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Introduction

Welcome to Listening and Speaking

Listening and Speaking 3 is the third in a three-level
series of innovative teaching materials designed to
help learners develop their listening and speaking
ability. It is organized around topics of interest to
students with the intent that intermediate level stu-
dents will gain language they need to listen to and
talk about things that are important to them in their
daily lives.

There are five main principles on which the Listening
and Speaking series is based:

* Rich input

Learners need input that is contextualized, based on
authentic sources, and interesting. It should be
slightly above their proficiency level to provide a
challenge to motivate learners.

* Clear tasks

Learners need clear tasks in order to know what to
focus on and what to remember. Task- cycles allow
them to listen to the same input more than once, in
order to practice controlling their attention. Each
section in Listening and Speaking 3 provides a trans-
parent, structured task.

* Listening strategies

Learners need to learn how to listen. They need to
learn listening strategies such as predicting, focusing
on the key ideas, and inferring in order to listen
effectively. These strategies are taught consistently
throughout the material.

¢ Familiar topics

Learners need to experience language in “real situa-
tions.” They need to learn from the listening materi-
al and draw on their personal experiences when
engaged in speaking practice. Most of the situations
in the Real World Speaking section center around
students’ real life. In this way, students are likely to
be motivated in practicing their speaking.

¢ Self-expression

The central purpose of listening is using the ideas
heard. Self-expression and personalization steps with
listening activities increase students’ overall language
ability by building conversation skills along with lis-
tening and speaking skills.

Course Components

¢ Student Book

¢ Self-study CD (included in the student book)
¢ Classroom Audio Cassettes or CDs

¢ Reference Book

e Test Pack (midterm and final tests)

Student Book Structure

Listening and Speaking 3 contains 20 two-page units.
The unit design allows for clear implementation of
the principles mentioned above. Each unit has four
main sections: Vocabulary Task, Listening Task,
Real World Listening, and Real World Speaking.
Each unit also has an introductory Warm-Up
Question, and includes an Interaction Link and a
Self-study Page in the back of the book. Each task
can be done by students working independently, in
pairs, small groups, or as a whole class, depending on
the level and needs of students.

Warm Up

The purpose of the warm-up activity is to introduce
the unit topic. Students begin thinking about the
topic and how it relates to their lives. This activity
helps activate the language students already know, as
well as prompts them to consider what language
they need to be able to express their own ideas. The
Teacher’s Manual also provides ideas for how to get
students involved in a more extensive discussion.
The Warm Up can progress from teacher-initiated to
small group discussion, depending on how much
time is available.

Vocabulary Task
Get the Feel of It

This section is to be used as a warm-up activity in
which students get the feel of idiomatic spoken
English. In each unit, students read each of the
incomplete sentences, fill in the blanks with the help
of Chinese clues provided. By listening to the record-
ed sentences in contrast to their own answers, stu-
dents acquire new colloquial expressions, preview
the unit topic and generally improve their proficien-
cy in spoken English. These activities could either be
explored as individual tasks or cooperative perform-
ance. In both cases, reading, speaking, listening and
writing are all integrated for a fruitful cognitive pro-
duction.

In classroom situation, these activities are to
be performed by the following three steps:

Vocabulary Preview. Students are first advised to
go to the Vocabulary Preview section at the end-
ing part of the book. For each unit, they could
preview some new colloquial expressions to be
used to complete the sentences they read. It is
advisable that students make their own sentences
with new words and expression at this stage.

2. Pre-listening Task. Students fill in the blank for
each incomplete sentence, speaking aloud the
sentence while writing their answers in the



space. This task serves to activate and reinforce
students’ existing linguistic sense. In the mean-
time, students’ habitual inappropriateness in
English language use may be exposed and fore-
grounded for improvement when they come to
listening to the recorded sentences.

3. Listening Task. In this part of the task, students
are required to check whether their productions
are the same or similar to the recorded sentences.
If their answers are too far apart from the
idiomatic sentences in the recording, they will
effectively acquire the new form of language use
in the contrast. Thus, listening activity becomes
a task-based discovery and production that facili-
tate the formation of appropriate speech habit.
Students get the feel of appropriate language use
in real situation.

At every stage of this warm-up activity, students are

informed of the topic of the unit. They get to know

how to express their ideas in certain situation. They
are also encouraged to discuss how the topic applies
to their lives. Thus, this section not only help stu-
dents get the feel of appropriate use of idiomatic

English, but also prepare them for the learning tasks

ahead.

Listening Task

The Listening Task is a set of two linked tasks based
on four short extracts. This section employs illustra-
tions or photographs to help students predict the
content prior to listening. Predicting the content
helps students become active listeners. It helps them
think about what they might hear, who the people
are, what their relationships are, and what might
happen. Students who make predictions are more
likely to listen closely to see if their predictions were
correct. For this reason, it is important to allow
ample time for students to work with the illustra-
tions. It doesn’t matter if students guess correctly or
not, the point is for them to formulate predictions
and then test their predictions while they listen.

The First Listening focuses on understanding
the gist of the input, while the Second Listening focus-
es on detail and interpretation. For each task, stu-
dents are required to write down or select ideas while
they listen to the extracts. This helps students learn
how to focus their listening on both general and spe-
cific information.

After taking notes individually while listen-
ing, students can work in pairs or small groups to
compare their answers and fill in the gaps. The
teacher can monitor the small group discussions to
determine if any important information was missed.

Real World Listening

Based on natural recordings, this section provides a
variety of lively extracts and engaging tasks. The
Real World Listening section teaches listening strate-
gies that help students predict, infer, and respond to
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the ideas in the extract.

In Predict, students are given interesting illus-
trations or photographs and several ideas that will
help them predict what the speakers are going to talk
about. Sometimes the clues will be misleading, so
that students will be able to notice the gaps between
what they thought was going to be discussed and
what was actually said. Again, it is important to
emphasize to students that it doesn’t matter if they
guess correctly or not, the point is for them to make
predictions and then to test their predictions while
they listen for the first time. Students can work indi-
vidually or in small groups to make predictions, and
after listening to check their predictions, they can
compare notes with a small group to see how close
each of them was.

In Get the Main Idea, students are expected to
respond to more detailed ideas while they listen to
the extract for a second time. They will be expected
to listen to the extract and respond in writing in the
student book. This step directs students’ attention to
specific things to listen for. This section includes a
variety of tasks, including filling in the chart, true or
false, checking the correct information, or filling in
the blanks. Because it is demanding for students to
take notes while they listen, they will generally need
time to reflect on their answers and make adjust-
ments before proceeding to discuss their answers
with a small group or the whole class.

Real World Speaking

This section helps students improve their oral com-
munication skills in English. With graded task guide-
lines, students work in pairs or groups on the topics
previous presented in the Real World Listening. The
section makes students develop their speaking skills
by offering them such tasks as commenting, criticiz-
ing and contradicting.

In the first task, Find the Details, students are
required to get the important details in a brief listen-
ing activity that is relevant in content to the speak-
ing tasks that follow. The listening task may reinforce
students’ ability to get the exact main ideas while lis-
tening to others in communication. Before the lis-
tening, the teacher may direct students to predict the
information to be filled in the blanks in the text.
This instructional strategy could be very helpful if
students had been substantially informed by the lis-
tening activities in the previous sections. If students
have difficulties making such prediction, they are at
least made alert to the topic of the dialogues and
reports of the listening material.

The next task in this section focuses on the
speaking skills of students. They are required to listen
again to the conversation in the Real World
Listening section before expressing their views and
comments on the same topic. In such an activity, lis-
tening and speaking are connected; the acquired
input information is processed, reorganized in the
schematic cognition of the learners. This makes it



possible, on the part of students, for the generation
of meaningful ideas in appropriate language form.
Students are to work in pairs, each express his/her
views, commenting, contradicting, criticizing or
making suggestions. In the meantime, the teacher
can walk across the classroom, providing informa-
tion or offering language helps wherever needed. It is
advisable for the teacher to guide the student conver-
sation so that they express freely what they really
think and believe over certain issues.

This content-based speaking activity is fol-
lowed by a Role Play task that is more situational
than notional. As a reinforcement activity, the task
requires that students play roles in a more imaginary
situation, focusing more on communicative skills
than thematic competence. Such an oral exchange
enable students to develop ability to communicate
and socialize in English in some life-like situations.

Interaction Link

The Interaction Link is a lively speaking activity, role
play, or game directly related to the unit topic and

functions. The Interaction Links are located in the
back of the Student Book, and the page number of

the link is provided at the end of each unit.

The Interaction Link offers students the oppor-
tunity to work in a group to express their opinions
or make choices in an extended range of contexts or
situations. The activities encourage the development
of more complex interactions between students
based on the content of each unit. This will help
develop students’ fluency and confidence in dis-
cussing a particular topic. Both shorter and longer
options for using the Interaction Link are offered in
the Teacher’s Manual, as well as additional extension
activities.

Self-study Page

There is a Self-study Page for each unit in the back of
the student book. The Self-study Page provides an
additional task for the Real World Listening extract,
to allow students to do close listening and review at
home. The task is followed by a Bonus Question,
which asks students to continue or develop the
extract through interviews and writing exercises.
This can be done in the classroom, or assigned as
homework. The Real World Listening extract is
included on the Self-study CD that is provided with
the Student Book.

Self-study CD

The Self-study CD is provided in the back of the stu-
dent book. It includes the Real World Listening
extracts, as well as the Language Awareness extracts.
The Real World Listening extracts can be used for
home review, or for use with the Self-study Pages in
the back of the book. The Language Awareness
extracts allow the teacher to assign the Language
Awareness section as homework, as an alternative to
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listening during class time. This would allow stu-
dents to listen as many times as necessary to be able
to identify all of the missing words.

Timing

Teaching each unit in Listening and Speaking 3
requires approximately 90 minutes of instruction. If
all sections in the Student Book are used fully and if
the options in the Teacher’s Manual are utilized, each
unit will require up to 120 minutes (2 hours) of
instruction.

A typical breakdown of class time is:

10-15 minutes
10-15 minutes
15-20 minutes
15-25 minutes
20-30 minutes

Warm Up and Vocabulary Task:
Listening Task:

Real World Listening:

Real World Speaking:
Interaction Link:

Seif-study :
(checking student work)

10-15 minutes

Total: 80-120 minutes

Audio CDs and Cassettes

The number of times you present the recording for
each task will depend on the level of your students.
In the earlier units, students may need the additional
support of listening several times. As students make
progress, however, you can challenge them by pre-
senting the recording only once while asking them
to mark their answers. Ask students to think about
what they DO understand, and use that knowledge
to fill in the gaps. This procedure helps students
develop self-confidence as they realize they do not
need to understand every word in order to get the
meaning of the conversation as a whole.

All material for classroom use is available in
both audio CD and audiocassette formats. Teachers
may choose either format.

Using the CD

Most teachers will find the CD format more conven-
ient. CD track numbers are listed in the Teacher’s
Manual, and also on the CD case. Each unit has 9
tracks:

Unit track 1:
Unit track 2:

Vocabulary Task

Listening Task instructions
(includes the Preparation step and the
instructions for the First Listening task)
Listening Task 1 '
Listening Task 2

Listening Task 3

Listening Task 4

Real World Listening instructions
(includes the Predict step only)

Real World Listening conversation
(the main extract)

Unit track 3:
Unit track 4:
Unit track 5:
Unit track 6:
Unit track 7:

Unit track 8:



(the main extract)
Unit track 9:  Real World Speaking
The CD player will automatically proceed to the next
track unless the player is stopped, or the “forward
track” or “previous track” buttons are pressed. If you
wish to replay any conversation, you need to re-cue
the individual Listening Tasks or the Real World
Listening conversation. Note also that the instruc-
tions for the Listening Task’s Second Listening sec-
tion and the Real World Listening’s Get the Main
Idea section are not on the audio recording. (This
was done to allow for continuous listening through
the unit and to preserve space on the audio CD.)
These instructions should be read aloud by the
instructor.

Using the Cassettes

The cassette format is preferred by some teachers. If
you use the cassettes, it is recommended that you
note the starting point of the counter on your cas-
sette player (individual cassette players differ). This
will allow you to re-cue an extract easily when you
need to replay it.

Additional Features of the Reference Book

The Listening and Speaking Reference Book provides
step-by-step procedures for presenting each unit.
Answers to the activities along with the listening
tapescripts are provided for each unit. In addition,
teaching tips, extension activities, and language and
culture notes can be found throughout the Manual.

¢ Unit Overview

The Unit Overview allows you to see what the goals
of the unit are at a glance. This section identifies
the focus of the Vocabulary Task, the Listening
Task, the Real-World Listening, and Real World
Speaking sections.

¢ Teaching Tips

The Teaching Tips provide practical suggestions on
classroom management and pedagogy. Each tip pro-
vides guidance on how to work with a specific activi-
ty, but the tip is often applicable to other units as
well. Both novice and experienced teachers receive
guidance on fully utilizing the material and on mod-
ifying the presentation to meet the needs of different
classes.

¢ Try This

This section offers help in explaining difficult vocab-
ulary or grammar to students, and provides ways to
check that students understand the concepts being
presented.

¢ Culture Notes

The Culture Notes provide useful information when
culturally sensitive topics are presented, or when spe-
cific points of pragmatic usage emerge.

¢ Grammar Point and Explanation

The Reference Book explains the Grammar Point for
each Real World Speaking section. This allows the
teacher to give a brief explanation for students who
need help with this section. The Explanation gives
additional information about the Grammar Point
that the teacher may want to present after students
have tried to figure it out for themselves. The
Explanation also provides ideas for having students
extend their use of the grammar by writing about
themselves.

e Interaction Link

Information about teaching the Interaction Link can
be found in the back of the Reference Book. The
notes provide both short and long options for each
activity, as well as specific steps for optimizing the
activity.

esExtension

For teachers who wish to create additional discussion
activities, four situations are provided at the end of
the notes for each Interaction Link . The teacher
may wish to use one of these situations as the basis
for an extended discussion or role play.

Four task types can be used to develop conversation
activities. Teachers can adapt these task types as
appropriate to the situation.

Task Type 1: Debate

Have students work in pairs or small groups to dis-
cuss the situation presented. Students can define a
position and develop arguments for and against the
position.

Task Type 2: Personal View

Working in pairs or small groups, students can
express their own views and find similarities and dif-
ferences with their partners’ views.

Task Type 3: Story
Working in pairs or small groups, students can write
a story or develop a role play based on the situation.

Task Type 4: Real-Life Scenario
Students find a real-life scenario that is similar to
the situation described, and explain it to the class.

Test Pack

The test pack contains two review tests, one for units
1-10, and one for units 11-20.

Extracts from the Listening Task sections are
used as the basis of the test items. The Students lis-
ten to the extracts and then answer two multiple-
choice questions about the content and intentions of
the communication. In order to check “close listen-
ing”, dictation items, based on the Real World
Listening sections, are also included.



Background ideas for Teachers

Classroom Management

There are many opportunities for students to listen,
think, and interact in Listening and Speaking. For
each task, the teacher has to make choices whether
learning will be maximized by having students work
individually, in pairs, in small groups, or as a whole
class. In addition, the teacher also has to consider
which of these ways of grouping students makes the
most sense in terms of effectively monitoring stu-
dents’ progress and correcting misunderstandings.
This can depend on factors such as class size, mix of
proficiency level, and pedagogical goals.

Although this Reference Book suggests specif-
ic student groupings for each activity, teachers are
encouraged to adapt these recommendations based
on the instructional goals of their own class.

* Working as Individuals

Individual work is appropriate for task preparation,
predicting, responding while listening, thinking
through answers, or responding by writing. This
allows students to maximally develop their own
knowledge in preparation for a discussion to follow.

e Working in Pairs

Grouping students into pairs allows each student the
maximum amount of speaking and listening time.
Pairs work well when the partners are matched in
abilities and are interested in each other. However,
putting only two students together can sometimes
lead to problems if one is far more proficient or
hard-working than the other, because the more profi-
cient student may become resentful or feel that he or
she isn’t learning anything from the partner. If pairs
are used, it is useful to ask students to change part-
ners frequently to minimize this problem.

¢ Working in Small Groups

Small groups are an ideal way for students to com-
municate with each other. Groups of three to five
students have many advantages. Many students are
more comfortable communicating with a small
group of their peers than in front of a whole class. A
group can accommodate students of mixed abilities
very well, because the weaker students can learn
from the better ones, but with sufficient students in
a group, there will also be enough good ones to satis-
fy the strong students’ needs. It is also easier for a
teacher to monitor a small number of larger groups,
than to monitor a large number of pairs.

Exactly how many students should be in a
group depends on the goals of the task. If the goal is
to maximize self-expression, a group of three may be
ideal. If the goal is to compare and find the correct
answers, a group of four or five may be ideal, to
ensure that there are at least one or two strong stu-
dents in each group. The teacher can monitor the

groups to see that at least one of students will have
the correct information for each question.

With larger groups, sometimes it is better not
to change their configuration often. If the same
group is given multiple opportunities to work togeth-
er over several class meetings, they will develop trust
and rapport and knowledge of each other’s strengths
and weaknesses. They will also feel accountability to
each other, which encourages them to prepare any
homework required for the next meeting.
Depending on the class, one group could work
together for a single unit, or for a series of three units.

Once the teacher sees how individuals in the
class work together, in the next configuration of
groups, the teacher can work to balance strong and
weak students, or different types of students, to make
the new groups work well. There may also be times
when the teacher wants to deliberately place the
strong students together and the weak students
together (at times when the teacher feels she wants
the strong students to be rewarded and challenged
by each other, and the weak students to learn to pull
their own weight).

The teacher needs to monitor students while
they are working in groups, in order to provide feed-
back either during the group interaction, or later
with the whole class. If a group is struggling with
something, the teacher can help them solve the
problem right then. Sometimes a short explanation
just for one group helps the teacher uncover what
the real problem is, because it’s easier to have a dia-
logue with students. If the teacher finds that all the
groups are struggling with the same thing, she can
make notes and either stop the group interaction to
raise the point with the whole class, or bring it up
later once the groups have finished.

Another important part of monitoring stu-

dents during small group interaction is to ask ques-

tions at the right moment. A teacher can listen to a
group for a few minutes, and then ask a question
that will get them moving forward in a deeper or
more productive fashion. The teacher can then move
on to listen to the next group.

* Working as a Whole Class

Working together as a whole class is most appropriate
when the teacher has something to communicate, but
less appropriate when the goal is to get students to
communicate. This means that whole class activities
are useful when the teacher wants to introduce a topic
to students, explain a difficult concept, or provide
feedback based on things she has observed. They are
less useful for discussions. One disadvantage of hav-
ing only whole-class discussions is that usually only a
few students will dominate.

The transition from small group discussions to
wiole-class discussions is an important aspect of class-
room management. There is nothing more discourag-
ing for many students than the teacher stopping a
very stimulating small group discussion to ask for a



report, and watch the same few students dominate
and everyone else stay silent. It is often better for the
teachListening and Speakingthen share with everyone
some of the most interesting ideas that emerged. At
this point, a stimulating whole class discussion may
emerge spontaneously. If it does not develop, the
teacher can then move on without asking each group
for a detailed report of their discussion.

Correction of errors is another area in which
whole-class discussion may not be useful. Although
this is contrary to conventional practice, correction of
errors in front of the whole class may not be very pro-
ductive, particularly if small groups have already
worked together on finding the answers. Most stu-
dents report that it is boring for them if the teacher
goes around the room and asks students to restate
each answer for the record.

A teacher has other effective options. One is
to monitor students in their small groups, and answer
questions as they arise there. The teacher can also
note any areas of difficulty. Only those items that
were particularly difficult can then be raised with the
whole class, and students will be grateful for the dis-
cussion because those are the very things they were
struggling with. This procedure is much more effi-
cient than going through each item regardless of
whether it was easy or difficult for students.

Another option is to allow students to ask
questions about the items they weren’t sure of. This
lets students identify for themselves areas of need.
This type of teaching requires the teacher and stu-
dents to let go of the feeling that every answer needs
to be “checked.” The teacher may have to talk to stu-
dents explicitly about this option if it is used. In most
cases, however, as students start to learn that the
teacher is not going to spend time going through each
answer, they become more responsible about trying to
find the answers in their groups, and asking the
teacher when there’s something they don’t under-
stand. The teacher can allow more time for group
interaction, or if the groups finish quickly, it allows
the teacher more class time to spend on other interest-
ing activities.

Sometimes when a whole class discussion has
been really exciting and productive, and students are
stimulated and brimming with ideas, it’s a good idea
NOT to end with the whole class discussion recapping
what the small groups talked about. Instead, the
teacher may wish to expand the discussion to allow
for further exploration of the topic. The teacher may
have students break into smaller groups so that stu-
dents can express what they are thinking, or even
have students write down their ideas. If the teacher
collects and reads the writing, he will get to know
what his students are thinking more clearly. It isn’t
necessary to grade this type of response, just to give
the student credit for doing it. When a teacher pro-
vides this kind of opportunity, it allows students to
maximize what they are learning.

Assessment

xi

Evaluating students’ progress is an essential part of
instruction. Assessment also helps motivate most stu-
dents to do their best in a class. Periodic assessment
also helps you know what your students can do, and
the areas that you need to work on more. It informs
your teaching decisions so that you can meet the
needs of your students. There are several ways you
can evaluate your students’ progress.

¢ Classroom Tasks

Give credit for all classroom tasks completed. If stu-
dents listen and complete a chart in their books, they
can get credit for doing that. If students interact with
each other to add information to their chart, they can
get credit for that interaction. This is equivalent to a
participation grade, but we have found it is better to
give credit for tasks accomplished rather than a more
subjective teacher judgment of whether someone ‘par-
ticipated’ or not, which can be dependent on a stu-
dent’s personality more than ability.

¢ Homework

Assign homework with the Self-study CD. Students
can do the Real World Listening Cloze or the Real
World Speaking tasks at home, in preparation for the
next class. You can give them credit for completing
the homework, and then allow them to compare and
correct their answers with their classmates in a small
group. You could give credit for completion of the
task, or for the number of correct answers.

Students can also do expansion activities as
written tasks at home. It is.not necessary to correct
students’ writing, which can be very time-consuming
and impossible with large classes. But you can give
students credit for doing the writing, and the writing
will help them be more prepared for a speaking activi-
ty that will follow in the class.

¢ Tests

The two tests provided with Listening and Speaking 3
can aid you in assessing your students’ mastery of
the listening material. Scores on these tests will pro-
vide you with an objective means of checking stu-
dents’ progress and ability in the course.

In addition, practice dictation tests can be
done periodically using the Listening and Speaking
extracts, to check students’ progress and to give them
practice in close listening. This will help you identi-
fy your students’ listening problems and give you a
means of evaluating them.
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_unitl
Old
friends,

different
choices

Different people make
different choices in
their lives. What will
you choose in
the future?

B Vocabulary Task

Get the Feel of It

Complete each sentence with the help of the Chinese clue in the brackets.
When you finish, listen and compare your answers with the recording.

A It's been 10 years since __| saw you last . (g px 12]4k)

| was able to travel and SRR, LE®)
And | never got stuck C(SARREY)
B Things are going - (i A TARARTF )
| finally settled down and (KA — B 48 T
Now | work 9 to 5 A H—FB S 2)
C Life has sure treated o (R HARIF)
| put mysel C(BCHFRELS)
| was able to work (E—FNSLHF HiE)

And then | started

T(RATHAE. ATT)
£\ Now listen and compare your answers.

28 Which of these life choices appeal to you? Have you ever run into someone
after not seeing them for a long time? What did you talk about?

m Listening Task

1 Pre-listening Activity
Look at the pictures. Where are these people meeting?

2 Listening Activity
Now listen to the dialogues carefully.

1) First Listening
{\ What did each person do with their life?

1. 2. 3.

2 ) Second Listening
"\ Listen again. How do they feel about their decisions?

= R —

1 2. ;
' [ He disliked living abroad. (] She feels she’s still young |
[_| He missed his home. " enough to be a model. |
E——— (] She hopes her daughter |

will become a model. |

8

|
|
|
|

| [_] He loves his family.

| [ He wants a better job. |

4.
[_| She's proud of her new
job.

[_| She wishes she had
gone to college.



unit 1 Old friends, different choices

Student Book:
Main Activities pages 8-9 Interaction Link: page 49

Audio: CD 1 tracks

Vocabulary Task

Listening Task
Instruction
Listening Task 1
Listening Task 2
Listening Task 3
Listening Task 4

CD track # 01

CD track # 02
CD track # 03
CD track # 04
CD track # 05
CD track # 06

Real World Listening

Instruction CD track # 07
Real World Listening
Conversation CD track # 08

Real World Speaking CD track # 09

In this unit students listen to extracts about making life
choices. Students have an opportunity to talk about
their futures, choices they made in the past, and how
they feel about those choices.

Vocabulary Focus:
Students will be exposed to vocabulary related to meet-
ing old friends and choices they have made in their
lives. This vocabulary is useful for talking about:

careers

family

travel

education

dreams and realities

choices people make

being pleased with or having regrets about choices

Warm Up
* Teaching Tip

The beginning of a new semester or new class is a good
time to start building rapport, both between the teacher
and students and among students themselves. One way
to do this is with a memory game. Students introduce
themselves, say what name they would like to be called,
and tell a dream they have for the future. Example, “My
name is Miguel Santos. Please call me Miguel. My dream
is to be a writer someday.” After the first student finishes,
the next student summarizes what the first student said,
“Miguel wants to be a writer,” then adds his/her own
information. The third student summarizes for the first
and second and then adds his/her own information.

Each time, students summarize the information for all
previous students and then add their own. Lastly, the
teacher summarizes the information for all students. In
this way, it’s easy to remember everyone’s names, and to
associate their dreams with their names.

1. Ask students to name some careers. T: What are some
popular jobs or careers? List careers cn the board as stu-
dents say them. T: Do you want a career? Which one?
Can you pick just one? Do you think you will have one or
more than one job in your life?

2. Take a quick survey of the class to find out how stu-
dents feel about the subject. T: Who thinks they will
have just one job in their life? Who thinks they will have
more than one job?

3. Introduce the unit and read the introduction aloud.
T: Today’s unit is called “Old friends, different choices.”

Listening Task Focus:

Where are they meeting?

What did each person do with their life?
How do they feel about their decisions?

Real World Listening Focus:

Students will

e listen to a conversation in which two friends meet
for the first time in many years.

¢ infer from the passage whether the speakers have
any regrets about the choices they have made.

Real World Speaking Focus:
Comment and Debate:
different life choices

Concept Check:
Life choices - is it ever too late?

Let’s read the introduction together. “Different people
make different choices in their lives. What will you choose
in the future?”

4. Put students into groups and ask them to describe one
of their dreams or plans for the future. If you did the
memory game in the Teacher Tip above, students can
expand on the dreams they mentioned there. T: In
your groups, talk about one of your dreams or plans for the
future.

B Vocabulary Task
Get the Feel of It

1. Have students go to the “Vocabulary Preview" on page
99 to study the new expressions under this subtitle.

The descriptions will help you get the exact meaning.
2. Instruct students to complete the sentences with the

Chinese clues provided. T: Look at each group of unfi-
nished sentences marked A, B and C. Read each of them
aloud while trying to complete the sentences with the help
of the Chinese clues given in the brackets. Let’s look at the
first one together. The incomplete sentence “It’s been 10
years since” is followed by the Chinese clue that reads:

“£ E ok L E4R” . You are supposed, then, to write and
say “I saw you last.” Now do the rest of them on your own.
When you finish, we will listen to the recording together
and compare your answers with the recorded sentences.

3. Allow students a few minutes to finish. T: Now we’re
going to listen to the sentences. Check your answers as you
hear each sentence.

4, n Play the audio. (CD #1, track 01)
5. Elicit answers from students. T: (name) Please read the



