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For Instructors

In putting together the second edition of Fields of Writing, we have once
again been committed to producing a composition reader that is truly cross-
curricular. Our convictions about the value of such a reader have been con-
firmed by the detailed reactions and suggestions of more than 100 instructors
who used the first edition, virtually all of whom told us to keep the collection
just as wide-ranging in its subject matter as before. So our table of contents
again covers a broad array of topics, from the Egyptian pyramids to E.T., from
the bubonic plague of the fourteenth century to the atomic bombing of Naga-
saki, from the characteristics of narcissism to the nature of mathematical proof.
So, too, the table of contents again offers material drawn equally from the arts
and the humanities, from the social sciences and public affairs, and from the
sciences and technologies—from the major areas of the curriculum in both their
academic and applied forms. Overall, then, you will find here a total of 90
selections as various in subject, form, and purpose as the different kinds of
reading and writing that students are expected to carry on both in undergraduate
education and in the world outside the classroom.

In organizing our collection, we have once again grouped pieces according
to four broad rhetorical categories—“Reflecting,” “Reporting,” “Explaining,”
and “Arguing”—that represent essential kinds of reading and writing in virtually
every academic or professional area. In every field, persons need to think about
past experience (reflecting), convey information (reporting), make sense of
knowledge (explaining), and debate controversial ideas and issues (arguing). Within
each of these four categories, we have as before grouped the selections according
to three broad curricular areas—“Arts and Humanities,” “Social Sciences and
Public Affairs,” and “Sciences and Technologies.” This combined system of
organization, our reviewers tell us, has proved to be a convenient aid to dis-
covering and assigning selections for a variety of classroom purposes.

While maintaining this rhetorical/cross-curricular system of organization, we
have been stimulated by the suggestions of instructors who used the first edition
to make a substantial number of changes throughout the table of contents, with
the result that 50 of the 90 selections are new to this edition. These new selec-
tions, have enabled us to include pieces by some of the major scholars, thinkers,
and observers who did not appear in the first edition, such as E.M. Forster,
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FOR INSTRUCTORS

John Kenneth Galbraith, John Hersey, Karen Horney, Carl Jung, Martin Luther
King, Thomas Kuhn, Suzanne Langer, P. B. Medawar, Joyce Carol Oates,
Bertrand Russell, and Alice Walker. Additional pieces by authors already ap-
pearing in the first edition have enabled us to represent several writers in depth—
Isaac Asimov, Bruno Bettelheim, Stephen Jay Gould, Margaret Mead, and
Lewis Thomas.

New selections have also enabled us to provide pairings or sets of topically
related pieces throughout the table of contents, so that students will have nu-
merous opportunities to read and consider different perspectives on a single issue
or to explore a particular topic in depth. Wherever possible, we have placed
these topically related pieces side by side, so that you can quickly find them in
the table of contents. But in some instances, they necessarily appear under
different rhetorical headings. So, we have also prepared a “Topical Guide to
the Contents,” making it possible to approach all of the selections in terms of
particular subjects of study or themes of interest.

Our critical apparatus, once again, focuses on the rhetorical concepts and
techniques that apply to reading and writing across the curriculum. These frame-
works are discussed in our general introduction, “For Students,” as well as in
the more detailed introductions to each of the four main sections, “Reflecting,”
“Reporting,” “Explaining,” and “Arguing.” These sectional introductions, which
are illustrated with passages from the anthologized readings, define each type of
writing, discuss its relevance within a broad range of fields, compare and contrast
its use in differing fields and situations, as well as identify and explain methods
of achieving its aims. Thus, the introductions show, for example, how descrip-
tion and narration are basic in reporting or how analogy, comparison and con-
trast, definition, and illustration are basic to explaining. All of the rhetorical
aims and modes that we discuss in the critical apparatus are referenced in a
“Rhetorical Index” to the collection that we have provided at the back of the
book.

Concepts and terms that figure in the sectional introductions are also applied
throughout the remainder of our editorial apparatus. So you will find that our
headnote for each piece identifies and wherever necessary explains the profes-
sional field of its author and the rhetorical context or source of its original
publication. Likewise, our questions following each selection call for reading
and writing that relate form and style to purpose, subject, and academic field.
Beyond these highly focused questions following each piece, you will find a
more broadly based set of “Writing Suggestions” at the end of each main section.
These assignments bring together two or more pieces from a particular section,
relating them in terms of an academic, professional, personal, or rhetorical
topic. And at the end of the collection, you will find our most spacious and
challenging set of ideas for composition, “Suggestions for Writing Across the
Disciplines.” These assignments offer opportunities to pull together several read-
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FOR INSTRUCTORS

ings and encourage the exploration of broad issues, questions, .and problems
that are of concern in every academic and professional field.

Because the material in this collection is intended to help students develop
their reading and writing abilities, we have prepared two appendices that offer
special guidance in these areas. “Reading and Rereading” explains and illustrates
various approaches to reading through a detailed discussion focusing primarily
on an essay by E.B. White. “Writing and Rewriting,” in turn, explains and
illustates the composing process through a detailed discussion of the same essay
by White, including previously unpublished notes and drafts that White pre-
pared in the process of writing the piece. These appendices, then, like the rest
of this book are meant to present reading and writing not in abstract terms, but
through examples that vividly demonstrate what is actually involved in each
activity.
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For Students

Fields of Writing: Readings Across the Disciplines, second edition, is intended
to help you develop the abilities in reading and writing that you will need as
you move from one course to another, one field of study to another, throughout
your college career. In some senses, of course, all areas of study expect the same
things of you—namely, close and careful reading as well as clear and exact
writing, with an attentiveness above all to information and ideas. But the par-
ticular kinds of information, ideas, and concerns that distinguish each field of
study also call for somewhat different reading and writing abilities. As you might
imagine, for example, a book review for a literature course requires a different
form and style from a lab report in physics. So in putting together this collection,
we have tried to give you a sampling of the varied fields of writing you are likely
to encounter in the academic world.

Most undergraduate schools are organized around some version of the tra-
ditional division of studies into “the humanities,” “the social sciences,” and
“the sciences.” The humanities generally include fields of learning that are
thought of as having a cultural orientation, such as language, literature, history,
philosophy, and religion. The social sciences, which include such fields as
anthropology, economics, education, political science, psychology, and sociol-
ogy, deal with social institutions and the behavior of their individual members.
The sciences include fields of knowledge that are concerned with the natural
and physical world, such as astronomy, botany, chemistry, physics, and zoology.

These traditional divisions of study are closely affiliated with applied areas of
study and work that exist not only in colleges and universities but also in the
professional world outside higher education. The humanities, for example, are
closely allied with the arts; the social sciences, with public affairs such as business
and government; and the sciences, with technology. These basic divisions and
clusterings of fields—"“The Arts and Humanities,” “The Social Sciences and
Public Affairs,” “The Sciences and Technologies”—are so broadly applicable
that we have used them as one of the organizing principles in our table of
contents.

Like any set of categories, these divisions are a convenient, but by no means
foolproof, system of classification. Though the system can help you to under-
stand the academic world and the broad range of academic reading and writing,
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FOR STUDENTS

it needs to be used with tact and with a recognition that it will not do perfect
justice to the exact state of affairs in every specialized field at every college and
university. Specialists in a particular field, such as psychology, sometimes mi-
grate from one broad area of learning to another, from the social sciences to
the sciences, for example, according to the orientation of their own research in
a particular project. Or specialists from several fields may come together to work
on a project or to form an interdisciplinary area of research, such as environ-
mental studies, which involves a wide range of academic disciplines—botany,
chemistry, economics, philosophy, political science, and zoology. So, the writ-
ing that results from these projects often can be categorized in more than one
broad area of learning, and wherever this is so in Fields of Writing you will
probably find that we have taken note of this alternative either in the introduc-
tion to the piece or the questions following it.

The writing we have collected here can be understood not only in terms of
the area of learning that it represents, but also in terms of the particular purpose
it is meant to achieve. Every piece of writing, of course, is the product of an
author’s personal and professional motives, so in a sense the purposes for writing
are as complex and varied and ultimately mysterious as are authors themselves.
But setting aside the mysteries of human nature, it is possible to define and
isolate a clear-cut set of purposes for writing, which we refer to as “Reflecting,”
“Reporting,” “Explaining,” and “Arguing,” one or another of which predomi-
nates in most academic and professional writing. So, we have used this set of
purposes as the major organizing principle in our table of contents.

By “Reflecting,” we mean a kind of writing in which authors are concerned
with recalling and thinking about their past experience, for personal experience
is often an especially valuable source of knowledge and learning. By “Report-
ing,” we mean writing that is concerned primarily with conveying factual in-
formation about some particular aspect of the world, past or present. By “Ex-
plaining,” we mean writing that is concerned primarily with making sense of
information or shedding light on a particular subject. By “Arguing,” we mean
writing in which authors debate competing explanations, values, or beliefs. Like
our other categories, these are a convenient, but not air-tight, system of clas-
sification. So, they need to be used tactfully, with an awareness that to some
degree they are bound to overlap. Most pieces of explanation at some point will
involve reporting, if only to convey the information or subject to be explained.
And most pieces of argument will call for some explanation, if only to make
clear the issues that are at odds with one another. But generally you will find
one or another of these purposes to be dominant in any particular piece of
writing, and wherever a piece seems to us to hover between two different pur-
poses, we will mention the problem in our headnote or invite you to think about
it in the questions following the selection.

We think that an awareness of these basic purposes can be especially helpful
both in the process of reading and in the process of writing, no matter what
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FOR STUDENTS

academic or professional field is involved. So, we have introduced each part of
our collection with an essay on “Reflecting,” “Reporting,” “Explaining,” or
“Arguing.” In these essays, you will find detailed definitions and examples of
each purpose, as well as explanations and illustrations of how to carry it out in
differing fields and situations. Each selection within each part is accompanied
by a brief headnote, explanatory footnotes where necessary, and a set of questions
for you to think about in your reading and writing. At the end of each part,
you will find additional reading and writing suggestions that are addressed to
more than one essay. And at the end of the four parts, you will find still other
suggestions that invite you to think about pieces in very broad topical frameworks
which bring together a number of fields and purposes.

Following the four main parts of our anthology, you will find two special
sections: “On Reading and Rereading,” which will show you various ways to
read and understand the pieces in this book or any other material you might
encounter in your studies, and “On Writing and Rewriting,” which will give
you an actual example of how one writer goes through the process of composing
a piece of writing. All of this supplementary material is also meant to help you
develop your abilities in reading and writing. The rest is up to your instructor,
your classmates, and you.
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