www.englishxp.edu.cn
www.englishxp.net.cn i

perience
Iﬁntmg

Instructor’s Book

MK K =

= EHE H A

Higher Education Press




Instructor’s Book

WA G5 E

= EHE R

Higher Education Press



BHERSE (CIP) iR

EBIGEEE2 BTAT / BkEE. —E . SEHE
H M4t ,2005. 2 (2007 EEP)
ISBN 7 —04 - 016204 -0

I.4k... T.#%... L.EESEB¥ESEHE
¥ IV.H315

o [ A B F54E CIP $idEA% s (2005) 57 000872 5

RRE T RERE % 7 HERIT ik

Mgt w4 BERX % F REENE RAF

HEZIT REHE B WHBMLE 010 58581118

# o EETTEREXESIAE4 S %% 800 -810 - 0598

BRI %D 100011 [ #t  http://www. hep. edu. cn

B Hl 010 - 58581000 " http://www. hep. com. cn
ﬂ_tﬂ'm http ://www. landraco. com

http : //www. landraco. com. cn

& § HenpmEBRTERAR BB E  hup://www. widedu. com

B Rl RSEE AR

F & 889x1194 1/16 R R 200542 A% 1 AR

Ep % 6.25 ED &O2007 £ 1 5S4 KEBRI

= # 200 000 - # 11.60 7T ’

A A BT BT B TS B ()R, B A B A B IR TR R P R
MR RN R
WS 16204 -00



Preface
T

(HREESE) RATHESSEREIES Sy, FER HFH0H MR AME HR b O 88
ZIFIHEZMARNIHET, RIOGH S4E, KO, B2eag, NRRRG—BHWEM., AEH
MR 6, AR 3, BTN, AR YEATE SRR Obasic textbooks), AJHE—As 4
. BI3BAREFIBEB/EHR (advanced textbook), BERTLAfEN “SARBE” (academic writing) JRF2HY
TIIEM, WALMESEREABHEINSGZE, #17 “BRES" BiEsEA, !

REBMRMEIE SRk, SEITEE5M (active participation on the students’ part), H #Zh=
(mutual and dynamic interaction between instructors and student writers), 1 #21t, (process-controlled training) i
HBEHKX, BEPETREESHEIH, IO, SEER T, REREBESERED . £
FHRIP, KBEMLL ‘SRENE" HBEANESE, EBTEEi “FEBEERE PRSI
SHT SR, REEL—F “BiR” % SER (a miror-image type of learning), FIREEKE “QIFE
fE” (innovative writing) HJBLES, A% “HEJ1¢BK” (performance enhancement) FItR 5K, &5 “REHRET”
mmmMmmMmmMMMM@mmmmgmﬁw,Mm&ﬁ%ﬁﬁt%&—ﬁg?“ﬁ%u%ﬁﬁ”
(socio-cognitive development) % 3] BRig, M HiRT S, AEHMEIEER RS AR LFIHT
%ﬁ%%ﬁ,#ﬁﬂﬁﬂﬂi%@ﬂ%ﬂﬁ@mmmm®m®mmdm@MmmMmDmﬁ%,ﬁ%%
ERFISERM “FEBE B “REBHE. N “RESE B “SREHRE M8 RBTE
(a tertiary development in writing),

mERTR, (RRIBEBSE) SOMABEE M, REEHB—E, ER—A ek R, A
EENGERS, SENAKRBREESHENEARS, B ANRESHENEZ RNEILES, 2EdR
B0k, SheIHER, FEHEAMRE, B8 “USORE” (How to do things with English) #9ill2k H#J,
FAREEVGB B, UEFREAE, TRERRT, MEOFZR, AN ER R B T, R
HERB—F, AERMOBOTAE, G015 M8 M RTa R, BARITH 6 AT RIBA AR, X6
MRS FIR

1. Training Focuses (Y| ZE &),

2. Classroom Management (IR £14R),

3. Peer Evaluation ([d] 2% H iF);

4. Miscellaneous Opinions (Z+F L) ;

5. Professor’s Review (K F &5 3E);

6. Teaching Suggestions (B2 &),

YHRR” 5, FEMATRLES, SRARSZ D, “REHR” W, ARG T —Hk
HEFED, THEREMSERA, “FYER” WA, RSEREhr ABREE” R—#, & ‘2
58 5 “HHR” SEMEEREY, o LUENEEME, FIARER®, BRRFCA. HRHFBHE
B “BFOR” B—AFRRBiE, FERBRAIFSC MR T — 207 % 3T 55 P 28 5% 35 HE 2% Y — B
[, REVT AT MR b, MIBEEMENM, 125 FBRA B 5D W&, 5IAR%E
WEEZH: “RFRIE, RRFERERBD REAP WAE, REtERED (B “SIEI%iER
BT mRIRERE) B SR, BER R34 IR, WA A BRI RS2, “¥
PRI, AR, RRMBELCHEESR, 385 RS R B -, EITAEEHM P EA
ii%ﬂ?ﬁﬁ]&&%*%@iﬁﬁ%ﬂﬁ@iﬂ, BERATHBITSZMER, BH “Wk3IE mEN. 1,

1 A THRRRGEM. LA, BT HEMHREES, RITEHE T (“HE"RD) WX B S5 ERE B KRG (Research
Development Made Easy —A Computer-based Design System for Academic Writing, ¥5k%k, 2005, {b3. BEHEHR. &

RBIEI, UL REREABEREREESENEBRAR LM,




Experience English Writing

HRNEBE

BT REARALEHPEFEY, FAOBMA IR E, ALRENTI, BUINEE BN EHNERORERN,
AEIREUR S DL EL R X 2 A" SIAHCHIRER . HAITERANRE, AEBMHREESHEHEK
BRI EEEE, R TAERES, BRtSS), BER$E3], CIEREIRESS, “Ni—&K" 1
HFEA,

BAMES—ROR, ATHERERY, BESCEDR, RIEEHGAE G821 MHRES,
ARREST —ABAEN “FEBIEH PSR (Trends in the Teaching of Writing) B2 ARWIL, A K—
SHN T RIEERERED PETSERE T - MERUAR, R EE EHMRE IR R F R ER
A —E R B1E R GE LI ).

RAVELEE BB HBZHNXRN, FRRERS AR L, EREALASEH L, MARAIN
B2 BMEE S, HEmit, Z0REMEERABHNERHSRERLSEMRE, i HrEm BT R
By, BUBRSBUTESIER, ERAKNEESRS, REEHXFHAEAME, EHHEGSEY, REBS
BIFTHIBR

(RBREESE) BREBRER Il EHREEBRTRA -ENWSHEEM. BRT—E3K
RSB, URSZERENIMBEITHBEZ/, BROEHEBERR T —MH R XESHEREN—ANBEES]
EREGERS 1 MEEABEER). ARBEEEAFSMRREAREGERLS 2 HEERBER). —
AFETIRIRG R EGERE 3IMEERABR)., RILZIN, BRIABHART EMHEMEIRIETHE
MR EE, RIFR “BIeESERE”., “ARIFMAERE", DR “BEREERE . BRIOBELRIEN,
XES A ABUR E R IR B/ RBUT S 58, MmEABEMNE, REXBSHEEERE, SHEITH
PEIRN “EENE", Jo5SMMmiE e, THRERE, 2EHES, FREDE, 28 ‘8%
" ZEH!

(ABEEBE) —E6M, ELMARKAE T BEENEIIREMBBELEHBHRT. HR, X
FRIVES, XMUR “FRRIEERTE 5. ROFRM, BAXREXEGERENEEXT, £8
MiEE, —IERE: ‘HeBiExs, BB ETHRE!” #35=ZARRZE, BSRERLELH, #
H%3], ®F R

Fask bk
2003 MRk T HiTE5E



A General Syllabus for Our Writing Class

RENTA

Writing

Syllabus

Fall, 2000

YANG YONGLIN

A General Syllabus for Our Writing Class
iR IE M A

I. Course Description and Subject Explanation

This is basically a task-oriented course (1£45 844 3 #5i2#2). To put it another way,
the course is designed to develop your ability in writing by encouraging you to work on
different composition assignments as you move through this course. The approach we
are going to adopt is a process-oriented type (G325 £ ). This means that we will
pay more attention to the establishment of good writing habits than anything else. To
meet this end, collective activities such as classroom discussion (GE2i3it), peer-
exchange reading and evaluation ([ & i¥) will be emphasized. On the other hand,
individual needs will be taken into account as well. One point we would like to stress is
that a successful writing class means more than just writing. In some cases, the develop-
ment of cognitive learning GAFI& &) like reasoning and thinking could be more
important than the internalization of some mechanical elements (35 ¥ 18) in writ-
ing. Hence, critical thinking will strongly be encouraged in this course (& Rhilt 31 B4
7730), because, more often than not, our problem is not that we do not know how to
write, but that we do not know how to think critically and creatively.

Another point we should not ignore is that we are going to introduce a diversity of
“genres” ({5 k) into our class. As you will soon see, a range of writing skills will be
developed by your active participation in some practical training in the course. The reason
for doing this is that we believe people do things with language. In our situation, we may
say that we do things with writing (I3 5 38). Following this reasoning, we may argue
that knowing different ways of doing things with writing will provide you with more
opportunities to become a successful writer.

Il. Suggested Learning Orientations for Developing More Powerful Skills in Composition
Below is a list of skills or approaches you are expected to acquire in this course. This

is an indication that our class uses multiple approaches (Z##3). Consequently,

different writing “genres” or tasks will be introduced into the classroom for you to

develop your skills in relevant respects. The list is, however, far from complete. Further

adjustments are needed as we move on. So, if you have any good ideas for further

improvement, do let us know. Ideally, by the end of this course, you will have learned the

following skills:

1. How to compose a science story (11T 5 4% H8);

2. How to write an electronic abstract by using a software gadget called EAME (#n4a {

A "HR R RERIEXRE);
3. How to complete a term paper (401852 B #4316 X);
4. How to produce a scientific or commercial (i.e., subject related) report (JN{T#RE 5%
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5. How to draw an outline for a big project such as a thesis or a dissertation (%14 &
R EM);

6. How to complete a mini-thesis and more (IR —B/N Bt X, F%F).

lil. Requirements, Assignments and Evaluation Criteria
1. Requirements:
1) Physical attendance in the class;
2) Satisfactory completion of assignments;
3) Prepared responses to feedback comments from different sources (i.e., professor’s
comments and peer’s evaluating comments);
4) Active participation in classroom activities.

2. Assignments and Evaluation Criteria:
1) Physical attendance — 20%
2) Routine assignments — 40%
3) Big project —20%
5) Exam — 20%.

IV. A Big Suggestion for Those Who Like Something innovative but Challenging

A research-oriented writing plan (B3 8 5 £ ) by individual student writers will
be suggested and promoted in this class. Our past experience indicates that this is an
optimal way to develop a strong learning motivation on the part of the student writers.
Meanwhile, some positive evidence has also gathered to show that this practice can
greatly activate the individual’s potential in writing (& 5 {74 #). Based on these
merits, we would like to suggest that our students design an informal research project
(#BF7 I B) of any kind at the very beginning of this writing class. The advice we would
like to give to those students who may not currently have any clear ideas about this work
is this: Choose a topic you like best and know most, and then try to do some “research”
to enhance your understanding of the issue. One point you need to keep in mind is that
the process of this enhancement (32 533 #8) may last several weeks. During this period,
you may get the whole picture of the subject and, more importantly, improve your
writing ability by having an active participation in both physical and mental activities such
as thinking (%), reading (i), writing (51k), reflecting (/x ), communicating
(), rewriting (M E), and editing (4R3E{&2), to name some important ones.
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LetMeTell You
a Science Story
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TRAINING FOCUSES

% 2 &

D ear colleagues, a couple of problems we have repeatedly encountered but less than
satisfactorily dealt with in our training is how to develop students’ ability in critical
thinking, how to enhance their power in creativity, how to promote their performance
in imaginative work, and how to cultivate their sense of social responsibility and human-
istic concern (AL % ). Clearly enough, these are only some idealistic expectations
and a satisfactory treatment of any of these difficulties will become a daunting challenge
that no one can independently bear. What is the way out? Keeping these things in mind,
we have introduced this science story writing into our class. The training focuses for this
unit are multiple. First, we want to emphasize the importance of critical thinking in our
writing training in general, while showing the class how to adopt a feasible and unique
perspective in this new genre writing by adopting a critical way of thinking in their
approach selection. Second, we want to stress the necessity to combine our classroom
practices with the enhancement of students’ sense of social responsibility and humanis-
tic concern. Third, by having such a writing task, we hope to further cultivate their
competence in imagination and creativity. Last but not least, we attempt to advocate a
new concept called “happy writing” in our class. The basic principle behind this claim is
that as instructors, we should make our class a place full of enthusiasm, hope, and fun. In
this sense, science story writing can be regarded as a preparation for fairytale writing.
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Interested instructors may go to Unit 4, Book Two (“&:(Z/8”) and Unit 1, Book Three
(“b A 3E”) for more reference.

> CLASSROOM MANAGEMENT
hE A G

D ear students, as you fully understand, when you are engaged in this writing task,
you will have more freedom in choosing what to write and how to write. Therefore,
this assignment is not a typical guided task (R Z 5B H S {E). Consequently, what
we want to emphasize in this unit is not how to complete a rigid writing task in the form
of a science story but how to enjoy an innovative way of writing by using this genre of
writing (A3 5 {£) called science fiction writing. Following this line of reasoning, you
may treat this writing task as a good chance to develop your performance in big things
such as creativity, imagination, critical thinking, and other cognitive attributes.

When it comes to the kernel question we are dealing with in this unit, that is, “How
could we help the class compose a science story that is both well-written and unique?’
we would like to suggest that you have a few more auxiliary activities in your writing
management so that you will be conscious of the importance of critical thinking in your
perspective selection. If you like, for instance, you can follow our suggestions and choose
an interpersonal perspective. Then you can have a “small talk” type of story by telling your
intimate friends some interesting details about your scientific dreams. Alternatively, you
can turn to a diary type of story telling and note down what you wish to experience in an
imaginary scientific wonderland. Moreover, you can also compose a well organized and
fully developed story in this genre of writing, as some science fiction writers usually do in
their works. If you take the last approach, it is clear that you are ready to adopt a more
professional way to complete this writing task.

Based on the above considerations, dear instructors, our general suggestion for your
classroom management in this unit is to introduce as many ways or activities as possible
to encourage individual writers to tell a good science story. To meet this end, more active
participation on the students’ part is badly needed. The three perspectives (i.e., interper-
sonal, diary, and professional) we have introduced above can be regarded as a starting
point for this purpose, and you may make more contributions in this respect to further
enriching your classroom activities for this genre of writing.
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PEER EVALUATION
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7'7ve three Stone Sisters were gathering together and making further comments
concerning the pieces they selected. When they were engaged in a task like this,
there were two things on their mind: to better understand humans’ problems in
imagination and creativity and to complete a faithful report about the relevant issues.
What we present below is part of their discussion.

Emerald:

Ruby:

Sapphire:

Emerald:
Ruby:

Sapphire:

Ruby:
Emerald:

Sapphire:

Emerald:
Ruby:

Sapphire:

Ruby, your facets begin to glitter more and more frequently and
brilliantly. What have you sensed?

I've sensed a very particular piece. It is composed by Tina, entitled “I
Am from Mars.” I'm really shocked by the writer’s rich imagination.
Tina is cunning enough to express her own ideas about women by
adopting such a unique perspective.

By reading her piece, I've found that Tina is a mature and independent
girl, changing her perspective to match reality in a magical way and
developing her thoughts about women in quite a critical way.

I find Sobee’s piece, “A Journey to the Earth,” is quite imaginative as
well.

Yes, the most creative part is his reconstruction of the origin of humans
(T AEKEFRHER). It's so fascinating!

I agree, and his writing style is quite humorous, which is rather unique
among the pieces we’ve collected. But sometimes he’s too wild, or
rather, absurd in his plot arrangement.

But | feel that he holds an appropriate point (14 X & &) when he
creates his story. I'm afraid that you're too critical, Sapphire.

I'm not that fastidious (£73Kk) as Sapphire. | also find this is an interest-
ing and explicit story.

Considering the harsh situation of poverty among Humans, you two
need to compromise a little bit with each other. The writer does use his
power of imagination wisely.

How about this piece?

You mean “The Third Eye” by Laura? Yes, Laura distinguishes herself by
endowing a well-known image with a modernized feature (33— e
FREAEKB T TIHR4ER). So this piece not only reserves the trait of
the original fable, but also adds a flavor of contemporary magic fiction
(RIREBTRANBEERE. XIMAT HREL /N HRE).

So it does. By reading her story, | can also feel an affectionate feeling
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(RER1ER) between mother and daughter. The writer is crafty to use
one of the three basic human emotions to touch the most fragile and
sensitive nerve of her readers. A cross-effect (3Z X 3 8E) between
science fiction and interpersonal communication has been achieved.

Emerald: Look at my facets and you will find something interesting in Margaret's
piece “/ Came from Mars.” Margaret displays a tableau vivant? about
the life on Mars. Her readers can experience an infinite life there.

Ruby: She manages to stretch the picture scroll in an orderly and gradual way
(B A bR FFE#). This reflects a high degree of clarity —a polite
manner for the readers(Z &%) so that they can follow her ideas
comfortably.

Sapphire: Since we’ve reached agreement on the four preeminently imaginative
pieces, let us bring them to our master Athena.

Emerald: And we’ll tell her that hope still exists on this beautiful blue ball. There
are many vigorous people, especially those younger students, trying
hard to develop their power of imagination and creativity.

Ruby: Yes, we'll always look forward to the brighter side of things.

Sapphire: Good comments! Let us go home and report to our master, my sisters!

MISCELLANEOUS OPINIONS

affcl

D ear students, we assume that ever since your childhood (B & &£ 1), you have
cherished dozens of great expectations (iIZ X#211). No matter what they are,
dreams in scientific adventures are definitely part of them. Just imagine those fantastic
and breathtaking stories depicted by the famous French writer Jules Verne (fE& - /R
i) in his great science fiction. For your benefit, we have collected some of his important
science works and put them here: 20,000 Leagues under the Sea ({( B KR A E)), A
Journey to the Center of the Earth ({$#th/(>J#iC)), From the Earth to the Moon ({ \#b
K2 A EKY), Around the World in Eighty Days ({/\+X¥ ¥ Ek)), The Children of
Captain Grant ({#%=45881KAJL %)), and other equally interesting novels. What
makes Jules different and outstanding is that most of his stories are based on a sound
scientific foundation, fantastic as they are. It is claimed that many great scientists got

2 tableau vivant —H{ BT &%, BER “#& LR RAMEE B PIRFRHATURE L, MnErH 4 5R, &% 5%
NERT,
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some brilliant ideas and revelations (J57=) from his works, which finally made those
beautiful dreams (i.e., submarines and spacecrafts ¥ 7K 5 & 25#%) come true. When it
comes to modern times, we have an opportunity to enjoy more sophisticated products
(k% 7= &) from science fiction, science films, and even science games on a computer or
on the Internet. In a situation like this, there remains a crucial question we want to discuss
with you: Compared to our ancestors, are modern people more imaginative and creative?
What we present below are some statements for you to consider if you want to do a better
job in your science story writing.

1. Science stories, just like fairy tales, are kids’ readings. University students should
choose something more serious and informative to read. Do you agree with this
view? If yes, why? If not, why? You'd better give us some examples to support
your claim.

2. There is an English proverb that says “All work and no play makes Jack a dull boy”
(FITHME, ZFSEM). How do you like this saying? Do you think it is also
related to our English writing class? If it is true, how would you like to change?
What suggestions can you give to have more fun in your writing class?

3. Some successful people claim that they have drawn much from science fiction.
They also believe that reading good science stories can enrich their imagination
and creativity. Do you agree with them? Have you had such experiences in your
study or work? A more crucial question you may ask in this case is: Are imagination
and creativity teachable and learnable (381& 5 M EMERTINEE 2T
X% 32)? If yes, why? If not, why? You need to provide some evidence to support
your conclusion.

4. Some people write science fiction for making a living (G 4 £ E%). Some people
write science stories for self-amusement (BB %&). Some people write or tell
stories for improving interpersonal communication ({23#323%). Definitely, dif-
ferent people write science stories for separate purposes. Can you name more?
More importantly, what is your purpose when you are engaged in this writing
task?

5 PROFESSOR’S REVIEW

AT R ¥

D ear students, have you gone over each sample piece in this unit? Have you gone to
our writing database for more interesting science stories? If you have tried these
activities, we are certain that you will soon realize the important role that rich imagination
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and creativity can play in a highly creative writing task like the current one — how to
compose a vivid science story in English. As instructors, we find that there is nothing more
encouraging than reading some wonderful pieces completed by our student writers and
experiencing their happiness in writing. It is also the case this time. When we first
introduced this writing task in our class, we never imagined that the class could achieve
so many wonderful things in this assignment. Frankly speaking, as the Stone Sisters
experienced, we were a little bit shocked by the colorful imagination and rich originality
revealed by their original stories. Below are further analyses of their general performance
in this work.

Merits:

1.

A close relationship has been set up in most of these pieces, which shows a deep
concern for some crucial issues we have encountered in our daily life, ranging
from environmental pollution to ability stagnancy of different kinds. This is really
good in the sense that it reflects a consideration of social responsibility and
humanistic concern.

. Rich imagination, outstanding creativity, brilliant plot development, and tight

structural organization are some nice words we would like to use to describe the
majority of our students’ work in this rather challenging task.

. Arange of different approaches or perspectives has been used in this writing task

to meet different narrative needs (A& M EER). Student writers’ efforts in
this respect make their stories attractive, impressive, and touching.

Flaws:

1.

Some problems have been found in student writers’ descriptions of some com-
plicated situations. A suggestion we can give for this difficulty is try to use simple
sentences and small words to describe something that you are not quite familiar
with.

. Another difficulty we have observed in this writing task is that if we want to write

something novel and special, we must first try to get rid of some stagnant or
stereotypical ideas (B #%1:2) we have been so familiar with in our life that we
tend to take them for granted. A maxim you may keep in mind when making your
story is that people from Mars might not think, perceive, and behave in the same
way as the people on earth do in general. If you can get around this tendency (52
BRiX F{HrE 14), then you are highly likely to invent a very good science fiction
story.
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TEACHING SUGGESTIONS

D ear colleagues, we guess that this is the first time for your class to try to compose
a science story in English. To tell you the truth, this is also something new for our
class. Then you may ask, “"Why science stories?” This is a good question. The original
purposes for us to introduce this genre of writing in our writing class were multiple. First
of all, we have noticed that students like fairytale writing very much. So we decided to
introduce science fiction writing as a preparatory practice for fairytale writing. Secondly,
we have observed that new generations are growing up with the rapid development of
science and technology, and are being exposed to many cartoon films, picture books,
and colorful works in this new genre called science fiction. Thirdly, we have realized that
students’ potential in these respects can be further developed by adopting a rather critical
way of thinking. These are some major reasons and also considerations for us to have
science fiction writing in our class. |

Bearing this background information in mind, we would like to put forward some
practical suggestions for you to consider when you are ready to introduce this task in your
writing class. Meanwhile, we also hope that you can make any further adjustment if you
feel it necessary.

1. You may first request your class to recall all the stories they have encountered
literally, orally, and visually (X589, D3kE9. $3E) in terms of this genre of
writing.

2. You may further tell them to make a list about the most interesting things they
have found in their reading or watching of these products.

3. You may then persuade them to look at some problems we are now having in our
society by taking a very critical perspective so that they will know what these
problems are, how seriously they influence our life, and how they can be solved.

4. You may move on and ask them to set up a given relationship between the
problems they have identified and the interesting things they have found in their
story recollections.

5. Having done these, you may finally encourage them to take one of the possible
narrative approaches we propose in the Classroom Management part (i.e.,
interpersonal, diary, and professional) and devise a good plot framework for
individual students to compose their own stories.
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6. Alternatively, you may urge the class to go to the Students’ Pieces part in this unit
or to our writing database for more tips and incentives for their story develop-
ment.



