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Prerace

Because early childhood development is currently one of the most rapidly
expanding fields in education and psychology, few textbooks have been
able to keep up with the recent flow of new information and ideas. This
book of readings, although by no means exhaustive, is meant to provide
an organized approach to the study of early childhood. It explores not
only the most recent theories in child development but also their prac-
tical application.

The book is divided into three sections—an introduction to early
childhood, a review of the four major content areas in the field, and an
introduction to the administration of early childhood centers. The intro-
ductory section provides several major readings on the theoretical ap-
proaches to early childhood development. It raises such issues as the role
of intrinsic motivation in cognitive development and the connection be-
tween environmental variables and learning. The second section of the
text explores the current theories of infant and early childhood develop-
ment in the four major categories of growth—motor, social, language,
and cognitive development. In addition to the theoretical aspects pre-
sented, each chapter also includes recent projects, teaching techniques,
and programs based upon those theories. Part III discusses the impor-
tant issues involved in administering early childhood centers. Preceding
the chapters on administration is a brief, basic overview of the process of
administration that acquaints the reader with the logical sequence of
planning, operating, and evaluating a center.

In selecting the readings, careful consideration was given to choosing
articles from a variety of disciplines. The articles represent ideas not only
from the field of education but also from business administration, psy-
chology, and pediatric medicine. Rather than choosing only those ar-
ticles that are consistent with a single philosophical orientation, the
editors tried to select readings from a wide array of theoretical perspec-
tives. Attention was given to including contemporary readings as well
as major seminal studies in theory and research. Indeed several of the
articles are published for the first time in this book.

Exploring Early Childhood was not designed with any one type of
course or student in mind. Rather it was the editors’ intention to com-
pile a book of readings that can be used at both the undergraduate and
graduate levels either as the primary text or as a secondary text in con-
junction with others. As a primary text, the book offers a logical and sys-
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Preface

tematic approach tc the field of early childhood development. Whereas
most primary texts currently available tend to provide little more than a
broad overview of the subject matter, this book introduces the student in
an organized fashion to the sophisticated analysis of the major writers in
early childhood. As a secondary source book, Exploring Early Childhood
can be used to supplement the general discussion provided in a basic
text by acquainting students with a variety of viewpoints compiled within
a single text. When employed as a secondary source book, it is not neces-
sary for students to read the material in any particular order. Further-
more, the book is meant to serve as a permanent reference for students as
they pursue their professional careers. In this regard, the book can be
used as general required reading within a student’s total program of
study.

In the hope that students will use this text as something more than
mere required reading, the editors have employed a system of cross-ref-
erencing, indicating with an asterisk those references cited within a read-
ing that also appear in the text. Thus a student can read independently
other related articles cited in the assigned reading. In addition, the Ap-
pendix contains a list of the names and addresses of research centers and
agencies that publish and report work in the field of early childhood
development; students may write for information directly to a cited
source. Finally, the editors acknowledge the use of the general term “he”
throughout the book to provide continuity of writing style; however, in
all cases the term ““he”” is meant to represent both male and female roles.

The editors would also like to take this opportunity to thank the
many people who helped in the organization and publication of this
book. Our greatest debt is to the authors whose articles are represented
here. Because many of the articles originally appeared in Young Chil-
dren, we wish to thank the National Association for the Education of
Young Children (NAEYC) for their generous cooperation. And of course
we must acknowledge the valuable role our students played in providing
both the impetus and the encouragement to complete this project. Spe-
cial thanks to Ellen Feldman, Donna Greenberg, Bobbi Cornman, JoAnn
Finkle, Katie Sturgill, and H. Johnson for their assistance in typing, han-
dling correspondence, and proofreading.

M. K. S.
R. Y. M.
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HISTORICAL PERSPECTIVES
AND THEORETICAL APPROACHES
IN EARLY CHILDHOOD

Within the last decade, the field of early childhood has grown from one primarily
concerned with preschool development to one that spans such diverse issues as
infant stimulation, cognitive assessment, and enriched play environments.
Similarly, research has expanded to include topics as disparate as neurological
influence and interactional factors. Although it is impossible within the scope of
any book to discuss all the varied perspectives and approaches that inform early
childhood development, one can identify several distinct themes that serve to
unify the viewpoints presented by the literature in the field.

The first theme stresses the interdependence between one area of develop-
ment and all the other areas of growth. No longer can we speak of social skills as
being separate from cognitive awareness, nor can we consider language
development as isolated from the social and cognitive milieu from which it
evolves. Motor, social, language, and cognitive development are all intimately
related—each one affecting the others.

The second theme explores the origins of competence, delineating how
children develop feelings of control and mastery over the people, events, and
objects in their environment. Detailed studies of infant and child growth have
provided insight into the processes by which a child manipulates the objects
in his world and learns to communicate his understanding of how those ob-
jects work through language and symbolic expression. Also of great concern
to researchers and educators are the methods by which adults can facilitate the
development of competence through discovery, learning, spontaneous play, and
supportive adult-child interactions.

The third theme relates directly to our assumptions about how children learn.
Theoretical differences in teaching and research strategies stem from the debate
over whether learning involves an essentially passive child whois taught through
direct reinforcement or an intrinsically motivated learner who actively explores
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the environment. These two radically different strategies, often referred to as the
process/product dichotomy, have radically different implications for curriculum
development, staff training, and environmental design.

In order to understand the significance of these three themes, it is important at
the outset to understand the major historical events and theoretical orientations
that have influenced research and educational programs for young children. The
readings in this first chapter are divided into two sections. The first section
provides a historical overview of early childhood development. For example,
Katz looks at both the past and present assumptions behind the education of
young children, and she argues for the establishment of appropriate goals for
early childhood.

However, when considering the issues related to a specific discipline, it is
crucial to review not only past events but also future goals and perspectives; in
the field of early childhood those perspectives include the politics and reality of
child care. Gaffney’s article summarizes the need for a nationwide early
childhood program, whereas Divoky’s advocates the examination of alternatives
before delegating the sole responsibility for child care to either the public
schools or the social service agencies.

A brief introduction to several theoretical approaches is offered in the second
section of this chapter in the readings by Case, Elkind, Hunt, Bruner, and Bijou.
Each of these articles presents a major theoretical argument. For example,
Bruner’s seminal work defines self-discovery learning and its importance for
problem solving, recall, and motivation. In addition, these articles highlight the
inescapable influence of Jean Piaget, B. F. Skinner, and Maria Montessori on
theoretical discussions of early childhood development.



LILLIAN G. KATZ

1. Perspectives on Early Childhood
Education

When you look back at the early days of Head Start and other early
childhood program plans, the original ideas of the program designers seem
both naive and oversimplified. The early designers based their plans on
several premises. The first was that the preschool years are the most
formative ones in children’s development. Secondly, that those years
should be full of stimulation or enrichment. Thirdly, that the children of
families who are poor do not have enough stimulation or enrichment, and
finally, that this supposed lack of stimulation causes children of the poor to
be unresponsive to schooling. They hoped that a summer of enrichment
would give children a headstart to later schooling.!

Now, seven years later, are these 1deas still accepted? Judging from the
current scene and recent experience, the most obvious error in the thinking
of the original designers was that poor children are understimulated. This
is very rarely the case. Poor children frequently have rich environments—
rich in social, cultural, and linguistic experiences—as rich in meaning and
complexity as the environments of children who are in a better-off
socioeconomic position.?

Many children who are poor are overstimulated. They very commonly
suffer from insufficient adult help in making sense out of their rich
environments. It is in this sense that many poor children can be said to
“‘starve in the midst of plenty” and appear to be understimulated.?

A second early idea that proved to be in error involves our stereotyping of
a “poor” child. There is no “poor” child as such. There are just as many
individual differences among children who are poor—of every ethnic
group—as there are among middle-class white American children. The
volumes of research which are processed through our Clearinghouse reveal
in numerous tables and charts that individual differences are found in every
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