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Introduction 1o £ngiish Firsthand teachers

Dear Teachers,

Welcome to English Firsthand! We hope you and your students enjoy using this course.
And we hope your students learn a lot and become active learners.

As you know, every textbook is based on beliefs about how people learn. English Firsthand
believes that students learn best by really communicating in English.

People learn English by using English.

For this reason, there is a lot of interaction in English Firsthand. There are also a lot of person-
alized tasks. You will find that these tasks enable the students to share their own ideas and
experiences as their confidence in their English skills grows.

English Firsthand is designed to meet the needs of students from the beginner or false
beginner level to a lower intermediate level. The course provides a total of 40-60 hours of
classwork. Additional material is provided in the Teacher’s Manual and on the English
Firsthand website, efcafe.com.

We hope you enjoy teaching English with English Firsthand. We believe that your enjoyment of
the course will help your students also!

Unit overview

Listening
This section helps learners develop a range of listening skills including global listen-
ing, identifying specific information, and making inferences.
* Getting ready: a warm-up task that prepares students by previewing and
activating language and ideas.
* Listening Tasks: two meaning-oriented tasks based on the same input.
* About You: personalized questions and information exchange.

Conversation
This section is based on a short, functional dialog that learners practice with a partner.
* Main conversation: a short exchange showing a common conversation function.
* Vocabulary options: choices to build flexibility.
* 3-minute conversation task: an extension to help learners talk about their
own ideas.

Duet

These pair work tasks are the heart and soul of English Firsthand. They begin with
information gaps and move on to include experience and opinion gaps.
* Language Map or Pronunciation box: Each task begins with clear models to
preview essential language.



¢ Plan ahead: an important fluency step to help learners preview the task and
plan what they want to say.

» Communication task: an information exchange, with a clear outcome, that
students complete in pairs.

¢ Challenge: an extension task for students who complete the main task.

Language Check
Each unit provides a review of grammar and vocabulary. Coming in the middle of the
unit, it lets learners consolidate their learning as they continue through the unit.
e Grammar check: a review of key grammar patterns.
* Vocabulary check: a review of key lexical items.
* 5-minute grammar search: an awareness activity to encourage students to scan
the entire unit.

. Ensemble
This group work activity helps learners build fluency and confidence.

* Language Map or Pronunciation box: clear models for reference during the
activity.

* Plan ahead: an important planning step to help learners develop more complex
language.

* Communication exchange: simple, step-by-step instructions to focus students
on communicating their ideas.

* Finished? Choose one: an extension step that leads toward learner autonomy.

Solo
Each unit ends with a short reading and writing activity.

* Personal reading: a short passage based on the life of one of the Solo characters.

* Comprehension task: a review of key vocabulary.

* Personal writing: a short task for students to present their own ideas and
experiences.

Other features include:

* Unit zero: an orientation unit that helps learners clarify why and how they are
learning English. It begins with a student icebreaker so there’s communication
from the start!

* Review units: after Units 6 and 12 to consolidate vocabulary, grammar, and
language functions.

* Unit summaries: at the back of the book, to help learners review.

* Afree self-study CD: Listening Task dialogs, About You questions,
Conversations, and Solo readings.

* www.efcafe.com: the highly acclaimed course website with discussion boards,
extra resources, and useful links for teachers and students.

Vii
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Timing

Teaching English Firsthand 1 takes between 40 and 60 hours, depending on how much
time you allow for each task, the extent to which you use optional steps and expansions in
the Teacher’s Manual, and, of course, the speed you and your learners are comfortable with.

Most teachers prefer to teach each unit in either two or three class periods. We suggest

the following sequence:

Two-lesson unit plan:

Class one:

1. (Warm-up) Optional warm-up activity
from this manual or the Follow-up task
from the previous unit’s Solo.

2.Listening

3. Conversation

4.Duet

Homework: Check yourself

Additional homework: Extra listening
practice (photocopiable from corre-
sponding SS page of this manual).

Class two:

1. (Warm-up) Expansion activity from this
manual.

2.In pairs, partners compare 5-minute
grammar check results from the home-
work.

3. Ensemble (optional step if time permits).

Review of Conversation.

4.Photocopiable expansion activity from
this manual.

5.Group or class discussion of It’s up to
you activities and results.

Homework: Solo

Three-lesson unit plan:

Class one:

1. (Warm-up) Optional warm-up activity
from this manual.

2.Listening

3. Conversation

4.Group or class discussion of It’s up to
you activities and results.

Homework: Check yourself

Class two:

1. (Warm-up) Expansion activity from this
manual.

2. (Optional step) Review of Conversation.

3.In pairs, partners compare Check your-
self, including 5-minute grammar check
results from the homework.

4.Duet

Homework: Solo

Class three:
1. (Warm-up) Expansion activity from this
manual.
2. Follow-up task from Solo.
3.Ensemble
(Optional) Fluency frame activity from
Solo of this manual.
Or, Review of Listening and/or
Conversation.
Homework: Extra listening practice
(photocopiable from corresponding
SS page of this manual).
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(Frequently Asked Questions)

Q: What are the EA.Q.’s?
A: These are issues that many teachers face. The answers are teaching tips, background information, and
bits of advice.

Often, these are based on questions raised by teachers during author workshops or by teachers using
the earlier editions of English Firsthand. At times, the questions are specific to the book (getting students
to go on to the Challenge!, the purpose of the teacher’s script in the lesson plans, etc.). Most of the time,
however, they raise issues common to many classes and teaching situations (giving instructions, dealing
with errors, etc.). The answers we've written are based both on the mission of the book and, especially, on
our own experience as classroom teachers.

The FA.Q.s are scattered throughout the book, each being introduced at a point where we thought it
would be helpful.

However, you might want to look through the list now. There may be some you want to look up right

away. The page number is indicated for each one.

General questions

Giving instructions
Q: How do 1 get the students to understand the
instructions? (Pages T8, T60, and T94)

Q: Why do the lesson plans tell the teacher what to
say? (Page T12)

Q: Should 1 explain the whole activity or just one
step at a time? (Page T43)

Q: Is it OK to give activity instructions in the stu-
dents’ first language? It sure is faster. (Page T40)

Keeping students in English

Q: How can I keep students practicing in English?
(Page T9, page T34 — stand up, page T50 — chip
trick, page T80 - contracts, and page T88 —
monitor)

Learning strategies and practicing on their own
Q: Will students use these “It’s up to you!” ideas on
their own? Really? (Page T10)

Q: What are students supposed to do with the CD?
(Page T20)

Q: At first, students used the CD a lot. Now many
don'’t listen to the CD on their own. (Page T43)

Mistakes and correction
Q: Some students make a lot of errors during pair
work. What can I do? (Page T50)

X

Q: When students make errors, is it effective to
repeat what they say correctly? (Page T78)

Q: Is it really OK to let student see mistakes? Won't
students learn them? (Page T63)

Other classroom management issues
Q: How do I cope with uninterested students? (Page
T32)

Q: I teach very large classes. How do I let students
know when it is time to stop? (Page T8)

Q: What'’s the purpose of the learning coach logo
that appears on some of the Duet and Ensemble
pages? (Page T24)

Q: How do 1 get students in the habit of going on to
the Challenge and Finished? Your choice tasks on
their own, without me telling them every time?
(Page T31)

Q: The Teacher’s Manual and the student book have
a lot of games. Should they be done as competitive
or cooperative games? (Page T57)

Q: My students know “classroom language” rou-
tines like “Excuse me” and “What does that mean?”
How do 1 get them to actually use them? (Page T49)

Q: Should I have students translate what they
learn? (Page T86)

Q: Why are the lesson plans divided between the



basic plan and the options? (Page T36)
Questions about the sections of English Firsthand

Unit 0
Q: Why does this book start with Unit Zero instead
of Unit One? (Page T8)

Listening
Q: My students find listening very difficult? (Page
128)

Q: Why have two listening tasks based on the same
recording? (Page T28)

Q: Should I give the students a copy of the script?
(Page T44)

Q: How can I help my students notice their own
progress with listening? (Page T52)

Q: Sometimes the listening includes grammar and
vocabulary my students haven’t learned yet. How
can they understand it? (Page T66)

Conversation
Q: Should I have the students memorize the conver-
sations? (Page T30)

Q: The lesson plan usually tells students to stand
up? Why? (Page T38)

Q: What's this 3-minute conversation task? (Page
T54)

Q: Do you only use the conversations for oral work
or can you introduce writing tasks? (Page T92)

Pair work
Q: My students have never done pair work? How do
I introduce it? (Page T16)

Q: How do I divide the class into pairs? (Page T16)
Q: Should pair work partners be at equal levels or
can I put strong students with weak ones? (Page
T55)

Q: When I have an odd number of students, should I
Join a pair? If so, how do I monitor the others?

(Page T40)

Q: Should learners have the same partner each

class? (Page T70)

Q: Is the Challenge! just an extra task? (Page T24)

Learning check
Q: Can students do some activities on-line? (Page
T17)

Q: Why is the review in the middle of the unit?
(Page T25)

Q: I assign the Language Check as homework. How
can I correct it in a large class? (Page T33)

Q: Do you give the students a copy of the correct
answers? (Page T49)

Q: What's this 5-minute grammar search? (Page
T71)

Q: I want to know more about the 5-minute gram-
mar search. (Page T79)

Ensemble
Q: My students take too much time when they
draw. Can I speed them up? (Page T18)

Q: How can I get students to give longer answers?
(Page T58)

Solo

Q: My students have never had key pals before. How
do they get started? (Page T19)

Q: Why does the Solo task have them try to fill in the
blanks before they listen? (Page T27)

Q: Because it’s on the last page of the unit, we often
don’t have time for “It’s up to you.” (Page T51)

Xi



(0 Welcome to Eﬂg|ISh Flrsthand

Language Map
Can you (speak two languages? / do 10 pushups?)

Are you (happy today? / shy?)
(like spicy food? / have a pet?)

Yes, | can. / No, | can’t.
Yes, | am. / No, I’'m not.
Yes, | do. / No, | don’t.

Do you

Find someone who..
Meet your classmates. Ask other students the questions.
When someone says, “yes,” write the name on the line.

1. 2. 3 4.
is very happy today. has a pet. likes spicy food. likes to cook.
Are you...? Do you have ...? Do you...? Do you like ...?
5 6. 5 8.
is shy. can do 20 pushups. uses the Internet a lot. speaks two languages.
Are you...? Can you...? Do you...7 Can you...?
9 10. 11. 12
is from a big family. can sing karaoke well. is from a small town. is sleepy today.
Can you...? Are you...? Are you ...?

Are you from ...?

Cw

Are yOU | u
poyou-) — WereOUS) i ol




unit 0 Find someone who ...

@ In brief

This is an “icebreaker” activity. Students get to
know each other by standing, circulating, and asking
people questions. When they find someone who can
answer a question yes, they write that person’s
name. Then they change partners.

Lesson plan

Note: The teacher’s script is in italics.

© T: Look at page 8. You are going to get to know the
other students in this class.

® Introduce the task. T: Find someone who... You
need to find one person who can say yes for each
question.

® T: Meet your classmates. Ask other students the
questions. When someone says “yes,” write the name
on the line. Then ask an extra question. Use a name
only one time.

O Demonstrate the task. Go to any student and ask,
T: Are you very happy today?

If the student says “no,” ask a different question.
Continue until the person answers “yes.”

If the student says “yes,” ask the follow-up question
indicated. Finally, ask T: What'’s your name? Write
the student’s name.

Then go to another student and ask another ques-
tion.

® % Have students do the task. As they do, circu-
late and help. You may want to participate by having
students ask you questions.

® As students finish, have them continue to circu-
late and answer other people’s questions.

@ When most people have finished, you may want
to ask follow-up questions on some of the more
interesting questions. For example, T: Who likes
spicy food? What kind? Who is from a big family?
How big?

General notes

Stress that it is usually rather unnatural to answer
this type of Yes/No question without adding extra
information, especially if the answer is yes. If some-
one asks “Do you have a pet?” the person answering
would usually include information about the pet
(type, name, etc.) if the answer is yes.

@ F.A.Q’s (Frequently Asked Questions)

Q: Why does this book start with Unit Zero
instead of Unit One?

A: Two reasons. Most of this unit focuses on learning

strategies. At the beginning of a course, it’s very use-

ful to have students think about why and how they

are learning English. This is a very important idea

that will come back during each unit. We put it at
the beginning of the course for extra emphasis.
Also, we wanted to start off with Find someone
who. It’s a great activity and a great way for learners
to start to get to know each other. It’s also a symbol
of how the students will learn English: They inter-
act with each other and share their ideas and expe-
riences. In short, they don't just study about the
language. They use English, firsthand.

Q: How do 1 get the students to understand the
instructions?

A: Remember, these are activities. Demonstrating is
almost always better than explaining. Tell the
learners — generally — what they’re going to do. The
In brief just above the lesson plan is good for that.
Then demonstrate the task. Direct one pair
through the first steps as the other students watch.
Soon, everyone will understand what to do.

(For another idea, see the EA.Q. on page T60.)

Q: I teach very large classes. How do I let students
know when it is time to stop?

A: Some teachers turn the classroom lights off and
on. We know one teacher who carries around a
hotel bell that he rings when it is time to stop. Our
favorite way is to teach the students that we'll raise
both our hands when it’s time to stop. When they
see that, they should raise their hands, too. In
about 15 seconds, everyone knows it’s time to stop
and we haven't had to interrupt people.

(We learned this technique from Mario Rinvolucri.)

@ Expansion activity
To be copied for use anytime during this

unit.
An Introduction to remember
Preparation: Make one copy of the Unit Zero Task
Sheet (page TSO0) for each student.
Procedure: Give one task sheet to each student.
Point out that if, when they introduce themselves,
they use information that is true about most peo-
ple (Ilike movies, I like music, etc.), it is hard to
remember because it isn't unique. Have them think
of something interesting about themselves and
write it in the box. The suggestions in the idea box
can help. Then they stand, circulate, and introduce
themselves to several people. They write the infor-
mation about each partner and try to remember
the names.

T8



Gettlng started Think about your learning.

In brief
Students identify reasons they are studying
English.

Lessan plan Classroom CD1 track 1

Note: The teacher’s script is in italics.

O T: Look at page 9. You: are going to think about
reasons for studying English.

(Try Option 4, below.)

® Introduce the task. T: Why are you taking this
class? Check all of your reasons.

® @ Play the recording of the list of reasons or read
it to the students. You may want to stop after each
item and have students talk about it and add extra
ideas and/or personal stories.

O % % T: If you have other reasons, write them. What
is your most important reason? Circle it.

Note: This symbol “# #” indicates steps you may
want students to do in pairs. They talk about their
reasons.

® Follow up by reading the list and having students
raise their hands to see which reasons are important.
(Try Option %, below.)

Options and variations

¢ Before the students look at the ideas on the page,
you may want them to work in pairs or small groups
to brainstorm as many reasons to study English as
they can. List the ideas on the board.

% You might want to follow up with a full class or
small group discussion of why the students are
learning. This may be as simple as reading the list
and having students raise their hands for those that
are true or as complex as having students talk about
very specific goals.

h Learner power

§7 Built into English Firsthand is a “language
planning, learner autonomy” syllabus. It aims
to, in a realistic and practical way, help the students

take responsibility for their learning.

This Think about your learning activity is an impor-
tant first step to learner power. It helps students
become aware of their goals and, perhaps, help
them set goals. Even if they don’t have clear, self-
directed motivation (e.g., they are taking the class
because it’s required), they should be aware of what
they need to do to succeed. (OK, the class is
required. What do you need to do to get a good grade?)

T9

FA.Q.’s (Frequently Asked Questions)

Q: How can I keep students practicing in English?
A: Keeping students in English, 5 techniques:
Even before you ask how to keep them in English,
you might want to ask, “When should they use
English and when should they use their first lan-
guage?” At times, you may want them to think
through a task or topic in their first language. They
think and talk about what they want to say. Then,
you say, “English please.” They’ve already thought
about the content in their first language so the
English can be easier.

It’s useful to give them a system to keep them-
selves in English. Try Stand up. Tell the students
that, as they do the activity, there might be some-
thing they want to say that they don’t know how to
say in English. They can use their first language,
but they have to stand up as they do. Whenever
they are seated, they must be using English. Most
students don't want to stand up so this gives them
some pressure to stay in English. Use this tech-
nique with a spirit of fun and support. That way,
the other learners will “enforce” it on each other by
saying, “Hey, stand up! You're not using English.”

With some games and other exciting activities,
students often “just forget” and do most of their
speaking in their mother tongue. If it is an activity
where they can get points ~ for example, they get
one point for each sentence they say - try the chip
trick. Use small objects - poker chips work well -
for points. Each student starts with three points. As
they go through the game, they get more points. If
they hear anyone say anything that is not English,
they can say, “Give me a chip.” The person who
spoke the other language loses a point. The person
who said, “Give me a chip.” gains one.

Monitor. Have one person in each group draw a
line down the middle of a piece of paper. One side
of the line is for English. The other is for their first
language. The person with the paper makes a mark
() each time anyone says anything. They make
a mark for what was said in English and what was
said in the other language. If you do this, don’t col-
lect the papers at the end. (That would be making
the monitor your spy and it probably won’t work
the next time.). However, encourage groups to
compare and compete to use the most English.

Help learners take responsibility for keeping
themselves in English. Try contracts. Before they do
the task, each person takes out a piece of paper.
They write the percent they will use English and the
percent they will use their first language. After the
task, they write the percentages they think they
used each language. Of course, the percentages
won't be exact, but “contracts” can help learners
challenge themselves to stay in English.

P



