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The Use of Professional Development
School for Developing Student-Teachers’
Professional Competencies

Mohammad Ali

Abstract: Teaching practice in every teacher education institution is intended to develop
the student-teachers’ professional competencies. This is undertaken either by using regular
school or using Professional Development School (PDS). According to the related concept,
the professional competencies that need to be developed consist of three major components,
i.e., those related to the cognitive aspects, teaching skills, and personal traits. This study
was mainly aimed at examining the effectiveness of the use of PDS in teaching practice, at
Indonesia University of Education, for developing the student-teachers’ professional
competencies, particularly related to the cognitive aspects, teaching skills, and personal
traits. The study employed a quasi-experimental design of a non-random posttest control
group; and data analysis employed statistical methods of ANOVA and MANOVA. The
results were showing that the use of PDS in teaching practice is effective for developing some
aspects of the student-teachers’ professional competencies, particularly those related to the
teaching skills and personal traits. However, there was not enough evidence to conclude that
this was significantly effective for developing the competencies related to the cognitive
aspects, such as knowledge and understanding.

Key words: Development of Student-Teachers’ Professionalism

Introduction

Professional Development Schools (PDS) are the schools that collaborate
with a certain Institution for Higher Teacher Education or Lembaga
Pendidikan Tenaga Kependikan (LPTK), for being involved as the places for

teaching practice. In Indonesia, there are numbers of LPTKs. Among them is

EEBN M LE-WME NERHESTRYRFEREIL, BL, 858,



6 BIAHRFHRRE %

the Indonesia University of Education (IUE) located in the city of Bandung,
West Java, Indonesia. This study was conducted at ITUE, as a preliminary
one, in regard to developing a national mode of teaching practice that should
be conducted by every student-teacher in every LPTK.

The use of PDS as the places for improving the student-teachers’
professionalism in teaching practices, has different characteristics from that of
the other modes of teaching practice. The former is undertaken in some
schools that collaborate with a teacher higher education institution and the
latter is undertaken in a microteaching laboratory. The main characteristics of
the use of PDS are in the promotion of partnership collaboration pattern. The
partnership pattern in the use of PDSs is reflected in the collaborative attempts
between the university and the schools in improving the teacher qualification
such as in planning, implementing an evaluating the process of the teaching
practice; and in recruiting the schools’ teachers involved as the temporary
instructor of the university (Goodlad, 1995).

Actually, this concept has emerged since the late nineteenth century
(Clark, 1988), but its application has been intensively promoted by the
Holmes Group founded by 23 Deans of Schools of Education and 30 Instructors
from the prominent universities in the United States. This endeavor has been
stimulated by the main concern of the group that is to solve problems related
to the low quality of teachers’ provision in the US (The Holmes Group,
1986).

In Indonesia, attempts in improving the quality of teacher education,
pre-service as well as in-service training, have been continuously made. In the
pre-service training, University of Education which has an authority to
provide education for student-teachers has also continuously developed its
program in order to produce professional teachers. One of the important
programs for improving the quality of student-teachers is teaching practice
through the Field Experience Program (FEP).

Ideally the implementation of FEP is through the partnership between
university and schools. In reality, however, the realization of the partnership
concept still faces some problems. To minimize these problems, some efforts

have been made and one of them is by using PDS and promoting the status of
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the teachers as the temporary university instructors. This study examined
whether the use of PDS in the teaching practice is effective to develop the

professional competencies of the student-teachers.

Theoretical Framework

Promoting a partnership between a university of education and schools
through the application of the PDS in teaching practice is important, because
the attempts to improve the student-teachers’ professionalism should be
seriously considered. The prerequisite for becoming a teacher is eminent. In
several countries professional teachers are those who have been fully certified
in teaching. The certificate is only given to those who have accomplished a
master’ s degree in education. The degree is gained after holding a bachelor’s
degree majoring in education or any other field of study. In this program, the
courses consist of the advancement of the previous field studies. In addition,
the program also includes teaching and learning courses as well as handling
maladjusted learners, and guided teaching practices in a whole year program
(The Holmes Group, 1995).

In the Western European countries, Japan, Australia, and some states of
the US, teacher education is at the same level as a bachelor’s degree program.
Whereas in Indonesia, the minimum prerequisite for becoming a teacher is
holding Diploma 2 for Primary School teachers and a bachelor’s degree for
Junior School’ s and Senior High School’s. According to the most recent
regulations, i.e. The Government Regulation number 19/2005 in the very
near every Indonesian teacher has to meet the minimum qualification, i.e.,
holding a bachelor degree in a relevant field, and has to be certified by an
accredited university of education that is mandated by the government to
undertake a teacher certification program.

Some Experts in the field of teacher education have different views in
looking into the substance of professional competencies that should be
possessed by the teachers. These competencies, however, can be classified
into three different major aspects. i.e., competencies related to knowledge
and understanding ( cognitive aspects), skills in undertaking teaching and

instruction ( teaching skills aspects ), and behavioral performance in
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undertaking personal and social relationships ( personality traits aspects).
When these competencies are intensively trained, such as through teaching
practice, they expected to become the professional characteristics of either a
teacher or a student-teacher.

As an institution of higher teacher education that is mandated by the go-
vernment to carry out a pre-service teacher training, the educational process in
the institution should conform to the curriculum. The curriculum contents are
grouped into three groups of courses namely the basic education-related
courses, the teaching-learning process-related courses, and major field of study
courses. All of the courses are aimed at developing the teacher professional
competencies with the biggest portion is related to the cognitive aspect. The
field experience program or teaching practice is mainly aimed at developing the
skills in applying the related theories in the actual activities and is expected to
develop the aspects of teaching skill and personality.

Conventionally, the implementation of teaching practice has been done by
sending the every student-teacher to a regular school ta be fully trained by an
appointed school teacher in a whole semester. The university instructor
monitors and supervises the implementation of the teaching practice program
at the school. It is indicated that the intensity and involvement of the
instructor in the program are still low. This poor intensity has been caused by
the lack of collaboration between the teacher and university instructor.

The ideal teaching practices in providing professional prospective teachers
should involve intensive partnership and collaboration between the university
instructors and the school teachers (in this case they are called as the field
instructors). Through this collaboration pattern both instructors can adapt
and create their roles in order to give greater opportunities to carry out
collegially each other’ s reflection and thinking (Johnston and Thomas,
1997). Such preferable situation can be done by using schools that are
specially designed for this reason, so the student-teachers can be intensively
directed to apply the educational theories and concepts that they have already
learned. The idea of using the specific schools designed for the teaching
practice can be accomplished in the use of PDS.

PDS is defined “:- as site of exemplary practice in which school and
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university/faculty collaborate to improve teaching-learning activities and to
develop the profession of all involved” (Ali and Sukmana, 1995). Like in a
hospital where the candidates of medical doctor practice their knowledge and
skills, in PDS every one involved in the FEP practices every aspect of the
edueational professional competencies under the supervision of the university
instructors and the field instructors or teachers. The field instructors are the
school teachers who are appointed as advisors by promoting their status as
temporary university instructors. All of the instructors collaborate in advising,
guiding, and directing the student-teachers in developing their professionalism. In
many aspects, the collaborative pattern can be described as a medical faculty
with teaching hospital, i.e., the hospitals where the candidates of doctor
undertake training and experiencing their medical practices ( Murray, 1995;
Kennedy, 1992; and Hasan, 1997).

According to Hasan et. al. (1999), the schools assigned as the places for
doing the teaching practice are like teaching hospitals in educating the doctors
is not an absurd one. If they becomes a doctor and has done mal-practices
because he had inadequate training in the hospital, then the patient will take
the risks from their mistakes. If a doctor gives a wrong treatment it would be
fatal because it can cause a death in the patient. An educational practitioner
who has wrongly done the teaching practices will misinterpret his professional
competencies that will in turn give effects to the society, especially the
students. This wrong interpretation will destroy not only one student, but
also 40 students in a class or may be one whole generation. Because it is hard
to be detected, the cause of the mistakes will appear later in a long time and
will give serious impact to the society. In a case of a doctor’s mal-practice,
the one who has been threatened is only one patient, but in a case of a
teacher’s the society will all be threatened, because the result of education will
live long in the society. Therefore, it is important to seek a model of teaching
practice that make the provision of professional teachers be done intensively,
so the cases described above can be avoided.

The partnership between the university of education and the schools in
implementing the teaching practices in the use of PDS concept is based on the

understanding that the betterment in the teaching quality is influenced by both
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the quality of teachers’ educational background and the quality of their schools
as their work places ( Firestone and Pennell, 1993; Furqon and
Kardiawarman, 1997). Both university and the schools have perceived two
main things, i. e., differences and tension. The development of PDS has
confessed those differences and tension between the university and the
schools, but they can be seriously handled and managed through dialogue.
The use of PDS gives significant benefit to both of them. The university will
benefit from the improvement of the professionalism of the student-teachers,
whereas the schools will benefit from improving the professionalism of the
teachers involved in the practices (field instructors). By improving the
teachers’ professionalism, the quality of the student-teachers will also be
improving. According to Darling and Goodwin “the induction mission of the
school ought to warrant that those working with new teachers are themselves
examples of good teaching; that the experiences of the new teachers will be
structured to explicitly address the understandings they are expected to
acquire; and that some means for assessing the progress of new teachers is
used” (Darling and Goodwin, 1993).

The collaboration between the university and the schools in teaching
practices covers before, during, and after the implementation of teaching
practices either done in the university or in the schools. In pre-teaching
practice activity, both university and field instructors design the treatment
planning they will give to the student-teachers. In whilst-teaching practice
activity, both university and field instructors collegially collaborate and make
the planning come into action, and if they find misleading problems they will
work hand in hand to solve them. In post-teaching practice activity, they both
evaluate and follow up the results of evaluation through considering the
improvement of the planning for the next teaching practices. In PDS, the
field instructors have the same rights and responsibility as the university
instructors do. The counselors as well as supervisors have the same rights and
responsibility as the ones who can give consultation to both field-instructors
and university instructors, and will cooperatively coordinate the

implementation of teaching practice in the related PDS.
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Method of Study

This study was conducted in Indonesia University of Education as a part
of the Indonesian Higher Teacher Education project. The study employed a
quasi-experimental. The study involved 8 schools (4 Junior High Schools and
4 Senior High Schools) that were divided into two groups. Two Junior High
Schools (JHS) and two Senior High Schools (SHS) were assigned as the
experimental group and the rest of the schools were assigned as the control
group. The number of subjects involved in the study was 44 TUE students
who were undertaking the teaching practice or FEP in education in those
schools, 18 field instructors, and 18 university instructors.

Data was collected through measuring the post-test, and observing the
student-teachers during undertaking the teaching practice. The instrument
used in this study was in the form of rating scale regarded to measure the
knowledge and understanding aspects ( Form KPG-PP), and to measure the
personality traits aspect (Form KPG-KP) that have been distributed to the
participants. An observation guide (Form KPG-KS) was also used to measure
the teaching performance. The instruments were constructed based on the
survey results to the student teachers, the filed and the university instructors,
and the JHS and SHS students, regarding the personality traits and
expectation of the professional teachers according to their perception.

The content validity of the instrument was judged by the related experts,
whereas the validity of the questionnaires was examined by using the
correlation analyses between the score of each item and the total score. The
result indicated that the rating scale has 11 items out of 44 items that have low
validity index (these have been revised) whereas the other 33 items have a
favorable validity index. For the observation guide, the validity was examined
by correlating scores rated by a couple of observers in every session of
observation. The Pearson correlation has shown r = 0.634 in the significant
level of 0.99. For the personality traits rating scale, from the 75 items: 62
(68.67% ) have r 0.20 validity, and 13 (17.33% ) items have validity<0.20
(have been revised ). Whereas the reliability related to the internal

consistency was analyzed by usiog Cronbach Alpha formula. Form KPG - KP
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with = 0.8353, Form KPG-PP with =0.6871 and Observation Guide with
= 0.7121. The data was analyzed by using the statistical methods of One-
way Analysis of Variance (ANOVA) and Multivariate Analysis of Variance
(MANOVA).

Results

The results of the study related to the effect of using PDS in the teaching
practices to the development of professional competencies of the student-
teachers were made based on the result of data analysis by comparing the
competencies of the control and experimental groups. The professional
competencies of the student-teachers consist of three components: knowledge
and understanding (cognitive aspect), personality traits, and teaching skill.
The result of the study was presented in reference to the grouping of the
competencies.

The knowledge and understanding aspects include the knowledge of ge-
neral education owned by the student-teachers, the teaching-learning activities
(planning, implementing, and evaluation stages), and the characteristics of
the students’ development. The average total score of the experimental group
in this aspect was 136. 6842 with the standard deviation of 6. 272, and
standard error of 1.439; whereas the control group was 135.0526 with the
standard deviation of 7.390 and the standard error of 1.695.

These statistical scores show that they are substantially indifferent in the
scores of both groups. This evidence was supported by the comparison of
result analysis, using the One-way ANOVA, between the experimental and
control groups. The analysis result has shown that at r = 0. 05 both the
groups are not significantly different, as has been shown by the F value =
0.09, with significant level of Sig. =0.766. This result means that the effect
of teaching practice by using PDS to the development of professional
competencies of the student-teachers in the knowledge and understanding
aspects was not significant.

The professional competencies related to personal traits comprise five
characteristics: a) ethics and moral in daily activities and in the workplace;

b) discipline, ethos of work, independency; c) emotional stability and



