Academic Writing for
English Majors

Developing an Argument

5]



Academie Writing for English Majors

Developing an Argument

REMPERABNERRBBEL Y FEHERENERRFS. &
HERSEEERIERAXENSED, ERIESFENTSHHNE
k. RE—BRES EMRER X EEREHRTHR S Y
X. SEBFHEIGSHERLENNEN, TERFNREFERT
MBI T P 7% & 724 (0 8 70 48 e o) A 6 ) .

ARHRES M ASRRTN—MBEANKESETH, 8o
—ERFRBETLANNBESENE. HEGR. SRENFNET
B, CRFRXFE (1- DRI TE—Shk. IBMAHEA
®, FE, EBRERTEUEARNBEFRSHERFHTE. %
ﬁﬁﬁﬂﬁﬁ%?ﬁﬂiﬂ#ﬂ&#ﬂﬁ.Eﬂ#ﬁ!ﬂ.ﬂﬂﬁi#
KERORFBEHAAR.

— 144

WK ¥R EE R K
T HEEREF SR
HARHFFRAFIFRFNI LR L2450

158K 9TB-7-305-05044=

9ra7305"050466
EHr:28.007T

= mmmmmmmmmmmmmmmma



TE- ®Bx#

BEZFZRIEZEFEBLTLAINZHM

........................................................................

Academice Writing for
English Majors

N5 %55 1
Developing an Argument

%3 i) () sk AR



E# £ B (C1P) 848

KFWEEHE B IM/ T HC .
—mi Rt B R AL, 2007.7

ey S R b R )

ISBN 978-7-305-05046-6

[ N | P IR | B SR (B R B R
IV.H315

v [ Wi A P 5 08 CTP i #  (2007) &5 057034 5

&

BEHERN FEHEHF

AR I RRAE

R RO R 22 5
210093
http://press.nju.edu.cn
i fik

KEREBEME (Fam
=J1=
i il HmiEER  025-83592123

HHH EIERE
&

4

MO ANk R AR A

EN &l T TR EN AT R )

FooE  OTRITXI092%K 116 ED ¥ 1775 F W 43 T
B & 2007ET7HE IR 2008 £ 7 HE 3 iER

FAEHES  ISBN 978-7-305-05046-6

E {4 28.00 T

RiTHE  025-83594756

B iR sales(@press.nju.edu.cn (55 &)

dongying{@press.nju.edu.cn

*REELRT AT, f LT
* PLMEN S RIS ST R A G T R T AN R D R



R

I

X £E WIE B 1E R SO 10 4 B 1005 S0 R TR T L B KRS, B h
R PE T AR B AR R S BAE S BT, T E AR A A (R L N B AT
i e R e . BRAAE, B 1R B 10 I 2R A i S S T KA AR ) TR
INF, B 5 R 25 2 A0k S N SRR T VR B T SR A R RO [ RERORE D, A B K
H VRN BT kR ik v R, R KR ISR A A

El#i £ 2 W R 19 961 B VR B As 20, H K £ R Bl 19— W bt 83EHE 5 1 T8
lih /25 B VB AR BRI R . MEfaEE . 8 A R BN RS
B TRM4E X IEHA I B 192 — AT A X — %50k, ARIEL LAY -8
Mk R . OB)F IR B oM, BRI IR TETE, HAERT AR A TEXER
B BLIE A B B/ L SR AR BB T JLAS (A) R

B RIBAE S R RIE L s & R — T & Efbs, B i 8ok ek 52 2 5 .
AT RIES LSRR, KMOETHEMER, HE&A ). &40 FRERT
b R L 2 B T & S AR TR A SRR A — A B TS R IR, AR WBEE
T RE AR A A BER. FEEEEE LR A—%, ARRRN AL,
A IS 58 B RHR BT L RO B AR5, AR (EIR S A R R B e SO I A AR OKIA
M. [N, KA Bt AT AN 1E SERRrh AW SE . AN E R AR Bl R AR ZE R
K Lo dr ik Hal &g TR A

XEHM AR LS. . SMoRigi ks —. . SARRMER, 5P g
AR — A . T ARG TR A RS TR IR BOR R, 58— A — Ao th
AT ARG, . S A B = PRS2 AR ATLLE MRS A
$o i PR A S AR AR . A T R A Al R S I Bl Y B IR\ B KO B AR
Mok, FefiE . = oy BIALIE T ARR MR IR S RN BRI 26> .

RRLE, AFITERIES RN IS LW G, dhExa. B0
BEIRALC . B SO — IR 3. A RIX A A Bk & B E S i e p
W ILEE (e AR NE K. X BMMEEN, 2R REom, BT H
WIEGE, feEAl; B -EEESHMN B KIERSE EERF. £ A8
B i B e A BHOY B 5 b2 ) BT A6 I IR AR S0 . RHIFHRGE R ke kiR SC . X HLthfE A
e “SHEE” M “BH4F" XMEXA.

F T 7 PO 11 T T 0 DR X A RUAR ], 55 AR R 22t A A T R
T ik A5 b B A 4y BOAE AT R T X SRR O AL, SRSk, 5
R R B A AT IS R, ORI R A O R, AR R SRR IS A Ol
EA R ITE S A DA e S R W R L, B M) £ G R VE R B S R
. JREE U2 A IE S AR AR, EHRA. EAGLEREACKHE
AL AR S B, B RRE AR GE X R, BERE PR
W BN, R TS o R PR OB, KA RRIEA M AL 8



Developing an Argument

PO U 0 T8 54 55 e ok IF SRR A T R AN R T S B IR BTSRRI . R B R AR A
Ve —H B, HFERESHEA. BEMNE, BRARBIRAEA LIRS E
B Bx -

& LB B S LA B ORI, AR R T 75 Bkt AR I I B %A TRORHY R
W, AU T M5, 5N A AT DURYE S A R SRR
ok, T BRG], AR ATk, AR, e AR
DAA M, — WSt %, R Sh R B k. SRR — A AWHZ I, AW
2 i B O AR AR RA LB AR I RRE N, s e o R 2 O], 5
— R SO BRI AN &

SV K2 2B S B AT 8 I LS 76 B 1Rt R 2 vk il AS A X — I FRAS R Z i ok
GPRIE . oy B, fEB S B, B AT L, RH ek ER, BREE, @
% G A SRR, BB S HE LR A1 e TRk, DRSO SN R R 2R
e PRS2 MO0 3L, R B 005 B RS, A =R

X B ORI B WA BT 19974 RGN % B
ERCR L B ARG, WS EED T £ . (HEEM ST 199048 U, It
A 2 S A 1 R (913 I I 24 B 2 T S0 RO T R, 5 IR 0 R AR )
fEfEIT bR b, B AR okt P AHE TS T, e b T SENGAE F AT RS A S 1R R 13
DL & 2 A B TR B o, W B SE AP R 2 ST ROk

XESM RS M BEE TR, B RASSSFORKMRE, #LRRROR
. vk Bkt O VTR B T FE O U RR O Ok S FE, A B L HO#D G o Sk
R Sk L0600, PR . FeilB% il A 4 T i T 1 & Fh 3 R (9 Ui A
(T P b ot R ke ok I AR R DL AT AR A A BUR A T

TEE
200747



Words for the Teacher

This is the third book in the series. The aim is to help English majors reflect on ideas,
opinions and various readings with a critical eye so as to get prepared for the writing of
research theses in language, literature or other related subjects. The book consists of two parts.
The first ten units focus on various skills of writing a clear, effective argumentative essay. The
second ten build on the first by leading students to exercise their argumentative skills in the
criticism of various literary works. Importance is attached to critical examination of literature
because such practice, I believe, helps students gain a good understanding of the cultures of the
Westerm world; good English majors must have such understanding although in our curriculum
today, culture and literature do not always occupy an important place.

The book contains many units and tasks, but teachers may only adopt and adapt those
which they know will “make a good lesson.” After all, they know best what their students
need, and there is no need to follow a textbook to letter. There are, however, a few points I
think worth considering for whoever uses this book in the writing class. These are the same
points made in the preface to the first edition of this book.

1. Attending to the process of idea development. The process approach to writing
instruction sees writing an essay as a process whereby students continuously discover, refor-
mulate and recognize their ideas; therefore, the theory goes, teachers should provide help
when it is most wanted, that is, when this idea development process is still taking place, not
when it is over. There might be problems with this theory, but there is nothing wrong with
encouraging students to write, rewrite and make progress through multiple drafts, especially
when they are still at early stages of writing academic papers. For that matter, we would like
to encourage them to choose and develop topics that are truly of their own concern and inter-
est. It is indeed true that they write well only when they “have things to say,” not when they
“have to say things.” '

2. Responding to the content of student journals. Students learn to write well by writ-
ing a lot. A good way of writing a lot is to keep journals, a method also discussed in the first
two books in this series. This book introduces a new sub-category, reading diary.

The journals may be handed in once a week, and the teacher may read them and respond
to the content by writing a short entry at the end, for instance, by commenting on an idea dis-
cussed in the entry and giving reasons why he or she agrees or disagrees with the student. This
means that an already overworked teacher does not need to correct language errors or may
keep it to a minimum (for instance, one or two corrections for each entry).

Journal keeping can be made an integral part of the course. From time to time, we may
ask students to select an entry and develop it into a full-fledged essay. With the essay, we may
make careful comments and have students revise and edit them again and again.
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3. Helping students to correct errors themselves. This book contains little discussion
on how to use correct English. This, however, does not mean that the correct use of the lan-
guage is unimportant. Perhaps no one else attaches more importance to it than we teachers.
The problem is that too often we assume the role of editor or proofreader, spending long hours
at night trying to catch every error in student writing, only to find similar errors appearing
again in the very next assignment. Excessive editing dampens the enthusiasm of both the
teacher and the student. '

The responsibility of us as teachers is to not correct all errors but to help students grow
into independent writers who, among other skills, are able to edit, correct and proofread their
own writings. Editing should be made part of their learning experience. We may consider the
following techniques:

1) In the students’ drafts, we may tick or circle the errors that they should be able to or
should learn to correct themselves, and have them correct them themselves.

2) We may have them edit each other’s writings, sometimes focusing on specific types of
essays.

3) We may edit one essay thoroughly, show it to the class, and explain or have students
explain the reasons for each bit of editing.

After all, we should encourage students to be careful reader-learners, who, in the course
of reading (and listening), will direct some attention to how native speakers use those function
words and inflectional morphemes—things non-native speakers often have trouble with—in
collocation with other words to express their meanings. Only by attending to and memorizing
those collocations can students use them and produce correct, idiomatic written English.
Classic Chinese was very different from its spoken counterpart, but ancient scholars learned to
use it correctly simply by reading and memorizing long texts of the classics. If they, who lived
a very secluded life, could do it, why can’t our students today, who have a broad exposure to
English?
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Learning about Learning to Write

Overview
Objective
< Learning to develop ideas for communication
Writing Skills in Focus
<> Cherish one’s own ideas
<> Explore one’s own topics

<> Treasure others’ opinions

This unit is like a preamble, which you may read on your own.

We are now at an advanced stage of learning where the primary goal of the composition
course is to sharpen our ability to think critically, organize our thinking and present it in clear,
forceful writing. This textbook is compiled for this purpose.

Naturally, we would like to know how to use this book and, more broadly, how to learn more
effectively in order to succeed at this stage. The question merits our thinking and discussion.

Learning to write is like learning to swim. You learn to swim by being in the water, not by
reading books about swimming. Similarly, when you learn to write, you learn best by writing
a lot. A textbook helps, but you should never worship it.

The next question to think about is: when do you think you write best? Our answer is: you
write best when you have things to say and poorest when you have to say things. When you
have the need to communicate some ideas, you think about how to communicate them effec-
tively and you make an effort. A good piece of writing falls into place. By contrast, when you
have to produce an essay on a topic you do not like and have to finish it the night before the
writing class, you will never write well.

Question: Do you agree? Does your own experience bear this out? When do you have
things to say? When do you have to say things?

TASK ONE

What was the worst essay you have written since you entered university? Analyze the rea-
sons you did poorly on that assignment, and write a 300-word essay about that experience.

Oooo
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The essay should include

1. How the failure happened (i.e., when, what course, which teacher, what assignment,
what you did, what result, how you felt, etc.);
2. Why it happened as you can see it today; and

3. How you or any other student can prevent such failure from happening.

In order to develop ideas worth sharing with the teacher and with other students, we

would like to give you three pieces of advice, and we would like you to bear them in mind.

1. Cherish your own ideas.

You are learning to develop, organize and express your ideas in English, not practicing
your written English or demonstrating your knowledge of organizational patterns. Your own
ideas count more than anything else.

You may wonder why, unlike Book One, this book does not follow a clear format and won-
der whether it should be called a writing textbook at all because it does not contain many
“model essays,” which many English majors like to, or are asked to, emulate 'in a writing
course. Models can be useful in illustrating the rhetorical patterns we are trying to learn, but it
is also true that if you become dependent on “model essays,” you may have trouble going
beyond them and learning to explore and develop your own ideas. Writing, after all, should be
a means by which we express and exchange our ideas, feelings and viewpoints. It should be
fun, not a dull job of imitating models, or fitting ideas into the straitjacket of rhetorical patterns.
Your own ideas are often more important than those rules of rhetoric and essay organization on
which we teachers may like to lecture at length.

Indeed, writing teachers—ourselves included—may talk excessively about techniques of
narration, description, exposition and argumentation. It does help if we have some knowledge
of these patterns, especially when we begin to learn to write. However, do bear in mind that
the division of writing into these patterns is often arbitrary because, in real life, we often get
an intersection of all of them. Many experienced writers will tell you that when they are at
work, they can forget about rules and models but are entirely bent on doing their best to say
what they want to say. This is not because they do not know them—perhaps they know them
as well as they know the rules of their own language. They do not have to think about them
because what to say is always more important than how to say it, and a good writer is always
more concerned about the purpose and audience than about the strategies of writing. Our own
feeling for the subject, the purpose and the reader should suggest the most appropriate method
or combination of methods.

Question: Pay a visit to an experienced writer, either one who writes in English or
Chinese. What does this writer tell you about the use of organizational patterns? How do
these writers allocate their attention, or, direct their attention to idea development, organi-
zation, grammar and so on when they are working on a draft? How often do they remind

themselves of the rules and models they learned in school?
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2. Explore your own topics.

You should always choose the topics about which you have something to say and are
dying to say it. In addition, when you are writing, you should feel free to change the topic as
you deepen and sharpen your thoughts.

You may find this book does not usually give you very specific essay topics. Instead, you
have to find them with your own effort. Writing is fun, but at the same time, it is also a chal-
lenging, laborious process, requiring close and sustained attention. This is especially true
when we are writing in English, a language with which we are not quite at home. Therefore,
instead of going directly from topic to essay, we would like to encourage extensive reading,
thinking, discussing and researching. We would like to encourage you to find a topic you real-
ly like, write a draft, and revise it many times, with each revision, ideally, bringing the argu-
ment to a newer and clearer stage. Writing a good essay is a cyclical process, with repeated
exploration, expansion, revision, re-organization, proofreading and editing. Unless you have a
topic you truly like, you will not survive this process.

Question: How do you feel about this point? Do you agree that you often know better
about what topics work for you than your teacher?

TASK TWO

From primary school onwards, you have written many essays, many in Chinese and some
in English. What was the essay in which you took great pride, the one that really gave you a
sense of satisfaction and accomplishment? Analyze the reasons you did well on that assignment,

and write a 300-word essay about that experience. The essay should include

(1) How you achieved success (i.e., when, what course, which teacher, what assignment,
what you did, what result, how you felt, etc.);

(2) Why you “made it” as you can recall it today; and

(3) How you or any other student can succeed in writing a good essay.

TASK THREE

Share with other students the short essays you wrote for Tasks One and Two. Meanwhile,
read as many essays by other students as you can, take some notes, and write a third essay,

which discusses some “rules” of essay writing on the basis of student experiences.

3. Treasure your classmates’ opinion on your work.

In a writing class, you are not writing for Teacher X alone. Rather, you are writing for a
real or imagined audience that would include, in addition to this Teacher X, other teachers and
other students. Your fellow students can often help you better than your teacher because they
have more time for your draft and, more importantly, they understand you much better.

The teacher’s comments on our essays are important, but too often, an over-worked writing
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Developing an Argument

teacher may play the role of a coroner' pronouncing the cause of the death of a student essay.
For instance, “Your discussion is out of focus, C” or “You should be able to produce better
work, C—."" Such pronouncements may not help us locate the cause to the problems, much less
to help stimulate our interest for improvement. On the part of us students, on the other hand,
there is too much dependence on the teacher for the final judgment as to whether a piece of
writing is good or bad; we no longer care much about how to make sound judgment ourselves.

Weaning from your teacher is critical since you cannot take her (or him) along to your
workplace when you graduate. Partly for this purpose, we would like to emphasize the con-
cept of peer help. By helping others and being helped, you will learn how to write for an audi-
ence, how to develop your ideas and how to proofread and edit your own writing. This is also
why this book contains many student essays even though these essays may still have some
problems. So, do get help from your fellow students. If they cannot understand the discussion
in your essay, do not expect a teacher to be able to understand it.

Question: To what extent do you agree on the importance of peer help? From your

past experience, what kinds of help by your classmates are useful? What kinds are not so
useful?

The above three pieces of advice point to one principle: you should take your own
initiative.

Many writing skills, like swimming skills, cannot be passed on to you as packages from
the teacher. They are not physical substance that is “in” the teacher’s head and can be taken
out and put inside your heads. Rather, they have to grow from within in the course of repeated
practice. Good writers, from Charles Dickens to Mark Twain and to Lu Xun, never had a
Bachelor’s or Master’s degree in literature or in creative writing. Rather, they are self-taught.
In this sense, the teacher can only be .of limited help, maybe with explaining the principles of
writing. You are responsible for your own learning. It is for this reason that you should selec-
tively use the topics suggested in this book, but do not follow the book line by line, word by

word. Always explore your own topics, if you are serious about learning to write.



ep a Reading Diary

Overview
Obijective
< Learning to keep a reading diary
Writing Skills in Focus
<> Read extensively
<> Reflect on one’s readings by raising questions
<> Write down the ideas coming to the mind

. < Share one’s opinions (in the group reading diary)

<> Respond to others’ opinions (in the group reading diary)

This unit gives you an assignment that, ideally, you will do every week and will not cease
while you are learning English. It is to keep a reading diary. Less ideally, you should keep this
diary throughout this semester or throughout the rest of your college days.

Here, Tasks One and Two require two different formats of the reading diary. Depending on
your own taste, you may alternate between the two or stick to the one you find more helpful.

TASK ONE

When you sit with friends, you often talk about what you have recently read, but with
Task One, the job is to write about our readings. You are expected to read some English
material that you find interesting, be it a classic, an abridged reader, a short story, a journal
article, a news story from 2/* Century or China Daily, or even a lesson in your textbook. By
finding something interesting, it does not necessarily mean finding good things in it. You may
also find bad things and talk about them, just like talking about a bad TV program with your
friends. For instance, you may find a short story that conveys bad ideas about women, and
then you may write down your criticism in your reading diary. That would be “interesting” in
its own way.

Read everyday and write down whatever reaction you have to the readings, two to four
entries a week. An entry can be based on just a few pages of a long work. (You do not have to
finish reading a thick book before writing an entry.)
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