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PREFACE

Driving just south of White River Junction, the snow had started falling in earnest. The light
was flat, although it was mid-morning, making it almost impossible to distinguish the highway
in the gray-white swirling snow. I turned on the radio, partly as a distraction and partly to help
me concentrate on the road ahead; the announcer was talking about the snow. “The state high-
way department advises motorists to use extreme caution and to drive with their headlights to
ensure maximum visibility.” He went on, his tone shifting slightly, “Ray Burke, the state high-
way supervisor, just called to say that one of the plows almost hit a car just south of Exit 6
because the person driving hadn’t turned on his lights. He really wants people to put their head-
lights on because it is very tough to see in this stuff.” I checked, almost reflexively, to be sure
that my headlights were on, as I drove into the churning snow.

How can information serve those who hear or read it in making sense of their own worlds?
How can it enable them to reason about what they do and to take appropriate actions based on
that reasoning? My experience with the radio in the snow storm illustrates two different ways
of providing the same message: the need to use your headlights when you drive in heavy snow.
The first offers dispassionate information; the second tells the same content in a personal, com-
pelling story. The first disguises its point of view; the second explicitly grounds the general
information in a particular time and place. Each means of giving information has its role, but I
believe the second is ultimately more useful in helping people make sense of what they are
doing. When I heard Ray Burke’s story about the plow, I made sure my headlights were on.

In what is written about teaching, it is rare to find accounts in which the author’s experience
and point of view are central. A point of view is not simply an opinion; neither is it a whimsi-
cal or impressionistic claim. Rather, a point of view lays out what the author thinks and why; to
borrow the phrase from writing teacher Natalie Goldberg, “it sets down the bones.” The prob-
lem is that much of what is available in professional development in language-teacher educa-
tion concentrates on telling rather than on point of view. The telling is prescriptive, like the radio
announcer’s first statement. It emphasizes what is important to know and do, what is current in
theory and research, and therefore what you—as a practicing teacher—should do. But this
telling disguises the teller; it hides the point of view that can enable you to make sense of what
is told.

The TeacherSource series offers you a point of view on second/foreign language teaching.
Each author in this series has had to lay out what she or he believes is central to the topic, and
how she or he has come to this understanding. So as a reader, you will find this book has a
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personality; it is not anonymous. It comes as a story, not as a directive, and it is meant to create
a relationship with you rather than assume your attention. As a practitioner, its point of view can
help you in your own work by providing a sounding board for your ideas and a metric for your
own thinking. It can suggest courses of action and explain why these make sense to the author.
And you can take from it what you will, and do with it what you can. This book will not telt
you what to think; it is meant to help you make sense of what you do.

The point of view in TeacherSource is built out of three strands: Teachers’ Voices,
Frameworks, and Investigations. Each author draws together these strands uniquely, as suits
his or her topic and more crucially his or her point of view. All materials in TeacherSource have
these three strands. The Teachers’ Voices are practicing language teachers from various settings
who tell about their experience of the topic. The Frameworks lay out what the author believes
is important to know about his or her topic and its key concepts and issues. These fundamentals
define the area of language teaching and learning about which she or he is writing. The
Investigations are meant to engage you, the reader, in relating the topic to your own teaching,
students, and classroom. They are activities which you can do alone or with colleagues, to
reflect on teaching and learning and/or try out ideas in practice.

Each strand offers a point of view on the book’s topic. The Teachers’ Voices relate the points
of view of various practitioners; the Frameworks establish the point of view of the professional
community; and the Investigations invite you to develop your own point of view, through expe-
rience with reference to your setting. Together these strands should serve in making sense of the
topic.

In her book, Teaching Second-Language Writing: Interacting with Text, Cherry Campbell
examines how writing can integrate with other areas of second-language use both in and beyond
the classroom. She believes, as she says in her Introduction, that “teaching second-language
writing has become an important responsibility of school systems with growing immigrant pop-
ulations.” For this reason, she has chosen to focus the book on students who are learning to write
in grades from middle school through university in the United States. The insights and lessons
she describes are applicable well beyond these complex environments, however. For Campbell,
to teach writing is to enable students to navigate its game, a game that is at once rule-governed,
skill-based, and many times beyond the writer’s direct manipulation or control. Situating her
comments firmly within her own growing up as a student and teacher of writing, Campbell also
draws from the experiences of other teachers to elaborate key conceptual questions. Thus
Campbell moves beyond the distinction often made between teaching writing as a process or a
product, to view writing as a situated practice in which student and teacher navigate conven-

tions to create and express meaning.

Teachers’
Voices
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