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New English Course—Listening and Speaking Series (4’h Edition),
complying with the requirements of the newly-issued College English
Curriculum Requirements (For Trial Implementation, 2004), are books
of listening and speaking activities for college students in bands 1—4
English courses. There are four books in this series. Each book consists
of 14 main units, two consolidation units and two listening tests. Each
main unit is based on a different language function or theme and
contains four or more listening comprehension exercises and some
speaking activities, designed to stimulate students to share their ideas,
opinions and experiences with each other. The functions and themes
selected are generally useful and realistic, which students at this stage
need and want to talk about in English. The activities and tasks designed
in the books are also generally interesting, challenging, and more
importantly, relevant to the students themselves.

English is a language that is spoken not just in Britain, but all over
the world—often as a means of communication between people who have
no other language in common. The activities in this book don’t attempt to
prepare learners for “life in Britain or America” but for using English as an
international language. During the course, however, some background
knowledge of these two chief English-speaking countries is also presented
and practised at many points. This is intended to prepare students in some
way to live or work in an English speaking situation in the future.

Listening Exercises

Each unit in New English Course—Listening and Speaking has four -
or more listening exercises, the recording for which is on the cassettes.
Each listening exercise trains students’ listening skills. At the same time,
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it provides students with a language function, a topic, a range of opinions or some information
based on which students can develop their language competence at a later stage. The language
notes and the lexical items introduced in the listening materials also help students to
participate more effectively in the activities that follow.

There is generally a “before”, “during” and “after” phase to each listening exercise. In

brief, the phrases are as follows:

1. Pre-Listening

Learners are introduced to the situation in which each conversation takes place. They find
out their purpose in listening to the recording and any background information they may need.
This is generally fulfilled through some of the pre-listening exercises that are specially
designed for this purpose or through questions and answers that are included in the directions
for the listening exercise. It is noted that the lexical items listed after each listening exercise
should also be introduced at this stage. This is intended to enhance students’ understanding of
the recording in which these lexical items might prove problematic and therefore hamper their
comprehension in the first place.

2. Listening

Usually learners need to hear the recording more than once: the first time to get used to
the voices on the tape to get the gist of the text; and the second time to find out and note down
the specific points of information required by the listening task. These tasks, for example, may
involve drawing a diagram, filling in a chart or taking notes. Sometimes, two listening tasks
are designed on the same listening text, one to check the gist and the other the detailed
information. Often, only one listening task is designed to check both the gist and detailed
information.

3. Post-Listening

Learners compare notes or answers with their partners. They help each other in their
understanding of the listening text. Then, the teacher elicits the required information from the
students and makes sure they have the right answers. Usually, a third listening follows, which
gives students a chance to find out where they went wrong and what they missed.

Speaking Activities

In the speaking activities in New English Course—Listening and Speaking, students work
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together in pairs or in groups. Sometimes they can even move around the classroom, talking to
anyone they like. The aim is to encourage students to exchange ideas and opinions with each
other. In each activity students are given a purpose or task—and this makes the activities much
more motivating and realistic than just “answering questions”. Most of the time, since students
are directed to talk about themselves or things they are familiar with, the activities tend to
become more meaningful. Of course, this also makes the speaking tasks easier to do so that
weak students can have a go at them. Also, the model expressions following the speaking tasks
and the lexical items introduced in the listening texts and elicited through the pre-listening
activities help students in this way,

It is noted that some sort of checking or demonstration should be an indispensable phase
following a speaking activity. For instance, when students are supposed to make some choices
or plans, the teacher could later elicit each of the students’ choices or plans and make some
comments if they have made mistakes.

How to Use New English Course—Listening and Speaking (4" Edition)

Teachers and students are expected to select the materials and activities that seem most
relevant and interesting to them. For instance, Unit One is only suitable for the first class for a
group of new students who do not know each other at this point. This would not be meaningful
for a class in which everybody knows each other very well.

Only a rough guide is provided in this introduction. Hopefully, each teacher will use New
English Course—Listening and Speaking in his or her own way, adapting the materials to the
needs of each different group of learners. The book is designed to stimulate learners and
teachers alike, rather than to control them.

The Teacher’s Role

The teacher has three main things to do while New English Course—Listening and
Speaking (4" Edition) is being used:

1. To get things started—making sure everyone knows what they have to do and
possessing the necessary vocabulary.

2. To monitor the group at work, and sometimes, participate in it, and decide when to stop
the activity.

3. To lead a short follow-up discussion after each activity—providing further information
or making comments or doing any remedial work necessary.
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Unit

Training Focus: understanding and talking about personal information

Phonetics: Six sounds in English, i.e. [i:] [i] [e] [ee] [A] [a:]
Sounds in contrast: [i:] [i] [i] [e] fel [ee] [2e] [A]

Cultural Notes:

[A] [a:]

1) In English speaking countries, the given name (or the
first name, often called Christian name) of a person is placed
before the surname (the family name or the last name). For
example, David Brown, Brown is the surname and David is the
given name. Many people also have a middie name but they do
not often use it except in certain contexts. Direct personal
questions such as “What’s your name?” and “How old are
you?” are usually only asked by officials or public servants on
formal occasions. In everyday life, however, people tend to use
more polite expressions such as “May I have your name,
please?” or “Could you please tell me your home address?”.
Notice that questions about a person’s (especially a woman’s)
age and income are not usually asked, for they are considered to
be private matters, therefore it is impolite to ask these questions.

2) In the United States and Canada, people usually use
formal language in official situations. It is also used between
people of different ages. For example, a younger person
speaking to an older person should use formal language to be
polite and respectful. On the other hand, informal language is
usually used in casual situations. It is also used among people of
the same age group. Young people, family members, and good
friends usually use informal language with each other.

2 OSBa|d SWEN INOA S.JeymMm
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Useful Expressions:

Asking someone s name:
—Are you Mr. Black?
—Will you tell me your name?
—What’s your name (family name, full name)?
—May I have your name?

—Could you give me your name, please, Sir?
—May I know your name?

—Would you give me your name?

—Sorry, what did you say the name was?

Asking someone’s age:
—How old are you?
—What’s your age?
~—Are you 20 years old?
—May I have your age?
—Could you please tell me your age?
—Do you mind telling me your age?
—May I have your date of birth?

Asking someone s hometown:
—Where is your hometown?
—Where do you come from?
—Where are you from?
—Will you tell me your hometown?
—May I know your hometown?
—Are you from...?

Asking someone’s address:

' —Where do you live?
—Where abouts do you live?
—What’s your address?
—May I have your address?



Unit 1 What's Your Name Please?

Asking someone s occupation:
—What’s your job?
—What do you do?
—What do you do for a living?
—What sort of work do you do?
—What’s your occupation?

Polite ways of getting personal information:
—Can you tell me something about yourself?
—May/Can I ask you a few questions?
—Could you possibly answer a few questions?
—Would you please tell me ...
—Do you mind if I ask you a few questions?
—Do you think you could possibly tell me something about yourself?
—(I hope you don’t mind, but) I wonder if you could tell me ...
—I wonder if you mind my asking ...

Making positive responses:
—Certainly.
—I’d be glad to.
—1I"d love to.
—Sure/OK.
—Well, if I can.
—Well, of course.
—By all means.

Making negative responses:
—1I’d like to, but I don’t have time.
—I’m sorry, I’m busy now.
—No, I'm afraid I can’t.
—1I’d rather not if you don’t mind.
—Well, I don’t really know what to say.
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Teaching Tips:
Section One

1.
Explain to students that they are supposed to fill each blank with only one letter, but for
title and gender, they will have to tick their choice.

2.
After the pair-work, ask students to read their questions to the class. Summarize the
different ways to ask about each piece of information on the blackboard.

3.
After the pair-work, ask two students to role-play the conversation.

Section Two

6.

1) Introduce the activity. Explain to the students that the game is often played at parties in
the United States to get guests acquainted with each other.

2) Ask students to read the model name card and complete their own cards accordingly.

3) When students have finished their name cards, ask them to stand up, walk around and
talk to different classmates to find someone who shares some of their characteristics. It
should be emphasized that the students should find different classmates to match each
of their characteristics.

4) After most students have completed their forms, ask them to return to their seats and
then have some of them report their findings to the class.

Key:
Section One
2,
First name Last name From

I* person Antonio Alvarez Mexico
2" person Maria Calafati Greece
3 person Keiko Morimoto Japan
4" person Hakim Nur Egypt




Unit 1 What's Your Name Please?

I* Applicant

Application Form

Surname: SVENSSON
(in CAPITAL LETTERS)
First name: Arvid
Sex: X Male/—Female (tick ¥ as appropriate)
Country: Sweden
Mother tongue: Swedish
Age: 40

2" Applicant

‘w Application Form

R &0 €3m 8 Brm 7 B0 80 80 B B0 R B 80 80 850 8 80 80 B BN O B EP R 0

Surname: HANSEN
(in CAPITAL LETTERS)
First name: Lars
Sex: X Male/__Female (tick ¥ as appropriate)
Country: Denmark
Mother tongue: Danish
Age: 28
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Section Two

1.

Informal and Direct Formal and Polite
What’s your name? | Would you tell me your name?
How old are you? Could you give me your name, please, Sir?
What’s your age? Do you mind telling me your age?
Where do you come from? | May I have your date of birth?
Where are you from? Could you tell me your hometown?
Where do you live? May I know your hometown?
Are you married? May I have your address?

Would you please give me your telephone number?

AA Insurance — No. 1 Car Insurance Company in the City

Registration Form

Surname: Allenson

First name(s): Geoffrey -
Address:

Street: 95 Sirdar Street
Town/City: Harrop

County: Kent

Postcode: HA19 7ZQ
Telephone Number:

Area code: 01469

Number: 387-55-33

Age (last birthday): 24.
Occupation: Shop assistant
Make/Model of vehicle: Volkswagon Golf Gti




