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PREFACE

The world of early childhood education is one
of constant change. Just as we professionals
make important transitions in our lives, so must
we be prepared to help young children make
transitions in their lives. The 1990s promise to
be exciting and challenging for children, par-
ents, and teachers. This period of transition
from one millennium to another will provide
many opportunities and rewards for early child-
hood educators. And it is hoped that the fifth
edition of Early Childhood Education Today
will help prepare teachers to rightfully, knowl-
edgeably, and confidently assume their role in
educating young children of the twenty-first
century.

GOALS AND COVERAGE

Early Childhood Education Today provides ed-
ucators with a thorough introduction to the
field of early childhood education by offering
an up-to-date and comprehensive overview of
current programs and practices, the historical
foundation of early childhood education, and
recent trends and issues in the field. One of the
central aims of this book is to familiarize stu-
dents with and help them understand theory
so that they can implement exemplary practice.
After being given developmental information
and developmentally appropriate practice for
infants to eight-year-olds, students can under-

stand and evaluate for themselves what is de-
velopmentally appropriate. Chapter-length cov-
erage is given to each of the key issues of
involving parents, guiding children’s behavior,
and teaching students with special needs. Con-
cepts, activities, and practices described in this
book are developmentally appropriate, multi-
culturally inclusive, and child centered.

Early Childbood Education Today seeks to
promote the competence and effectiveness of
all early childhood professionals, teachers, and
caregivers in child care settings, infant and tod-
dler programs, nursery schools, preschools,
kindergartens, the early primary grades, and
Head Start programs.

NEW IN THE FIFTH EDITION

The fifth edition of Early Childbood Education
Today has been extensively revised. Following
are some of the key changes in this edition:

) A chapter on future trends in early child-

hood education (Chapter 16) has been
added, encouraging students to think
about where early childhood education is
headed and what is currently affecting its
course.

1 The information on child development has
been updated throughout the book, partic-
ularly in the child care, preschool, and kin-
dergarten chapters. These three chapters

vii
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have also been expanded to include new
material related to teaching and child care
practices.

[0 New program vignettes illustrate real-life
applications of current educational theory
and help the reader translate theory into
practice.

0 Contemporary issues of concern to early
childhood educators have been added—
including stress in young children; AIDS;
homelessness; the effects of crack-cocaine
on the unborn, newborn, and developing
child; disease control in child care pro-
grams; and drug prevention programs.

[0 This edition better emphasizes the conti-
nuity of education from birth to age eight.

ACKNOWLEDGMENTS

Like earlier editions, this fifth edition has been
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State University; Anne Federlein, University of
Northern Iowa; Joseph Lawton, University
of Wisconsin—Madison; Lorraine Shanoski,
Bloomsburg University of Pennsylvania; and
Irma Van Scoy, James Madison University.

ix

Finally, I want to thank all the professionals
at Merrill who helped with this book: Molly Kyle
for her efficient copy editing, Peg Gluntz for so
ably handling all the necessary production de-
tails, and Kevin Davis for his helpful and profes-
sional manner and for caring enough to make
this edition better than all the rest.



CHAPTER 1

Interest and Issues
What’s All the Fuss About?




CONTENTS

CHAPTER 1 CHAPTER 2

Interest and Issues: Historical Influences:

What'’s All the Fuss About? 1 People, Events, and Accomplishments 41
Popularity of Early Childhood Education 2 Martin Luther 42

Continued Interest in the Early Years 2 John Amos Comenius 44

Parents and Early Childhood 3 John Locke 47

State Involvement in Early Jean Jacques Rousseau 48

Childhood Programs 4 Johann Heinrick Pestalozzi 49

Corporate Dissatisfaction with the Robert Owen 51

Results of Public Schooling 4
Giving Parents Choices 5

Cocaine Babies 5

Terminology of Early Childhood Education 6
The Ecology of Early Childhood 12
Observing Children’s Behavior 15
Public Policy 16

The Disappearance of Childhood 17
Views of Children 18

Children’s Rights 23

Contemporary Influences on Early

Friedrich Wilhelm Froebel 53
Maria Montessori 59

John Dewey 60

Jean Piaget 63

The Recent Past 65

Modern Implications 70

The Teacher’s Role 71
Recurring Themes 73
Further Reading 77

Further Smudy 77

Childhood Education 26 Nows 78

The Public Schools and Early Education 35 CHAPTER 3

Further Reading 37 Maria Montessori:

Further Study 38 The Start of It All 81
Notes 39 Principles of the Montessori Method 82

The Role of the Teacher 87



Xii Contents

The Montessori Method in Practice 87
Selecting a Montessori School 104
Further Reading 105

Further Study 105

Notes 106

CHAPTER 4
Jean Piaget:
A New Way of Thinking
About Thinking 109

Intellectual Development
and Adaptation 110

Educational Curricula Based on Piaget 121

Common Themes of
Piaget-Based Curricula 132

Further Reading 133
Further Study 134
Notes 134

CHAPTER 5

Child Care:

Taking Care of the Nation’s Children 137
Popularity of Child Care 138

Types of Child Care Programs 140

Federally Supported Child Care 146

Employer-Sponsored Child
Care Programs 147

Il Child Care 158

Before- and After-School Care 160
Military Child Care 160

The Nanny Movement 161

Training and Certification for
Early Childhood Personnel 161

What Constitutes Quality Child Care? 164

Finding Child Care: Information
and Referral Systems 167

Child Care Issues 168
Future Trends in Child Care 174
Further Reading 175

Further Study 176
Notes 177

CHAPTER 6

Infants and Toddlers:

Rediscovering the Early Years 181

Physical Development 182

Motor Development 182

Intellectual Development 185
Language Development 190
Psychosocial Development 196
Curricula for Infants and Toddlers 200
Further Reading 210

Further Study 211

Notes 212

CHAPTER 7
The Preschool Years:
Readiness for Learning

N

History of Preschool Education 216

The Growing Popularity of Preschools 217
Who Is Preschool For? 218

Who Is the Preschooler? 219

Preschool Play 222

The Preschool Curriculum 229

Preschool Goals 230

The States and Preschool 232

The Daily Schedule 235

Selecting a Good Early
Childhood Program 237

Effectiveness of Preschool Programs 239
Issues of Preschool Education 240
Further Reading 242

Further Study 243

Notes 244

J



Contents

CHAPTER 8

Kindergarten Education:

More Than ABC’s 247
Kindergarten Education: History

and Future Direction 248

Who Is Kindergarten For? 249

School Readiness: Who Gets
Ready for Whom? 250

What Happens When We Retain a Child? 254
Developmental Kindergartens 256
Transitional Classes 256

What Should Kindergarten Be Like? 256
Assessment in the Kindergarten 268
Computers in the Kindergarten 269
Reading in the Kindergarten 275

Literacy and the Nation’s Children 277
Bilingual Education 284

Kindergarten Children and Transitions 287
What Lies Ahead? 288

Further Reading 288

Further Study 289

Notes 289

CHAPTER 9

The Primary Years:

The Process of Schooling 293
What Are Primary Children Like? 294
Significance of the Primary Years 297

Reasons for the Back-to-Basics
Movement 298

Curriculum for the Primary Grades 299
Computers in the Primary Grades 307

Characteristics of a Good
Primary Teacher 309

Issues in Primary Education 311
Home Schooling 312

The Future of Primary Education 315
Further Reading 316

Further Study 317
Notes 318

CHAPTER 10

The Federal Government and Early
Childhood Education:

Helping Children Win 321
Head Start: History and

Operating Principles 323

Head Start Components 326

Head Start Improvements
and Innovations 335

Migrant Education 343
Chapter 1 344

Federal Support for Early
Childhood Programs 345

Further Reading 348
Further Study 348
Notes 349

CHAPTER 11

Teaching Children with Special Needs:
Developing Awareness 353
Special Needs Children 354

Teaching in the Mainstream 355

Interest in Special Needs Children 357
Function of the IEP 362

Teaching the Handicapped 364

Making Transitions 376

Gifted Children 377

Children with Multicultural Heritages 380
Involving Special Needs Families 383
Further Reading 383

Further Study 386

Notes 387



Xiv Contents

CHAPTER 12

Guiding Behavior:

Helping Children Become

Responsible 389

Behavior: What Is It? 390

Discipline Defined 390

Principles of Behavior Modification 394
Reinforcing Behavior 399

Teaching by Precept and Example 403
Further Reading 412

Further Study 413

Notes 414

CHAPTER 13
Parent Involvement:
Key to Successful Programs 417

Parent Involvement—A Process
Whose Time Has Come 418

Who Is a Parent? 418
What Is a Family? 418

Implications of Family Patterns for
Early Childhood Educators 419

What is Parent Involvement? 422
Involving Single Parents 428
Language Minority Parents 429
Teenage Parents 430

Involving Fathers 430
Involving Other Caregivers 431
Family Support Programs 431
Community Involvement 431
Further Reading 432

Further Study 433

Notes 434

CHAPTER 14

Contemporary Concerns:

Educating Children in a

Changing Society 437
Children of Poverty 438

Child Abuse and Neglect 439

Missing Children 447
Sexism and Sex Role Stereotyping 448

Making Early Childhood
Programs Humane 451

Homeless Children 453
Children with AIDS 455
Prevention 460
Childhood Stress 460
Health Issues 462
Further Reading 464
Further Study 465
Notes 466

CHAPTER 15
Responsible Caregiving and Teaching:
Becoming a Professional 469

Qualities of the Early
Childhood Educator 470

Preparing for a Career in Early
Childhood Education 470

Developing a Philosophy of Education 477
Becoming a Professional 485

Further Reading 489

Further Study 490

Notes 491

CHAPTER 16

Future Trends in Early

Childhood Education:

Where Do We Go From Here? 493

Why Are Trends Important? 494

The Nature of Trends 494

Current Trends and Their Significance 495
Where Do We Go From Here? 510
Further Reading 510

Further Study 511

Notes 512

APPENDIX A-CDA Competency
Goals and Functional Areas 513



Contents

APPENDIX B-The Key Experiences 515

APPENDIX C—-Sample Individualized
Family Service Plan 521

APPENDIX D-The National Association for
the Education of Young Children 531

APPENDIX E—Journals and Associations
Concerning Early Childhood Education 537
INDEX 541

THE AUTHOR 549



As you read and study:

[ Identify contemporary influences that create interest in early childhood
education.

[J Understand and use the terminology of early childhood education.

[ Identify and describe types of early childhood education programs.

[] Recognize the importance of the ecology of early childhood education.

[ Analyze the influence of the concept of “the competent child” on child rearing
and education.

[ Consider influences that hurry, pressure, and encourage children to grow up
too soon, too fast.

[J Understand the need for public policy and how public policy is developed.

[0 Examine adults’ views of children and explain the implications these views have
for rearing and educating children.

[J Examine social, political, economic, and educational issues that influence child
rearing, teaching, and policy development.

[J Understand how the public’s desire for basic education influences early
childhood education programs.

[J Review the procedures for observing children and plan to apply and use the
observational guidelines in your work with young children.




POPULARITY OF EARLY CHILDHOOD EDUCATION

In 1965, with the beginning of the Head Start Program (see Chapter 10), early child-
hood education entered its modern period. Over the past three decades, the field of
early childhood education has been enormously popular, and interest in the field is
at an all-time high. For all early childhood professionals, the years that close the 20th
century and act as a prelude to the 21st century promise to be exciting and challenging.
Early childhood education will continue to be in the spotlight; however, the challenges,
issues, and opportunities of the past quarter-century will little resemble those of the
next decade. While all areas of early childhood education continue to capture attention,
the area most in the spotlight is the period from conception to age six.

More parents—and the public at large—recognize the importance of the early
years to learning and later development. Many upwardly mobile parents believe they
have only a few years to set the course of their children’s development and futures.
They are extremely goal-directed about their careers and their children. Given this
attitude, it is likely that the popularity of early childhood education and interest in
the early years will continue unabated.

Problems such as child abuse and the numbers of children who live in poverty
are perennial sources of controversy and concern, to which early childhood profes-
sionals continue to seek new solutions. Topics such as infant stimulation and infant
child care have caught early educators’ attention. The continual emergence of new
ideas and issues relating to the education and care of young children and the quest
to provide educationally and developmentally appropriate programs keeps the field
in a state of disequilibrium by constantly challenging early childhood professionals
to determine what is best for young children and their families.

CONTINUED INTEREST IN THE EARLY YEARS

Evidence of the public’s interest in early childhood education is all around us. The
April 17, 1989, cover story of Newsweek was devoted to “How Kids Learn.” The article
emphasized how children learn through play and self-discovery and generally won
the praise of early childhood professionals, who applauded it as a vindication of their
beliefs that parents and public school educators should not rush young children into
early academics.

Daily newspapers also provide ample evidence of the nation’s interest in young
children. These are a few newspaper headlines that called attention to stories and
articles about young children and their parents.

“Congress Shows Signs of Spending to Fight Infant Deaths” (7he New York
Times, May 21, 1989)
“Infant IQ Pigeonholing” (The Christian Science Monitor, May 24, 1989)

“Infant Mortality: A National Disgrace; Each Child Has A Right To Adequate
Prenatal Care” (The Los Angeles Times, April 21, 1989)

“Parents Cautioned on Low-fat Baby Diets” (7he Los Angeles Times, March 30,
1989)

“U.S. and States Faulted on Child Care” (The New York Times, January 9, 1990)



“A Primary School Tests for Drugs: Program at Catholic Academy in Chicago May
Be a First” (The New York Times, January 21, 1990)

“A Test for AIDS Infection in Newborns” (The New York Times, June 22, 1989)

“Tiny Miracles Become Huge Public Health Problem” (7he New York Times,
February 19, 1989)

Mass media magazines such as First, designed to address parenting and other
questions asked by contemporary adults, Working Mother, which provides child-
rearing and work-related information, and Parenting help quench the insatiable desire
of parents and the public for information about child care and rearing. Many hospitals
have jumped on the bandwagon, and they too are providing parent-oriented publi-
cations to meet parents’ needs and longing for information.

PARENTS AND EARLY CHILDHOOD
More parents have more disposable income and are willing to spend it on enriching
their and their children’s lives. Parents enroll themselves and their infants and toddlers
in self-improvement programs promoted as physically and cognitively stimulating.
Courses designed for expectant parents, new parents, and harried parents are now a
standard part of the curriculum of many community colleges and schools. During
one semester at a local community college, parents could select from these courses:

As more women enter the work force, quality child care becomes an even greater necessity.
Caregivers who provide quality child care belp assure that children will bave an appropriate
JSoundation for later life and learning.
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Parent/Infant Enrichment, Play Activities with the Preschool Child, Discipline Strategies
That Work, Movement and Play Activities, Creative Learning-Storytelling/Drama, Toilet
Learning, Choosing a Preschool for Your Child, Building Your Child’s Self-esteem,
and Developmental Screening for Infants. Many of the courses required registration
of both parents and their young children!

Parent groups discuss prevention of child abuse; how to reduce stress in children’s
lives; the demise of childhood; how to nurture in the nuclear age; ways to develop
curricula for peace; how to extend more rights to children; and how to parent in
these increasingly stressful and permissive times.

Stimulation/enrichment programs help popularize the importance of the very early
years. Infant-parent stimulation programs catch the fancy and serve the needs of young
parents, especially upwardly mobile parents. They want “the best” for their children
and are willing to spend time, effort, and money to see that they get the best. This,
in turn, makes it possible for early childhood educators to address the importance
of the early years. It also creates a climate of acceptance for very early education and
an arena in which early childhood educators are heard. Infant stimulation programs
stimulate more than infants.

STATE INVOLVEMENT IN EARLY CHILDHOOD PROGRAMS
All the states of the nation are taking a lead in developing programs for young children.
State initiative is stimulated by several factors. One is the continuing federal cuts in
funds for early childhood and other human services programs. As federal dollars dry
up, states are responding by initiating programs of their own, funded from many
sources— from lottery monies to taxes on commodities such as cigarettes.

Second, instead of giving monies directly to specific programs, federal monies are
consolidated into what are known as “block grants”—sums of money given to states
to provide services according to broad general guidelines. In essence, the states control
how the money is spent and the nature of the programs funded, not the federal
government. As federal support for early education continues to decline, the states
continue to fund replacement, alternative, and substitute programs. This involvement
will grow and strengthen as the states make greater commitments to child care and
early education programs, especially for children from low-income familites. Over
31 states have appropriated monies for prekindergarten programs to serve at-risk
four-year-old children'. This trend will continue and accelerate. With direct funding
comes control. When agencies contribute funding for programs, they also help de-
termine the direction the programs will take, the policies that govern them, and what
children and families they will serve.

CORPORATE DISSATISFACTION WITH THE RESULTS OF PUBLIC

SCHOOLING
U.S. corporations are increasingly dissatisfied with the products of the nation’s schools.
Many companies find that they must spend millions of dollars teaching potential
employees to read and write. Faced with the prospect of an undereducated and
untrained work force, corporations are stepping in to assist the public schools. In
addition to providing money and expertise, corporations are pressuring schools to



