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We compiled World Civilizations: Sources, Images, and In-
terpretations with three main goals in mind. First, we
wanted to show readers the variety of sources that histo-
rians use to write about history. Therefore, we have in-
cluded not only primary documents, but also visual and
secondary sources. Second, this collection is intended to
be relatively concise, so we wanted the sources to “get to
the point.” To do that, we have carefully edited each se-
lection to highlight its historical meanings as efficiently
as possible. Third, we sought to structure the book in a
way that makes sense to the reader and does not domi-
nate the organization of a course that may be following a
textbook or using other books. To this end, we arranged
the sources along clear chronological and regional lines.

This book thus provides a broad introduction to the
sources that historians use, the ways in which they inter-
pret historical evidence, and the challenges they face in
studying the evolution of civilizations around the world
over the past 6,000 years. Each selection—whether a
document, photograph, or map—is presented with an
introduction, commentary, and questions designed to
provide meaningful context and to facilitate readers’ un-
derstanding of the selection’s historical significance.

Moreover, the book overall addresses the course of
human history as a whole, as it has ebbed and flowed
over various parts of the globe. Individual chapters then
examine particular civilizations as they have risen, de-
veloped, and interacted with other civilizations. We
have also selected sources that provide a general balance
among political, economic, social, intellectual, religious,
and cultural history. However, different chapters high-
light particular themes that are important for under-
standing certain eras of a civilization’s history. For
example, some chapters offer more sources on social and
women’s history, while others might emphasize political
and religious history.

A book of this size can contain only a small portion of
the historical material that is available. Thus World Civ-
ilizations is truly an introduction. Indeed, it is our hope
that the materials presented here will serve primarily as
a jumping-off point for further exploration into history
and the historian’s discipline.

New in This Edifion

This new edition includes some important changes.

v

¢ The larger format and the use of full color add to the
book in several ways. Since the images in each chap-
ter’s Visual Sources section are presented in ways to
encourage students to “read” and analyze what they
are seeing as historical documents, the color and in-
creased size of the paintings and photographs make
this popular section more useful. Maps within the Vi-
sual Sources section are presented similarly and now
are easier to read and understand. Finally, the use of
color in the graphics should make the book more ap-
pealing to the reader.

¢ To take greater advantage of the new color format, we
added many new Visual Sources.

® In response to reviewers' requests, we added several
new primary and secondary sources.

¢ To reflect changing developments, we reorganized
and revised the material in the final chapter. In par-
ticular, we have added several sources on interna-
tional terrorism.

Otherwise, the structure, approach, and approximate
length of this edition remain as in previous editions.

Structure of the Book

As the table of contents indicates, each of the book’s
two volumes contains chapters of manageable length.
The chapter divisions are based on how the different
civilizations of the world have developed over time and
within certain geographic contexts. A topical table of
contents further facilitates cross-chapter comparisons
among different civilizations and over time.

All the chapters are structured similarly. Specifically,
each opens with a chapter introduction that previews
the period of history and the topics covered. A time line
follows, outlining the relevant dates, individuals, events,
and developments focused on in the chapter.

Then come the three categories of historical sources.
First are primary sources, usually written documents
which give voice to the individuals who lived through the
events described. These are followed by the visual
sources—paintings, drawings, sculpture, ceramics, photo-
graphs, buildings, monuments, coins, and so forth—that
provide valuable historical insights that are difficult to
gain solely through written documents. Included within



this category are maps. Finally, secondary sources—most
written by scholars looking back on the time in ques-
tion—offer interpretations of primary sources.

Each source is preceded by a headnote, which identi-
fies the nature of the source, places it in historical con-
text, and indicates its particular focus. Headnotes for
visual sources—including maps—are extensive, to help
readers see their unique value as historical evidence.

The headnotes end with points to consider. These are
not simply facts that readers must search for in the selec-
tion. Rather, they are designed to stimulate thought about
the selections and to indicate the uses of each source.

Each chapter then ends with chapter questions that
challenge readers to draw major themes together.

The first chapter of this volume contains three special
sections: Using Primary Sources, Using Visual
Sources, and Using Secondary Sources. They offer sug-
gestions for interpreting and using these different kinds
of sources.

Finally, what immediately follows the acknowledg-
ments is a section on Using This Book, aimed at help-
ing readers to use all the features in this book to their
best advantage.

For the Instructor

The Instructor’s Guide to Classroom Discussion is designed
to show some of the ways in which the materials in
World Civilizations: Sources, Images, and Interpretations
can be used for classroom discussion. The Guide suggests
a number of ways to organize discussion based on the se-
lected sources.

Videos

A wide range of videos on classic and contemporary top-
ics in history is available through the Films for the Hu-
manities and Sciences Collection. Instructors can
illustrate classroom discussion and enhance lectures by
selecting from a series of videos. Contact your McGraw-
Hill sales representative for further information.

Slide Set

Available through your McGraw-Hill sales representa-
tive, instructors can choose from a list of hundreds of

Prefact |l v

tine art slides to create a customized slide set to comple-
ment the text and enhance classroom lectures.

For the Student

Magellan Geographix World History Atlas is a printed col-
lection of maps from early civilizations to the states of

the world in 2000.
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In using this book, you face a task similar to that con-
fronting all historians: discover what people in the past
thought and did, and why, and to organize this informa-
tion into a chronological record. To do this, historians
must search for evidence from the past, and this evi-
dence comes in many different forms. Most sources con-
sist of written materials, ranging from government
records to gravestone inscriptions, memoirs, and poetry.
Other sources include paintings, photographs, sculpture,
buildings, maps, pottery, and oral traditions. Historians
also use secondary sources—accounts of a particular
topic or period written by other scholars. But in search-
ing for sources, historians usually have something in
mind—some particular interest or tentative conclusions
that shape their search. Thus, in working with sources,
historians make numerous decisions about which ones to
include and emphasize, and how to interpret them.
What historians write is ultimately a synthesis of the
questions they posed, the sources they used, and their
own ideas.

This book provides examples of all these materials
and lets you try your hand at thinking as a historian
does. However, working with sources takes practice.
Each piece of historical evidence is usually mute. It’s up
to the historian (or “you”) to unlock the message in the
evidence—to give voice, in a sense, to the people who
created that document or those paintings so long ago.
The historian (or “you”) therefore must be a skilled de-
tective. Here are some guidelines to help you hone your
detecting skills:

1. What Is the Context? Get a sense of the context of
the source you are about to read or analyze. This book
gives you three ways to do this. First, read the brief intro-
duction to the chapter in which the source appears. This
preview sketches some of the most important develop-
ments in the period covered by the chapter. It introduces
the topics, issues, and questions that the sources in the
chapter focus on, and places these sources in the larger
historical context of the civilizations being examined.

Second, look at the time line, which shows the period
covered by the chapter and indicates the approximate
dates and lifespans of the developments and people de-
picted in the sources. Third, read the headnote—the
one or two paragraphs in italics that precede each
source. These provide the immediate context to the

source, introduce the source’s author or creator, and in-
dicate what the source is about.

2. What Kind of Source Is It? Each chapter is di-
vided into three kinds of sources: primary, visual, and
secondary. Primary sources are “firsthand” or “eyewit-
ness” accounts of historical events or issues. Historians
consider these documents their main building blocks for
learning about and interpreting the past. These pieces of
evidence are the most direct links possible to what peo-
ple thought, how and why they acted as they did, and
what they accomplished.

The visual sources in the book—such as paintings,
sculpture, photographs, and buildings—are far more than
just ornamentation or examples of renowned pieces of art
and architecture. These sources reveal just as much of the
past as written materials do—if you know how to inter-
pret them. The extensive headnotes accompanying the
visual sources will help you with this challenge.

Finally, secondary sources are accounts or analyses of
events by someone (usually a scholar looking back on
the past) who did not witness the event or live through
the particular era described in the source. Secondary-
source writers usually base their interpretations of what
occurred on their examination of numerous primary doc-
uments and other sources. The analyses in these sources
reflect the authors’ choices and their own understanding
of what happened. Often scholars differ on how to inter-
pret significant historical developments.

At times the distinction between primary and sec-
ondary sources blurs, as when the author of a source
lived during the events he or she is interpreting but did
not witness it directly. If a historian views such a docu-
ment as an interpretation of what occurred, the document
is considered a secondary source. However, if the histo-
rian treats the document as evidence of the assumptions
and attitudes of the author’s times, the document is con-
sidered a primary source.

3. What Does the Source Seem to Be Saying? All
sources reveal some information (whether directly or in-
directly) about people and societies of the past. As you
consider each source, ask yourself: What does this docu-
ment or image tell me about this topic, society, individ-
ual, or era? The “Consider” questions that follow the
headnote to each source will help you identify the im-
portant information contained in the sources.
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4. Who Created the Source, and Why? To critically
examine a source, ask yourself four questions. First, who
created the source? Knowing the author or creator—a re-
ligious figure? scholar? worker’—may give you clues to
the point reflected in the view expressed in the source.
Second, what might be the author’s biases and assump-
tions, such as political sympathies, group allegiances, or
religious beliefs? Discerning these can give you valuable
information that the author did not intend to convey.
Third, why was the document written or created? Perhaps
the author was trying to advocate a particular point of
view or satisfy the wishes of a powerful group. Identifying
the motivation behind the source sheds further light on
its meaning. Fourth, who were the source’s intended read-
ers or viewers? Were they scholars? nobles!? women?
Knowing this can help you interpret a document’s mes-
sage or decipher the meaning of a painting.

Each kind of source—primary, visual, and second-
ary—poses its own challenge to historians who are trying
to analyze them critically. Some primary documents, for
example, may be forgeries or contain errors. There may
also be inconsistencies within the document. These
problems call into question the credibility of a docu-
ment. The kind of primary source may limit its useful-
ness as well. For example, a law may not tell you
anything about whether people followed it or whether it
was enforced. And just because a book was published
doesn’t necessarily mean that it was widely read at the
time. A formal written statement may reveal less about
an individual’s feelings and actual behavior than a diary
entry can. Moreover, language constantly evolves, so the
meanings of words and phrases may have changed over
time. To fully understand a primary source, try to imag-
ine yourself living during the time and in the society in
which the source was first created.

Visual sources require especially careful interpreta-
tion. For example, a painter’s intentions can be difficult
to discern. Furthermore, a particular painting might
mean something completely different to a sixteenth-
century viewer than it does to a twenty-first-century
viewer. Similarly, it makes a great difference whether a
photograph was posed or spontaneous. Scholars differ
greatly over how to interpret sources such as paintings,
ceramics, and coins. Therefore, the descriptions that ac-
company the visual sources in this book are open to de-
bate. They are designed primarily to show you how
historians use visual materials—as unwritten evidence of
what people in the past valued, thought, did, and found
interesting.

Maps are a special kind of visual source. In this book,
they are intended to shed light on relationships, such as
the connections between geographical factors and polit-

ical developments. As with other visual sources, the de-
scriptions in the headnotes indicate some of the ways
historians use maps.

With secondary sources, the authors (usually histori-
ans) often try to present a narrative of an event or era, or
explain some social or political development. By its very
nature, writing secondary sources means making deci-
sions about what information to include. The author
must make numerous judgment calls from among a huge
amount of historical data. Therefore, read secondary
sources with these questions in mind: What is the au-
thor’s point or argument? What sort of evidence does he
or she use to support the argument? Does the author’s ar-
gument make sense to you? What political or ideological
biases are revealed in the author’s interpretation? How
might somebody argue against the interpretation pre-
sented by the author?

All historical sources—whether primary, visual, or
secondary—can only be so “objective.” In fact, most ev-
idence from the past omits important information about
ordinary people’s lives, children’s lives, or particular eth-
nic groups. But good sources do reveal valuable informa-
tion when you know what to look for and analyze them
critically. In the hands of careful historians, they can of-
fer a provocative glimpse into the hopes, the dreams,
and the thoughts and actions of people from the past.

5. What Connections and Comparisons Can Be
Made? In considering a source, ask yourself: Does this
source relate in any way to another source in the chapter,
to a broader topic covered in the chapter, or to any
themes or developments covered in a textbook or class-
room? Looking for connections and comparisons helps
you stand back from the source and identify larger histor-
ical trends—perhaps even about yourself and your own so-
ciety—beyond just the immediate message in the source.

To spot these links, read the chapter introductions.
These list some of the broad question and themes around
which the sources are organized. Sometimes the head-
notes or “consider” points also suggest comparisons. In
addition, the questions at the end of each chapter can
help you make connections and comparisons. To answer
these questions, you'll need to engage in analytical
thought, look at several selections in the chapter to-
gether, and sometimes consider sources from several
chapters.

6. Employ the Models Presented in the “Using
Primary Sources,” “Using Visual Sources,” and “Using
Secondary Sources” Sections. These provide examples of
how a primary, a visual, and a secondary source might be
read and studied. They appear at the beginning of the
“Primary Sources,” ‘Visual Sources,” and “Secondary
Sources” sections in the first chapter of this volume.






A Note on Chinere Romanization

From the first contacts of Europeans and Chinese there
has been a problem in transliterating Chinese characters
into the western alphabet. Many varied systems were de-
veloped. The romanization system most widely used in
the English-speaking world was named after its 19th-
century British creators, Wade and Giles.

In recent years there has been an attempt to develop
a single transliteration that could be used universally.

This system, adopted officially in the People’s Republic

of China in 1979, is known as pinyin. This system ap-
proximates the Chinese sounds more closely although it
uses letters such as q and x in ways unfamiliar to most
English speakers.

In this book we have used pinyin, but the first time a
word appears, the Wade-Giles form will appear in paren-
theses except for particularly well-known names such as

Sun Yat-sen, Chiang Kai-shek, Hong Kong, and Tibet.
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