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PREFACE

The past few years have seen a great interest among public-
school teachers and administrators in the development of
character. This emphasis in education has been expressed in
many attempts to modify the program of classes, of schools,
and of entire school systems in order that these might make a
greater contribution to the growing child or youth. Some of
these modifications seem good, others not so worth while. The
chapters of this volume are written in the effort to bring to-
gether examples of some of the better methods and materials
that have been used in elementary and secondary schools. The
volume is written particularly with thought of the classroom
teacher, the principal, and supervisor—those who are directly
concerned with the educational activities of the classroom and
the individual school unit. It is designed with the thought of
the teacher in service, but with sufficient material to be used
as a textbook for courses in normal schools and colleges.

The author is indebted to many for their contributions to
this volume: Superintendent James H. Harris and the Board
of Education that established, in the schools of Pontiac, Mich-
igan, a department of character education which permitted
the author over a period of years to devote his time to experi-
mentation with the materials and methods of character de-
velopment. The supervisors, principals, and teachers in Pon-
tiac who have participated in this experiment. Two yearbook
committees of the National Education Association which have
clarified the aims and the principles of character building as
they apply to the public schools. Those who have conducted
the various experiments in the field which are reported in the
following chapters. Authors and publishers of periodicals and
books who have kindly granted permission to quote from their
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publications. Certain individuals who have been particularly
helpful in experimentation and in the preparation of this man-
uscript: of the personnel of the Pontiac public schools many
people but particularly James H. Harris, superintendent;
Harriett E. Ratliff, supervisor of kindergarten and primary
grades; Kate H. Brown, supervisor of intermediate grades;
John Thors, Jr., principal of Pontiac Senior High School, and
other individuals and groups mentioned throughout the vol-
ume; Paul T. Rankin, director of research and adjustment of
the Detroit public schools who has given much assistance in
the planning and criticism of the chapters; my wife who has
assisted both in the collection of materials and in the prepara-

tion of the manuscript.
K. L. H.
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CHAPTER 1
THE PROGRAM AND ITS OBJECTIVES

Good character is perhaps the most generally accepted ob-
jective of the schools today. Scarcely an educational conven-
tion passes or an issue of an educational periodical is published
without some reference to the securing of good character
through the schools. Nor is the discussion limited to teachers;
for parents, lawyers, judges, physicians, social workers, min-
isters, and many other types of persons are intensely inter-
ested in means of insuring good character.

The current emphasis upon education for character is due
to a variety of factors, among them (1) the recognition that
crime and delinquency constitute a challenge to education;
(2) the growing appreciation of the importance of the emo-
tional aspects of life as compared with the intellectual; (3) the
general adoption of that philosophy of education which
stresses the integration of all the experiences of child life
through the provision of increasingly lifelike activities and in-
terpretation in the school; and (4) the awakening among peo-
ple generally of social-civic consciousness, of large-group-mind-
edness, of a concern for the welfare of all.

This volume is to be devoted primarily to materials and
methods, to the reporting of procedures which are illustrative
of what has been done and can be done in schools to provide
the setting for the finest personal development in the child.
A comprehensive discussion of why the current emphasis upon
character has arisen, and of the philosophy of the movement,
will not be included. Recent publications' have dealt exten-

t See particularly the following reference: National Education Associ-
ation, Department of Superintendence, “Character Education,” Tenth

Yearbook (Washington, 1).C.: National Education Association, 1932),
pp. 9-78.
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sively with these aspects of the subject and have presented the
basic assumptions and the conflicting theories of character
education.

In the thought of the writer certain very definite principles
are accepted and certain objectives considered as goals to be
achieved by each pupil in the school. These objectives will be
briefly presented as a part of this introduction and the princi-
ples which it is thought should be the foundation of the pro-
gram will be referred to throughout the volume, but the pri-
mary interest will be in methodology, rather than in the field
of philosophy.

OBJECTIVES TO BE ACIIEVED

What kind of character is to be developed? What changes
in children and in youth are to be made? These questions
have been answered in many different ways by educational
workers and others interested in the problem. Thus the Tents
Yearbook of the Derartment of Superintendence lists and dis-
cusses seventeen types of major objectives presented in
courses of study, books, and articles dealing with character:

1. Character as general goodness, something very vague but de-
sirable.

2. Character as conformity to the conventional mores, doing what
society expects.

3. Character as life in accord with the dogma of some religion.

4. Character as a composite of many specific conduct habits ca-
pable of determination by scientific analyses of life.

5. Character as the service of the state.

6. Character as social usefulness, personal self-sacrifice for the
larger good.

7. Character as unselfish motives, love of fellowmen, desire to
serve.

8. Character as the harmonious adjustment of the personality.

9. Character as a composite of desirable traits, virtues, and ideals.
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10. Character as self-control; inhibition of impulses in accord with
rational principles.

11. Character as self-expression; responsibility for getting as much
as possible out of one’s own life.

12. Character as emotional maturity, objectivity, disinterested-
ness, intelligent living, foresight, understanding and discrim-
ination of consequences, fair-mindedness, scientific spirit.

13. Character as ways of living that are aesthetically preferable,
beauty.

14. Character as sincere action, in accord with conscience.

15. Character as imitation of some ideal persons.

16. Character as creative experience; continuous reconstruction of
life.

17. Character as the integration of values, doing the “best” thing
in each situation.?

These expressions of the central objective reflect differences in
the basic philosophy of life and education. At least, they be-
token differences in emphasis placed upon various aspects of
that philosophy. The discussion in the Tenth Vearbook points
out the fact that each of the first sixteen mentioned is satis-
factory to a degree, but is partial and inadequate when con-
sidered alone. The statement concludes:

The good act is one which creates as many and as worthy satis-
factions as possible for as many people as possible over as long a
time as possible. The rule holds for every race and nation, every
age of man. Whether child of three or maid of twenty or sage of
sixty, the good character is one who continuously acts in such a
way that from his actions flow the results which enrich the living of
all those who are affected, over as long a time as the influence of his
actions may persist.4

2 Ibid., pp. 31-59.

3 The reader should be familiar with these seventeen viewpoints and is

referred to this Yearbook and other publications for a detailed discussion
of the various goals and an evaluation of them.

4 Department of Superintendence, National Education Association,
op. cit., p. 56.
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All that need be maintained is that the endeavor to find, in each
situation, the best and most inclusive solution, the one which comes
nearest to bringing full satisfaction and increased zest to everyone,
is the highest standard for character.s

The objective remains the discovery or creation of a way of liv-
ing which conserves and produces as many values as possible for as
many persons as possible over as long a time as possible. Character
education is the facilitation of this way of life.S

When selecting illustrations of educational activities which
contribute to the “integration of values,’”’ the writer has found
it easier to interpret this objective in terms of certain more
specific aims which seem to be a part of the whole. No list
such as that given below is altogether satisfactory, for it is
marked by duplication and possible chance for misunder-
standing. It may serve, however, to clarify the trend of
thought which has been basic in the preparation of this vol-
ume. It would seem that the type of personality which is to be
cultivated as the ideal or the goal of the educational process
should have such characteristics as the following:

1. A growing ability to meet daily situations and to make the
choices in daily life in ways that are the most satisfving to the
greatest number of people over the longest period of time.

2. Freedom from unnecessary emotional conflicts or disturbances.

3. Progressive ability to meet the temptations of life through the
direction of energy into wholesome channels and by the inhibi-
tion of undesirable impulses.

4. Appreciation for the taken-for-granted things of life—the bless-
ings of home, school and community, the service of parents,
teachers and public servants, the beauties and necessities pro-
vided by nature.

5. Appreciation for the contributions of the past—the achieve-
ments, the ideals, the ways of living of the older generation and
of the race as a whole.

s Ibid., p. 57.

6 Ibid., p. 59.
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. Open-mindedness or the ability to modify one’s attitudes and

ways of living in harmony with new truths and new experiences.

. Ability to see new problems in old situations. A scientific, crit-

ical attitude that does not assume that “‘all that is, is right” but
is sensitive to social and personal defect or error.

. Independence in thought and action, ability to direct one’s life

with a decreasing amount of supervision and a maximum of in-
ner control and motivation.

. A constantly growing consciousness of membership in more and

ever larger groups of society—a sense of belonging not only to
the family group but to the school group; not only to an eco-
nomic class and a religious sect, but to the community group,
to the national group, and to the world-society.

Skill in human relations—the ability to co-operate with other
people and to gain the maximum of satisfaction from associa-
tion with them. Skill in living with those with whom one is
thrown in close contact from day to day.

Preparation for the social adjustments required in adult life—
adjustments to vocation, adjustments to leisure time, adjust-
ments to married life, adjustments to the community group
with its civic requirements.

A feeling of obligation to make one’s contribution to every
group to which be belongs. Responsibility to render any possi-
ble service to the home, school, community, nation, and world-
society.

A desire for social improvement. Sensitiveness to social ills. An
interest in the continuous progress of industrial, economic, and
political life toward the end that all people may profit increas-
ingly from their participation in the social scheme.
Integration or organization of the individual’s life increasingly
about larger and more worthwhile purposes. A feeling of adop-
tion of or consecration to great causes and movements.

In the selection of materials for this volume these fourteen

points have been a basis for selection. They have served as
criteria for the evaluation of educational processes. Activities
have been judged as effective for character education in so far
as they have achieved such aims as these. In each instance the



8 CHARACTER EMPHASIS IN EDUCATION

purpose has been to facilitate that way of life which “con-
serves or produces as many values as possible for as many per-
sons as possible over as long a time as possible.”

A PROGRAM OF CHARACTER EDUCATION

This volume has been called The Character Emphasis in
Education with the thought that character education at its
best must be an integral part of the total process of education.
It cannot be isolated or limited to special classes and programs
and hope to make its maximum contribution to the develop-
ment of the pupil. The total school experience must be a unity
in which personality or character can have its full growth.

A few years ago in a certain well-known city there was a
nine-year-old boy who was a poor student, was irritable, was
disinterested in school and play, and personally unattractive.
Even his parents had about decided that he was feeble-mind-
ed. The school physician decided that it would help if his ton-
sils were removed. The operation was performed. The boy
could breathe more freely and was less bothered by colds and
sore throats. His system threw off the accumulated poison
and he began to feel energetic and interested in life. He was
now able to do good work in school. In fact, he was a “new”’
boy. His mother was, of course, very enthusiastic in her appre-
ciation. She happened to be a rather prominent club woman
so she called together her influential friends and told them of
the marvelous transformation in her son. Then she proposed
to them that they go out and raise enough money to have the
tonsils of every pupil in all of the schools in the city removed.
Unfortunately we cannot find any panacea that will assure to
all children the finest development of personality. The educa-
tional process and character itself are far too complex for that.
Of one thing we can be certain: character education should be
a synthesis of many approaches. It is true that “all education
at its best is character education’ and also true that character
education at its best is a pervading emphasis in all education.
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Glimpses of utopia are stimulating, especially when the
imaginary picture is not too far removed from the efforts and
aspirations of those who are actually engaged in the task of
educating boys and girls. We raise the question, therefore,
“What would be the nature of a school that considered char-
acter as the central aim of education and was trying to do the
maximum to realize this aim?”

Using the Regular Program of Instruction to Realize Character

Values.

If we should visit such an ideal, imaginary school, our first
desire would be to visit the teacher at work. We would want
to walk into the classroom in the middle of the teaching sched-
ule to see whether the emphasis upon character had really per-
vaded the school. We would undoubtedly find that the cur-
riculum itself was undergoing a change in which the daily life
and experience of the pupil was replacing sections of textbooks
on history, English, arithmetic, and other units of traditional
subject matter, as the center of interest. It would be found
that the class period did not consist of hour after hour of ques-
tion-and-answer recitations but children would be sharing in
creative group-activities in which they would not only be
gathering significant facts about life but would also be learn-
ing to live co-operatively. It would undoubtedly be found
that the teacher was sensitive to marginal interests which if
explored would be of significant value to the child in making
his life-adjustments. And, lastly, the teacher would be tre-
mendously interested in the inner life and the personal prob-
lems of each pupil and would be alert to see the needs for per-
sonal guidance that might arise in the process of classroom ac-
tivity.

Units of Instruction Which Have Character Education as Their

Major Aim.

At least until this school which we are surveying has
achieved a complete reorganization of its curriculum it would



