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From the Series Editor

Journeys is a twelve-book, three-level, skills-based series for EFL/ESL learners. The books can be
used from beginning level through intermediate level. They parallel the first three levels of basal
series, and can be used as supplements to series or as stand-alone skills texts. A unique feature
of Journeys is that the books can be used to construct a curriculum in those cases where student
skills are at different levels. That is, in those classes where reading ability is at a higher level than
speaking ability, the teacher is free to choose texts at appropriate levels. Each book can be used

separately.
Journeys can be used with high-school-aged students and up.
Journeys takes three notions very seriously:

1. Beginning level students have brains and hearts. They live in an interesting world that they

are interested in.

2. Learning needs to be recycled. Rather than work on the same skill or topic across all four
books during the same week, topics and language are recycled across the books to keep what
students have learned active. Teachers who want to can teach the books out of order because

the syllabus of each book progresses slowly.

3. Itis possible for beginning level students to work with sophisticated content, yet complete
simple tasks. In general, students can understand a much higher level of language than they
can produce. By grading tasks, that is, keeping them simple at a beginning level, the linguistic
demands made of the students are kept relatively low, but the content of the exercises remains

interesting to adult learners.

Steven @roun

Youngstown State University
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Imagine describing your school building to someone. Before you can
describe it, you need to think about what it looks like. You see the school
building often, so you are probably used to it and have forgotten some
details. Think about the following questions.

1.

N9 ook w N

If you are standing on the street outside the school, what do you see?

Is the school in a city or in the countryside?

Is there one building or are there many buildings?

What colors do you see?

Are there trees, plants, flowers? If there are, what kind and where are they?
Is there a sign? Where is it? What does it say?

Are there people on the street near the school? Who are they? If there are no people, why
not?

One way to imagine details is to close your eyes and try to see a picture
in your mind. This is called visualizing.

Close your eyes and visualize your school from the outside.




what your school looks like. Don’t write complete sentences. Write for three
minutes.

If you can’t think of all the words in English, add three to five words in
your native language. You can look up the correct English words later.

29 » which details each person remembered about the school. Discuss the
@g, following questions and add details to your list.
1. Did the other students remember details that you had forgotten?
Did you remember some details that they had forgotten?
3. Are there some details that you and the other students disagree about or are unsure
of? Mark those with a question mark and check them later.
4. Explain the words in your native language to your classmates in English. Can they

give you the English word for your idea?
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After school today, stop outside your building and look at it carefully.
On the same paper that you used in class, make some notes about
important details that you notice.

2. Check the notes made in class. Are they accurate? Write notes in English
if possible. Check the vocabulary with the teacher, classmates, or a
dictionary. Spend no more than five to ten minutes on this activity.

3. Do this again the next time you come to school. Each time you look at
the school, you will notice new details.




Now you probably have enough words to describe the outside of your
school to your classmates or teacher. In fact, if all these words were used to
describe it, your description might be too long because your teacher and
classmates know the school and are very familiar with it. However, you
would need to add more explanation and details if you described your
school to a friend from another city or country.

In the “Classmate” column in the chart below, write words to describe
your school building to a classmate.

In the “Friend from Somewhere Else” column, write words to describe

the school to a friend who has never been to your city or to your country.

Classmate

Friend from Somewhere Else

A 12=story modern,
ba'lcli:vx?. 344/4'.4'/\ /u.?j\ wmvs

3. Now add other information that is useful or interesting at the bottom of
the columns. Remember, a friend needs explanation of things that are

already well known to a classmate.

In a small group exchange information and discuss your ideas.




The audience is the reader or group of readers for whom you are writing.
Often your audience has knowledge similar to yours, but this is not
always true. A different audience changes the information that you
present in an essay. Different readers may or may not have the same
knowledge that you do.

In thinking about your audience, ask yourself these questions.
1. What does the reader already know?

2. What does the reader need to know?

3. What other information might be useful to the reader?

4

What information would be interesting to the reader?




1.

You are going to write a letter describing your first day at one of the
following places.

a. university
b. anew job

c. aforeign country

Think about the questions below and write notes.
e How do things look?

* What are the people like?

e How do you feel: happy, sad, confused, bored? Why?
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You are writing to someone who has not been to that place or had that
experience. Choose one of the following people as your audience.

a. aclassmate or teacher from school
b. a co-worker or supervisor from your job

c. afamily member

i

&

Which information will you include for this reader? Make a few notes
and discuss with a classmate.

How would a different reader (audience) change the information you
include in your letter? Write down a few ideas and discuss them with
your partner.

Working alone, write a one-page letter on a separate piece of paper.




You are going to work with a classmate. Look quickly at the pictures
above. Choose one picture each and look carefully at it for one minute.
Don’t tell which one! Try to remember as much detail as you can.

With your books closed, make notes about your picture on a separate
piece of paper. Think about things such as:

e What kind of place was it?

* Were there any people? How did they look?

¢ What was the weather like?

* How did you feel about the place: did you like it? Why?

Now, keeping your book closed and using your notes, take turns telling
your partner what you can remember about your picture.

Now open the book and look at the pictures. Who could remember the
most details? What points did you forget?

Write a paragraph describing your partner’s picture.



To write a 150-200-word essay about your class, there are many
possibilities. You could do any of the following.

1.

U S A

Tell a story about the first day of class.
Describe what your classroom looks like.
Describe the other students in the class.
Explain activities usually done in class.

Compare this class with another class.

Before writing your essay, it is necessary to get several different ideas
(or topics) that might be interesting. This is called brainstorming. It's
often useful to try to get several different ideas before deciding on one
specific topic for the essay.

In Unit 1 you learned to visualize something and quickly write down
your ideas. This is one kind of brainstorming. We are going to use a
different brainstorming technique for this topic. This technique uses a
mind map to brainstorm for an essay about your class.




Write the words Our class in the middle of a piece of paper.

Now write down any other words that you think of. Write the words all
over the paper without a pattern. You may also include little pictures or
diagrams.

Here’s the mind map one student, Suzette, made.
peo{o\e/cfassm ates
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