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Powerbase Beginner is a course for adults who have no knowledge or experience of English, but
who need to gain a basic knowledge of the language for work-related reasons. The course is
extremely practical and aims to help learners to operate in English as quickly as possible. It
covers the language needed for simple exchanges of personal information, for travel and for basic
business communication, such as making a phone call or sending an e-mail.

The course caters for complete beginners by assuming absolutely no experience of English at the
start (although learners should be able to read and write the Roman alphabet). Teachers of
learners who have some very basic knowledge — for example, greetings and numbers — should
treat Units 1 and 2 as revision. However, by the end of Unit 2, all learners will have learnt the
basic functional language for an escorted business trip or an organised holiday in an English-
speaking environment.

From then on, the course develops in a progressive way with continual recycling of structures,
functions and vocabulary. New items of vocabulary are introduced through listening and
repeating to help with correct pronunciation, and a Now you section at the end of every lesson
provides fluency practice and personalisation.

Powerbase Beginner is suitable for people in any job, as well as for students and others who are
preparing to enter the working world.

THE STRUCTURE OF  The ten units of the Coursebook are all divided into three double-page spreads, each of which
THE COURSE  makes up a free-standing lesson (if time is shore, each lesson can be further divided on the basis
of the lefi-hand and right-hand page). At the end of every two units, a Review spread tests and
consolidates the learners” knowledge and understanding,

The three lessons of a typical unit cover the following;:

1 Vocabulary
A double-page spread introducing essential vocabulary and setting the theme of the unit.
A typical spread introduces the language and then provides activities for development and
practice.

2 Grammar
The main grammar points at beginner level are introduced and practised in a context that
continues the theme of each unit, A Grammar reference section ar the back of the Coursebook
provides learners with additional support.

3 Real world
Key functional language is introduced extending the theme of the unit. A typical spread will
provide learners with a practical situation in which they can pracrise and personalise whar
they have learnt.
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OTHER COURSE  Coursebook recordings

COMPONENTS A cassette/CD of recordings accompanies the Coursebook, containing activities to develop
learners” listening skills and pronunciation.

Study Book

The Study Book provides revision, practice and consolidation activities for material introduced
in the course. Each page in the Study Book directly corresponds to a lesson (or double-page
spread) in the Coursebook. Activities can be set for homework or can be exploited in class to
give learners exura practice. A Powerbase Study Book cassette/CD accompanies the course.

Teacher’s Book

The Teacher’s Book provides a step-by-step guide to exploiting each lesson. Information is given
on any preparation that is needed and the aims of each unit and lesson are clarified. Sometimes
warmers or introductions are suggested, and there is a photocopiable activity for each unit as
well as other additional activities suitable for most class sizes. You will also find transcripts,
answers to the acrivities in the Coursebook, and background information on companies and
people mentioned. At the end of the Teacher’s Book there is an exit test with answers.

Website
L= = website

Go to the Powerbase website for extra student activities and background information.
www.longman.com/powerbase
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teaching beginners

I Discover learners’ needs and expecrations at the start of confidence, but learners want to know that their language

the course. Negoriate clear artainable aims and goals. One
way to do this is to ask learners to work in small groups to
discuss (in L1 where appropriate) why they want to use
English, what they need to use it for and what they want
to be able to do by the end of the course. Have a feedback
session and agree goals for the course or for each term if
applicable. Update regularly to make sure that learners’
needs have not changed.

Be flexible and open to learners’ practical needs for
speaking English. Adapt your teaching style and materials
accordingly.

Discuss and negotiate the class homework policy ar the
beginning of the course. Many learners will have litde
time to spend on homework, but if they can find time to
do extra work on their English outside the class, it will
improve their progress.

Create a relaxed and supportive class atmosphere where
learners feel safe to learn from mistakes. Many learners
will be nervous at the beginning of a course so give
encouragement whenever possible. Asking learners to
repeat chorally (all together) helps them to practise new
pronunciation and language points without the stress of
worrying about making a mistake.

Pair work allows learners to practise language in a secure
environment. Introduce variation by using open pairs
{where learners ask and answer across the room) and
closed pairs (where learners work with the person next to
them). Group work and mingling activities will also
maximise learner talking time. Pair and group icons in
Powerbase 1 are not just used for speaking practice. They
are also used to indicate that learners should work
together 1o help each other to do the activity.

[f you have a mixed-ability class with true beginners and
false beginners, don't aim for the strongest or the weakest
but steer a steady middle course. Give learners extra
homework in areas where they want to progress, and make
sure that stronger learners sometimes work with weaker
ones in pairs or groups.

Let learners know your correction policy. If accuracy is the
point of the activity, you will naturally correct more than
in a fluency activity. Over-correction can damage

B8

is being monitored. As you circulate round the class, you
could make a note of errors and have a group correction
spot at the end. Always give learners a chance to self-
correct before inviting suggestions from the rest of the
class. It also helps if learners realise that they can make
progress even though they make mistakes. Encourage
learners to monitor their own language without becoming
self-conscious.

Encourage learners to speak as much English as possible in
the class. Remember that speaking English at chis level
will be very tiring, so give one-minute L1 breaks where
learners can express themselves in their own language. It
can be frustrating at this level not to be able to articulate
ideas clearly and this will allow them to let off steam. In
monolingual classes, don't be afraid to use L1 to clarify or
check understanding, but keep it ro a minimum.
Powerbase 1 has in-built recycling and revision. Revision is
essential to help learners to consolidate and progress,
particularly at this level where the learning curve is steep.
Watch the pace of the class. Don't let activities go on too
long or they will drag, At the same time, allow learners
time to prepare for activities as this will improve accuracy
and allow them to be more adventurous in their use of
language. A warmer at the beginning of the class and a
wind down session at the end will help learners to be more
relaxed and receprive.

¥ Always look for ways to personalise material. Get learners

to say something about themselves, their job or their
company, or to give opinions using the new language they
have learnt. Making the lesson as relevant as possible to
learners will increase interest and motivation.

Set the contexts for listenings and tell learners that you'll
play the recording more than once, so that they don't
worry if they miss something the first time, Make use of
the pause button to check understanding. Always play the
recording all the way through uninterrupted at least once,
so that learners can listen globally and set the activity in
context. Fully exploit the transcripts to give learners extra
practice of reading conversations in pairs. If you have a
major problem with your CD or cassette player, use the
transcript and read with the help of the class.
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I UNIT AIMS

¥ basic words

¥ the verb to be: Im, you're, he5, she’, its, were, theyre
' asking for things: Can I have ... ?

L website =

Go to the Powerbase website for extra student activities
" and background information on the topics in this unit.

www.longman.com/powerbase

In the early lessons of the course, students will begin to get
to know each other and you, their teacher. Even using basic
communication, it is possible to establish a good class
atmosphere. Students may be nervous and this is the time
to put them ar their case.

Because your students will have little or no English at this
stage, actions and mime will be important to illustrace
meaning. If miming makes you feel uncomfortable, don't
worry — you can always exaggerate gestures when necessary,
draw on the board, bring in realia or translate important
information into students’ own language (L1). Try a
combination of methods to help communication. You can
also incorporate a Getting to know you activity (page 3).

Bilingual dictionaries will be important, so either provide
them in class or recommend that students bring their own.

If your students are from countries which do not use the
Roman script alphabet (e.g. countries that use Cyrillic or
Arabic scripts), you may wish to introduce some handwriting
practice (see pages 85-86). It would be a good idea to
introduce this activity carly in the first lesson. Students may
not be familiar with some of the vocabulary in the exercises.
Reassure them that this is not a problem as the aim of the
activity is to pracrise the Roman alphabet and identify non-
Roman scripr letters.

9 0 &d0 000 OHAENSESCOPEDDRERSESROOSOOOESPERDRSRRPOSED SN

Focus students on the first worksheet, which gives practice in
writing the alphabet. Circulate and help. Demonstrate on the
board any letters that your class has difficulries with. You
could ask students to revise writing the alphaber for
homewaork. Go through the second worksheet, allowing
students adequate time to complete. Check answers together
(see page 84). As you continue with the first lesson in the
Coursebook, check that students are writing words and
sentences from left to right across the page, and pause to
demonstrate and practise this where necessary.

(Note: all page references refer to pages in this Teacher's Book,
unless otherwise indicated.)

Lesson aims
E basic words

Key vocabulary/phrases
hello  goodbye  please  thank you sorry OK  yes no
ane dollar  coffee

Important classroom language:

write  listen  vepear  fill the gaps  read

Preparation
No additional preparation is required.

Introduction
Enter the class smiling. Wave to, or shake hands with, a
student and say Hello, Iin [your name]. Move around the class
saying Hello, I ... to three or four students. Encourage
them to repeat the phrase back using their name, e.g. Hello,
Im [student’s name]. By using gestures, encourage students to
turn to the person next to them and say Hello, Iin ... and
shake hands. Do not correct at this point. Write the phrase
on the board and drill chorally and individually. (75 / You're
.. is taught more fully in Lesson 2.)
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Now walk towards the door, waving and saying Goodbye. Go
out of the class and close the door briefly. Come in again and
get your class to chorus Hello loudly.

HELLO ...

This activity introduces the key vocabulary in the lesson.
After you say each new word/phrase; indicate that you want
students to repeat.

Keep books closed. Shake hands, to elicit Hello. Walk rowards

the door waving, to elicit Gogdbye. If some students say Bye,
reassure them that this is also correct. Write Hello and
Goodbye on the board.

Put your hands together or make a similar pleading gesture
and say Please. Take a student’s book and say with
exaggerated delight Thank you. Write Flease and Thank you
on the board,

Now pretend to bump into a student, look apologeric and
say Sorry. At this point you might like to demonstrate that
we can use Serry to apologise and also if we want someone to
repeat something, Give a thumbs-up gesture and say OK.
Write Sorry and OK on the board.

Quickly repeat each word with an accompanying gesture.
Indicate that you want students to repeat.

1 Open books, Hold your book up and point to the first
activity on page 4. Point to the Hello picture in the book
and elicit Hello. Point to Hello wrirten on the board and
elicit a translation for the word. White this on the board
too, c.g. Borjour, Go through cach English word and
elicit translations orally. In mixed-nationality classes,
choose students from different countries to translate the
same word into their own language. In pairs, students
write the translation for each word in their own language.

2 This is the first listening for students. Indicate that you
want them to listen by cupping your hand ro your car.
Play the recording rwice. Students repeat each word.

TRANSCRIPT
Hello. Goodbye. Please. Thank you. Sorry.  OK.

flr. MW, . PR, AR, R,

Mime each of the gestures you used in the introduction
and elicit the word that the gesture matches.

YES ...

3 Focus students on the word box. Say the words and ask
students to repeat. Point to the pictures. Indicate with

2

gestures that you want students to write a word under
each picture. In pairs, students write the words under the
correct picture. Check answers together. Point o a
picture. Students chorus the word.

ANSWERS

coffee no yes one dollar

IN A CAFE

& This is a longer listening so students may need to hear the
recording several times. Start by writing on the board:

one dollar yes coffee o

Ask students to raise their hands when they hear any of
these words. Play the recording. Pause when students raise
their hands and elicit which word they heard.

Focus students on the transcript. This might be the first
time that your students have come across a gap-fill
exercise so demonstrate by writing on the board:

B Hello,

O
B Yes?

Point to the gap for the missing word on the board and
say Fill the gap. Play the first part of the recording and
pause after Yes? Elicit the missing word (Hello) and write
it on the board. Hold up the Coursebook, point to the
other missing words and say Fill the gaps. Continue
playing the recording for students to fill the gaps. Then
play it again for students to check. When everyone has
finished, elicit the answers from stidents around the class.
If students give an incorrect answer, give them the chance
to self-correct before inviting suggestions from the class.

TRANSCRIPT/ANSWERS
WOMAN Hello.

MAN Hello.
WOMAN  Yes?

MAN Cofiee.
WOMAN  Sorry?

MAN Coffee!
WOMAN  Sorry?

MAN Cotfee! Coffee!
WOMAN  Sorry?

MAN  Oh! Coftee, please.
WOMAN QK. Coffee.

MAN Thank you.
WOMAN  One dollar,

MAN One dollar? One dollar?

‘o ane



WOMAN  Oh, sorry. One dollar, please.
MAN OK.

WOMAN  Thank you.
MAN  Goodbye.

WOMAN  Thank you. Goodbye.
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NOW YOU

9 These sections provide freer practice of the target
language. The focus is on fluency (communicating) rather
than accuracy. To encourage students, only stop and
correct when communication is affected. Circulate and
help, noting any arcas that might need further practice or
revision in a future lesson.

Demonstrate by reading the conversation with a
confident student in front of the class. Try to copy the
stress and intonation of the recording. In pairs, students
practise the conversation. Then they swap roles and
practise again. Nominate a pair to read out the
conversatiof to the class.

Additional activity

Anagrams

A couple of minutes before the end of the class write

THANK YOU! = GOODBYE! as an anagram on the board (e.g.
HATKN OUY! — DOOGBEY]). Ask students to guess the phrase
as quickly as possible (if necessary, indicate that it is on pages
4 and 5 of the Coursebook). When the word has been
guessed, point to the class and say Thank you — goodbye. You
could even give them a big round of applause for doing so
well in their first lesson!
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Alternative activity

Grmng to know you

¥ Point to yourself and say Hello, Im [your name/. Write on
the board I'mt [your name]. Point to students at random
and elicit their name (using /3 ... or simply their name).

I In a large class, get students to stand up. Bring in a soft
ball, or roll up a piece of paper into a ball, and stand the
class in a circle. Hold the ball and say Zin [yorr name|.

! Gently throw the ball 1o a student, who must then say his
or her own name. Indicate that they should now throw
the ball to another student; who should say their own
name and so on. Go round so that each student says his
or her name at least twice. Then stop throwing.

! Move around the ourside of the circle. Stop behind a
student and elicit their name by pointing at them. Now
students throw the ball again, this time they say their own
name plus the name of the person they are throwing to.

PAGES 6-7

Lesson aims
¥ the verb to be: Im, you're, hes, shes, its, wrr, xﬁqrr

Preparation

Bring in some pictures of famous people to extend the
activity at the end of the lesson. The pictures should be of
both individuals and groups to practise singular and plural.

I, YOU
1 Point to vourself and say I [your name]. Write on the

board:
I'm [your name].

Point to a student and say Youre [student’s name]. Write
on the board:

You're [student's namel.

Point to the pairs icon and indicare by gesture that you
want students to work in pairs. Point to the gap in the
speech bubble in the first picture and say Fill the gap.
Elicit what the missing word is and write the sentence on
the board. Repeat for the second picture.

2 Play the recording for students to check. Then play it
again for students to repeat. Go round, getting students
to point to themselves and say /i [name]. Point to a
student and the other students chorus rogether You're
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[name]. Repeat, pointing to three or four more students. WE, THEY

Close books. Divide the class into two to four groups. Join
TRANSCRIPT/ANSWERS onc of the groups. Point to the group that you are in and say
Hello. I'm Leo. - And I'm Charles. Hello. We're [name of each of the students in your group]. Point to
PR, Femfim, R &R, PRAF. another group and say Theyre [name of each person in that
You're Tony. And you're Jacques. group]. In turn, groups point to their own group and to
BRI, LA, another group saying Were ... and Theyre ... .

3 Play the recording. Nominate a pair of students to read b Open books. Point to the pictures, then play the

the conversation aloud. Demonstrate the exercise with a recording. In pairs, students fill the gaps. Elicit answers.
confident student by introducing your real names to the s
conversation. TRANSCRIPT/ANSWERS

In pairs, students practise the conversation using their We're Jaguar. They’re Nissan.
own names. Ask them to close the Coursebook and AR “PEST Anlfn, i CRRERT A,

practise again with another partner.

"""""""" 7 Point to two students and say Theyre [name] and [name].
TRAN§CR] P_T Write the sentence on the board and elicit what and
Hello. I'm Maria. And 'm John. Hello. means. In pairs, students talk about themselves and others

Prbf, FodEbEidE, ML, PREF.

in the class. Circulate and help as necessary.

HE, SHE, IT (] CHECK pogs

The verb #o be is normally contracted in spoken English.
Encourage students 1o use the contractions to make

. ) . their English sound more natural. You can also point out
Point to a male student and say He’s [name]. ‘Pulnl: to a female that, unlike many languages, English does not distinguish
student and say Shes (name]. (If you have a single-sex class, between the familiar and polite form of you. '

you could do this by drawing a stick man and woman on the _
board and writing their names underneath.) Pick up a book Students read through the Check box themselves. Answer
any questions, then choral drill the verb to fe.

and say [t5 a book. Write on the board:

Points to look out for: Students leaving personal pronouns out
of a sentence, e.g. /s a book instead of Its a book.

4 He's Q Shes &% Its See Grammar reference on page 124 of the Coursebool.

4 Point to the missing words under each picture and say

Fill the gaps. Do the first sentence together as an example. A Quiz

Play the recording and elicit the answer from the class. 8 Students work in small groups and name the people and

Continue playing the recording for students to complete things in the pictures. They should use He’, She, Irs and
the other two sentences. They're. The first group to name all the people and things

wins. Quickly go round the class eliciting answers.

TRANSCRIPT/ANSWERS ;
It's Wall Street. He’s Donald Trump. ANSWERS

XRARRE, fl JE R EE - BRI Clockwise from top left: She’s Aung Suu Kyi / He's Karl
T ; Marx / It’s a Sony Walkman / They're Venus and Serena
She's | iy Caton. Williams / They're Big Macs / It’s a dollar / She's Demi

b 2 A L - SR Moore / He’s the Sultan of Brunei.

5 Demonstrate the activity with a pair of students. If you have brought in some pictures of famous people,
Encourage one of the students to point to different show them to the students and elicit who they are.
students in the class and the other student responds with
Hes [ She’s [name]. Students continue the activity in pairs.

9 Play the recording. In pairs, students listen and point to
the people or things as they hear them.



TRANSCRIPT

He's the Sultan of Brunei. He's Karl Marx.

She's Demi Moore. She's Aung Suu Kyi.

it's a dollar. It's a Sony Walkman.

They're Venus and Serena Williams, They're Big Macs.
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PAGES 8-9

Lesson aims .
¥ asking for things: Can [ have ... ? IS
E practising ordering a meal il -

Key vocabulary/phrases
the menu  the bill a ticket amap a timetable a coffee
fruit  cheese  pasta  salad tomato soup  chicken and rice

a journey  a restaurant  Can Thave ... ? :

Preparation

If you plan to use the Additional activity Asking for things
(page 87), photocopy and cut up a set of conversation and
picture cards for each pair of students.

CAN | HAVE ... ?

1 Keep books closed. Pick up a book and say book. Ask
students to repeat. Pick up a pen and repear the
procedure. Walk up to a student and say Hello [name].
Can I have a book, please? Pick up the book and look at it.
Give it back to the student and say Thank you. Approach
another student and say Hello [name]. Can I have a pen,
please? Take the pen, write something and give it back.
Say Thank you. Repeat with two or three other students.

Books still closed, draw a cup and saucer on the board

(to represent a coffee). Elicit what it might be. Say a coffee.
Ask students to repeat. Play the recording. Students
repeat after each phrase.

Open books. Focus students on the picture and speech
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bubble. Play the recording again. Students repeat.

TRANSCRIPT

Can | have ... 7 Can | have a coffee, please?
REA e A TR —
SIX THINGS

2 Say the menu, the bill, a ticket, a map, a timetable, a coffee,

holding up your book and pointing to the relevant
picture. Students repeat.

Play the recording. Pause after the first conversation and
clicit what the first thing is (¢he menu). Check that
students write / in the tinted box under the picture of the
menu. Continue playing the recording. Students number
the things in the order that they hear them.

Points 1o look out for: Students may query why it is the bill
but @ map, etc. If you wish to give a quick explanation in
L1, then do so. Otherwise reassure students it is dealt
with later in the course (see Unit 4, page 29). This is to
avoid overloading students in the first unit.

ANSWERS

23 b2 b d1 5 f4

TRANSCRIPT
WOMAN Sorry! Hello! Hello!
MAN  Yes?
WOMAN Oh, hello, yes. Can | have the menu, please?
MAN The menu? Of course.
WOMAN Thank you.
WOMAN Hello. OK?
MAN Yes, OK, thank you. Can | have a coffee,
please?
WOMAN A coffee, of course ... There you are.
MAN  Thank you.
WOMAN Hello. Can | have a ticket to York, please?
MAN A ticketl to York ... £10, please.
WOMAN Thank you.
WOMAN  Hello.
MAN Hello. Can | have a map, please?
WOMAN A map?
MAN Yes. A map of the city.
WOMAN A map of the city. OK. This one?
MAN Yes. Yes, please. Can | have that one, please?
WOMAN Of course.
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MAN
WOMAN

MAN
WOMAN

MAN
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MAN

Anything else?
No, no thank you. Can | have the bill, please?
The bill? Yes. Um ... There you are.
Thank you.
Thank you.
Yes?
Hello. Can | have a timetable, please?
WOMAN A timetable. OK.
MAN  Thank you. Goodbye.
WOMAN Bye.
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3 Play the recording again. Students write the words under
the pictures. In pairs, students compare answers. Check
together as a class. Quickly elicit the word for each object
in the students’ own language.

ANSWERS

a a ticket b acoffee ¢ atimerable
d the menu ¢ the bill

f a map

4 Write on the board:

a journey 4 restaurant

Encourage students to look up the words in their
dictionaries. In pairs, students fill the gaps in the sentences.
Elicit the words that pairs have used in their sentences.

POSSIBLE ANSWERS

A journey

2 Can | have a ticket, please?
3 Can [ have a map, please?

A restaurant

! Can I have the menu, please?
2 Can [ have a coffee, please?
3 Can I have the bill, please?

Nominate students to read out their sentences.

Additional activity

Asking for things, page 87
Photocopy a worksheet for each pair of students. Cut out the
two pictures and cut up the conversations. Mix both
conversations together in an envelope and give an envelope and
the two pictures to each pair. Students place the pictures on the
table. They take the cut-up conversations out of the envelope
and decide which phrases go with the restaurant and which go
with the ticket office. Then they put the two conversations in
the correct order under the relevant picture. Less confident
students could be given one conversation instead of two or you
could put students into groups racher than pairs.

Students then role play the two conversations. Encourage them
to practise once reading the conversation, and then again
without looking ar the prompts. You could ask some students to
do their role play in front of the class.

ORDERING A MEAL
Close books. Say the following words and clap the syllables:

tosmasto  soup saslad
passta  fruit  cheese

chiceken and rice
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Pause after each word and get students to repeat. Write the
words on the board and point to them while students repeat,
Spend time drilling any words they find difficult to
pronounce.

5 Open books. Divide the class into small groups. Point to
the picture of a salad and elicit which word it matches.
In groups, students write the words under the picrures.
Circulate, helping where necessary. Check together as a
class orally. Point to the picture of cheese and say fs ir
cheese? Elicit Yes. Point to the picture of fruit and say Is it
tomato soup? Elicit No. Students rake it in turns, pointing
to pictures and asking s #¢ ... ? The other students in the
group answer Yes or No.

ANSWERS
I chicken and rice 2 cheese 3 fruit
4 pasta 5 salad 6 tomato soup

6 Play the recording, Students listen for whart the man
chooses from the menu. Check together as a class.

ANSWERS

The man chooses tomato soup, pasta, cheese.

TRANSCRIPT
WOMAN  Hello?
MAN  Oh, hello, yes.
WOMAN  So, dinner. Tomato soup or salad?
MAN Can | have tomato soup, please?
WOMAN  Tomato soup. And then chicken and rice or
pasta?
MAN  Can | have pasta, please?
WOMAN  Sorry?
MAN Can | have pasta, pleasa?
WOMAN  Pasta. And fruit or cheese?
MAN  Can | have cheese, please?
WOMAN Cheese. Thank you.
MAN  Thank you.
4. fBEF, B AR
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Say tomato soup. Students repeat. Say Can I have
tomato soup, please? Students repear. Call our other
items from the menu, e.g. pasta. Students respond with
a complete sentence, e.g. Can [ have pasta, please?

Play a question from the recording again, or model one
yourself, so that students use the right intonation.

NOW YOU

7

Ask students to look at the menu again; and to choose
some food from each section.

To demonstrate the role play activity, choose a
confident student to help you. You sit like a customer
in a restaurant while the student stands like a waiter /
waitress, pen and paper in hand. Look at the menu.
Point to salad. Say Can I have salad, please? Indicate, by
pretending to write on your hand, that you want the
student to write salad. Repeat this with the rest of the
menu, e.g, you say Can [ have pasta, please? And can [
have fruit, please? And the student writes down pasta
and frust.

In pairs, students take turns to be the customer and
waiter. At the end of the activity, ask some students to
read out whar their partner has ordered.

KEY to Do It Yourself

FUNCTIONAL SENTENGES TO REMEMBER

Co =1 Gy hn o W o~
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Hello. I'm Jack.

He is Pierre.

They are Mike and Hans.
Can I have the menu, please?
Can I have a coffee, please?
Can [ have some rice, please?
Can [ have a map, please?
She is Jennifer.

They are chips.

Goodbye.
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Lesson aims
! numbers 0-12
¥ practising basic prices, phone numbers and telling the

time

Key vocabulary/phrases

one ‘two three four five six seven eight nine ten
cleven  twelve  dollar(s)  ewro(s)

How much is it? - Whar time s it?

Preparation

1 Bring a clock to the class. Or make your own clock face
and hands from cardboard, using a drawing pin and cork
to fix the hands to the clock.

2 Prepare the word cards for the Warmer activity.

I..l.......ll‘.......il......C...0......‘.....'.....00‘

surviving

Warmer

It is important to get students into the habit of recycling
vocabulary and structures, as this will help them retain
information. The aim of this Warmer activity is to revise
vocabulary from Unic 1.

Write the following words on separate cards: Hello, Goodbye,
Yes, No, Please, Thank you, OK, Sorry, a ticket, a coffee, a
timetable, a menu, a bill, @ map. Place the cards in an
envelope. Demonstrate by taking out a card from the
envelope. Mime the word to the class and elicit the answer.
Divide the class into teams and ask one member of each ream
to come to the front of the class. Take a card from the
envelope and show it to each team representative. They
memorise the word and return to their eam to mime it. The
first team to guess the word correctly gets a point. Repeat the
process until all the words have been revised.

One-to-one teaching: place the cards face down on the desk.
Student and teacher take turns to mime and guess the words.

ZERO TO 6

Keep books closed. Hold up one finger and say one.
Gradually hold up additional fingers and encourage the class
to call out the numbers if they know them.

T Keep books closed. Play the recording. Students repeat
after each number. Then choral drill the numbers without
the recording. Open books and focus students on the
numbers in the box. Play the recording again. Students

rr:pt'at.

TRANSCRIPT

zero one two three four five six
% = = = g T~

2 This activity recycles Can { have ... ? and extends the
phrase to include numbers. Say Can I have two books,
please? (point if necessary). Take a book from two students
and say Thank you. Hold up one book, say one book.



Wrrite 1 book on the board. Hold up both books, say wo

books. Write 2 books on the board. Draw attention to the
plural s.

Write © coffeeg on the board. Elicit Can I have six coffees,
please? Students work in pairs and take turns to ask for
the items on the list. Circulate and check that they are
using the plural s.

3 Play the recordi ng. Students listen and check.

TRANSCRIPT

Can | have three menus, please?
L ECEiRIvE i

Can | have six coffees, please?
Je =6 Gy umf:,

Can | have five tickets, please?
Can | have four maps, please?
Ak b,

Briefly choral drill the phrases, to check pronunciation, and
ask individual students to repeat.

HOW MUCH IS IT?

Write the currency symbol for the country you are teaching
in on the board (if you have a mixed-nationality class, choose
two or three of the currencies represented by the students’
countries),

Write 9 and € on the board. Try to elicit which country /
group of countries they represent (in L1 or L.2). Write a
figure after the § (e.g. $5), point to the price and ask How
much.is it? Write five dollarg and ask students to repeat.
Again check that the s is being sounded.

4 Open books. Focus students on the price tags. Play the
recording and ask students to repeat. Drill How much is ir?

TRANSCRIPT

How much is it? It's two euros.
£/ 2L,

How much is it? It's six dollars.

£ Dik? 6 %L,

Quickly write different prices on the board, e.g. €6/ $2 /
€4 / $3, etc. Nominate a student o ask How much is if?
and another to respond. You could perhaps do this using
a ball again.

n.tloo.ootco.to.tl.olocooonotnotoooooontlo.un-.oo.o.c.a.-...if'a”] o

9 Write on the board:

$1 one dollar
$2 two dollars

£€! pne sure
€2 two euros

Ask students to say the prices. Demonstrate the activiry
with a confident student. Point to one of the pictures and
ask How much is ift The student replies. Indicate that he /
she should now ask you the question and you respond,
Students work in pairs to ask and answer questions about
the pictures.

6 Play the recording for students to check. Play it again and

ask students to repear the prices,

TRANSCRIPT/ANSWERS

It's one dollar. It's four euros.
Lh 1XE. EHH AR,
It's six euros. It's three dollars.
% L) Gk, E RS VERE STV
It's five dollars. It's two euros.

2 O8? SEIL. %0k 2WIL,

PHONE NUMBERS

Note: In English, each number in a phone number is said
individually, e.g. 4632 would be four, six, three, two not

Jorty-six, thirty-two.

7 On the board, draw a simple picture of a phone and write
a phone number below it. Model how 1o say the number
and ask students to repeat. Write your school’s phone
number on the board and elicit how ro say it.

Ask pairs to sit back-to-back. This helps to simulate a
phone conversation, as students cannot see their partner’s
face and gestures. Student A reads the phone numbers on
page 114 of the Coursebook. Student B writes them
down. When they have finished, Student B reads the
numbers on page 117 of the Coursebook and Student A
writes them down. Students read back the numbers to
each other, to check that they are correct. Nominare
individual students to read out one of their numbers.

77012

8 Close books. Play the recording. Students listen and
repeat the numbers. Open books. Listen to the recording
again. Students repeat. Then students repeat the numbers
again withour the recording,



