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Series Editor’s Preface

Learning how to write in a second language is one of the most challenging
aspects of second language learning. Perhaps this is not surprising in view
of the fact that even for those who speak English as a first language, the abil-
ity to write effectively is something that requires extensive and specialized
instruction and which has consequently spawned a vast freshman compo-
sition industry in American colleges and universities. Within the field of
second and foreign language teaching, the teaching of writing has come to
assume a much more central position than it occupied twenty or thirty years
ago. This is perhaps the result of two factors.

On the one hand, command of good writing skills is increasingly seen as
vital to equip learners for success in the twenty-first century. The ability to
communicate ideas and information effectively through the global digital
network is crucially dependent on good writing skills. Writing has been
identified as one of the essential process skills in a world that is more
than ever driven by text and numerical data. A further strengthening of
the status of writing within applied linguistics has come from the expanded
knowledge base on the nature of written texts and writing processes that has
been developed by scholars in such fields as composition studies, second
language writing, genre theory, and contrastive rhetoric. As a result there is
an active interest today in new theoretical approaches to the study of written
texts as well as approaches to the teaching of second language writing that
incorporate current theory and research findings.

This book is therefore quite timely. It provides a comprehensive and
extremely readable overview of the field of second language writing, exam-
ining how theories of writing and the teaching of writing have evolved, the
nature of good writing, the nature of texts and genres and how they reflect
their use in particular discourse communities, the relationship between writ-
ing in the first and second language, how a curriculum can be developed for
a writing course, the development of instructional materials for a writing
class, the uses of the computer in writing instruction, and approaches to
feedback and assessment. The book also examines approaches to research
on second language writing and shows how teachers can investigate their
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xiv Series Editor’s Preface

students’ writing problems and explore their own practices in the teaching
of writing.

The book reflects Professor Hyland’s dual role as a leading researcher in
the field of second language writing and an experienced teacher of second
language writing. Theory and research are hence used throughout to illu-
minate some of the pedagogical issues and decisions that are involved in
teaching second language writing. The insights presented both through the
text as well as through the tasks readers are invited to carry out will provide
an invaluable source of ideas and principles to inform teachers’ and student
teachers’ classroom decision making.



Preface

Writing is among the most important skills that second language students
need to develop, and the ability to teach writing is central to the expertise
of a well-trained language teacher. But while interest in second language
writing and approaches to teaching it have increased dramatically over the
last decade, teachers are often left to their own resources in the classroom
as much of the relevant theory and research fails to reach them. This book
addresses this problem by providing a synthesis of theory, research, and
practice to help teachers of language become teachers of writing.

This book is written for practicing teachers and teachers in training who
have little or no experience teaching writing to students from non-English-
speaking backgrounds. More specifically, it attempts to meet the needs of
those who are or will be teaching students who speak English as a second or
foreign language in colleges, universities, workplaces, language institutes,
and senior secondary schools. Those who teach children or teach basic
literacy skills to adults will also find much of value. The book pulls together
the theory and practice of teaching writing to present an accessible and
practical introduction to the subject without assuming any prior theoretical
knowledge or teaching experience.

This text is founded on the premise that an effective teacher is one who can
make informed choices about the methods, materials, and procedures to use
in the classroom based on a clear understanding of the current attitudes and
practices in his or her profession. A strong teacher is a reflective teacher, and
reflection requires the knowledge to relate classroom activities to relevant
research and theory. The book’s practical approach toward second language
writing attempts to provide a basis for this kind of reflection and under-
standing. In the text the reader will find a clear stance toward teaching writ-
ing which emphasizes the view that writing involves composing skills and
knowledge about texts, contexts, and readers. It helps to develop the idea that
writers need realistic strategies for drafting and revising, but they also must
have a clear understanding of genre to structure their writing experiences ac-
cording to the demands and constraints of particular contexts. I incorporate
this emphasis on strategy, language, and context throughout the book.

XV



xvi Preface

The book also recognizes that teachers work in a range of situations —in
schools, colleges, universities, corporate training divisions, and language
institutes — and with students of different motivations, proficiencies, lan-
guage backgrounds, and needs. They also work in contexts where English
is taught as a Second Language (ESL) or as a Foreign Language (EFL), a
distinction based on the language spoken by the community in which En-
glish is being studied. An ESL situation exists when the local community
is largely English speaking, such as Australia, the United States, or the
United Kingdom, while EFL contexts are those in which English is not the
host language. Like most polarizations, however, this distinction obscures
more complicated realities. For instance, ESL contexts can be further dis-
tinguished between learners who are migrants and who may therefore need
occupational and survival writing skills, and those who plan to return to
their own countries once they complete their courses. EFL contexts may
include those where an indigenized variety has emerged (Singapore, India)
or where colonization has afforded English a prominent role in local life
(Hong Kong, Philippines), and those where English is rarely encountered
(Korea, Japan).

These differences will have an impact on the kind of language students
need and their motivation to acquire it, the cultural and linguistic homo-
geneity of the students, and the resources available to teachers. There are,
however, sufficient similarities between these diverse types of context to fo-
cus on issues that concern all those who teach writing to non-native English
speakers. In recognition of these similarities I shall use the acronym L2 as
a generic form to refer to all users of English from non—English-speaking
backgrounds and E£SL as shorthand for all contexts in which such students
are learning English. (Likewise, [ use L/ to refer to those for whom English
is their primary language.) The text also treats these students and contexts
as similar by systematically setting out the key issues of classroom teach-
ing in both contexts, addressing topics such as assessing needs, designing
syllabuses, writing materials, developing tasks, using technology, giving
feedback, and evaluating writing. In this way I hope to provide teachers
with the resources to plan, implement, and evaluate a program of writing
instruction for any teaching situation in which they may find themselves.

The book provides opportunities for you to engage with the ideas pre-
sented. Reflection tasks occur regularly through the chapters, encouraging
readers to think about their own views on a topic and their potential needs
as writing teachers. Each chapter concludes with a series of Discussion
questions and activities which ask readers to consider ideas, examples of
lesson plans, questionnaires, tasks or materials and so on, or to devise those
of their own.
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1 Writing and teaching writing

Aims: This chapter will explore some of the ways that writing is viewed and
the implications this has for teaching. It outlines the kinds of knowledge and
skills involved in writing and develops some genera! principles for L2 writing
teaching through a critical analysis of the main ctassroom orientations.

As EFL/ESL writing teachers, cur main activities involve conceptualizing,
planning, and delivering courses. At first sight, this seems to be mainly an
application of practical professional knowledge, gained through hands-on
classroom experience. To some extent this is true of course, for like any
craft, teaching improves with practice. But there is more to it than this.
Experience can only be a part of the picture, as our classroom decisions
are always informed by our theories and beliefs about what writing is and
how people learn to write. Everything we do in the classroom, the methods
and materials we adopt, the teaching styles we assume, the tasks we assign,
are guided by both practical and theoretical knowledge, and our decisions
can be more effective if that knowledge is explicit. A familiarity with what
is known about writing, and about teaching writing, can therefore help us
to reflect on our assumptions and enable us to approach current teaching
methods with an informed and critical eye.

This chapter provides an overview of how different conceptions of writ-
ing and learning influence teaching practices in L2 classrooms. For clarity
I will present these conceptions under different headings, but it would be
wrong to understand them as core dichotomies. The approaches discussed
represent available options which can be translated into classroom practices
in many different ways and combinations. Together they offer a picture of
current L2 writing instruction.



2 Writing and teaching writing

Reflection 1.1

Spend a few minutes to reflect on your own experiences as a writing teacher.
(a) What are the most important things you want students to learn from your
classes? (b) What kinds of activities do you use? (c) Do you think an under-
standing of different ideas about writing and teaching could help you to become
a better teacher? (d) Why?

Guiding concepts in L2 writing teaching

A number of theories supporting teachers’ efforts to understand L2 writing
and learning have developed since EFL/ESL writing first emerged as a
distinctive area of scholarship in the 1980s. In most cases each has been
enthusiastically taken up, translated into appropriate methodologies, and put
to work in classrooms. Yet each also has typically been seen as another piece
in the jigsaw, an additional perspective to illuminate what learners need to
learn and what teachers need to provide for effective writing instruction.
So, while often treated as historically evolving movements (e.g., Raimes,
1991), it would be wrong to see each theory growing out of and replacing the
last. They are more accurately seen as complementary and overlapping
perspectives, representing potentially compatible means of understanding
the complex reality of writing. It 1s helpful therefore to understand these
theories as curriculum options, each organizing L2 writing teaching around
a different focus:

* language structures

+ text functions

s themes or topics

s creative expression

* composing processes

e content

» genre and contexts of writing

Few teachers adopt and strictly follow just one of these orientations in
their classrooms. Instead, they tend to adopt an eclectic range of methods that
represent several perspectives, accommodating their practices to the con-
straints of their teaching situations and their beliefs about how students learn
to write. But although the “pure” application of a particular theory is quite
rare, it is common for one to predominate in how teachers conceptualize
their work and organize what they do in their classrooms (Cumming, 2003).



Focus on language structures 3

Teachers therefore tend to recognize and draw on a number of approaches
but typically show a preference for one of them. So, even though they rarely
constitute distinct classroom approaches, it is helpful to examine each con-
ception separately to discover more clearly what each tells us about writing
and how it can support our teaching.

Reflection 1.2

Which of the curriculum orientations previously listed are you most familiar
with? Can you identify one that best fits your own experience of teaching
or learning to write in a second language? Might some orientations be more
appropriate for some teaching-learning situations than others?

Focus on language structures

One way to look at writing is to see it as marks on a page or a screen, a
coherent arrangement of words, clauses, and sentences, structured according
to a system of rules. Conceptualizing L2 writing in this way directs attention
to writing as a product and encourages a focus on formal text units or
grammatical features of texts. In this view, learning to write in a foreign or
second language mainly involves linguistic knowledge and the vocabulary
choices, syntactic patterns, and cohesive devices that comprise the essential
building blocks of texts.

This orientation was born from the marriage of structural linguistics
and the behaviorist learning theories of second language teaching that were
dominant in the 1960s (Silva, 1990). Essentially, writing is seen as a product
constructed from the writer’s command of grammatical and lexical knowl-
edge, and writing development is considered to be the result of imitating
and manipulating models provided by the teacher. For many who adopt this
view, writing is regarded as an extension of grammar — a means of reinforc-
ing language patterns through habit formation and testing learners’ ability
to produce well-formed sentences. For others, writing is an intricate struc-
ture that can only be learned by developing the ability to manipulate lexis
and grammar.

An emphasis on language structure as a basis for writing teaching is
typically a four-stage process:

1. Familiarization: Learners are taught certain grammar and vocabulary,
usually through a text.



