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Preface to the Second Edition

It is over ten years since A New English Course, Levels 1 and 2, made their first appearance in
1986. According to inquiries made by questionnaires ‘an‘dkdigcussion sessions, the majority of teachers and
students who have been using these coursebooks agre:re, that ‘A New English Course attaches great impor-
tance to both the training of learners’ basic language skills and the development of their preliminary com-
municative competence, that the language presented in the coursebooks is practical and useful, and that
the reading texis are va\;‘i(; in subject matter and rich in content. However, there remains much room for
improvement. For example, the contents of both Dialogue [ and some reading texts must be updated,
the level of language could be raised, and vocabulary exercises ought to be increased. To meet these re-
quirements, we have made revisions to the following effect :

1. Dialogue I texts have been \t;(;tzjaﬁy rewritten, with the content updated, and the length and the
degree of difficulty of the language adjusted.

2. The arrangement of the reading texts is adjusted to a considerable extent. In the first edition, the
two reading texts in most units are unrelated in subject matter, thus causing a lack of coherence in con-
tent. In the present edition, efforts have been made to relate closely the two reading texts in each unit to
each other in subject matter, thus helping the students extend their knowledge and increase their vocabu-
lary in various given aspects. About one-third of the reading texts in the first edition have been either
J /;nodlﬁeii or replaced with new texts.

\ 3. The Guided Writing section has not been changed in principle, but much revision has been made
to increase the level of difficulty to a certain extent.

4. The exercises in the Workbook have been re-ordered. The exercises corresponding to various
parts of the Student’s Book remain unchanged, but exercises such as Spelling and Dictation, Listening
Comprehension, Translation, Blank Filling, and Vocabulary Work are now grouped under the general
heading Comprehensive Exercises. Exercises in vocabulary and sentence translation have been increased .

Except for the changes made to update the content, there are no major changes in the Language
Structures, Dialogue Il , and Interaction Activities sections, the purposes of which are the training of
language skills and the development of communicative competence. ik -k

Level 1 of A New English Course in the first edition used to be divided into 1A and 1B, qatgiﬁh’g for
the needs of students of different levels of g}’gﬁr}lenc‘ngoglg}iylng Y]Ell’r] the wishes of the majority of teach-
ers and students, we have changed Level 1B to Level 1, and Level 1A to the Preparatory Level. There
has been little change for the latter, which will still be available to those institutions that need it.

It is our hope that this revised edition of A New English Course will better help English majors in the
 tertiary institutions lay a solid foundation in English. ;



Preface to the First Edition

L VA
A New English Course is an ir/l}iegrated English course intended for English majors doing their foun-
dation stage English language learning‘ in foreign language institutes, colleges and universities in China. It
is a set of five coursebooks ranging from the post-elementary to the post-mtexmedxate level, comprising
Level 1A, Level 1B, Level 2, Level 3 and Level 4. Each level consists of a Student’s Book (SB), a
Workbook(WB) , a Teacher’s Book(TB), and cassette tapes.
As there clearly exists a considerable difference in the level of English among students from different

backgrounds, Level 1, which is meant for the first-term first-year students, is subdivided into 1A and )

1B, catering for students with different English language attainments. The teacher may choose to begin
with either 1A or 1B, depending on the needs of the students. Therefore A New English Course can be
completed in either two or two and a half years.

It is generally acknowledged that students at the foundation stage in tertiary institutions must be
given a ngorous tlamlng, and the same is true for English majors. As a matter of fact, the main task of
the Enghsh majoxs dunng their first two or two and a half years in foreign language institutes, colleges
and universities is to lay a solid foundation in English. A New English Course has been produced with
this in view. A solid foundation, in our opinion, comprises both linguistic competence and communicative
competence . At the foundation stage, what we mean by lmgunst;c com 1[petence is the spontaneous and flex-
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ible as well as the correct manipulation of the essentials of the language system, whereas communicative
competence involves principles of appropnacy and a readiness on the part of the learner to use relevant
strategies to cope with certain language sﬁluatlons On completing A New English Course, and on ing
given adequate s1ngle-sk111 training courses, the students are expected to fulfil the requirements set in the
National Foundgtwn Stage English Syllabus for English Majors in Institutions of Higher Learning .

The general principles underlying the coursebooks are as follows::

1. An overall consideration and rational estimation of the current English language teaching situation

R4
in China. A e

In producing A New English Course, we have taken into consideration various factors affecting the
course design, e.g., teacher capacity, student capacity, Chinese as the first language environment, and
the existing influence of traditional English language teaching methodology. We have studied these factors
and designed a course that is relevant to the needs of many of our teachers and students and that can be
readily accepted by the users of the course.

2. Due attention to the traditional English language teaching methodology in China and to current
views on methodology .

vi
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What has been useful and effective in China’s English language teaching methodology will be re-
tained and those principles of communicative language teaching which are practicable and applicable to
the Chinese situation will be adopted.

3. A careful study of the relationship between accuracy and fluency and that between linguistic com-
petence and communicative competence.

In view of the fact that our English majors, upon graduation, must acquire a high degree of profi-
ciency in English and that they are studying in an environment where Chinese is the first language, we
consider accuracy and linguistic competence to be of primary importance, though we do not by any means
overlook fluency or communicative competence. What we advocate is to require fluency in the practice for
accuracy and not to be neglectful of accuracy when fluency practice is carried on. Therefore, we attempt
to provide as much practice as possible for students to develop communicative competence at the same
time as practice for the achievement of linguistic competence is given.

4. Integration of listening, speaking, reading and writing, and the use of translation exercises.

The aim of this integrated English course is an all-round development of the four language skills, but
at different stages emphasis is laid on different aspects of language leamning. To be specific, listening and
speaking are given priority in Levels 1 and 2, while reading and writing are given more attention in Levels
3 and 4. Translation exercises are provided from Level 1B to Level 4 to call the students’ attention to the
contrast between the two languages.

5. Student-centred orientation, while not neglecting the teacher’s role as a facilitator.

As language acquisition requires a large amount of practice on the part of the students at the founda-
tion stage, we attempt to keep the students involved as much as possible in various kinds of classroom ac-
tivities. In the meantime, the teacher must function as a facilitator, giving guidance and advice when
necessary .

Levels 1A, 1B and 2 of A New English Course are structure-based, with essential grammatical struc-
tures cycled regularly. The language structure practice is contextualized throughout. There are dialogues
focusing on language structures, situations and topics as well as dialogues focusing on language functions .
Interesting reading materials and challenging oral and written work are given.

Levels 3 and 4 of A New English Course are text-based; here reading and writing skills are given
emphasis. But speaking and listening are still given adequate attention. In these two books, there is less
and less control, and more and more initiative on the students’ part is called for. In other words, the stu-
dents gradually advance from controlled practice to spontaneous communication .

To sum up, A New English Course is eclectic in approach. What we have done is an attempt at
combining the new with the old to suit the needs of adult learners in China. In the process of writing this
coursebook , we have had recourse to large numbers of books on English language teaching methodology
and English coursebooks of many types. From the latter we have adopted various kinds of materials, some
of which in the original, some having been simplified and adapted, and some re-edited. As this is a
novel undertaking in English language teaching materials production, we sincerely invite comments and
criticism from our colleagues at home and abroad. At the back of this coursebook there is a list of books
that we have consulted and used. We are very grateful to the authors.

vii



To The Student

Each of the eighteen teaching units in A New English Course, Level 2, STUDENT’S BOOK, con-
sists of:

LANGUAGE STRUCTURES. In this section, basic English grammatical structures are given in sen-
tences to show the main teaching points. Following the basic structures, cues for language structure prac-
tice are given and examples of short dialogues are provided for each set of cues to show how the cues can
be used. The examples given in SB are gapped, but cassette tapes of full dialogues come with the course-
book. Before you do the practice, first you are expected to listen to the recording of the full dialogues,
fill in the gaps with what you hear on the tape, and then make use of the cues and carry on the practice
with your partner. The examples show only one way of using the cues; but you can use the cues creatively
and form new dialogues of your own. After completing the practice in this section, you should be able to
use the language structures correctly, spontaneously and flexibly; and this calls for painstaking efforts on
your part.

DIALOGUE 1. This is a full-length dialogue focusing on the language structures dealt with in each
unit and centring on a topic. The aim of the dialogue is to exemplify the use of various language structures
in various situations. Do not learn the dialogue mechanically by rote, but read it aloud with correct pro-
nunciation and intonation by following the tape until you can read it properly with ease. Then say the dia-
logue and talk about its content with your partner in as natural a way as possible.

Following the dialogue is the role-play. A topic, a situation, and specific roles are given. More-
over, relevant words, phrases, sentences, and sentence frames are listed to help you to do the role-play.
The purpose of the role-play is to offer you an opportunity to use the language structures more freely to ex-
press yourself under a given situation. Make use of those words and expressions that appear in the dia-
logue which you find useful . '

DIALOGUE I This section focuses on language functions. It is divided into three parts: 1. A list
of phrases, sentences and expressions grouped by the communicative functions of the language, such as
introduction, advice and suggestions, likes, dislikes and preferences, etc. 2. A dialogue that shows you
how the listed phrases, sentences and expressions are used in communication. 3. Cues or suggestions of
various situations in which you are expected to talk freely with the given language materials. What is giv-
en in this section helps you solve the problems you may meet with in actual communication.

READING . Two reading texts which focus more or less on the language structures are given in each
unit. The texts are to be read only in the classroom without preparation. Immediately after reading each
text, you will do the exercises in WB. Then the teacher will check your comprehension orally in class by
asking you questions.

GUIDED WRITING. Exercises in this section are mainly of three types: 1. The use of linking words
and attitude words. 2. Paragraph writing. 3. The writing of notes of various kinds, e.g. , notes of intro-
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duction, thank-you notes, etc. The exercises in SB are to be done in the classroom in small groups. Dis-
cuss with your classmates how to do each exercise before you write the answers in your exercise book .
Reasoning and arguments are encouraged during discussion.

INTERACTION ACTIVITIES. Here you are required to make free use of the language materials you
have learned to tell about your own experiences and to express your personal views. Feel free to make
your interaction activities as lively and as natural as possible.

NOTES. Notes on the grammatical structures, on the usage and use of the language, and on cultural
background are written in English. A few items in this section are not really annotated, but your attention
is called to them and you are to look them up in reference books. In case you do not know where to find

the information, ask your teacher for advice.
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