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 PREFACE

Issues and Practices

One advantage of a new textbook is the fresh look it can provide about contemporary
issues and practices. This is especially important in the classroom assessment field. In
recent years, few areas in education have changed so dramatically as classroom assess-
ment. First and foremost, the No Child Left Behind Act has transformed the role of
assessments in schools by mandating annual assessments as part of a federal system of
educational accountability. Second, national accreditation organizations, such as
National Council for Accreditation of Teacher Education (NCATE), have mandated
standards-based performance and emphasized specific assessment benchmarks in meet-
ing these standards. Third, the inclusion movement has brought about a change in
many classroom assessment practices in order to accommodate the inclusion of special
students in the regular education classroom.

Classroom Assessment: Issues and Practices addresses these topics as major themes of
the book. The impact of No Child Left Behind is examined in Chapters 1 and 10 with
a detailed summary of this legislation provided in an appendix. Standards-based perfor-
mance is examined in Chapters 1 and 14. A full chapter, Chapter 11, is devoted to the
issues of special education and assessment.

Other topical features of this textbook are separate chapters on informal assess-
ment practices, performance assessment, and the assessment of teachers. Some addi-
tional unique highlights of this textbook include a review of Anderson and Krathwoh!’s
revision of Bloom’s Taxonomy (Chapter 3); a full chapter on diversity and gender issues
(Chapter 4); and a full chapter on assessment and student motivation (Chapter 12).

Organization of the Book

The overall organization of the book falls into three basic sections. The first section
(Chapters 1-4) examines some of the basic aspects of assessment practices, including
state standards, instructional objectives, and assessments; taxonomies and assessments;
and gender and diversity issues. The second section (Chapters 5-9) examines the actual
construction of various types of classroom assessments. The third section (Chapters
10-14) examines a variety of other classroom assessment issues and practices, such as
standardized testing, motivation and assessments, special education and assessments,
and the assessment of teachers.

Chapter Features

The organization of each chapter follows the same basic sequence. Each chapter begins
with the case study of a practicing teacher. The sequence continues with an introduc-
tion, a sectioned discussion of assessment practices and issues, a series of point/coun-
terpoint debates, a set of teacher applications, a case study epilogue, a chapter summary,
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and a series of end-of-chapter activities. The activities include opportunities for stu-
dents to construct their own portfolios as well as websites and activities for websites; to
confirm their understanding of key concepts; and to answer self-assessment questions
and chapter review questions. There are 14 case studies, 32 teacher application exer-
cises, 42 websites, and over 200 multiple-choice and review questions in the book. The
end-of-chapter activities provide the basis for a series of directed learning activities for
your students. Additional instructor’s resources can be accessed electronically by con-
tacting your local representative.
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Ms. Dupree was hired to teach chemistry in a large urban school district in the
New England region. The school district had chronic teacher shortages in recent
years. The school system actively recruited people in industry for the district’s
growing shortages in the physical sciences and mathematics. One recent hire was
Ms. Dupree, who formerly was a chemist for eight years at a Fortune 500 com-
pany. She decided to teach for a number of reasons, including a long time interest
in teaching and a desire to help young people.

Since Ms. Dupree had no education courses, she agreed to an alternative
certification program that has two parts: a Master’s of Art in Teaching (MAT pro-
gram) and an intensive four-week in-service program before the start of the fall
term. During her first week of the in-service program, Ms. Dupree was handed a
bulletin that listed the 47 state-mandated objectives and 22 school district objec-

tives for high school chemistry courses. A school administrator spent three hours
explaining that these objectives are directly linked to the statewide accountability
plan required by federal legislation under the No Child Left Behind Act. These

objectives must be aligned with the curriculum, and Ms. Dupree must demonstrate



