HBESFHE "TI"W BEREMNEM == 7
HEBEFERAKXFZIMNELEM ”QW

Student’ s Book

Author: lan Smallwood and Li Po Lung
Senior Editor: Martin Cortazzi

1.

ez
FEHP

“.

Whi
e LISMERE HRL
SHANGHAI FOREIGN LANGUAGE EDUCATION PRESS (FEZR)




BERFHE "tH" EXREMNEM
?iﬁ*lﬂﬁ?*ﬁﬁﬁ i+$’l 1%%%%7!

— - SIS i P <SSR M <1 e L
i .

Student' s Book

Author: TIan Smallwood and Li Po Lung
Senior Editor: Martin Cortazzi

L L # R

Why
,gi * EigIMEHE HARE m MACMILLAN




EHERSE (CIP) ¥iE

REZOE (2FH) 48 AR AR m&dk / (32 BPEMAE(Smallwood, 1),

S — LW RSMERE AL, 2003

(REF B EHRRINHEA)

ISBN 7-81080-843-5

oK I O @4 L 388 — &8 % 8 — 80 V. H31

R A B BECIP R %S (2003) 0351215

(RFERIE) RINEH (2R

BB EWIF BEY wd
RESRBE (UHREMND

IHY (RARKF¥) TiEw (EXEKRFE)

BAR (EEXEAF) FEER (EEMEHF BRA)
EXEE (EEIMEHE BRE) FWE (HEX#¥)

FHA (KEKRFE) KEE (FEARKFE)
FAR (EEEIXY) g (fFbKRy)

ZE#E (REXR¥) WwHR  (FMNAHE)

HE  (AEKR¥) ElE (FERHAF)
Bk (ERWERT) R (FPHREKE)

# K (EFAR¥)

HIREIT: LB INIFINF R AR 4
CLAFSMEUT AN MB4: 200083

i) 1. 021-65425300 (HBHLD . 35051812 C(HITERD
3 IS #f: bookinfo@sflep.com.cn
] fl-. http://www.sflep.com.cn http://www.sflep.com

HIEYREE: Fh HP

R 72 R SR E L S = U A ey

: 787TX965 1/16 1K 16.25  F ¥ 343 F
IR 2003 SFIMY L AR 2003 TE RS 1 OKENA
: 100 000

I&EHI
B 5 M

S: ISBN 7-81080-843-5 / H - 295
y: 17.50 50
AR P A5 40 A B S R R, m A 4 R
AR B EHBE: 021-65366698

i 3




& BRIk BA

(RFREY (BFHO RIVEME—ELEE., 56, i, MEFHAXNH
AL AACEEERA, B 2001 FRELEFEE LR, 2B AR TR, BT
RERMEHBH T HEBNRFEINEE AR IBPOERER, FHgnsEd “LHsEH
H ‘T BRENMEM” M “BHEHEEERRRKEINEREM .7

ZRFIEMES (LEFE) . (Uit #iE). (GRErR) GBRAE). (SR (&8
FA). (RERED & 1—6 MM GEEFMN) —F. A TREBRRTE, FHX. &
BARHIBERRIR . DN .. FEBRANRME, B, FLESHYEES. 2RE%.

AT ARFIGE) (RFHO RIIBMREBRKXMEMBERRER. REKFE. &
F# X B OFZEAERER, BINIENIAR. KURE TERRIEMNAEER, BT (&
FEAE) M (REEY &M, BRABPEXEEEHENEEYRRE. KM TR
ZMEKBANFIER AN LR EREITRE, REET KEEEY (&FHD —%, X5
HEmt#E.

FH & B TURRE EERHREARS, F2ER2MENEREENEE R,
KRR, RREFREERR. 3. . 5. BREGNARY. BE4IRITER
ZAE EHEIR. ASE@F EABMME. ERM L, FEPEF AR, LUl
B FRF ARSI RS, DI Al AT A SR SO R

BANROHE (RFEHRF) (BFD M&REHIRGSHT R E S SR gm
FRFEEFIANTE, WA RFEE —PHIFREBIT F R EM.

THSMEEE Rt



Introduction

Integrated Course (Foundation) aims to contribute to the raising of standards of Chinese
learners of English. It seeks to help to improve the teaching and learning of English through
reading activities which will develop different ways of reading and writing, integrated with oral
language activities. Instead of focusing on routine or mechanical exercises, this book includes
many varied activities which have been chosen to relate to the texts. The texts themselves have
been written to be interesting and culturally informing. The book takes a very active approach to
developing skills through a wide range of different tasks and exercises, many of which involve
oral skills. It also aims to raise cultural awareness. The book is a Foundation for the College
English Integrated Course series, which has six books, but this book can be used independently.
The book can readily be used for self-study or for intensive revision, although it has mainly been
designed to be used in a class.
Special features of the book are detailed below.

Features of This Book

Key features of the book include:

Reading a wide variety of short texts in different ways. The different texts in each unit
are related to each other to help students to develop their reading comprehension and
knowledge of vocabulary

Taking an active approach to reading, so that students read on the lines, between the
lines, and beyond the lines, or read in the text and read and respond to the ideas beyond
the words of the text ’

Expanding vocabulary through carefully identified words which are practised systemati-
cally after word-building activities

Giving clear explanations of language points which are based on the most common
errors made by Chinese learners of English; these points are then practised so that stu-
dents can learn to find and correct common errors

Using the language in the texts in many ways through interesting activities; sometimes
these are challenging but they are worthwhile to help students to read better and to use
their English better

Giving clear advice to students about how to do some of the activities; these activities are
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typical of those found in English language tests, so this book helps students to prepare
for such tests

Engaging with other cultures through texts and the activities; this can help students to
have a better awareness of their own culture

Practising to take English tests by using the Tests included here.

Topics and Texts

The topics and the types of texts in this book are extremely varied. Each unit has two main
texts called “Reading” and “Reading by Yourself”, and there is a third text which students can
build up for themselves as an activity called “Further Reading Practice”. The texts are rich in
information and well-written. They include cultural information about Western countries and
customs. We hope students will find them interesting and thought-provoking. Reading about these
topics will also prepare them to tackle the topics in College English Integrated Course, because
these topics are chosen as introductions to some of the more detailed topics in that series.

How to Use the Book

Each Unit has a number of different sections. These sections are shown in the box.

The sections in each unit

Getting ready to read

Reading

Checking vocabulary

Thinking about your reading

Working with words

Working with language

Working on translation

Reading by yourself

Checking vocabulary (2)

Thinking about your reading (2)
Working with words (2)

Further reading practice

Further thinking
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Each Unit has two texts for reading: “Reading” and “Reading by yourself”. Both of these are
about the main topic of the Unit, although the texts focus on different aspects and are written in
different styles to give plenty of variety. These sections are briefly described below with notes on
how to use them.

First, notice how a number of Units give clear guidance on how students can tackle particu-
lar activities. This guidance is, of course, more than simply advice about how to use the activities
in this book — the guidance is also valuable for helping students to prepare for English tests
because the activities are typical of those used in such tests. This kind of advice is detailed in the
box below.

Advice for students on how to do some activities

| Unitl  Noteson reading comprehension. ]
Unit 1 Notes on filling in gaps in Cloze passages. )

. Unit1 Notes on sentence matching activities.
Unit 2 Notes on matching half-sentences.
Unit 3 Guidance on proofreading to locate mistakes in writing.
Unit 4 Guidance on sequencing sente}lces. T

Getting Ready to Read

The purpose of this section is to get students to think about the topic of the Unit and to help
them to discuss it. When they have done this part they will probably be able to read faster and
better. There are several possible activities. Students may be asked to discuss some key questions,
to respond to some cartoons, to make brief notes or complete a chart. They may be reading a
poem, a song, or some quotations. When they do this section, it will help them to think about the
topic. Through these activities they can relate the text to what they already know.

Reading

The Reading is a short text on an interesting topic. In different Units these texts are articles,
reports, stories, explanations, poems or interviews. This variety helps students to read different
types of texts with different kinds of language. Words which students may not know have been
printed in bold so that they can check the meanings easily in the next section, Checking vocabulary.
We have given the number of words in these texts so that students can time how long it takes them
to read the text; this may help them to improve their reading speed, but remember that different
kinds of texts need to be read in different ways 50 do not expect them to read every text at the
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same speed!

Good readers generally match the way they read with the kind of text they are reading and
with their purpose for reading. In this book, the kinds of texts are very varied so students will find
it useful from time to time to think about how they are reading these different text types. They
should try to read the different texts in different ways according to the kind of information that is
in it. If students plan how they will read before their reading and think about their ways of reading
afterwards, their reading is likely to improve more quickly. Later sections in each Unit will help
students to do this because they will ask the students to pick out different kinds of information and
to notice different features in the text. These later sections will usually get students to think about
the meaning. They will also help learners to develop their language skills by focussing on different

features of grammar and vocabulary. In these ways the series will extend students’ reading skills
through a wide variety of activities.

Checking Vocabulary

This section lists those new words which are marked in the texts in bold. We have called this
section “Checking Vocabulary” rather than simply “new words” for two reasons. First, these
particular words are not the only ones for readers to focus on. Second, there is a tendency for
learners to treat new words one by one, perhaps learning them in this way. However, students will
extend their vocabulary much faster and more efficiently if they take three steps: notice these
words in their context, treat them actively by doing something with the words, and relate them to
words they already know. So, we have called this section Checking Vocabulary, with those points
in mind. The Working with Words sections will also help students to practise and learn these
words.

There are several ways of using this section. Some readers may wish to work through this
section before they read the text. In that case students can check the definitions and the
pronunciation; they can also check the Chinese equivalent of the English word. This is a traditional
habit: studying new words and then reading a text later which has these words in them. But if
students always do this there is a disadvantage; readers tend not to read through the text for an
overall understanding before looking at new words. If students always look at new words first,
then their reading may be slower because they may tend to stop reading whenever they meet an
unknown word. They may not get used to looking at new words in their context before using a
dictionary, and this means it will become more difficult for them to become independent in their
reading. Therefore, we suggest two other ways of using this section.

First, students should try to read through the text to get a general idea of the meaning, even
if they don’t know all of the words in bold. To encourage this, the Checking Vocabulary sections
have been placed after the texts. Then they may read through the text a second time, checking the
meanings of the words marked in bold as they meet them in the text. To do this, they should find
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the word in the Checking Vocabulary section (they are listed in the order that they appear in the
text to make this easy). Then they can read the appropriate definition and notice the pronunciation
and Chinese equivalent. Alternatively, they could treat this section as a revision exercise by cover-
ing the definitions and try to give their own definition or meaning before they check with what is
written in this section. In any case, students will have more opportunity to learn to use these
words and remember them because they are reinforced in later sections.

Thinking about Your Reading

This section has a wide variety of activities to help students to really understand the text and
to make active use of some of the language in the text. Here are different kinds of questions: multi-
choice questions, true-false questions, open questions, and questions to encourage the students to
think beyond the literal meaning of the text. There are other activities to help them understand the
text and use the language in it: matching statements with topic headings, sequencing sentences and
completing sentences. Further activities help them to get a good idea of the general meaning and of
the details in the text: completing a table, agreeing or disagreeing with statements about the text,
finding specific references in the text or finding evidence in the text to support statements. Notice
that all these different activities not only help students’ reading but are also designed to help their
writing skill too, for instance there are summarizing and proofreading activities in which they are
asked to find errors — they can apply these skills to checking their own writing in English.
Sometimes these activities may be challenging if students are not used to them, but they are
worthwhile — after all, it is through challenge that we learn worthwhile things.

Working with Words

This section takes some of the words and phrases from the Checking Vocabulary section and
other important vocabulary from the text and helps students to understand it, use it and learn it.
Some activities help them to organize the meanings of words in their mind by relating words
together in groups such as synonyms or antonyms. Other activities help students to expand their
knowledge of English words by looking at associated words through completing a table which
classifies words so that they can see the connections. There are also games and puzzles in this
section — word searches and crosswords — which recycle words from the text and the Check-
ing Vocabulary section. Again, there are other word activities that will help students with their
writing in English: choosing words in different contexts and completing sentences using some of
the new words. The multi-choice and cloze activities (where students fill in the gaps using
particular words) will also prepare them for tests in English because knowledge of vocabulary is

very often tested using these kinds of activities. These are all important ways of extending stu-
dents’ vocabulary.
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Working with Language

This section is based on the common errors which are often made by Chinese learners of
English. In different Units, the focus is on prepositions, uncountable and countable nouns and
plural forms, subject-verb agreement, connecting ideas using conjunctions (linking words), the
uses of particular determiners, pronouns, the infinitives of verbs, auxiliary verbs, and articles. We
give examples of typical errors in each of these groups, with their corrections in context, so that
students can see what the problem may be. More importantly, we give explanations and further
practice for them to identify and correct such errors. This section should help students’ knowl-
edge of English in these problem areas and it should also help them with their writing, so that they
know what to look out for when they review their writing.

Waorking on Translation
In this section there are five sentences to translate from English and five to translate from

Chinese. These sentences are carefully based on the texts and they use the same kind of language
that has been used in the activities in the previous sections.

Reading by Yourself
This section offers a second text — the topic is related to the topic of the first. Students can
read this by themselves and then go through the following sections: Checking Vocabulary, Think-

ing about Your Reading, and Working with Words. They could also do these parts in class, if there
is time.

Further Reading Practice

This section has a third text, but students need to finish the activity before they can read the
complete text. The section again uses the same kind of language they have already met in the Unit
but it give them another chance to use it, for example in matching activities. There are also gap-
filling activities (cloze exercises) so that students can revise and practise the vocabulary in differ-
ent contexts. Once again, this will help them to prepare for tests in English.

Further Thinking

This final brief section has quotations or sayings about the topic of one or both of the main
texts of the unit. We encourage students to read these — they are very short — and to discuss
them or to think about their meaning and to consider what they themselves think about them. In

this way students can extend their thinking. As the quotations are very brief, students could
perhaps learn some of them.
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Test Papers

This book also has two test papers so that students can measure their progress. Each test
paper has two texts and a series of test activities for reading comprehension, knowledge of vo-
cabulary and language structures, cloze activities (fill-in-the-gap), translation and writing activities.

The authors and editor hope that both students and teachers enjoy using these books — we have
enjoyed writing them.

Martin Cortazzi
Professor of Language in Education

= »w““""m
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-2-  Unit1 Spare the Rod

([ etting ready to read

The title of this unit comes from a popular saying not very many
years ago: “Spare the rod and spoil the child.” The proverb means
that if you don’t beat a child enough (a “rod” is a stick to beat chil-
dren with), the child will not grow into an educated and well-behaved
adult. In other words, the only way to discipline children is through
fear. Do you agree? Why / why not? Discuss this question with a
partner and make brief notes in the box below.
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Now look at this popular song from the 1980s by a group called “Pink Floyd”. This time it is the
children who are speaking. Work with your partner again. What are the students saying in the
song? Again, do you agree or disagree? Why? Make notes in the box provided (you may need to
use a dictionary to check the meaning of some of the words).

We don't need no education. I b s ,,::,‘, :m- ,...:.‘ :MWV iy N
We don't need no thouglzt control. NOTES
No dark sarcasm in the classroom.
Eaclzer, leave those kids alone.
Hey, Teacller, leave those kids a/one./

Allin all it’s just another brick in the wall
All in all you're just another brick in the wall.
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A Sehool with (Mo Rules!

first sight, Summerhill School looks just like any other traditional

© % Englishboearding school: the long wooded drive, the sports field, the
large school hall. Then the details became clearer. Boys and girls playing on
top of a pile of sleeping bags and blankets on the grass. A tecnager in his night
clothes speeds past on a bicycle — with a packet of cigarettes sticking out of

his pocket. A group of children are dancing on the football field with a long-
haired teacher.

2 Clearly, this is not a normal example of traditional British education after
all. Opened in 1921 by A. S. Neill, an educator and writer from Scotland, the

building in Suffolk, England, has often been described as the “grandparent of
all free schools”.

3 To this day, the school lives by
Neill’s original ideas. “We set out to make
a school in which we should allow chil-
dren the freedom to be themselves,” wrote
Neili in his book Summerhill, whichis still
essential reading for all progressive
educators. “In order to do this, we had to
abandon all discipline, all direction, all
suggestion, all moral and religious instruction.” More than eighty years later,
the school is still a very liberal community where school “rules” are decided
in “general meetings”, at which all students, even the youngest, have a vote.

4  Attendance atclassesis entirely optional for all the students. The younger




