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PREFACE

Finding a useful oral English textbook in China is a difficult task.
Many of the books from the West are either too simple or too hard. They
focus too much on grammar, or they are simply not relevant to the Chi-
nese education system and its examinations. While it is true that the Chi-
nese education system has been heavily criticized, with good reason in
many cases, the fact remains that Chinese students must work within this
framework. Moreover, Chinese-produced oral English textbooks, while
gearing students towards examinations, can sometimes lack naturalism,
and are simply not realistic.

It was with these points in mind that we set about writing this text-
book. It was our aim therefore to find a balance between the two types
of books mentioned above. We hope to combine the natural style of
Western textbooks with the relevancy of the Chinese textbooks.

This is primarily an oral English textbook; however, it is designed
to help students not just with this skill, but also to improve their listen-
ing and writing abilities. There is a focus on the College English Test
Band Four, which is reflected in the use of vocabulary from the exam,
throughout the dialogues and exercises. In this sense, we hope it will
help the students prepare for the exam. That is not to say that this book
is just for students preparing for Band Four. The use of realistic dia-
logues and naturalistic language means this can be a very useful book for
students preparing to study abroad or travel abroad, and students ( both
those who major in English and those who major in other subjects) who
wish to improve their English in order to communicate more effectively
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with foreigners. The tables showing the differences between American
and British English mean that students can feel comfortable communica-
ting with native English speakers from a variety of countries.

Whatever your reason for studying the book is, we are confident
you will find it beneficial and, more importantly, fun. This is meant to
be enjoyable and colorful — just as the act of speaking English is. We
hope you have fun studying the book and improving your English knowl-
edge all round, just as we did putting it together.

We are very grateful for the valuable contributions given by Evan
Ecklund, Hoa Hang Cheng and Gareth Copley. We also really appreci-
ate the expertise given by Michael Krigline, Mr. & Mrs Trembly, Alex-
andra Marle, Gavin Marle, Prof. Yang Chuanzhe ( ¥1&35 #(#%) , Prof.
Liu Shoulan( X|~F 22 #(#%) , Prof. Li Yuan( Z={F##%) , Qu Jiadi( phifE
i) , Giuseppe Magdona and Peter Gordon.




NOTE FOR THE TEACHERS

Each teacher has his/her own teaching style, and it is not possible,
or even my intention, to instruct any teacher exactly how to use the text.
Having said that, I wish to point out a few things. Each unit is rather
comprehensive, and due to the limited time you have to teach the book,
it may be a challenge to get through the whole thing in detail. However,
it is not necessary that all the exercises be completed in class. Many of
the “fill in the blanks” exercises could make very useful homework as-
signments. By the same token, the oral discussion of the writing topics
can, of course, be extended into actual writing assignments. However,
in encouraging oral discussion for the written element, I aim to stretch
the students to think creatively about possible answers to the set topics.
Chinese students in particular have a tendency to “retrieve from immedi-
ate memory whatever seems appropriate and write it down” (De La Paz
et al, 1997). This leads not only to formulaic sentences, but also poorly
organized compositions. It is essential, therefore, to encourage a much
more conversational approach to these tasks, whereby students can try to
utilize new words learnt, and explore a range of well-considered respon-
ses.

This is, however, an oral textbook. As such, the focus is, and
should be, on language as a communicative tool. Yet this is not the pri-
mary focus of the CET Band Four Examination, which stresses the im-
portance of grammar and the language itself. In using both naturalistic
dialogues as well as language exercises, however, a balance should be
struck between Chinese “ traditional instruction” and more Western
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teaching styles of “natural acquisition” ( Lightbrown et al, 1998),
whereby the learner is exposed to the language through social interac-
tion. Of course, there is a need for students to have form-focused in-
struction as well — there is much evidence to prove the fact that students
will have difficulty with basic structures of a language if no formal tui-
tion is offered. Yet researchers have also pointed out that “in classroom
settings where the emphasis is on learning about the language, learners
with superior intellect tend to do well ... However, in classrooms where
language acquisition through interactive language use is emphasized ...
learners with a wide variety of intellectual abilities can be successful”
(Lightbrown et al, 1998). Nowhere is this “wide variety of intellectual
abilities” more apparent than in a class of fifty students who do not ma-
jor in English. We must, therefore, while acknowledging the need to
polish the language skills of the students, also create an interactive envi-
ronment, where students of all levels — both in language ability and I.
Q. — can gain something.

Keeping in line with the idea of multi-level teaching, each unit con-
cludes with a self-evaluation section for the students to complete. The rea-
sons for adding this section are manifold; primarily, I feel that it is essen-
tial that the students measure their own progress. As Sillman et al (2000)
point out, “the division of power [ between teacher and student over or-
ganizing the latter’s learning ] communicates to students that they must
take responsibility for what is learned” — an important lesson for any uni-
versity student. The emphasis is on self-evaluation; this is a marker for
the students themselves, and so whether they have made a great or small
improvement in relation to their classmates, is not relevant. What is im-
portant is that the students feel they have accomplished something them-
selves. In a country where “losing face” is such a preoccupation, it
seems this kind of consideration is essential. In a similar vein, the self-
evaluation charts can be used by the teacher as a covert way of measuring
what elements of the unit the class as a whole understood, and what parts




remain unclear to them. By asking the students to leave their books open
on the evaluation page, the teachers may walk around and judge them-
selves if there are any problems in comprehension that should be ad-
dressed. In this way, common problems can be identified, and since no
one has voiced these uncertainties, no “face” is lost.

Another reason for the charts is that many researchers have pointed
to the circular relationship between motivation and success; the more we
succeed, the more motivated we are; the more motivated we are, the
more we succeed. Teachers should therefore guard against seeing a lack
of great success as a result of lack of motivation. Instead, we should
look at each individual student and assess his/her merits. Moreover, in
order to encourage motivation, we need to make the classroom a place
where success is possible: in providing students with their own evalua-
tion forms, where personal levels of achievement are recorded, we will
certainly encourage self-motivation.

There are also cultural notes in the book, which are added to give
some depth to the students’ linguistic knowledge. Again, in an attempt
to move the focus away from language acquisition as a tool purely for
academic success to a more rounded and fulfilling experience, these in-
sights into another culture are imperative.

Finally, I hope this book is a useful and enjoyable aid in teaching
your students, and that you find it inspires lively classroom discussions
and an active learning environment.

Anna Trott
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UNIT ONE

GREETINGS AND INTRODUCTIONS

IN FOCUS:

* greetings

* introduction

* expressing agreement

.

v

e T e 7 i e
. selalens ey i s e

Situational dialogues:

Sheila meets Adrian and his friend at the university on the first.day. -
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Sheila;

Sheila:

Adrian .

Sheila:

Adrian;

Paul H
Sheila :

Adrian .

Sheila;

Adrian ;

Sheila:

Adrian

Sheila;

Oh, hi! ¢’ Do you know where the introductory meeting is being held?

Well, I think it is in that building. We are going to that meeting too, go-
ing the same way. By the way, where are you from? You sound Austral-
jan. ¥

Yes, I am from Australia originally, but my mum and I moved here to
the UK when I was five years old. I’'m Sheila, by the way, what’s your
name?

I'm Adrian, pleased to meet you.

Pleased to meet you too.
This is my friend, Paul.

Glad to meet you.

Glad to meet you, too.

So is it just you and your mum here now, Sheila?

No, Ilive with my mum, step-dad and step-sister. What about you?

I don’t have any brothers or sisters. I am an only child, but I live with my
mum and dad in Leeds.

Oh really? I love Leeds. I visited there once, but my family lives just out-
side of London, in the suburbs. So, are you a freshman?

4

Yes, I am, but I took a gap year ‘| so I'm 19 years old. How old
are you?

I’'m 18 — fresh out of high school * !

Situation 2| Paul runs into Emma on the campus.

Paul ;
Emma.
Paul ;
Emma.

Paul B

Emma .

Excuse me, but don’t I know you from somewhere?

No, I don’t think so.

Didn’t you study in Lambton junior middle school?

No, I am afraid not. You must have confused me with my twin
sister'” , Lucy.

Oh, I am sorry. You look exactly the same ® ! I am Paul. Lucy was my
classmate in that school, but I haven’t seen her for ages. What is she do-
ing now?

She is working with an advertisement company as a designer. I think she

mentioned you before.




