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English language

T HE TeacHer's GUIDE
You may find that some older ELD students who can already
decode in their own language will be able to proceed through the
pages of Newcomer Phonics on their own, using the clearly
illustrated examples. However, it is important to augment each
lesson in the Student Book with specific oral language support
from the Teacher’s Guide, since students need to hear the spoken
phonics sounds before they try to read them. Research shows us
that the concept of sound-symbol linkage is developed most
effectively through explicit phonics lessons and interactions
between teachers and students. It is by listening and responding to
the voice of the teacher that the students learn the variations in the
English sound system, develop phonemic awareness, practice
pronunciation, and build background in the language.

The Teacher’s Guide provides not only step-by-step lessons and
chants that strengthen this oral language connection, but also
outlines suggestions for extension activities and assessments. The
three-step lesson includes:

1. Developing Phonemic Awareness or Building Background
2. Using the Page instruction

3. Including All Learners activities for multiple learning styles
that include informal oral and written assessments:

Band

Say It! Write It!

DESOR!PTION ofF THE PrROGRAM

How does Newcomer Phonics help students
learning to read in English?

m Every word is illustrated. More than 400 brightly

“% jllustrated nouns, verbs, and adjectives highlight the pages
of the student book and provide visual support for new readers.
Although some of these words will be familiar from conversation,
ELD students often need visual cues to increase comprehension
when decoding new words.

ctivities designed to help new
Student Book follows a careful
_then with long vowels, blends,

Only high-frequency words are used. For newcomers in
English, certain words are more necessary to learn than others. Bus
and run, for example, are more useful words to master when
studying the short u sound thanyug or bun, which students rarely
encounter. In traditional phonics programs designed for native
English speakers, there is often a “word-family" approach, using a
wide array of low-frequency words. However, Newcomer
Phonics uses only carefully selected, high-frequency vocabulary.

Words are presented in context, not in isolation. In
contrast to traditional phonics programs that rely on lists of
isolated words, Newcomer Phonics assumes that ELD students
have a limited vocabulary base and need to derive meaning from
context before they can complete exercises. Therefore, all new
words are presented in relation to a picture, sentence, or story. In
this way, there are three sets of cues to help newcomers decipher
English text: (1) illustrations, which provide a visual context; (2) full
sentences, which provide a verbal context; and (3) the characters of
the Team, which provide a narrative context.

The vocabulary is highly controlled. Only words that have
been previously introduced and illustrated are used in sentences
and stories. Thus, as students come to the Little Books at the end
of each phonics unit, they see familiar words and can feel the
satisfaction of reading the story on their own. A word list of the
controlled vocabulary is included in the Student Book.

Decodable text is used throughout. The units in
Newcomer Phonics are carefully structured to emphasize the
most frequent, highly regular sound-symbol relationships. It was
the author’s goal to make all the text as decodable as possible for
ELD students. However, since some important words in English
contain irregular sounds (has = /haz/, who = /hoo/), they are coded
with a @ and referenced on a pronunciation chart in the Student
Book. Sight words like the are also referenced on this chart.

Phonics lessons progress systematically. Units are also
designed to introduce ELD students to written English carefully,
step-by-step. Whereas basic consonants will be familiar to many
from similar sounds in their own language, English vowel sounds
with their various pronunciations and spellings, as well as digraphs
and diphthongs, may be new.
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Syntax is simple, and language structures are limited.
Newcomers to English are at the early stages of language
acquisition. They are progressing from silent listening to one-word
utterances and short sentences. For this reason, activities and
stories in Newcomer Phonics reinforce the following early-stage
language structures:

1. Simple declarative sentences: Nan has a hat.

2. Present tense verbs: go, see (simple present tense); is going,
is seeing (present progressive tense)

3. Negative forms: Gus is not on the bus.
4. Interrogative forms: /s Gus on the bus?
See the Scope and Sequence on pages viii -1 for more details.

n How are Newcomer Phonics units organized?

m Words are repeated and recycled continually.

At the end of each phonics unit there is a review page that
helps students practice words from the given unit plus previous
words from other units. In addition, recycling of vocabulary in the
context of practice sentences continues throughout the book. The
Little Books contain carefully controlled vocabulary that is
cumulative as well, reviewing not only the words from the unit, but
also words from prior units.

ELD thematic topics are included. To make the content of
lessons more relevant for ELD students, phonics activities are
designed around themes such as school, family, animals, house,
clothes, sports, and weather.

Grammar topics are incorporated in exercises. Since older
newcomers can sometimes benefit from a more structured
approach to second-language learning, topics such as verbs,
pronouns, prepositions, and adjectives are also included. Notes in
the Teacher’s Guide provide suggestions and extension activities
for these grammatical topics.

Writing and reading are presented concurrently. In line
with research suggesting that coding and decoding in language (i.e.
reading and writing) reinforce each other when taught

together, Newcomer Phonics includes writing opportunities in
every unit By learning phonics, ELD students are also practicing to
write and spell with phonemes.

n What are the "Little Books" ?

K3 At the end of each unit in the Student Book there is a pull-

** out page that can be folded in quarters to make small,
colorful story books about the Phonics Team and their adventures.
Students enjoy reading these Little Books to friends and family
members and can keep them to start their own "library" in English.

n What assessments does the program include?

Newcomer Phonics includes both formal and informal
“% assessments. The Student Book contains ten written
assessment/review pages-a kind of mini-quiz at the end of each
unit. The Teacher’s Guide similarly contains twenty supplementary
practice and written assessment pages. Equally important, however,
are the ongoing informal assessments which the Student Book
pages provide for the teacher and for students themselves, who
can use them as self-assessments. The Teacher’s Guide also
contains oral and written assessments as part of each lesson plan.

What are the other components of the Newcomer

a Phonics program?

Besides the Student Book and Teacher’s Guide, there are two
“= other valuable teaching aides in the Newcomer Phonics

program: an audio program and colorful phonics cards.

Audio Program Over sixty lively chants, songs and the ten
Little Book stories are recorded on an audiocassette and audio CD.
These chants, songs, and stories recycle key vocabulary from the
units and target the short vowels, long vowels, blends, digraphs, r-
controlled vowels, and diphthongs in Newcomer Phonics.

Phonics Cards This set includes fifty 8" X 10" two-sided cards
(over ninety photographic and illustrated images), one for each
phonic element taught in the program. Cards are categorized by
ELD themes for more teaching opportunities and cross-
classification. The teacher can cover words for assessment
purposes.
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Meet the Phonics Team and About the Authors
Introduction
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1
1
1

Short Vowels: /a/ a

Key Words: Nan, has, cat, map, hat,
bag, pan, man, mat, van, tap, Tab, fat

Nan has a cat.
L

I Nanhasacat.

Phonics Objectives

Can students:

V/ listen for /a/ as in Nan?

V/ identify the short vowel sound the
letter a stands for?

V read and write the letter a in words
and sentences?

Language Acquisition

Objectives

Students:

- use the verbs has, tap

ESL Standards
- Goal 2, Standard 1

DEVELOPING PHoNEMIC
AWARENESS

Point out and pronounce objects in the
class that have the short a sound such as
a map, a hat, a book bag, and your hand.
Say the word map and model oral
blending: mmmmaaaaaap. Invite students
to practice slowly blending the sounds in
the words with you. Then ask them to tell
you how the words are alike, (/a/ sound)

Display pictures of objects such as a pan,
a cat a mat, a man, Nan, and a van. Pass
these around and ask students to say their
names. Listen to students” pronunciation
and correct them, asking them to repeat
the word if necessary.

Say the following words and ask students
to clap when they hear a word with the
short a sound: hop, nap, hill, sat, sit bag,
and ball.

2 UNIT 1 Short Vowels: a, o, i

Nan has a map.

Nan has a hat.

&

=# Nan has a bag.

&

Nan has a pan.

Match the sentences with the pictures.

USING THE PAGEs
Page 2

Page 3

Ask students to:

- point to letter a that stands for /a/

- listen as you read words in box

- locate words as you repeat them

- read aloud and track words with you

Ask students to:

- point to letter a that stands for /a/

- listen as you read words in box

- locate words as you repeat them

- read aloud and track words with you

Direct students” attention to the box at the
top of the page. Read aloud the sentence
Nan has a cat. Point out the pronunciation
key icon under the word has. Explain that
students can look up the pronunciation of
any words that appear with this icon by
referring to the key at the end of their
Student Books.

Point out the photo of Nan on page 3 and
the illustrations of Nan on pages 2-3.
Explain that each Phonics Team character
appears both in photos and cartoons.

Read together: "Nan has...." Ask a student
to role-play Nan. Give her a hat and say,
Nan has a hat. Give another student a bag
and say, (name of student) has a bag, Nan
has a hat. Switch objects and ask the
class, Who has a hat? Who has a bag?
You can continue the activity with other
short a objects and students.

Read the sentence Nan taps a bag and
demonstrate the verb taps by tapping a
finger on something.

Point out Tab, the fat cat, as an illustration
in the top box and photo on page 2.



