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PREFACE

Guiding Young Children, sixth edition, is designed for use by college students and others
who are learning to interact and to communicate with young children in group set-
tings. Our emphasis is on the process of developing human potential in all children by
consciously applying principles of guidance. Those principles are based upon child
development theory and research, as well as upon our many years of experience work-
ing with young children and their families, early childhood professionals, and students
preparing for careers with young children.

Because our emphasis is on developing human potential, we view guidance as a
concept that is broader than discipline or behavior management. Guidance is more
than getting children to do what we want them to do today; it is helping them to
become everything they can become for all of their tomorrows. It is important that
even very new caregivers and teachers understand, or at least think about, the ways
that their interactions can impact those tomorrows. Thus, in addition to offering spe-
cific, concrete suggestions for caregivers and teachers who might be entering early
childhood programs for the first time, we try to explain the reasoning behind those
suggestions, and to offer general principles that can serve as a framework to guide—
not dictate—the reader’s decisions and interactions with children.

With the National Association for the Education of Young Children (NAEYC), we
believe that early childhood professionals need a firm grasp of typical patterns of
development as well as a thorough knowledge of the interests, abilities, and unique
characteristics of each child in their care, including the family and community context
within which those children live and grow. We offer many suggestions for observation
and application assignments that will help the reader get to know individual children
and test, or perhaps refine, the general guidelines discussed in this book. We recognize
that our views are shaped by our own cultural and educational backgrounds, and we
encourage our readers to think about the origins of their own values and beliefs as they
encounter different ideas among colleagues and the families of children in their care.

As increasing numbers of young children in this country spend more and more of
their early lives in group settings, it is imperative that early childhood professionals
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work to make those settings resemble the supportive and enriching aspects of home
and family life, rather than institutions. Rigid timetables and uniform treatment may
be signs of efficiency in factories, but they run counter to the goals of high-quality
child care programs, where guidance requires taking the time to learn about this child
in this situation.

While this sixth edition of Guiding Young Children retains many useful features from
earlier editions, including provocative "Talk It Over” suggestions in each chapter, it has
been extensively revised and updated. Instead of a separate chapter on infants and
toddlers, information about this age group has been incorporated throughout the
book. This arrangement underscores our belief that early childhood professionals
understand children better when they are able to place current development within a
larger context, when they have an idea of how far the children in their care have come
and where they are likely to go next.

One significant change is the inclusion of information about children with disabili-
ties throughout the text, rather than in a separate chapter on mainstreaming. This
change reflects the fact that more children with disabilities are being included in pro-
grams which formerly served only those with typical development. Responding to this
trend, several states now provide "unified” professional preparation programs which
combine coursework in child development and early education with courses in early
childhood special education. This textbook embraces that unified approach.

More importantly, the change reflects the conviction that children with disabilities
are children first, and that, like all children, their human potential can be developed
through environments and interactions that are tailored to their individual needs and
strengths. We recognize that there is likely to be as much difference between two chil-
dren with cerebral palsy, for example, as between a child with cerebral palsy and
another with Down syndrome, or between either of those children and another with
no apparent disability. In other words, the basic principle of child development
applies: all children are alike in some ways and very different in others; they follow a
similar sequence of development, but at their own pace and in their own unique ways.

Our aim, therefore, is to offer examples of how particular guidance concepts might
apply when children have particular disabilities, not to prescribe across-the-board
methods or techniques. We assume that students will have the opportunity to take
other courses in which they will acquire more detailed knowledge about various disabil-
ities. We hope that practicing early childhood professionals will take it upon themselves
to seek more information about particular disabilities when children with those disabili-
ties are included in their programs—ijust as they would try to learn about any aspect of
individual development, family life, or cultural heritage that makes a child unique. We
suggest several sources of such information at the end of each chapter.

Separate chapters on sleeping, eating, and toileting have been combined in a new
chapter on guiding personal care routines. The chapter on dressing and undressing
has been included in the chapter on outdoor play. And the order of the chapters has
been rearranged so that Part [ provides an overview of the principles of guidance; Part
2 addresses the application of those principles in specific program areas; and Part 3
places the concept of guidance within the broader perspective of professional and
human resource development. We encourage all instructors using Guiding Young Chil-
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dren to adjust this sequence of topics to suit their preferences, the needs of their stu-
dents, and the constraints of their particular teaching situations. We have provided an
extensive list of additional readings and videos at the end of each chapter to help
instructors enrich their courses and to make it easy for students to extend their explo-
ration of the concepts in this book.
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