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PREFACE

n one sense, this book began twenty-eight years ago, when the two of us met at

Florida State University in a graduate-level rhetorical theory course taught by
our mentor, James McCrimmon. Thanks to the many conferences we have at-
tended together since then and to advances in technology that have allowed us all
but immediate communication, we have collaborated more and more, eventually
co-authoring several articles and three books. We even confer with each other in
our teaching; these days, we scarcely take a writing exercise to class that the other
has not read, critiqued, and, ultimately, made better. Over the years that we have
worked together, we have written and talked our way to the writing theory that
provides this book’s framework. We can best describe this theory as one in which
writing is viewed as rhetorical, personal, and communal.

Writing as Rhetorical

Professor McCrimmon introduced us to the work of Kenneth Burke, and through
Burke to Aristotle. The result is a heavy commitment to writing as rhetorical, that
is, to the view that the quality of a piece of writing is judged by its effectiveness in
achieving its writer’s purpose for the intended reader. That commitment is made
evident in our use of the rhetorical triangle as a means of structuring the chapters
in Part Two that treat various writing occasions. It should also be clear in our treat-
ment of argument and persuasion in Chapters 9 and 10 and in the rhetorical per-
spective we bring to our treatment of style in Chapters 13 and 14.

Writing as Personal

Good writing is personal; that is, it is steeped in the significance the writer sees in
his subject. The Longwood Guide to Writing reveals our commitment to the per-
sonal nature of writing in our emphasis on significance in all types of writing.
Whether a personal essay or a fully developed researched argument, good writing
conveys the significance or meaning that matters for the writer.

Writing as Communal

Writing, as we have come to know it, is not a solitary act. Our work on this
book—and on numerous projects before it—has taught us that good writing
does not happen in a vacuum, or even in a writer’s garret—unless that garret has
an e-mail connection. At times, it is hard for us to know who is responsible for
what. For example, one of us drafts a chapter, and the other responds, rewrites,
and then ships it back to the other. From there, the chapter’s initial writer revises.
This back-and-forth process continues until, in the end, the product is a joint
one. Through e-mail, we have even worked with each other’s students, serving as
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readers and editors at a distance. Our work together has helped us develop more
and more collaborative exercises for our writing classes. We have included many
of these exercises in this text.

DISTINCTIVE FEATURES OF
THE LONGWOOD GUIDE TO WRITING

Writing as a Process

We have attempted to make writing process an integral part of this book without
falling into the trap of acting as if there were only one writing process that all
writers either do or should employ for all types of writing. What makes our ap-
proach distinctive is the availability of process throughout the text. We begin by
devoting an entire section to writing process: Part One, with chapters on inven-
tion, shaping, revising, and reading. Further, in the first three of these chapters,
we follow a student writer’s process as she begins thinking and freewriting about
her topic, then writes an initial discovery draft, and then revises that rough draft
three more times until she completes the assignment. Then, in each of the writ-
ing occasion chapters in Part Two, the attention to process continues with an
Assignment and Guidelines for Writing section, which offers specific advice and
activities to help students complete an essay assignment.

The Rhetorical Triangle

What is good writing? As a way of answering this question, think for a moment
about the various situations in which writing takes place. We write notes to fam-
ily and friends. We write grocery lists and to-do lists. We write terse letters to
credit card corporations, asking to be taken off their mailing or telephone lists.
Some of us write books. Many of us write e-mail messages to our teachers, stu-
dents, and friends. What do all of these writing situations have in common? Each
involves a writer, a subject, and a reader. These elements are often referred to as
the rhetorical triangle:

Subject

Writer Reader

This triangle suggests that good writing results from a process in which a writer
shares meaning with a reader. It also suggests that writing requires some sort of
balance among writer, subject, and reader. The writer must fit the subject to the



reader. The writer must identify with the audience in such a way as to predict
what readers want to learn from the writing and what information they need as
background before they can understand the essential information in the text.
This is difficult enough when writing for one reader—for example, when one
family member writes a note to another about how to program the VCR. It be-
comes increasingly difficult as the readers become more numerous and more var-
ied in their interests and knowledge. In writing an instruction booklet that in-
cludes a section on programming a VCR, a writer must arrive at some concept of
a typical reader in order to decide what information to include.

In Part Two, we use the rhetorical triangle extensively. Each chapter in this
part includes three sections corresponding to the corners of the rhetorical trian-
gle: spotlighting the writer, spotlighting the subject, and spotlighting the reader.

Emphasis on Invention

We devote the first chapter of The Longwood Guide to Writing to invention and
return to invention activities in the Guidelines section of each chapter in Part
Two. These activities range from the informal—for example, freewriting and
brainstorming—to the formal—for example, a comprehensive set of questions
for analyzing a topic, discovering insights or information to use in an essay, and
shaping those materials into an essay. This set of questions is consistent with our
commitment to a Burkean approach to rhetoric, for it derives from Burke’s logo-
logical analysis.

Modes as Invention and Organizational Structures

We see modes as very powerful tools in the writing process. However, it seems
wrong to us to equate types of writing with modes. In The Longwood Guide to
Writing, we are careful to illustrate how each mode may be, and often is, em-
ployed in writing with any aim. For example, even though the overall structure of
an informative essay will likely be provided by one of the expository modes, there
is no one-to-one correlation between expository modes and informational or ex-
planatory writing. In fact, informational writing may well make use of an argu-
mentative thesis and employ narrative or descriptive modes. The same could be
said for writing with any other aim; that is, the writer may well use any mode to
help achieve any aim. In the Guidelines section of several of the writing occasion
chapters, we present modes as tools for generating and shaping material rather
than as constraints or containers that limit writing.

Connections Between Wﬁting and Reading

Writing and reading are very closely connected, and The Longwood Guide to Writ-
ing includes a chapter devoted to this connection. In Chapter 4, we focus on ways
in which writing can help students understand what they are reading. This chap-
ter offers a comprehensive range of reading and writing strategies students may
use before they read, while they are reading, and after they have read to help them
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better understand a given text and then use that text in fulfilling a writing
assignment.

Writing About and From Literature

In Chapter 7, we present two ways of responding to literature: writing about lit-
erature and writing from literature. Writing about literature requires the writer to
analyze a piece of literature and write an interpretation of it, while writing from
literature involves using a piece of literature as a springboard to an essay. These
essays tend to be personal, but they can be argumentative or even informative.
Both types of literature essays—writing about and writing from—Dbegin with
reading closely to derive an understanding of the literature at hand. Chapter 7
discusses how to develop this understanding.

Argument and Persuasion

We have chosen to deal with argument and persuasion in two chapters rather
than one. In Chapter 9, we attempt to help students strengthen their abilities to
think through an argument, both from their own perspectives and from the per-
spectives of those who would disagree with them. The writer’s goal in this type of
writing is not to persuade a person holding an opposite point of view to agree
with him, but rather to gain the respect and understanding of those who disagree.
To do so, the writer must show respect and understanding for those who hold an
opposing point of view.

In Chapter 10, we follow two important tenets of Kenneth Burke. The first is
that persuasion occurs only when writer and reader can identify with each other.
This identification cannot occur when writer and reader begin with opposing po-
sitions on arguments that, in part, determine their identity. The second Burkean
principle follows from the first, namely, that in persuasive writing the writer must
carve out an audience that suits the topic of persuasion. Thus, if a writer wants to
persuade readers to take some action to promote the goals of a controversial topic
such as abortion, she must choose an audience that can be persuaded on this
topic. To do otherwise is to do pretend, rather than real, writing.

Student Writing

We make ample use of student writing, featuring essays written by our students
as examples in a number of chapters. In addition, each of the chapters in Parts
Two and Three presents a piece of student writing in its entirety from prewriting
to final draft. The collaborative nature of writing is emphasized and illustrated in
these sample essays by the inclusion of actual peer reviews and teacher comments
that students received during their writing processes, whether in prewriting and
planning or between drafts.



Realistic Professional Models

We have chosen professional writing that can serve as models for student writing.
Most of these essays are of comparable length to those essays written by our stu-
dents. Thus, students should be able to see parallels between the structure of
these essays and the essays they will be writing. The Questions for Review after
each of these essays encourage students to reflect on the ways each essay illus-
trates the concepts being treated in the chapter in which it is presented.

NEW TO THE SECOND EDITION
Expanded Readings

We have changed a number of professional and student readings in response to
the reactions of our students and reviewers. These new readings, which offer a
wide range of quality literature and nonfiction prose, are by such authors as
Judith Ortiz Cofer, Sandra Cisneros, John Cheever, and Paul Ruffin.

Writing Opportunities

Each reading in Part Two is followed by a Writing Opportunity that invites the
writer to use the reading just completed as a springboard to writing. Some of
these prompts call for personal responses, while others suggest the writer conduct
some research on a topic introduced in the reading. Students may also base for-
mal writing assignments on any of the Writing Opportunity prompts.

Oral Presentations—A New Chapter

Because many composition programs around the country are incorporating a
speech component as part of their first-year writing courses, we have added Chap-
ter 15, Oral Presentations. The focus of this chapter is on the connections between
writing and public speaking, with an emphasis on moving from the written essay
to an oral presentation on that essay. Students will find practical advice on devel-
oping a speech outline, using audio and visual aids, and delivering a public address.

Expanded Internet Assignments

In this edition, we begin our discussion of the Internet and writing in Chapter 1,
where we focus on the history of the Internet and its availability as a useful source
of information. In Chapters 8 and 10, we focus on evaluating Internet sites, and
we offer optional writing assignments that ask students to develop their own
websites and evaluate their effectiveness. We continue our work with the Internet
in Chapter 12, where we discuss how to assess the reliability of Internet sources
and provide samples of electronic documentation formats following the guidelines
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established by the second edition of the MLA Style Manual and Guide to Scholarly
Publishing (1998) and the fourth edition of the Publication Manual of the American
Psychological Association (1994).

STRUCTURE OF THE LONGWOOD
GUIDE TO WRITING

Part One, Writing Process Strategies, introduces students to various parts of the
writing process, moving from generating ideas (Chapter 1), to organization
(Chapter 2), to rewriting (Chapter 3). The final chapter in this section (Chapter
4) helps students hone their reading skills as a means of both generating ideas for
writing and becoming more critical readers of their own writing.

Part Two, Writing Occasions, consists of seven chapters that guide students
through writing assignments for papers with various discourse aims. Each of
these chapters contains several professional essays and at least two student sam-
ples, with one of those student essays traced from the beginning of the writing
process through to the final draft of the essay. Each of these chapters also contains
a discussion of the key elements in writing designed to achieve the aim in ques-
tion, with attention given to each element in the rhetorical triangle: writer, sub-
ject, and reader. Finally, each of these chapters contains numerous exercises de-
signed to help students explore the concepts being introduced and apply them to
their own writing. The seven chapters in this section may be further categorized:

Writing That Spotlights the Writer Chapter 5, Personal Essays

Writing That Spotlights the Subject ~ Chapter 6, Information Essays
Chapter 7, Essays About and From
Literature

Writing That Spotlights the Reader Chapter 8, Evaluation Essays
Chapter 9, Position Essays
Chapter 10, Persuasion Essays
Chapter 11, Problem/Solution Essays

Part Three, Research, consists of one chapter, Chapter 12. In it we discuss var-
ious types of research students are likely to do in college and after they graduate,
and we guide them through the writing of a research project, giving special at-
tention to the use and documentation of information on the World Wide Web.
Chapter 12 includes two sample research essays by students, including the entire
research project for one of these, from start to finish.

Part Four, Style, comprises two chapters, both related to the aims presented
in Part Two. Chapter 13 examines word choice in terms of writing that spotlights
the writer, writing that spotlights the subject, and writing that spotlights the
reader. Chapter 14 examines sentence structures in the same manner. The intent
of these chapters is not to suggest that various strategies are limited to specific



types of writing but to look at general principles of diction and syntax. We ap-
proach style as something of a paradox, both inseparable from content and yet
one of the defining characteristics of good writing.

Part Five, Special Presentations, consists of three chapters: Chapter 15, Oral
Presentations; Chapter 16, Essay Examinations; and Chapter 17, Portfolios. In
Chapter 15, we focus on the connections between writing an essay and making a
speech or oral presentation, and we offer practical advice on delivering that pres-
entation. In Chapter 16, we analyze examination questions from various disci-
plines and categorize them into four types based on the response each question
calls for: summary, synthesis, evaluation, or interpretation. We also offer strate-
gies for writing these types of essays and analyze sample essay examinations. In
Chapter 17, we model two different approaches to creating writing portfolios and
include parts of two sample portfolio assignments.

HOW TO USE THE LONGWOOD
GUIDE TO WRITING

We have written this book as a tool to be used in writing classes; we do not envi-
sion ourselves as the teachers of these classes. Another way of putting this is to say
that we have not written this as a tutorial, which students can work their way
through from start to finish without other guidance, though we certainly believe
they could gain insights into writing in general and into their own writing
process by doing so. Instead, our intent was to write a book that teachers can use
to suit their purposes. We do not imagine that many teachers will be able to as-
sign all the chapters in this text, and we have not designed the book in such a way
as to make this necessary. Some teachers will be working in courses that place rel-
atively little emphasis on persuasion and thus may well omit most, if not all, of
the section spotlighting the reader in Part Two. In other situations, teachers
working in courses focusing on argument may devote most of their attention to
this section. We believe this book can be successful in both situations.

We do not envision this as a linear book in which one assigns all of Chapter
1 before moving on to Chapter 2, and so forth. But there is a basic design that
teachers can work within. That design would suggest that teachers begin by de-
ciding which of the chapters in Parts Two, Three, and Five their course will in-
clude. The choice of chapters will be determined, of course, by such considera-
tions as the nature of the course (e.g., whether the first or second in a two-course
sequence) and the types of writing assignments the teacher intends to make. This
decision made, the teacher can then base the course on these core chapters, using
readings, and exercises from Parts One and Four as supplements,

For example, teachers could assign various parts of the first three chapters as
students work through the first chapter assigned from Part Two, so that students
apply the invention, shaping, and revision strategies presented in Part One, while
they are writing their first formal essay. Further, Chapter 4 may be assigned at any
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point during the course. Some will no doubt want to assign it first, so that stu-
dents can apply the chapter’s reading strategies to readings not only in their writ-
ing course but in other courses as well.

Depending on what type of writing is being done, the teacher may well move
ahead to sections from Part Four. For example, if the first chapter assigned from
Part Two is Chapter 5, the teacher may want to assign the Strategies for Writing
That Spotlights the Writer section from Chapter 13 and the Sentence Strategies
for Writing That Spotlights the Writer section from Chapter 14.

SUPPLEMENTS FOR THE LONGWOOD
GUIDE TO WRITING

The Longwood Guide to Writing is supported by a variety of helpful supplements
for instructors and students.

Supplements for Instructors

4 The Instructor’s Resource Manual we wrote contains an introductory section
that provides sample syllabi for various courses in which The Longwood
Guide to Writing can be used; a section in which we discuss each chapter in-
dividually, providing background information about what we hope students
will achieve as they work through the material, as well as responses to many
of the exercises in the text; and a theoretical section, in which we discuss, in
three separate articles, the essential ingredients of a process approach to writ-
ing, various ways of giving students feedback about their writing, and the
theories of Kenneth Burke that are the foundation of our text. Finally, a sep-
arate essay, written by Nancy Pfingstag, a member of the English Language
Training Institute faculty at UNC Charlotte, deals with issues in teaching
writing to students for whom English is a second language.

4 The Longwood Guide to Writing Website (http://www.ablongman.com/
lunsford) enables instructors to access on-line writing activities as well as
links keyed to specific chapters, to post and make changes to their syllabi, to
hold chat sessions with individual students or groups of students, and to re-
ceive e-mail and essay assignments from students.

4 An Introduction to Teaching Composition in an Electronic Environment, devel-
oped by Eric Hoffman and Carol Scheidenhelm, both at Northern Illinois
University, offers a wealth of computer-related classroom activities. It also
provides detailed guidance for both experienced and inexperienced instruc-
tors who wish to make creative use of technology in teaching composition.

* The Allyn and Bacon Sourcebook for College Writing Teachers, Second Edition,
compiled by James C. McDonald of the University of Louisiana at Lafayette,
provides instructors with a varied selection of readings written by composi-
tion and rhetoric scholars on both theoretical and practical subjects.



4+ Teaching College Writing, an invaluable instructor’s resource guide developed
by Maggy Smith of the University of Texas at El Paso, is available for adopters
who wish to explore additional teaching tips and resources.

+ CompSite Website (http://www.ablongman.com/compsite) is an easily navi-
gable and informative forum for instructors and students of composition.
Instructors can share teaching strategies with colleagues. New resources in-
clude material on writing across the curriculum, teaching tips for newer
instructors, and advice on using technology in the composition classroom.

Supplements for Students

4 The Longwood Guide to Writing Website (http://www.ablongman.com/
lunsford) presents chapter summaries, writing activities, the course syllabus,
links keyed to specific text sections, and chat and e-mail functions for com-
municating with classmates and the instructor.

* CompSite Website (http://ablongman.com/compsite) offers resources and in-
structional materials for students, including helpful information on using
computers for writing, techniques for using the Internet for research, and a
forum for exchanging papers and writing ideas.

+ Visual Communication: A Writer’s Guide, Second Edition, by Susan Hilligoss,
Clemson University, introduces document design principles that writers can
apply across different genres of writing. It includes academic papers, résumés
and business letters, web pages, brochures, newsletters, and proposals. Em-
phasizing audience and genre analysis, the guide shows how readers’ expec-
tations influence and shape a document’s look. Practical discussions of space,
type, organization, pattern, graphic elements, and visuals are featured along
with planning worksheets and design samples and exercises. A mini-history
of publishing and graphic design is also included.

ACKNOWLEDGMENTS

A project like this leaves us indebted to many more people than we can properly
thank. We would like to begin with the many students we have taught and who
have taught us through the years. We especially thank those whose essays are in-
cluded in this text.

We thank Greg Wickliff, Associate Professor of English at the University of
North Carolina at Charlotte, for designing the companion website for this book
and for serving as a consultant for all sections of the book dealing with the
Internet.

We thank Terry M. Thibodeaux, Associate Professor of Speech Communica-
tion at Sam Houston State University, for serving as consultant for Chapter 15,
Oral Presentations.

We thank these colleagues who have given us the benefit of their expertise in
reading drafts of this text and suggesting ways we might improve it: Glenn

Preface

poeill



xxiv

Preface

Hutchinson, University of North Carolina Charlotte; Kathryn Rosser Raign, Uni-
versity of North Texas; Julie A. Rechel-White, Grand Valley State University; Sam
Watson, University of North Carolina Charlotte; and Diana Zilberman, Balti-
more City Community College.

We thank Longman for giving us the opportunity to write this book. We es-
pecially thank Eben Ludlow for believing in the project from the start.

In this text, as in every professional endeavor we have undertaken since com-
ing under his powerful and generous influence, we are indebted to our inspiring
mentor, Dr. James McCrimmon.

Ron wishes to thank his mother, Reba, for her undying love; Nancy, for her
love and support throughout this project, and Tamara and Christopher for con-
tinually making him proud to be a father.

Finally, Bill wishes to thank Mary Beth, for her loving support through it all,
and their children, Mark and Suzie, David, and Matt, in whom Bill and Mary
Beth take great pride.

Ronald F. Lunsford
Bill Bridges



BRIEF CONTENTS

Detailed Contents v
Preface xv

BN =

Strateies for the Whiting F

Invention: Finding Something to Say 11

Shaping an Essay 45
Revising 77

Responding to Readings 103

143

O 0N W

10
11

Writing Occasions

Personal Essays 149
Information Essays 193

Essays About and From Literature
Evaluation Essays 337

Position Essays 395

Persuasion Essays 461

Problem/Solution Essays 527

Research

255

71

12

Researching and Writing 575

iii



iv

Brief Contents

ng/e 627

13
14

Working with Words 643

Shaping Sentences 671

Special Presentations 697

15
16
17

Oral Presentations 701
Essay Examinations 715

Portfolios 739

Literary Credits ~ C-1
Index  I-1



DETAILED CONTENTS

Preface  xv

Stratesics for the Waiting E

Why Write? 3
How Does Writing Happen? 5

Stages in the Writing Process 5
Writing and Reading 7
Computers and Writing 7

Wﬁnmmmﬁhmgto Say 11

Finding Topics 11
Keeping a Writer’s Notebook 12 / Interest Inventory 13 /
Computer Tip 15

Writing about an Assigned Topic 15
Exploring Topics 16

Brainstorming 16 / Computer Tip 17 / Freewriting 17 /
Computer Tip 21 / Clustering 22 / Visualizing 24 /

Asking Questions 28 / Writing Strategy: Questions for Analysis 30 /

Application: The Fuzzwort Refining Company 31 /
Computer Tip 35

Finding Information 36
Researching Information on the World Wide Web 36

Sample Student Process—Prewriting 41
From Inventing to Drafting 43

;! Shaping an Essay 45

Initial Shaping Strategies 45
Writing for a Reader 45 / Focus Statements 45

Sample Student Process—Discovery Draft 48

Developing an Essay’s Structure 50
Shaping Strategies 50



Detailed Contents

Elements of an Essay 57
Writing a Thesis Sentence 57 / Writing Strategy: When Should You
Write a Thesis Sentence? 59 / Introductions 59 / Writing Strategy:
When Should You Write an Introduction? 62 | Paragraphs—Topic
Sentences 63 / Paragraphs—Cohesion 66 / Writing Strategy:
Principles of Paragraph Development 68 | Writing Strategy: One Page,
One Paragraph 69 |/ Conclusions 69

Rebecca Thomas Kirkendall, WHO’S A HILLBILLY? 73

Writing Strategy: Beating the Dreaded Writer’s Block 75

-3 Revising 7z

Computer Tip: Adding, Deleting, and Moving Text Around 77

Revising Strategies 79

Getting Distance 79 / Revising for Meaning (Global) 80 / Revising
for Audience (Global) 81 / Revising for Structure (Global) 83 /
Computer Tip 84 | Revising for Sentences (Local) 84 / Revising for
Words (Local) 84 / Peer Review (Global and Local) 87 / Writer’s
Notebook: Responding to Readers’ Comments 90

Editing Strategies 91

Computer Tip 93

Sample Student Process—Revision 94
Marisol Vargas, MIRROR IMAGE 98

Writing Strategy: Revision Tips 101

103

Sample Readings 104
Denise K. Knight, NO HUNTING HERE, PLEASE 104
Lee K. Abbott, THE TRUE STORY OF WHY | DO WHAT | DO 107
Lorna Dee Cervantes, FREEWAY 280 111

Reading Strategies 112

Before You Read 112 / Writing Strategy: The Time It Takes 114 /
While You Read 114 / Writing Strategy: On Paraphrasing 120 /
After You Have Read 121 / Writing Strategy: Checklist for Writing
a Summary 122

Sample Reading Response 123

Writer’s Notebook: Dialogue Notes 127
Reading Notes 127 / Class Notes 127

Geoffrey Cowley, VACCINE REVOLUTION 128
Dialogue Notes 130



