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To the Teacher

Teachers will find that NoTEworTHY offers both stimulating topics for
study and great versatility. Any one of its three major goals can be
emphasized to fit the needs of different classes. A teacher who chooses
not to devote the extra time needed for students to take notes could
use the materials for listening comprehension with a focus on cultural
content. Individual lessons could be used to provide background for
further treatment of a topic, and suggestions for doing so are given.
And, of course, the teacher who wishes to concentrate on production
could use the lectures as input for the accompanying oral and written
exercises.

Note: The symbol ﬂ in the margin indicates that the material needed
to complete the listening activity is on the accompanying MP3 or cas-
sette tape.

FEATURES IN THE THIRD EDITION

* A new feature added to the third edition of NoTEwORTHY is a video
component. The lecture for each chapter is now available on DVD
or VHS. The video is meant to be used as a complement to the tra-
ditional audio program. Students may opt to view a chapter’s lec-
ture on video in order to simulate a more authentic classroom lis-
tening and notetaking experience.

* The audioscript for NOTEWORTHY is now conveniently located in
the back of the teacher’s manual.

* New topic “Distance Education,” as well as updated lectures from
the second edition.

* Extensive work on rhetorical cues to help students detect the organ-
ization of the lectures.

¢ Communicative follow-ups to lectures in which students verify
their notes by asking each other questions.

* Accuracy checks that require students to refer to their notes rather
than answer questions from memory.

* Transfer activities that accommodate EFL as well as ESL classes.

* Collaborative activities for writing summaries and essay question
answers as well as for developing critical thinking skills.

* Suggestions for pursuing the topic.

* Quiz preparation for each unit. Students review lectures and
collaborate in writing short-answer and essay exam questions.



CHAPTER OUTLINE

TO THE TEACHER

Provided below is an explanation of the purpose of each part of a full
chapter, which requires about three 50-minute periods to complete.
{Teachers who opt to do Pursuing the Topic will need additional periods.)

Discussion: to introduce the topic, to stimulate students’ curiosity,
and to begin establishing a cognitive schema for the lecture through a
discussion of illustrations.

Vocabulary and Key Concepts: to familiarize students with new sub-
technical vocabulary and with the major concepts of the chapter.

Predictions: to get students to invest in the lesson by predicting the
content of the lecture through their questions. As students share theit
prediction questions with the class, a schema for the content is further
established.

Notetaking Preparation: to give students strategies for understanding
the organization of lectures and for taking down information in an or-
ganized manner and in a meaningful, usable form.

Listening: to lead students through a series of listenings to distinguish
the main subtopics from supporting details. Some guidance is given,
but content is stressed over skills, and the emphasis is on repeated
practice at notetaking.

Accuracy Check: to check students’ comprehension and the complete-
ness of their notes through a ten-question short-answer quiz.

Oral Activities: to provide small-group oral practice that draws on the
language and information of the lecture as input to improve students’
oral competence. At the same time, students check the completeness
of their notes, which they use for these activities.

Review: reconstruction of different portions of the lecture.

Transfer: questions for discussion or for an oral report on a similar
topic in the students’ countries.

Collaboration: to provide opportunities for students to further develop
language and academic skills in small groups through discussion, sum-
mary writing, and writing answers to essay questions.

Pursuing the Topic: to offer suggestions for further study of the topic
through readings, videos, the Internet, and interviews.

Unit Quiz Preparation (at the end of each unit): to help students antici-
pate unit quiz questions by reviewing notes in order to distinguish
main ideas from supporting ones. Students write quiz questions and
answer them.

Unit Quiz: to evaluate students’ mastery of the skills and content
taught and to simulate the college or university experience of taking a
test on content. Quizzes require both short answers and essays.



SUGGESTIONS FOR TEACHING

Discussion: Question students briefly about the photographs to get
them to focus on them and to introduce the topic. Then discuss the
questions as a class. Write important vocabulary on the board, if time
permits. The activity should require no more than a few minutes, just
enough time to introduce the topic and arouse curiosity. Time: 4-5
minutes.

Vocabulary and Key Concepts: Have students quickly read through
the sentences silently before they listen to the dictated sentences on
the tape. This encourages students to invest in the exercise and may
be done as homework. After they listen to the tape and fill in the
blanks, quickly go over the spelling of each word, and discuss the
meanings of words they ask about. Time: 10-12 minutes.

Predictions: Ask students to write three questions about the possible
content of the lecture so that they make more of an investment in the
lesson. If the example questions aren’t enough to get them started
writing their own questions, ask a “leading” question or two: Do you
know how many people there are in the United States? (pause) How
would you write the question to find out? Time: 8-10 minutes.

Notetaking Preparation: Go over the skill in Section D.1 and have stu-
dents practice the skill if appropriate. Try to move quickly, because
they will practice the skill again during the lecture. Some skill exer-
cises could also be assigned as homework, and those that require pre-
lecture reading should be. Section D.2, which generally deals with the
organization of the lecture, can be done as homework and checked in
class to save time. Time: will vary depending on the particular skill in
D.1 and whether D.2 is done in class or at home.

Listening: The text calls for two listenings per lecture and additional
listening outside of class for those students who fail to get at least 70
percent on the Accuracy Check. There is nothing magical in these
numbers. Students stronger in listening comprehension may do well
with fewer listenings from the beginning, and weaker students may
need more, especially at the beginning of the course. Take into ac-
count the general level of the class when deciding how many whole-
class listenings to do. Try to maintain some pressure without pushing
students to the frustration level. If possible, provide an opportunity for
additional listening outside class. Ideally, in one class period, you
should get through at least the Prelistening Activities and the First
Listening. Time: depends on the length of each lecture and the num-
ber of listenings done in class. [Actual lecture times vary from about 7
minutes to about 12 minutes.)

Accuracy Check: Do as quickly as is feasible. After students listen to
and answer questions by referring to their notes, discuss only those
answers that students disagree on. Try to raise their consciousness
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TO THE TEACHER

about why they missed an answer: Did they misunderstand the lec-
ture? Were their notes inaccurate? Or were they unable to locate the
information in their notes? Sometimes students try to write down too
much and miss relevant information. Sometimes they may simply be
unable to locate information that they have in their notes. Recommen-
dations for further listening and/or rewriting notes should be made at
this time. Strive to complete and discuss the Accuracy Check by the
end of the second class. Time: 12-15 minutes.

Oral Activities:

Review: Be sure that every student is involved in the activity by
having individual students responsible for assigned sections of the
lecture. (If students get their “assignments” the previous day, they
can prepare at home and save class time.) You can vary the activity
by having pairs or small groups of students prepare the same sec-
tion together. Sometimes you may want individual students to re-
port on their sections to just one other student; at other times, pairs
or small groups can report to the whole class. Time: 10-25 minutes,
depending on the complexity and length of the lecture and on the
format you choose.

Transfer: Students in multinational classes will benefit from doing
reports about their own countries on topics from the lectures. Stu-
dents from the same country can work together to prepare the re-
ports and present the information as a panel or assign one individ-
ual to present it. In either case, students should prepare brief notes
to speak from rather than write out the full report. Students in ho-
mogeneous classes, such as those in EFL settings, will find class
discussions more interesting and less duplicative of effort and in-
formation. Time: will vary depending on the activity chosen, class
size, and number of different national groups.

Collaboration: Appoint one member of the group as a leader, one as a
recorder, and one as a reporter (when appropriate). Establish realistic
time limits for completing the activity. Allow enough time for sharing
upon completion of the task. Each group should receive peer feedback
especially for summary writing and essay question answer writing. If
time is short, assign fewer questions per group for the discussion and
essay question answer writing. Time: depends on which skill is being
practiced and the number of questions assigned.

Pursuing the Topic: If your schedule and course design allow, you may
want to use our suggestions for further study of the topic. We have
tried to include suggestions for further listening, reading, and speaking,
but not every topic lends itself easily to all three. The suggestions are
obviously not exhaustive, but they may remind you of works that you
find more suitable for use with your students. Or the students them-
selves can treat this activity as a research project in which they look
for articles, stories, and books that they read and report to the class on.
Students in an EFL setting, who will have difficulty finding informants



for interviews, may be able to locate one American who would be will-
ing to be interviewed by the whole class. Time: will vary according to
the material and activities chosen.

Follow-up Activities: Keep all follow-up activities as brief as possible.
Besides providing feedback, they are also meant to remind students of
the purpose of the just-completed task and to provide closure before
moving to the next activity. Time: 2-3 minutes.

Unit Quiz Preparation: Our experience is that students retain informa-
tion better and do better on quizzes when they anticipate the questions
that will be asked. Use this section to help students anticipate quiz
questions by having them review their notes and then write practice
short-answer and essay exam questions. To save class time, students
can review their notes at home by looking at the information in terms
of main ideas and details that support the main ideas within each ma-
jor subtopic. In class, small groups should then be ready to write short-
answer questions that focus more on the details of the lecture as well
as essay exam questions that focus more on the main ideas, albeit with
support from details. i

Students may well benefit from a reminder about correct question
form: question word/auxiliary/subject/verb, in most cases. You may
also want to walk around and give some guidance as students work,
especially in the first units, to make sure that students understand
their task. It is probably advisable to tell them that the quiz you even-
tually give will not derive directly from their questions; at the same
time, if their notes are accurate and well-organized, they will have
asked many of the same questions that the authors provide in the unit
quizzes. Use the follow-up as a chance for students to evaluate their
comprehension/retention of the lecture. Discuss their short-answer
questions; use the better ones as review. Discuss their essay ques-
tions; choose one or two for written follow-up if desired. Time: 8-10
minutes per chapter.

Unit Quizzes The primary purposes of the quizzes are to build motiva-
tion to take good notes and to simulate a college experience. In a col-
lege class, students take notes that they later use to study from to pre-
pare for tests. The time interval can be rather short, or it can be quite
long—several weeks, for example.

We suggest giving a quiz on each unit. Assign point values to each
question. Short-answer questions obviously earn fewer points than es-
say questions, and you may want to weight more difficult questions
with additional points. On a 25-point scale, the short-answer questions
could count a total of 10 points and the essay questions, if both are as-
signed, a total of 15 points.

We suggest that you let students know how much each question is
worth and how much time they should devote to each portion of the
quiz. If the class has studied all three chapters in a unit, you will have
to make a decision about the number of essay questions to require on
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TO THE TEACHER

the quiz. Depending on the level of your class and the class time you
can allot to the quiz, you may choose only one of the two essay ques-
tions for each chapter or let students make their own choice.

Another decision is whether you want your students to study their
notes outside class or whether they can use them during the quiz.
There are good arguments on both sides of the decision, and the goals
of your particular class will help you decide. Initially, you may want to
let students use their notes so that the point of having complete, us-
able notes is made. Having students study their notes but not use them
during the quiz, however, more closely duplicates the college experi-
ence. Teachers in academic preparation programs will probably want to
give students this experience.
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The Population

Language Points

1 ... the population is 281,421,906 people. (Para.1, L.3) Hrh ¥ i£4E “two hundred
eighty-one million four hundred twenty-one thousand nine hundred and six”, ¥
TULERB M RER: L= %EP “hundred” AEEERL, L8 -4V EER
“thousand”, % A4V 8 %R “million”, B=4%mx “billion”, fn k% FRAN
W7 3 f) # J& “two hundred eighty-one million four hundred twenty-one thousand nine
hundred and six, —##% , and —iAHBAEFE i fu Az, BOERSE A, Sk
Frik e B BRI, B mT R 2 ik Tk, SRR
K.

2 The first way is by race and origin; the second is by geographical distribution, or by
where people live. (Para.1, L.11~12) ykserp 4714 i 288 4 i, BA) F8ec . &S HH
MR AEARE, MRS — T U, Xn T 5 AER, 28400 T kAR
FE SRR SR Y 5 A — P g iE R ] — 1@, ki — #) % @9 or by where people live
JE %1 by geographical distribution fy# . % MM FEANFNEESRA: or ..., in
other words ..., that means ..., I mean ..., thatis ..., i.e ... %

3 Of the 31 million foreign born, the largest part, 27.6 percent are from Mexico. (Para.2,
L.14-15) gk #8 % the largest part, 27.6% fFERIF A&, the 31 million foreign
born j¢ “the + W& id = Z BRI B A" 454, HAERE LT XEW T people, 2MH
% F the largest part of the 31 million foreign born (people), 27.6% are from Mexico,

4 Do you have any idea which\states are the five most populous in the United States?
(Para.3, L.2) Do you have any idea ... J&—/AME§ 5% WA 113 2635 8 , K 5 1207 i i
B, B TORERBIMAZE, S5V TS Do you know (which is the second
most populous country in the world?) f&H .

5 Well, I'll help you out there (Para.3, L.3) v there #§ F— 4425 2 which states are
the most populous in the U.S., #J&F 118 #:.

6 All told (Para.3, L.8) ... #& B 424 F as has been mentioned all above,

7 An interesting side note is that ... (Para.3, L.20) side note i) g # B & “F:. k",
it4t#not the most important of what we are discussing but still can’t be ignored. i}t
JBEN RSB PR AR BN, EEE P RE A, HhRBIA4 3805 XEAEHEH bR
H. HEEZT, FHBT side note,

8 Well, for a variety of complicated reasons that we can’t go into here ... (Para.4, L.7) %
#fUiA that 5| R FEAEMD, HEFTiAR reasons.

9 ... the life expectancy for women is 80.4 years whereas for men it is only 74.5 years

(Para.4, L.10)—f s whereas &0 “Wii”, Riid, Fmatth, ARBrbsd Mol T mix,

2 UNITONE THE FACE OF THE PEOPLE



Rhetorical Cues

1 Introducing a topic / subtopic
1) Today we're going to talk about ...
2) Let’s take a look at the ...
3) Let’s look at the ...
4) First of all, let’s ...
5) Another way of looking at the ...
6) Now let’s get back to the ...
7) Let’s make sure (that) ...
8) Did you get all those ... down? If not, I'll give you a chance later to check your ...
9] Well, then, let’s move on.
10) To finish up this section on ...
11} Before we finish today, I want to discuss the ...
12) Now, to finish up, let’s look at the ...

2 Paraphrasing some information
1) ... by geographical distribution, or by where people live
2) That means that only 20 percent, or 2 out of 10 ...
3) ... over half, or some 58 percent of the population ...
4) ... some 3,800,000 U.S. citizens live abroad, that is, in foreign countries.

3 Drawing the audience’s attention
Just for interest, would you say ...7 (pause) Well, ...

Cultural Background

1 Census (A O##) (Para.1, L.2): the modern idea of a population census arose in the
17th and 18th centuries, mainly as a complete enumeration of all the people and their
important characteristics for purposes of understanding the basic structure and trends
of the society. The United States made history when it took its first census in 1790, not
only because of the size of the area enumerated and the effort to obtain data on
characteristics of the population but also because of the political purpose for which it
was undertaken-namely, representation in Congress on the basis of population. Census,
being expensive, is taken only at infrequent intervals: every 10 years in many countries,
every 5 years or at irregular intervals in other countries.

The U.S. population census records contain a wealth of information about people. They
are useful in learning about one's family and local social and economic conditions at
various times in history. For more recent years especially, they are official documents
for persons who need to prove their age (in the absence of a birth certificate), relationship,
citizenship, residence, and other facts in order to qualify for pensions; get jobs,
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naturalization papers, passports, or insurance policies; establish an inheritance; or
trace ancestry. There was a population census taken in 1790 and every 10th year after
that. Individual records from the Federal population censuses are confidential for 72
years, by law.

Hispanics (P F & o B A& EE A ) (Para.2, L.9): Americans with Spanish or Mexican
origin. Persons with Spanish surnames make up more than 7 percent of the U.S.
population, but they hardly form a coherent group. The majority are of Mexican origin,
some are descendants of ancestors who had lived in areas once part of Mexico-Texas,
Arizona, New Mexico, and California-others, legal and illegal migrants from across the
loosely guarded border.

Native American (E)$3% A ) (Para.2, L.10): also called American Indian, Amerindian,
Amerind, or Indian, member of any of the aboriginal peoples of the Western Hemisphere,
with the exception of the Eskimo (#7588 A ), or Inuit (E41% A ), and Aleuts (5§
1 A). Native Americans are further divided geographically into North American,
Middle American, and South American Indian peoples. All these peoples had their
origins in Asia. The date of the arrival of Indians in North America has not been
accurately established, but it is known to have occurred 1,600,000 to 10,000 years ago.
The site of entry into North America is widely assumed to have been a land bridge-
where the Bering Strait({34-##) now divides Asia and America.

New York (41£9M) (Para.3, L.5): constituent state of the United States of America, one
of the 13 original states. The 49,108 square riles (127,190 square kilometres) of New
York are bounded, from west to north, by Lake Erie, the Canadian province of Ontario,
Lake Ontario, and Quebec province; on the east by the New England states of Vermont,
Massachusetts, and Connecticut; on the southeast by the Atlantic Ocean and New
Jersey; and on the south by Pennsylvania. The capital is Albany on the Hudson River.
the South (X E @i #pHX) (Para.3, L.9): region, southeastern United States, generally
considered to be south of the Mason and Dixon Line ( the boundary between Maryland
and Pennsylvania in the United States. In the pre-Civil War period it was regarded,
together with the Ohio River, as the dividing line between slave states south of it and
free-soil states north of it. Today the Mason and Dixon Line still serves figuratively as
the political and social dividing line between the North and the South), the Ohio River,
and the 36° 30' parallel. It includes, as defined by the U.S. federal government,
Alabama, Arkansas, Delaware, the District of Columbia, Florida, Georgia, Kentucky,
Louisiana, Maryland, Mississippi, North Carolina, Oklahoma, South Carolina,
Tennessee, Texas, Virginia, and West Virginia.

the West (R F#PH#EX) (Para.3, L.9): western U.S., mostly west of the Great Plains
and including, by federal-government definition, Alaska, Arizona, California, Hawaii,
Idaho, Montana, Nevada, New Mexico, Oregon, Utah, Washington, and Wyoming.
Virtually every part of the United States except the Eastern Seaboard has been “the
West” at some point in American history, linked in popular imagination with the last
frontier of American settlement. But especially it is that vast stretch of plain, mountains,
and desert west of the Mississippi that has loomed so large in American folklore, a
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