunt, finding a con-
venient exit through the mouth or nostrils.
It is this inner man who forces the savage to
perform the forbidden act and then makes him
afraid or ashamed. The same invisible man
causes the savage’s limbs to shake in the
presence of his enemies. When the invisible
man leaves and fails to return, the human
body lies cold and still, incapable of further
action. In the hope of averting such a

3

catastrophe, some primitive peoples fasten
fish-hooks to the mouth and nostrils of a sick
person, believing that, should his inner man
try to escape to more comfortable quarters,
it would be held fast.! *

Instead of answering these questions by
assuming the existence of a man within man,
other primitive peoples have at times claimed
that the breath, or some other invisible sub-
stance, causes or controls man’s behavior and
experience.

THE PSYCHE

As early as 500 B.c. the Greeks had gone
beyond the idea of a man within man. It
was obvious to them that the invisible inner
man, even assuming his existence, was no
explanation at all, for one would still have to.
explain his behavior. The Greeks sought a
more subtle explanatory principle. They did,
however, retain the idea of an invisible some-
thing as the cause of behavior and experience.
This they named the psyche, which means soul
or mind. “Soul,” as they used the term, had
no more religious implication, however, than
does the word mind today. The Christian
concept of a soul developed much later, and
will not be dealt with in this book, because its
consideration belongs to technical treatises on
religion.

Greek philosophers tried to discern the
nature of the psyche by observing and de-
scribing behavior and experience — the ‘“man-
ifestations of the psyche.” Some of their

* These numbers refer to citations and notes which
appear at the end of the chapter.



