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The purpose of this volume is to show how philosophical ideas about education de-
veloped over time and continue to have relevance for both education and life. This
book was conceived as an introductory text in the philosophy of education, and it
leads students from simple to complex philosophical ideas. Many variables were
considered in selecting ideas, philosophers, and an organizational format, and the
guiding rule has been to select those influences that have had the most relevance for
education. Each chapter examines a general philosophy, such as realism or existen-
tialism, and shows its applications in aims, curriculum, methods, and teaching. An
assessment of each philosophy is also provided, including how other scholars view it
In 1ts historical context.

Some ideas included here are more than 2,000 years old, but they often appear
In the panoply of ideas that continue to influence people and their thinking because
both old and new ideas are useful tools for evaluating the world. For example, 1deal-
1sm, though not a particularly influential philosophy today, might be a useful coun-
terpoint by which to compare and evaluate today’s culture. Even Marxism and
existentialism, though declining in popularity, still might be useful paradigms for ex-
amining a person’s individual life and his or her relationship with other persons in the
larger society:.

The philosophies of education presented here are essentially arranged in
chronological order, which helps the student see how ideas evolved. There has been
an attempt to avoid unnecessary philosophical and educational jargon, but one needs
to know something about terminology in order to talk about ideas in a philosophical
fashion; however, technical expression is kept to a minimum. With regard to format,
there is the realization that not all philosophers agree with a “systems” or “schools”
approach and that this issue has serious pros and cons. However, for beginning stu-
dents, often those who might be encountering philosophy for the first time, the ben-
efits of this organization outweigh the disadvantages because this approach provides
a useful way of synthesizing ideas.

The study of philosophy of education should help sharpen students’ ideas about
education and give them ways to think about education in a broad sense. The study
of philosophy not only assists students in developing necessary analytical skills and
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PREFACE

critical perspectives but also provides useful perspectives on the importance of edu-
cation. It 1s impossible to include in a volume of this size every philosopher or every
leading philosophical idea that has had some educational importance, but it is hoped
that the material presented will stimulate students to explore further the philosoph-
ical foundations of education and to cultivate ideas about education and life.

Organization of the Book

By presenting several philosophical positions and showing how philosophy devel-
oped in an organized and orderly fashion, this book can help the reader grasp the
essential elements and basic principles of each philosophy and see how each has
influenced educational theory and practice.

The organization of this book by schools of thought is not meant to foster slav-
1sh emulation of any one school, combination of schools, or even a school approach.
The usefulness of this approach lies in showing the following:

e How past philosophy developed.
e [How it has been organized.
e How it has been used to help devise educational policies and practices.

After all, the major role of philosophy in education is not to formulate some grand
scheme but to help develop the educator’s thinking capacities.

The creative genius of individuals, combined with particular cultural develop-
ments, 1s what has produced philosophies of education. Individual philosophers sel-
dom set out simply to construct a system, and many of them reject being identified
with any school of thought. The cutting edge of philosophy is not a system, but free
and wide-ranging thought grappling with human problems. Perhaps the test of any
era of human history is not whether it built a system to bind together irreconcilable
contlicts but how it enabled the resolution of those conflicts. Each era, however, must
also write 1ts own “philosophy” or consensus anew.

New Features of the Eighth Edition

e Additional attention is given to the role of women and minorities, including
Montessori, De Beauvoir, Greene, DuBois, King, and West, in terms of their
roles in shaping both the theory and practice of philosophy of education; and
additional websites have been added about women and black philosophers.

e The extensive bibliography, websites, and Internet links have been expanded
to further help students find additional information on the philosophies men-
tioned in the text.

* A new postscript is provided at the end of the book in order to pull together
some of the central themes of the book and to point out past and future uses of
philosophy of education.
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Chapter Organization

Fach chapter provides a discussion of a specific philosophy and

Its historical development.
Its current status.

Its influence on education.

A critique of its leading ideas.
¢ Online research activities.

Taken together, these chapters provide a chronological development of philosophy
of education. In addition, there is an extensive bibliography that students can access
for additional reading, as well as a list of websites for students to utilize in doing fur-
ther research into any topic or chapter.

INSTRUCTOR’S MANUAL

The instructor’s manual for this textbook contains chapter overviews, projects, iden-
tifications (words from each chapter that students are asked to identify), discussion
and essay questions, as well as multiple choice questions. This manual can be ac-
cessed at our Instructor Resource Center located at www. prenhall.com. Your one-time
registration opens the door to Merrill/Prentice Hall’s premium digital resources. You
will not have additional forms to fill out or multiple usernames and passwords to re-
member to access new titles and/or editions. Register today, and maximize your time
al every stage of course preparation. For instructors who have adopted this text and
would like to receive book-specific supplements, please contact your Merrill/Prentice
Hall sales representative by calling Faculty Services at 1-800-526-0485.
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It could be said that philosophy of education began when people first became con-
scious of education as a distinct human activity. Preliterate societies did not have the
long-range goals and complex social systems of modern times, and they did not have
the analytic tools of modern philosophers, but even preliterate education involved a
philosophical attitude about life. Thus, humanity had a philosophy of education long
before the formal study of philosophy began and before people understood what that
study could mean in terms of educational development.

In earlier times, education was primarily for survival. Children were taught the
skills necessary for living their day-to-day lives. Gradually, however, people came to
use education for a variety of other human purposes. Today, education can still be
used for survival, but it is also used as a means for getting work, improving our think-
ing, making better use of leisure time, as well as for refinements in our social and cul-
tural lives. As the practice of education has developed, so also have theories about
education; however, it has become easy to overlook the important connection be-
tween philosophical theory and educational practice and to deal with practice apart
from theory. One reason for this dilemma is that practice or learning something to
use seems to be an immediate necessity, whereas theory is something one does only
when a reflective mode is called for. We need both. Thinking about education with-
out considering the practical world means that philosophers of education become
web spinners of thought engaged in mere academic exercises. Conversely, tinkering
with educational methods without serious thinking about theory results in practices
that have little substance or meaning.

THE NEED FOR PHILOSOPHY OF EDUCATION

The philosophical study of education seems imperative today because this is a criti-
cal era of transition. Change always has occurred, but seldom at the current acceler-
ated rate that has created what Alvin Toffler calls “future shock.” At a time when we
may be entering a new age, a postmodern era, it is easy for people either to embrace
more and more change with little thought of eventual consequences or to resist
change and keep old values despite the consequences. Educational philosophers, re-
gardless of their particular theory, suggest that solutions to problems can be achieved
best through critical and reflective thought about the relationship between unsettling
changes and enduring ideas.



INTRODUCTION

[t might be said that philosophy of education is the application of philosophical
ideas to educational problems, which, in turn, can lead to a refinement of both philo-
sophical ideas and educational development. This is not to say that philosophy of ed-
ucation 1s not a discipline of its own, but that it draws heavily on the work of
philosophers, old and new, and seeks to implement some of their ideas into the the-
ory and practice of education. Educational philosophy is a way not only of looking at
ideas but also of learning how to use ideas in better ways, and no intelligent philoso-
phy of education is involved when educators do things by rote or simply because they
were done in the past. A philosophy of education becomes significant only when ed-
ucators recognize the need to think clearly about what they are doing and to see what
they are doing in the larger context of both individual and social development.

Many major philosophers have written about education because education is
such an integral part of life that it is difficult to think about not having it. Humans are
tool-making beings, but they are also education-making beings, and education has al-
ways accompanied the development of civilization. Thinking about life in general of-
ten has been related to thinking about education in particular, and education has long
been viewed as a way of improving the life of the tribe as well as the life of people liv-
Ing in highly sophisticated societies.

The study of philosophy does not guarantee that people will be better thinkers
or educators, but it does provide valuable perspectives to help people think more
clearly. The word philosophy literally means “love of wisdom”—a dedicated Inquiry
Into ideas, traditions, innovations, and ways of thinking. Philosophers have been
acute observers of human events and have articulated their observations in ways that
are instructive for educators. Thus, educators can be helped by a careful study of
philosophical ideas, and they can gain insight from philosophy to help them better
understand educational problems. Educators can choose to disregard the philosoph-
ical approach to problems, but in doing so they ignore a vital and important body of
thought.

[n this book, many problems and issues are considered. One technique that is
used is to push problems back to their metaphysical, epistemological, logical, and ax-
lological underpinnings. For example, one might ask the question “What should be in
the curriculum?” but in order to answer this question, it is also important to consider
the nature of the learner, what one should learn, and the value of learning. It is also
important to consider how the curriculum should be organized and on what rationale
1t 1s based. Thus, one encounters many questions of a philosophical nature. To an-
swer some of these questions, one should turn for guidance to philosophers who have
studied and written about these problems. This does not ignore the point that sci-
ence also might provide clarity or answers, but often the questions asked do not lend
themselves to scientific measurement and require answers based more on reasoning
than on scientific analysis or experiment. In some instances, the best answers can be
found in the writings of idealists, depending on time, place, and circumstance. In
other instances, one might believe that existentialists provide better answers. Re-
gardless of what philosophy one chooses, it is obvious that we should know and bring
to bear on educational problems and tasks the best ideas available, including the
ideas of educational philosophers from any time or place.
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One role of philosophy in any era has been to examine critically the intellectual
disputes of the day and to suggest alternative ways of thinking. Another role has been
to develop sensitivity to the logic and language used in constructing solutions to
problems, whether in education or in other endeavors. It is possible to trace the his-
tory of ideas by tracing the development of philosophical thought, and the history of
philosophy reflects some of humanity’s best thinking, our collective human wisdom,
so to speak. To think philosophically is to reflect on who we are, what we are doing,
why we are doing it, and how we justify our efforts.

Education is involved with the world of ideas and the world of practical activity:
good 1deas can lead to good practices, and good practices can lead to good ideas. To
act intelligently in the educational process, the educator needs the things that phi-
losophy can provide—an understanding of thinking processes and the nature of ideas,
the language people use, criticisms of cultural and social traditions, and perspectives
on how these could have practical impact. For educators, philosophy should be a pro-
fessional tool and a way of improving the quality and enjoyment of life as it helps one
gain a wider and deeper perspective on human existence and the surrounding world.

Practically everything done in education reflects some point of view that may
not be readily apparent to the student, the parent, or even the educator. Perhaps
a viewpoint itself is unclear or is a loose collection of ideas all lumped together with-
out much logic or coherence, or perhaps it might be kept purposefully vague for
hidden reasons related to special interests, a power elite, or cultural dominance.
Such cases need to be clarified and sorted out, but because many educators lack
the understandings and skills that promote such clarification, they continue to drift
In a sea of rhetorical slogans and patchwork panaceas. Attempts to solve educa-
tional problems often result in a chaotic jumble of programs, superficial bickering
among 1deological camps, and sloganeering. “Practical” educators assume that
philosophical theory should be thrown out so people can get on with the “real” tasks
at hand. The problem with this outlook is that its advocates approach educational
problems with the same old attitudes and remedies. They assume that they can
read the face of the real world, an intelligible universe unencumbered by ivory-
tower intellectual schemes, without realizing that such a view is itself based on
philosophical assumptions.

It seems that educators, like everyone else, are caught up in their own human-
1ty. No certainty exists with regard to all facets of life in any known approach to edu-
cation because the perfect approach has not yet been invented. People are therefore
left with the necessity to think about what they do and to attempt to reason out and
Justity their actions so that they are coherent, meaningful, and directed toward desir-
able educational ends. This is the goal of any study of philosophy of education.

Although the response to this book has been very positive, there are still some
who say that philosophy should not be presented in “a grand manner,” or even in a cat-
egorical approach as presented here. But this traditional approach to philosophy of ed-
ucation has the advantage of focusing the mind on specific areas of thought while at
the same time recommending readers to see similarities and differences. Further, it is
encouraged that readers look for and develop their own connections and differences.
The overall view is that all learning should be both interdisciplinary and eclectic.
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Some critics maintain that no logical connections can be made between philo-
sophical thought and the practical world of education; that is, that philosophical re-
flection has no necessary logical connection with what ought to be done in a practical
context. This might be true, logically speaking, but it has not kept philosophers and
educators from attempting to make such connections. No logical connection may ex-
1st between, for example, Plato’s view of the good society and his construction of the
educational means to achieve that view. However, many people have made such con-
nections between philosophy and education, whether logical or otherwise, and edu-
cational programs have been developed and instituted, drawing heavily on Plato and
other philosophers in the process. This can be seen in recommendations concerning
the aims and purposes of education, curriculum content, teaching methods, and
many other areas of educational endeavor. Although Plato lived more than 2,000
years ago, what he and his contemporaries said and thought about life and education
still influences people—even if they are unaware of it. Part of the task of the student
of education, then, is to become familiar with traditional, as well as modern philosoph-
ical ideas about education and to understand the impact they have had and continue
to have on people’s thinking, for better or for worse.

Certain ideas and recommendations about education have a great deal of influ-
ence today, particularly in shaping public attitudes about returning to the basics and
moral values. Philosophers often have recommended certain basics and values that
figure in educational recommendations, and philosophical traditions and recommen-
dations are part of the working ideas and traditions of contemporary society. Many
people assume these things to be true and obvious without questioning their origins.
Thus, they might accept blindly many educational recommendations without know-
Ing whether they are justified in light of either current conditions or ideas. The stu-
dent who seeks to become an informed educator, teacher, or parent, needs to know
about educational ideas and traditions in order to sift through rhetoric and argument
and to reach a more intelligent understanding of their place in today’s world.

Despite the uncertainties in contemporary philosophy of education, it is still ev-
1dent that the philosophical task is one of constant probing and inquiry. Participation
in the questioning and challenging attitude of philosophy is what this book hopes to
encourage. This inquisitive restlessness makes philosophy an enduring human en-
terprise—one that is never completed but is always in the making. The search for
wisdom might simply be an intensive search for better ways of thinking about human
predicaments, and this search involves education no less than other human concerns.
Philosophy, when undertaken in this vein, is not a separate and exclusive search but
part of human life and education.

DEVELOPING A PHILOSOPHICAL PERSPECTIVE
ON EDUCATION

Educators need to see that philosophy of education can make a difference in their
outlook or activity; and they should use philosophical ideas and thought patterns in
ways that can lead to more consciously directed educational programs and practices.



