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To the Teacher v ' R4-7

“I didn‘t cnizeo."

“I've got to be myself.”
~ “If you don’t mind my saying so."

“I'm sure you'll get along with them.

“| can’t make up my mind.”
Review Unit 1 (Units 1-5) R28-31 28-31

~ “It's hard to understand him sometimes.”
“She’s not my type.”

“Operate with caution.”

~ “She’s got some unusual habits.”

Review Unit 2 (Units 6-10) R52-55 52-55

“I'm not sure what he actually does.”

» "You may need to change your routine.”
“Getting there is half the fun.”
“You can make some real money.”

“She’s still in our hearts”

Review Unit 3 (Units 11-15) R76-79 76-79
Self-Study Pages 80-94
Self-Study Pages Answer Key 95
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Student Book Contents

;{;:Relatlonshlps “ dldn't recogmze you.

Warm Up: Talking about life choices
Listening Task: Catching up with old friends

® Real World Listening: Karen and Charisse talk about their lives
' Interaction Link: Ten years from now

2.~Ident|ty “I've got to be myself.” | ~ pages 12-15

| Warm Up: Personal qualities
| Listening Task: Talking about surprising qualities

" | Real World Listening: TJ talks about recent changes in his life
Nead e L’ Interaction Link: Who are you really?

3. Advice

“If you don’t mind my saying so.” ; pages 16-19

Warm Up Mabel Clarkson gives advice

Listening Task: Getting unwanted advice

Real World Listening: Andrea Price gives advice to callers
Interaction Link: Advice column

- 4. Famlly “I’'m sure you'll get along with them.” pages 20-23

. Warm Up: Unusual people in our family

.| Listening Task: Talking about unusual relatives

@ Real World Listening: Lydia and Greg make wedding plans
¥ Interaction Link: Family lies

5. Decnsnons “| can’t make up my mind.”  pages 24-27 A

Warm Up Important dec15|ons

| Listening Task: Weighing pros and cons

Real World Listening: A theory of decision making
Interaction Link: Get a life

pages 28-31

’ Warm Up Learnlng Engllsh
Listening Task: Varieties of English
Real World Listening: Sumi’s job interview
Interaction Link: English or Englishes?

7. Personallty “She’s ‘not my type.

Warm Up: Desirable qualities

! Listening Task: How people look at themselves

Real World Listening: Amy and Luis talk about each other
Interaction Link: Matchmakers

8. Technology “QOperate with caution.” - pages 40-43

w | Warm Up: Conveniences vs. dangers in technology

Listening Task: Complaining about technology

=" Real World Listening: Jeff Townsend talks about his new video game
¥ Interaction Link: Technological issues




Student Book Contents

9. Living Situafipns;"She'sg,Egot;sorne unusual habits.” pages 44-47

Warm Up: Problems with living situations

Listening Task: Complaints about living with people
Real World Listening: Kara talks about her landlords
Interaction Link: Major negatives and major positives

10. Survwal i, feel lucky to be ahve pages 48-51

: Warm Up: Natural dlsasters
| Listening Task: Survival stories
Real World Listening: Petra Nemcova describes her survival experience

Interaction Link: Be prepared

Review Unit 2 (Units 6-10) pages 52-55

1 Work "I’m not sure what he actually does.” pages 56-59

Warm Up Work environments
Listening Task: Talking about co-workers
Real World Listening: Steve and his boss discuss cultural issues at work

Interaction Link: Office rules

~-‘12 Lifestyle “You may need to change your routine.” pages 60-63

Warm Up: Bad habits

Listening Task: Pointing out rude behavior

Real World Listening: Mr. Garcia gets some advice from his doctor
Interaction Link: Kicking the habit

13 Travel "Gettmg there is half the fun.” pages 64-67

Warm Up: Travel difficulties

Listening Task: Travel stories

Real World Listening: Randy reflects on an experience in Thailand
Interaction Link: Bad trip

;_414 Flnances “You can make some real money.” pages 68-71

Warm Up: Safe investing
§ Listening Task: Questionable investment ideas
Real World Listening: Steven Crowe persuades us to try Real Money
Interaction Link: Infomercial

es "She’s still m our ,héart:s." T e 'pages‘72-.;7;.5

Warm Up: Dealing with loss

Listening Task: Talking about sadness

Real World Listening: Whitney Opal comforts Clayton on his loss
Interaction Link: Who would you bring back?

pages 76-79

‘pages 80-94
page 9§




Welcome to Experiencing English Listening and Speaking 3 (second edition)!
‘The Experiencing English Listening and Speaking (second edition) series is designed to help your
students become better listeners and more proficient at English. Experiencing English Listening and

Speaking 3 (second edition) is intended to make teaching listening strategies stimulating and engaging,
and to make learning fun and effective.

‘The Experiencing English Listening and Speaking (second edition) series is based on four main principles:

1.

Rich input

Learners need rich input in order to develop their language ability. Particularly at the intermediate
level, input is contextualized, authentic, and stimulating for the learners. Input that is slightly above
the learners’ proficiency level provides a challenge to motivate them. Experiencing English
Listening and Speaking 3 (second edition) features extracts drawn from or based on authentic con-
versations, in a variety of common social, academic, and business contexts. The audio recordings for
the series employ a wide variety of speakers to provide an abundance of interesting speech.

. Clear Tasks

In order to develop their attention span and increase their aural memory capacity, learners need
guidance in what to listen for. Clear tasks in Experiencing English Listening and Speaking 3 (sec-
ond edition) guide the student in what to focus on and on what to remember. Task cycles allow stu-
dents to listen to the same extract more than once, in order to practice controlling their attention
and expanding their ability to process more complex speech. Each section in Experiencing English
Listening and Speaking 3 (second edition) provides a transparent, structured task that is easy to use
in the classroom.

. Listening Strategies

In order to become more confident and relaxed, learners need to learn how to listen. By using suc-
cessful listening strategies, learners will become more fluent and confident. By teaching listening
strategies, teachers encourage their students to learn more efficiently. The following four funda-
mental strategies are consistently incorporated in the Experiencing English Listening and Speaking
3 (second edition) activities: preparing, inferring, clarifying, and responding.

. Self-Expression

A central purpose of listening is application, especially at the intermediate level. Students need
encouragement in using the ideas in the extract and formulating a personal response. By incorporat-
ing self-expression steps with listening activities, students increase their overall oral language ability.
Experiencing English Listening and Speaking 3 (second edition) features a variety of focused, per-
sonalized speaking activities, as well as extended opportunities for conversation and discussion in the
Interaction Link in each unit.

Gmrse Components w

* Student Book

e Self-Study CD (MP3 Files included with the Student Book with the Warm Up and Real World
Listening extracts)

* Reference Book

Q Classroom CD (MP3 Files included with the Reference Book containing the full audio programy

R4



Unit Structure
Experiencing English Listening and Speaking

Listening Task
* The Listening Task is a set of two or three linked

3 (second edition) contains fifteen four-page
main units, plus three Review Units. The main
unit design allows for clear implementation of the
four principles outlined on the previous page. Each
unit has four main sections: Warm Up, Listening
Task, Real World Listening, and Interaction
Link. For each unit, there is also a Self-Study
Page in the back of the book. Each task can be
done by students working independently, in pairs,
small groups, or as a whole class, depending on the
level and needs of the

students.

Warm Up
* This section introduces new words and phrases,

and previews the unit topic. The contextualized
vocabulary task lets students draw on their back-
ground knowledge to use what they know to help
them understand new language. By including a
speaking task, the Warm Up also gets the students
involved at the outset of the lesson.

As a pre-listening task, the students fill in the
blanks with the appropriate words or phrases from
the box. This requires them to pay attention to the
vocabulary and grammar of each utterance. It is
important to allow the students to ask questions
about any words or phrases that they don’t know.
Filling in the blanks can be done individually or in
small groups, and the discussion of vocabulary can
be done in small groups or with the whole class.
The listening part of this task requires the students
to check whether they filled in the blanks correctly.
This allows them to listen to the vocabulary in a
natural spoken context. The students check their
answers individually while listening to the audio.
They can then ask questions about any words or
phrases that gave them trouble, either in a small
groups or with the whole class.

The speaking task allows students to discuss how
the topic applies to their lives. The work the stu-
dents have done in the Warm Up task, should help
the students to feel familiar with some of the
vocabulary and different points of view they may
need to express their own ideas clearly. This can be
done in pairs or small groups.

tasks based on three or four extracts. This section
employs illustrations or photographs to help stu-
dents predict the content prior to listening.
Predicting the content helps the students become
active listeners. It helps them think about what they
might hear, who the speakers are, what their rela-
tionships are, and what might happen. Students
who make predictions are more likely to listen
closely, and with a focused purpose—to see if their
predictions were correct. For this reason, it is
important to allow ample time for the preparation
step.

* The First Listening focuses on understanding the -

gist of the input, while the Second Listening
focuses on detail and interpretation. The Third
Listening focuses on re-enhancing the listening
skills and providing cues for speaking practice. For
the first two tasks, the students are required to lis-
ten to the extracts and select ideas or write specific
short phrases they hear. This helps the students
learn how to focus their listening on both general
and specific information. After taking notes indi-
vidually while listening, students can work in pairs
or small groups to compare their answers and clar-
ify information they need to know. The teacher
can monitor the small-group discussions to deter-
mine what important information the students are
not getting. The third task aims at integrating lis-
tening and speaking skills and at the same time
eliciting students’ responses to the ideas and
actions in the extract.

The speaking task lets students explore the ideas
and scenarios they encountered in the conversa-
tions or monologues they just heard. Students are
asked to respond to the Listening Task in a vari-
ety of ways, including responding to specific ques-
tions, open discussion, and role-play.



Real World Listening

¢ Based on natural, extended conversations, mono-
logues, and stories, this section develops active lis-
tening strategies. The Real World Listening
activity has three steps: Prepare, Get the Main
Ideas, and Respond to the Ideas.

. In Prepare, the students are given interesting illus-
trations or photographs and several ideas that will
help them predict what the speakers are going to
talk about. Sometimes the clues are ambiguous, so
that students will consider the range of topics and
ideas that may come up in the extract. It is impor-
tant to emphasize to students that it doesn’t matter if
they guess exactly what the speakers will say. The
point is for them to make predictions and test their
predictions while they listen for the first time.

. For Get the Main Ideas, the students are encour-
aged to focus on the underlying ideas while they lis-
ten to the extract for a second time. They listen to
the extract and select ideas or write specific short
phrases, based not only on what they hear, but also
on what they can infer. This step directs students’
attention to specific connections between different
parts of the extract to help them infer what the
speakers’ intentions are. This section includes a
variety of tasks, including fill in the chart, true or
false, check the correct information, and fill in
the blanks.

. In Respond to the Ideas, the students discuss two
or three questions that extend the topic of the
Real World Listening extract. The first question
focuses on students’ opinions related to the theme
of the extract. In the second question, the students
discuss the issues in relation to their own lives.
This application is an important step for encourag-
ing self-expression and more interactive listening
and speaking practice. The students will realize
that they need to think about the recorded extract
in order to apply the ideas later. This discussion
should generally begin in a small group, but as the
teacher notices interesting points that are raised,
these can become the focus of a whole-class discus-
sion.

Interaction Link

e The Interaction Link is a lively speaking activity,
role-play, or game directly related to the unit topics
and functions. These activities offer students the
opportunity to work in a group to express their
opinions or make choices in an extended range of
contexts or situations. The activities encourage the

development of more complex interactions between
the students based on the content of each unit.
This will help develop the students’ fluency and
confidence in discussing a particular topic, especial-
ly as it relates to their own lives or interests. Both
shorter and longer options for using the
Interaction Link are offered in the Reference
Book, as well as additional Extension activities.

Self-Study Page

¢ The Self-Study Page, in the back of the book,
provides an additional “close listening” task for the
Real World Listening extract, to allow students
to review and consolidate the vocabulary they have
encountered. The Real World Listening extract is
included on the Self-Study CD that is provided
with the Student Book.

* The task is followed by a Bonus Question, which
asks the students to continue or develop the extract
through writing exercises. The Self-Study Page
can be done in the classroom or assigned as
homework.

Self-Study CD

e The Self-Study CD is provided in the back of the
Student Book. It contains thirty MP3 files, which
comprise the Warm Up activities and the Real
World Listening extracts for each of the fifteen
main units. The Self-Study CD can be used for

home review in conjunction with the Self-Study
Pages in the back of the book.

Website
e Teachers and students are encouraged to use the
Impact series website for additional ideas and lis-
tening resources:
www.impactseries.com/listening
Timing
Teaching each unit in Experiencing English
Listening and Speaking 3 (second edition)
requires approximately 90 minutes of instruction. A
typical breakdown of class time is: '
Warm Up: 15-20 minutes
Listening Task: 10-15 minutes
Real World Listening: 20-30 minutes
Interaction Link: 15-20 minutes
Self-Study: 10-15 minutes (checking student work)
Total: 70-100 minutes
If additional options in the Reference Book and the
Unit Tests are utilized, each unit may require an
additional hour of instruction.



Review Units

¢ After each set of five main units, there is 2 Review
Unit in the Student Book. The Review Units
encourage students to go back and review the
vocabulary and themes of the units they have
recently completed.

® The Review Units also give students an opportu-
nity to try standardized test items with the pas-
sages they have worked with in the course.

Each Review Unit has three parts.

* In Part 1 students review selected vocabulary with
a fill-in-the-blanks activity based on short, contex-
tualized sentences.

* In Part 2 students listen to selected extracts from
the previous units and answer multiple-choice
questions about each extract.

* In Part 3 students review some useful expressions
by means of translating from Chinese into English.

Classroom CD or Tape

® The number of times you present the recording
for each task will depend on the level of your stu-
dents and their familiarity with listening-based
learning. In the earlier units, students may need to
listen several times. As the students make progress,
however, you can challenge them by presenting the
recording only once while asking them to mark
their answers. Ask the students to think about what
they do understand and to use that knowledge to
fill in the gaps. This procedure helps students
develop self-confidence as they realize they do not
need to understand every word in order to get the
meaning of the conversation.

Using the Classroom CD or Tape

Note that the instructions for the Listening Task’s
Second Listening and Third Listening sections and
the Real World Listening’s Get the Main Ideas and
Get the Details sections are not on the audio record-
ing. (This was done to allow for continuous listening
throughout the unit.) These instructions should be
read aloud by the instructor.

Additional Features of the Reference Book

The Experiencing English Listening and Speaking
(second edition) Reference Book provides step-by-
step procedures for presenting each unit. Answers to
the activities along with the listening audio scripts are
provided for each unit. In addition, practical teaching

tips, stimulating extension activities, and informative

language and culture notes can be found throughout

the Reference Book.

¢ The Unit Overview allows you to see the goals of
the unit at a glance. This section identifies the focus
of the Warm Up, the Listening Task, the Real
World Listening, and Interaction Link sections.

* The purpose of the Preview activity is to intro-
duce the unit topic. Students begin thinking about
the topic and how it relates to their lives. This
activity helps activate the language that students
already know, as well as prompting them to consid-
er what language they need to be able to express
their own ideas. The Reference Book also pro-
vides ideas for how to get students involved in a
more extensive discussion. The can progress from
teacher-initiated to small-group discussion,
depending on how much time is available.

* The Teaching Tips are practical suggestions on
classroom management and pedagogy. Each tip
provides guidance on how to work with a specific
activity, but the dp is often applicable to other
units, as well.

¢ The Culture Notes provide useful information
when culturally sensitive topics are presented, or
when specific points of pragmatic usage emerge.

* At the beginning of every Real World Listening
section, the Concept Check has a set of questions
that helps activate students’ background knowledge
about the topic. Additional questions encourage
critical thinking about the unifying thread or under-
lying concepts of the unit.

* At the end of each unit, there is a Lexical Map,
which provides the key conversational vocabulary
covered in the unit. The words in the Lexical
Map are derived from corpora of the most fre-
quent two thousand words in spoken English. Two
corpora were used for this analysis, the ANC
(American National Corpus) and the BNC (British
National Corpus).

* For teachers who wish to create additional discus-
sion actvities, three or four situadons are provided
at the end of the notes for each Real World
Listening section. The teacher may wish to use
one of these situations as the basis for an extended
discussion or role-play, debate, story idea, or out-
of-class research.
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Warm Up

Read about some important life choices. Write the missing words and phrases.

my thing  into sports a free spirit true calling my own unique style
junior graduate school  a flower shop cooking show an exchange student
get married drifted apart as an apprentice  different colleges

Joe

year of co]l & Ihved in Europe as
ap 'gomg back « New Yofk‘fof

Hq alwzays Wanted me to take
, but. ﬂawm's really aren’t
i ‘ toa :
7 own t:elevlswn i il g s

4. As a teenager, I had and way of thinking. I was -

, while my boyfriend, Brad, was Very conservative.
Everyone was really surprised when Brad and I decided to

I guess they thought we’d eventually break up.

Allison

@ Now listen and check.




UNIT 1: Relationships

Main Activities: pages 8-10
Interaction Link: page 11
Self-Study: page 80

I.istenmg Task Focus e
- What has each | person been domg w1th theu' hfe’ How i
} does the other person react’ :
. Concept Check ' :

~ Friends and friendships: How do they change over tlme>
Real World Listening Focus. =~ :
Students will listen to a conversation in which two old ‘
~ friends meet.

e lnteractlon Link
.~ Ten Years from Now

 unit Ovewiew

o Warm Up Focus Lad L e
~ Students will review and expand theirvocabulafy«re ~
* meeting old friends and choices they have made in their
~ lives. This vocabulary is useful for talking abc hfestyles
- education, careers, dreams and realmes, '
- bemg pleased w1th or havmg regrets abo

Preview to take over for = to replace someone, usually in a job
1. Put students into groups and ask them to describe one after that person retires

of their dreams or plans for the future. T: Talk about one to drift apart = to separate and have different lives

of your dreams or plans for the future. to be into (something) = to be very interested in something
2. Introduce the unit and read the introduction aloud. free spirit = someone who doesn’t follow the fashions or

T: Today’s unit is called “I didn’t recognize you.” Think about  rules of others
the things we have Just talked about, and this title. What do to end up doing = to do, usually after thinking about

you think this unit is about? doing something else
Warm Up apprentice = someone who works for a master, in order to
1. Have students work individually. T¢ Look at the word box learn an A 9% job .

in your books. Read each paragraph and write the correct true calling = the perfect job for you

words or phrases on the blank lines. Do the first one Pairwork

together as a model.

2. Allow students a few minutes to finish. T: Now listen to
the sentences and check your answers.

3. Play the audio.

4. Elicit answers from students. T (name). Please read Joe’s
paragraph, including your answers.

Have students work in pairs. T} Pretend you haven’t seen your
partner for five years. Talk about what you’ve been doing.

Check Vocabulary Knowledge
Ask students if they understand the vocabulary.

SCRIPT/ANSWERS

(Answers in bold.) wanted me to take over for him when he retired, but

1. This is Joe: When I was in high school, I was really into flowers really aren’t my thing. Right now 'm working
sports. In college I found out that my true calling is to as an apprentice to a famous chef. Someday I hope to
be a science fiction writer! After high school, my girl- have my own television cooking show.
friend, Melissa, and I went to different colleges. After 4. This is Allison: As a teenager, I had my own unique
a while, we just drifted apart. style and way of thinking. I was a free spirit, while my

2. This is Lindsay: My junior year of college I lived in boyfriend, Brad, was very conservative. Everyone was
Europe as an exchange student. I ended up going back really surprised when Brad and I decided to get mar-
to New York for graduate school. ried. I guess they thought we’d eventually break up.

3. This is Chris: My dad owns a flower shop. He always
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Preparation Question

Introduce the activity. T: Look at the pictures of old friends
who are meeting after a long time. What will they talk about?

First Listening

1. Explain the activity. T: Listen and make a check in the

boxes that you think are corvect.

2. Play the audio.
3

. Put the students into pairs and have them compare their
answers. 1: Work with a partner and check your answers.

3. Put the students into pairs to compare their answers.

Answers

1. He isn’t surprised that Jake lived abroad.

2. She wants to eat at Terry’s restaurant.

3. He doesn’t remember much about high school.
4. She is surprised by Cindy’s physical appearance.

Third Listening

Answers

1. traveling in Europe, living in Boston.
2. apprenticing as a chef, learning how to run a

restaurant
3. working as an accountant
4. working as a lawyer

Answer the following questions.

/ Answers

traveled a lot

Check Vocabulary Knowledge

Ask students if they understand the vocabulary.

East = the eastern part of the country

I went to State. = I went to the main university in our state.

cook up a storm = cook really well
Second Listening

1. Explain the activity. T: Listen again. “How does the other
person react?” Check the boxes with the correct answers.

2. Play the audio.

1. A: Jake Sutton! Is that you, man?
How are you?

B: Hey, Andrew! I didn’t recognize you
for 2 moment. Long time no see!

A: Yeah, wow, 1 haven’t seen you since
high school graduation! What've you
been up to?

B: I've been back East, at college.

A: College? Where?

B: Boston. B.U.

A: Oh, cool.

B: And this past year, I got to go to
Spain as an exchange student.

A: Spain? No kidding? I remember you
always hoped for an international
lifestyle.

B: Exactly.

A: So how was it, amigo?

B: Oh, man, it was so great. I got to see
a lot of Europe.

A: Yeah? Like where?

B: All over. Italy, France, Greece, and
my homestay family was really nice.
TKey’ve invited me back again if I want
to go to graduate school there.

A: Sounds like we won’t be seeing you
for another few more years then, eh?
B: I dunno. Half of me wants to go. Half
of me wants to stay here. You know,
when I was there, I missed home a lot
more than I thought I would.

A: I can imagine.

2.’A: So, Terry, How have you been?

B: Good, good.
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ferent colors.

(For the first dialog)
1. — Studying at Boston University.
2. — He went to Spain as an exchange student and

(For the second dialog)

3. — No, he didn’t. Instead he took over his mother’s
business, a restaurant.

4. — Cooking. He wants to be a famous chef.

(For the third dialog)

5. — Because he works as an accountant in the city now.

6. — Barry’s wife and his brother, Tom.

(For the fourth dialog)

7. — Because she has changed so much.

8. — Cindy’s hair styles. She often dyed her hair in

~

in Europe.

dif-

/

A: How are things going? Did you grad-
uate this year?

B: Me? Nah! I went to State, but after
my second year, I realized that what I
really want to do is take over for my
mom in the restaurant.

A: Oh, that’s right. Your family owns a
little restaurant. Well, I mean, it’s not so
little, but ...

B: So I came back home and started
apprenticing as a chef.

A: Really? That is so cool! You know,
now that I think about it, it makes per-
fect sense for you. Even back in high
school, you could cook up a storm. So,
how is it being in the business?

B: Well, I love to cook, but, man, I have
a lot to learn about running a business.
I'm really glad my mom’s around to
teach me.

A: Well, I'll have to come by to try your
cooking. What nights do you work?

B: Take your pick. 'm there seven
nights a week.

3. A: Ken? Ken Mackney, is that you?
B: Uh, yeah, I'm Ken Mackney.

A: It's me. Barry Simmons. You know,
Mr. Jones’s calculus class, senior year?
B: Um, so, how’s it going? What are
you up to these days?

A: 'm pretty busy. I'm working as an
accountant in the city.

B: Oh, that’s great! It sounds like you
really put your math skills to good use.
A: Yeah. And I got married last fall. Hey,

you might actually know my wife, Tina
Chan, Jason Chan’s little sister?

B: Tina. Is she the one who went to
Harvard Medical School?

A: No, that was Lisa Fong. Tina went to
art school.

B: Oh! Well, I guess you and Tina are a
good match, then. You were always into
art, too, weren’t you?

A: No, not really. That's my brother
Tom you’re thinking of. You don’t
remember very much from high school,
do you?

B: No, I guess not! It’s been a long time!
4. A: Hi, Kate. It's me, Cindy Lohan.
You remember me, don’t you?

B: Cindy, Cindy. I can’t seem to place
the name. Oh, my gosh, yes! I do
remember you! But ...

A: But what?

B: Well, it’s just that you don’t look like
the free-spirited Cindy I remember. You
look so, so normal.

A: Normal? I guess you’re referring to
my hair?

B: Yeah. I mean, you're just a regular
brunette now. When I knew you, you
always had your hair dyed some inter-
esting color. Blue one day, pink the next.
A: Well, I'm a lawyer now. Most judges
have a thing against pink hair, so ...

B: I can see your sense of humor hasn’t
changed much!



Listening Task

7| Look at the pictures. These people haven‘t seen each other for a long time. What are they talking about?

P e

| First Listening: What has each person been domg" Check (¢/) the true activities.

O apprentlcmg as a chef

D travelmg in Europe

() living in Boston () getting a business degree

O learning how to run a restaurant

() studying European history

) becomlng a judge

() working as a lawyer
() styling hair

() working as an accountant
) going to business school
() studying medicine

lived abroad.
in the U.S.

about high school.

studied art.

1. What is Jake Sutton doing now?
2. What did Jake do last year?
3. Did Terry finish his school?
- 4. What does Terry really like to do?
5. Why is Barry so busy these days?
2, ':6 Who is interested in arts?

() He isn’t surprised that Jake

() He thinks Jake should stay

He doesn’t remember much 4. §

D He thinks Ken should have

7. Why did Kate not recognize Cindy at first?
V impressed Kate most when they knew each other years ago?

@ Second Listening: How does the other person react?
R () She didn’t know Terry’s

family owned a restaurant.

# () She wants to eat at Terry’s
restaurant.

() She is surprised by Cindy’s
physical appearance.

D () She doesn’t think Cindy
is a good lawyer.

()| Third Listening: Answer the following questions.



