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There would be nothing left of human society if we treated animals not as property
but as independent holders of rights ... (Would bacteria have rights?
Richard Epstein

There is simply no “defect” that humans and animals don’t share, in contrast to
human infants and the mentally retarded, who have very limited intelligence. Since
the retarded have the same rights as people who aren’t retarded, it is nothing but
“speciesism” to deny animals their rights.

Gary Francione

The animal liberation movement is not saying that all lives are of equal worth or
that all interests of humans and other animals are to be given equal weight, no
matter what those interests might be. It is saying that where animals and humans
have similar interests [ avoiding pain and enjoying pleasure]... those interests are
to be counted equally, with no automatic discount just because one of the beings is

not human.
Pefter Singer

SECTION ONE: Pre-reading

Fairy tales we read in our childhood often have animals as heroes. From very young, we
learned that monkeys are smart, rabbits clever, mice busy carrying food into their holes,
and Mother Bear and Daddy Bear work hard to raise their children as humans do. However,
we grow up by eating animal flesh; we grow up to see little animals being experimented on
in laboratories. Medical advances in treating diseases of human beings, it is claimed, are
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made through such experiments on animals. Don’t you think our childhood education about

animals seems to be paradoxical to what we have to face later in life? Are we justified to

test on and kill animals to appease human suffering? Please think of the following questions
before reading the texts.

1. Reflect on your childhood experience. Did you keep pets? How would you feel if your
pet was killed for meat?

2. Some people say that those who eat meat are always more energetic. Do you agree? Do
you think eating meat is a necessary means for keeping healthy?

3. Do you know that rabbits and mice are animals constantly experimented on in laborato-
ries? Do you feel bad about this? Explain.

4. In some countries in the world, there are organizations specially set up for the protec-
tion of animals. What do you think their major responsibilities.are? What do you per-
sonally think about their work?

5. People claim that animals are tested on so that medical science can improve. Diseases in
human beings can be better treated based on our discoveries through animal testing.
How do you personally feel about such a claim?

6. Do you think tests on animals can be substituted so that medical experiments can still be
done without hurting or killing animals? Give examples.

SECTION TWO: In-reading

READING ONE

Most of our childhood readings contain stories about lovable animals. We are, on the other
hand, persuaded by our parents to eat animal meat, as it is believed to benefit health. This
seems to place us in a conflicting situation. The author of “Animal Liberation” below pre-
sents to us this paradox in our childhood education. '

Animal Liberation

1 Our attitudes to animals begin to
form when we are very young, and they
are dominated by the fact that we begin to
eat meat at an early age. Interestingly
enough, many children at first refuse to
eat animal flesh, and only become accus-
tomed to it after strenuous efforts by their
parents, who mistakenly believe that it is
necessary for good health. Whatever the
child’s initial reaction, though, the point

to notice is that we eat animal flesh long
before we are capable of understanding
what we eat is the dead body of an animal.
Thus we never make a conscious, informed
decision, free from the bias that accompa-
nies any long-established habit, reinforced
by all the pressures of social conformity, to
eat animal flesh. At the same time children
have a natural love of animals, and our so-
ciety encourages them to be affectionate
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towards pets and cuddly, stuffed toy ani-
mals. From these facts stems the most dis-
tinctive characteristic of the attitude of
children in our society to animals — name-
ly, that there is not one unified attitude to
animals, but two conflicting attitudes that
coexist in one individual, carefully segregat-
ed so that the inherent contradiction be-
tween them rarely causes trouble.
2 Not so long ago children were
brought up on fairy tales in which animals,
especially wolves, were pictured as cunning
enemies of man. A characteristic happy
ending would leave the wolf drowning in a
pond, weighed down by stones which the
ingenious hero had sewn in its belly while it
was asleep. And in case children missed
the implications of these stories, they
could all join hands and sing a nursery
rhyme like:

“Three blind mice, see how they run!

They all ran after the farmer’s wife

Who cut off their tails with a carving

knife.

Did you ever see such a thing in your

life

As three blind mice?”
3 For children brought up on these sto-
ries and rhymes there was no inconsistency
between what they were taught and what
they are. Today, however, such stories
have gone out of fashion, and on the sur-
face all is sweetness and light, so far as
children’s attitudes to animals are con-
cerned. Thereby a problem has arisen:
what about the animals we eat?
4 One response to this problem is sim-
ple evasion. The child’s affection for ani-
mals is directed towards animals that are
not eaten: dogs, cats and other pets.
These are the animals that an urban or sub-
urban child is most likely to see. Cuddly,

stuffed toy animals are more likely to be
bears or lions than pigs or cows. When
farm animals are mentioned in picture
books and stories, however, evasion may
becomé a deliberate attempt to mislead the
child about the nature of modern farms,
and so screen him from reality. An exam-
ple of this is the popular Hallmark book
Farm Animals which presents the child
with pictures of hens, turkeys, cows and
pigs, all surrounded by their young, with
not a cage, shed or stall in sight. The text
tells us that pigs “enjoy a good meal, then
roll in the mud and let out a squeal!” while
“Cows don’t have a thing to do, but switch

. their tails, eat grass and moo.” British

books, like The -Farm in the best selling
Ladybird series, convey the same impres-
sion of rural simplicity, showing the hen
running freely in an orchard with her
chicks, and all the other animals living
with their offspring in spatious quarters.
With this kind of early reading it is not
surprising that children grow up believing
that even if animals “must” die to provide
human beings with food, they live happily
until that time comes. e
5 Recognizing the importance of the
attitudes we form when young, the
Women’s Liberation movement has suggest-
ed changes in the stories we read to our
children. They want brave princesses to
rescue helpless princes occasionally. To al-
ter the stories about animals that we read
to our children will not be easy, since-cru-
elty is not an ideal subject for children’s
stories. Yet it should be possible to avoid
the more gruesome details, and still give
children picture books and stories that en-
courage respect for animals as independent
beings, and not as cute little objects that
exist for our amusement and tables; and as
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children grow older, they can be made
aware that most animals live under condi-
tions that are not very pleasant. The diffi-
culty will be that non-vegetarian parents
are going to be reluctant to let théir chil-
dren learn the full story, for fear that the
child’s affection for animals may disrupt
family meals. Even now, one frequently
hears that, on learning that animals are
killed to provide meat, a friend’s child has
refused to eat meat. Unfortunately this in-

stinctive rebellion is likely to meet strong
resistance. from non-vegetarian parents,
and most children are unable to keep their
refusal in the face of opposition from par-
ents who provide their meals and tell them
that they will not grow up big and strong
without meat. One hopes, as knowledge of
nutrition spreads, more parents will realize
that on this issue their children may be wi-
ser than they are.

(From Animal Liberation. By Peter Singer. Perennial. 1991.)

Words in Focus

bias n.

(858 words)

Bias is a tendency to prefer one person or thing to another, and to favour that person

or thing.
cuddly adj .

A cuddly person or.animal makes you want to put your arms round them and hold them

close to show your affection.
segregated adj .

A segregated group of people is kept apart from other people belonging to a different

sex, race, or religious group.
ingenious adj .

Something that is irigenious is very clever and involves new ideas, methods, or equip-

ment.
present v.

stall .

If you present someone with. somethmg, you glve it or show it to them.

A stall is a small area of a shed where one cow or horse is kept There are usually sev-
eral stalls in a shed, separated from each other by a wall or a fence.

squeal n

A squeal is the long, high-pitched sound people or thmgs can make.

gruesome adj .

Something that is grugsome 1nvolves death or injury. and is very unpleasant and shock-

ing.
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Check Your Comprehension A

Answer each of the following questions with the information from the text.

1.
2.

What is the contradiction in animal education mentioned in the text?
In the text, the author quotes a nursery rhyme. What’s the theme of the nursery

rhyme?

How are the animals described in the book Farm Animals and The Farm? What kind of
false impression does that kind of description leave on children who read them?

What is the author’s attitude towards eating meat? What expressions in the text indicate
his attitude?

Check Your Comprehension B

Read the following statements and then decide whether each of them is true or false, based
on the information in the text. Write T for true or F for false in the space provided.

1.

Many children want to eat meat because they understand meat is good for
health. :

When we start eating meat in our childhood, we understand that we are eating
the dead body of an animal.

According to the author, we eat meat both because it’s a habit and because
other people in our community are doing the same.

In our childhood, the choice between whether to eat meat or to love animals
gives us trouble. : '

The theme of the nursery rhyme quoted in the text is “Killing bad ammals

In the text, dogs and cats are described as animals that children do not eat.
In the popular book Farm Animals, the animals seem to live a free and happy
life.

It is suggested that in children’s stories, we should depict animals as independ-
ent beings. :

Check Your Vocabulary A

Match each word in the left column with its synonym in the right column.
1. : ‘

strenuous a. change -
segregated b. separated
disrupt c. shriek
gruesome d. effortful
ingenious e. unpleasant
squeal f. lovely
alter g. spoil
initial h. talented

cute

first

[
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10. unified

j- common
k. same

1. conform
m. decline

n. shocked

Check Your Vocabulary B

The following sentences are taken from the text. Paraphrase the sentences with a special

focus on the italicized parts to show that you understand their meanings.

1. Many children at first refuse to eat animal flesh, and only become accustomed to it af-
ter strenuous efforts by their parents. (Para.l)

2. There is not one unified attitude to animals, but two conflicting attitudes that coexist in
one individual, carefully segregated so that the inherent contradiction between them
rarely causes trouble. (Para.1)

3. When farm animals are mentioned in picture books and stories, however, evasion may
become a deliberate attempt to mislead the child about the nature of modern farms, and
so screen him from reality. (Para.4)

4. The difficulty will be that non-vegetarian parents are going to be reluctant to let their

children learn the full story, for fear that the child’s affection for animals may disrupt
family meals. (Para.5)

5. Unfortunately this instinctive rebellion is likely to meet strong resistance from non-
vegetarian parents. (Para.b)

Group Discussion

Get yourselves into groups and discuss each of the following questions based on the infor-
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mation you get from the text and also your own knowledge, experiences, and beliefs.
1. Do you agree that most children start eating meat because their parents want them to?

Give examples to support your position.

2. The author mentions a contradiction in animal education. Can you think of some ways

of solving this contradiction?

3. In some culture, people do not eat dog meat. Why do you think they do so? Do you eat

dog meat? Why or why not?

4. We have heard about campaigns for “going vegetarian.” Would you like to become a

vegetarian? Explain.

READING TWO

You have just read a text about the contradictions in our childhood education about ani-
mals. In the text below, the author speaks on the side of the scientists who experiment on
animals and openly declares that “I'm the enemy (of the animal). "

A Scientist: “I am the Enemy”

1 I am the enemy! One of those vili-
fied, inhumane physician scientists in-
volved in animal research. How strange,
for I have never thought of myself as an
evil person. I became a pediatrician because
of my love for children and my desire to
keep them healthy. During medical school
and residency, however, 1 saw many chil-
dren die of leukemia, prematurity, and
traumatic injury — circumstances against
which medicine has made tremendous pro-
gress, but still has far to go. More impor-
tant, I also saw children,
healthy, thanks to advances in medical sci-
ence such as infant respirators, potent anti-
biotics, new surgical techniques and the
entire field of organ transplantation. My
desire to tip the scales in favor of the
healthy, happy children drew me to medi-
cal research.

2 My accusers claim that I inflict tor-
ture on animals for the sole purpose of ca-
reer advancement. My experiments suppos-

alive and -

edly have no relevance to medicine and are
easily replaced by computer simulatio)n.v
Meanwhile, an apathetic public bafcly watch-
es, convinced that the issue has no signifi-
cance, and publicity-conscious politiciéns
increasingly give way to the demands of
the activists. ‘
3 We in medical research have also
been unconscionably apathetic. We have
allowed the most extreme animal rights
protesters to seize the initiative and frame
the issue as one of “animal fraud.” We
have been complacent in our belief that a
knowledgeable public would sense the im-
portance of animal research to the public
health. Perhaps we have been mistaken in
not responding to the emotional tone of the
argument created by those sad posters of
animals by waving equally sad posters of
children dying of leukemia or cystic fibro-
sis. ‘

4 Much is made of the pain inflicted on-
these animals in the name of medical sci-



