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Approaching Debate

© section 1 Getting to Know the Basics

N e

Debate is a verbal communication event primarily conducted between two matched sides: the
affirmative side to support the topic and the negative side to oppose it.

The speakers (debaters) from the two sides/teams take a stand for or against an idea, or give pros
and cons of the question under debate. They then take turns to give their arguments to support their
position. In most formats, they will ask each other questions after the speeches (called “cross-
examination”). In this way, they are not only communicating with each other but also with a third
party, as the debate is usually conducted in front of an audience, which both the affirmative and the
negative teams are trying to win over. In a debate contest, the judges will give a decision as to who has
won the debate and give comments and advice so that debaters can improve their techniques.

Through debating, student debaters learn to use a library, and to find the exact information they
need in the shortest possible time. They learn to be thorough and accurate. They learn to analyze; to
distinguish between the vital and the unimportant. They learn the need to prove their statements; to
support every statement with valid evidence and sound reasoning—and they learn to demand the
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same sort of proof for the statements of others. They learn to present ideas in a clear and effective
manner, and in a way which wins others to their way of thinking. They learn to think under pressure,

to “use their heads’

’ in a time of need, to make decisions quickly and accurately.

P

Examine the dialogs

People exchange opinions with others around them on many different topics almost every

day. In these cmmunications, they not only have to give their opinions, but also have to

express agreement or disagreement with other people’s opinions. Examine the four dialogs

below. What is the topic of each one? Do the speakers agree or disagree with each other?

Dialog 1
Man:
Woman:
Man:
Woman:
Man:

Dialog 2
Man:
Woman:
Man:

Woman:
Man:

Woman:

Man:

Dialog 3

Man 1:

Man 2:

Man 1:
Man 2:

Would you like something to eat? I'll go get you a sandwich.

Oh, thank you. Can you get me one on whole wheat brown bread?
Why? Don't you like white bread?

Yeah, white bread is OK, but | think that brown bread tastes better.
Really? I've never liked brown bread very much.

Would you mind not smoking?

Excuse me?

| said, “Would you mind not smoking?”

Are you serious? This is a party. People always smoke at parties and | think that
| have the right to smoke in here.

I’'m sorry, but cigarette smoke makes me sick.

Well, why don’t you go outside on the balcony?

I think | have the right to be in here. Smokers should smoke outside on the
balcony.

| was watching sports on TV the other day and they had this show about Michael
Jordan. Man! | believe thatvhe is the greatest athlete of all time.

| know what you mean. | think so too. But you know more and more people now
think Yao Ming is the greatest athlete of all time.

Yeah, I've heard that. But | still think Jordan was a better athlete than Yao.
Yeah, me too. Remember that last shot in game 6 of the 1998 finals against Utah
when he stole the ball and...
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Dialog 4

Woman 1: Do you wanna go to a concert this weekend? There’s a big outdoor concert in
the park.

Woman 2: Nah, not really. | think it's going to rain this weekend.

Woman 1: No it's not... | saw the weather forecast in the paper. It's gonna be beautiful
weather.

Woman 2: | doubtit. it always rains when | go to an outdoor concert.

1) Topic:

[ ] Agree
[] Disagree

2) Topic:

[ ] Agree
[] Disagree

3) Topic:

[] Agree
[] Disagree

4) Topic:

(] Agree
[] Disagree

Examine the articles

Debate is an important part of people’s life. In addition to the examples above, what other
debate occasions can you think of? Debate also comes in the form of writing, such as ar-
ticles on the opinion/op-ed pages of newspapers. Examine the following two articles and
summarize the major arguments of each side. Which side sounds more convincing to you?



Deep Impact (“ZREfi i £ 2125 is a NASA
space probe designed to study the éomposition of
the interior of the comet Tempel 1. At 5:52 GMT on
July 4, 2005, one section of the Deep Impact probe
successfully impacted the comet’s nucleus, exca-
vating debris from the interior of the nucleus. The
Deep Impact mission is the first to examine a
cometary interior, and thus, scientists hope, reveal
new secrets about these small frozen bodies.

Robotic (Not Human) Missions Deliver
Big Bang
Editorial Board (U.S.A Today 7/6/2005)

To Explore Is Human

By Michael Griffin (U.S.A Today 7/6/2005)

NASA's Deep Impact probe, which smashed
into a comet Monday, was a big hit. In fact, it
was a billion hits. That's how many computer
“hits” NASA's website recorded in just 24
hours around the event.

Robotic probes, once the domain of
academics, have become NASA's new stars.
The probes have always generated more
science. Now they generate more enthusi-
asm and romance. They are cheaper, faster
and more exciting. They go farther and stay
longer. They explore the frontiers of the
CcOSmos.

What's more, they make better use of the
preeminent technology of our times, the
Internet. Thanks to signals sent back by the
Mars rovers Spirit and Opportunity, the Red
Planet has been “visited” a little more than
670 million times since January of last year.

When and if astronauts arrive there, the prod-
uct they provide the Internet consumer will

Within the lifetime of a baby born this Fourth
of July—the day NASA's Deep Impact
spacecraft collided with the comet Tempel
1, and also the 1,705th consecutive day of
human occupancy onboard the International
Space Station—human pioneers will build
outposts on the moon and Mars, extract min-
erals from large asteroids and construct
huge space telescopes to map the details
of continents on distant planets.

This is the space program NASA will pursue,
based on the premise that a robust program
of human and robotic space exploration will
help fuel American creativity, innovation,
technology development and leadership.

If history demonstrates anything, it is that
those nations that make a commitment to
exploration invariably benefit. | believe that
America, through its mastery of human
space flight, can shape the cultures and so-
cieties of the future, in space and here on
earth, as the great nations of the past have




be, in many respects, inferior. No sooner
would they arrive than attention would shift
to getting them home safely. Rovers, on the
other hand, plow on, month after month,
sending data, living off nothing but sunshine.

The current human space program is only a
cure for insomnia. The International Space
Station orbits in near oblivion. The space
shuttle doesn't really go anywhere. Sadly, it
makes headlines only when its flights end in
tragedy.

NASA is embarking on a costly shuttle re-
placement program, when far cheaper op-
tions exist. Even now, in the early stages,
almost two thirds of NASA’s budget, a little
less than $10 billion annually, goes into hu-
man space programs—the shuttle fleet and
the Space Station.

The shuttle replacement might get built by
2014, or even 2010, as some people hope.
Or it might end up like the X-33 and the Na-
tional Launch System, two programs aban-
doned when their costs became clear.

What does appear certain is that lawmakers

will pump vast amounts of money into a

directionless human space program just as
the public’s attention has shifted away.

That's too bad. After watching Deep Impact
and other recent robotic missions, it's clear
that NASA's science division has become a
real hit machine. It would be fasCinating’ to
see what it could do if set loose.

shaped the cultures of today. This future is
being purchased for the 15 cents per day
that the average taxpayer currently provides
for space exploration.

Space flight is a continuation of the ancient
human imperative to explore, discover and
understand; to settle new territory and to de-
velop new ways to live and work. We need
both robotic pathfinders and people in our
space journeys. As capable as our robots
are, a human explorer can move over new
territory far more quickly than a robot, as-
sess and interpret the local environment, and
make unexpected discoveries. In all other
human activities, we complement, but do not
replace, ourselves with our machines. Why
should it be any different in space?

As with all pioneering journeys into the
unknown, space ﬂidht is risky. Next week, if
all goes well, we will launch seven coura-
geous astronauts on the Space Shuttle
Discovery. A successful mission would give
us greater confidence that we can fly the
shuttle safely through its planned 2010
retirement, then move on into a new era of
exploration.

| cannot imagine that this nation will ever
abandon space exploration, either human or

| robotic. The proper debate in a world of lim-

ited resources is over which goals we should
pursue. | have little doubt that the huge ma-
jority of Americans would prefer to invest
their 15 cents per day in the exciting, out-

-ward-focused, destination-oriented program

we are pursuing.

Michael Griffin is NASA administrator.




) Presentation

S

What are some of the issues you’d like to voice strong opinions on? Break into groups of six

and take turns to present your opinion on the issue that you are most concerned with. Each

student may talk for a maximum of 2 minutes. The following areas and topics are for your
reference.

® Values
1) Money is the root of all evil.
2) Tradition is an obstacle to life.
® Education
1) Schools should abolish exams.
2) College education should be free to all in China.
® Politics and economy
- 1) Nationalism is a virtue.
2) Free trade serves a universal good.
® Social issues
1) Beggars should not be allowed to hang around in busy districts of the city.
2) College students should not be allowed to marry before graduation.
® Environment
1) The government should put the economy before the environment.
2) Man should revere nature.

(Section 2 Conducting a Debate

Overview of a debate

A debate usually consists of constructive speeches and rebuttal speeches. All the major points of
the teams must be presented in the constructive speeches. Refutation is an attack on the opponent’s
arguments. It is found in all the speeches except the first affirmative constructive speech. Usually,
the affirmative team presents their idea or plan and gives their major reasons. The negative team
attacks the affirmative team’s constructive speeches and presents their idea or counterplan. In cross-
examination, the examiner only asks questions and is not allowed to make a new argument. The
examinee, on the other hand, must answer all reasonable questions and is not allowed to ask questions
except for clarification. The examiner may stop the examinee if the answer is irrelevant or unneces-
sarily long. In cross-examination, the examiner and the examinee directly face each other, whereas in
constructive and rebuttal speeches, the speaker addresses himself/herself to the audience. Rebuttal is
a defense of the team’s original arguments in light of the opponent’s attack. Rebuttal speeches may

present the extension of the team’s constructive arguments, but not new ones (major arguments). In
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