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Preface

Most of us who are engaged in research agree that our work is more likely to be
profitable when it results from the accumulation of knowledge acquired through
projects undertaken within a coherent framework, rather than through single,
isolated studies. To establish such a framework, researchers must be provided
with the opportunity to exchange and refine their ideas and viewpoints. National
and international conferences serve as examples of the role such meetings can
play in providing a vehicle for increased communication, synthesis, summary
and cross-area fertilisation among researchers working within specialised areas
of psychological research and development. But conferences often serve more
the sharing of specific information and keeping in touch. Conferences frequently
fail to provide real opportunities for extensive reflection and debate.

The contributors to this book met together for two and one half days in just
such reflection and debate in a Seminar on Intelligence from 26 to 28 August
1988 at the Southern Cross Hotel, Melbourne, Australia. They were asked not to
present papers but to engage in a debate in front of an audience of nearly 300
academics and practitioners working in psychology and related disciplines. The
aim was to offer a number of researchers who reflect current approaches to the
investigation of ‘intelligence’ (conceived very broadly) and who have made
significant contributions to existing knowledge, an opportunity to discuss their
work in relatively broad perspective, and to consider explicitly how their find-
ings and the knowledge they have gained could be brought to bear upon the
development of more general theories, and upon approaches towards the solution
of practical problems.

One year later chapters for this book were submitted. However, the purposes
of the Seminar and the book were different. The aim of the Seminar had been to
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discuss unifying approaches to intelligence, and long term goals which might be
shaping the course of research. The aim of the book was to give the authors of
chapters the opportunity to write about their personal current research projects.

The Seminar was planned and arranged by the Australian Council For Educa-
tional Research (ACER) as its contribution to the Australian Bicentennial
celebrations. Fourteen countries were represented at the Seminar. The Seminar
was also regarded as a satellite conference preceeding the 24th International
Congress of Psychology, which took place in Sydney between 28 August and 2
September 1988.

I would like to express my thanks to everyone who contributed to the success
of the ACER Seminar on Intelligence. 1 am especially indebted to the Council of
the ACER for making the meeting possible. Without their support not only would
there have been no Seminar, but this book would not have been written.

My largest debt is owed to the present and previous directors of the ACER,
Dr. Barry McGaw and Dr. John P. Keeves for advice, financial assistance and,
above all, moral support.

Helga A.H. Rowe
Principal Research Officer
Australian Council For Educational Research
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Introduction: Paradigm
and Context

Helga A.H. Rowe
Australian Council for Educational Research

This book deals with theoretical issues relating to human “intelligence,” its
manifestation, development, and measurement. It focuses on intelligence be-
cause intelligence plays an important part in learning, involves higher-order
thinking, problem solving, and creativity, and because of its importance to an
individual’s performance and personal success in everyday life. As reform in
education continues, it is becoming particularly important that we develop a rich
understanding of what intelligence is and how to foster it.

The authors call attention to some questions that have not been raised pre-
viously, and to many of the important and relevant issues that must be addressed
in the study of cognition and in more general psychological research. One pur-
pose of this book is to propose perspectives for future research, not so much with
the intent of predicting it as with that of shaping it. However, perhaps to the
dismay of some readers, the contributors to this book are not providing an agenda
for future research. To suggest a single intellectual path or set of paradigms to
guide research on intelligence is impossible, and if it were possible would proba-
bly be counterproductive. A forward move in intelligence research demands the
reflection on its many facets and research from a variety of perspectives, which,
hopefully, in the end might lead to certain syntheses.

Intelligence research in the 1980s might go down as a decade of publications
that decried the quality of theories, and questioned the usefulness of the concept
of intelligence and its measurement. This book is not about new theories. The
term reconceptualization is used in the sense of “re-visiting” and “re-orienta-
tion” with the intention to come to know again and gain a new understanding of
the processes underlying human intellectual functioning, i.e., the development
and operation of human intelligence.



