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Preface

We are delighted that again we have had the opportunity to refine, enhance, and
update Child and Adolescent Development. The book remains, of course, a compre-
hensive introduction appropriate for all undergraduates taking a first course in
development, regardless of the department in which the course is taught. However,
we believe the Third Edition more fully realizes our goals for the book than either
preceding edition.

Our primary goals have been:

To communicate to students the freshness and vitality of real, fully dimensional
children and the idea that development, above all, is a human process.

To convey that the developmental psychologist’s understanding of children and
adolescents is based on information derived scientifically and, further, that good
science involves a synthesis of classic and recent findings.

To keep our writing clear, low-key, and nontechnical, and to weave abundant
concrete details about children into our discussions.

To explore the ways that ethnicity affects the development of children, both
in North America and around the world, and to better explain the role that
sociocultural context plays in development.

To help students appreciate the connections among the key developmental
domains: physical, cognitive, and psychosocial.

To explore, for both scientific and practical reasons, the roles of the adults who
nurture, care for, and educate children.

These goals were foremost in our thoughts as we developed the content, and

revised and expanded the special features, of the Third Edition.

Content Revisions in the Third Edition

We have carefully updated every chapter in this edition, adding hundreds of new
citations in the process. Specific changes include the following:

The theories chapter (Chapter 2) has been extensively reworked with new
sections on important contemporary theories (including neo-Piagetian, cogni-
tive-behavioral, ethological, ecological, sociohistorical, and transactional) that
are reshaping how psychologists view development. New coverage in Chapter
2 includes the following theorists: Bronfenbrenner, Vygotsky, Sameroff, Bijou,
Meichenbaum, Case, Fischer, Mahler, and Stern.
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m  All the chapters on cognitive development have been significantly revised to
reflect the most current research in this rapidly changing area of study. Among
the new topics covered are:

gestures as communication during infancy (Chapter 6)
children’s theory of mind (Chapter 9)

appearance-reality distinction (Chapter 9)

neo-Piagetian theories of cognitive development (Chapter 9)
children’s understanding of metaphor (Chapter 12)
Sternberg’s triarchic theory of intelligence (Chapter 12)
neo-Piagetian views of adolescent cognition (Chapter 15)

gender differences in adolescents’ thinking (Chapter 15)

m  Other noteworthy changes include new and expanded coverage of the following
topics:

Are children truly valued in American society? (Chapter 1)

behavior genetics (Chapter 3)

teratogens (Chapter 4)

influencing the sleep patterns of infants (Chapter 5)

revised view of SIDS (Chapter 5)

effects of maternal employment and daycare on attachment formation
(Chapter 7)

family-leave policies in the United States and Europe (Chapter 7)

the importance of crying (Chapter 7)

influences on gender development and gender schema theory (Chapter 10)
the cultural context of child abuse (Chapter 10)

importance of peer relationships (Chapter 13)

parental expectations and academic achievement (Chapter 13)
health and health risks in adolescence (Chapter 14)
how adolescents spend their time (Chapter 16)

family ecologies of minority youth (Chapter 16)

New Chapter

The most striking new element in the Third Edition is a new capstone chapter
on parenting, mentoring, and caregiving. This chapter is, we feel, a logical
outgrowth of a statement we made in the preface to the previous edition: “Both
our professional and personal experiences have impressed on us not only the
tremendous complexity of human development but also the practical importance
of studying development to all of society.” That statement applies with special
resonance to the relationships between children and the adults who care for
them—and most adults probably will, at one time or another, take part in such
a relationship. The mass market is bursting with advice on the subject, but some
of it is woefully unscientific. We decided that including a chapter on caregiving,
based solidly on research but presented in a practical way, would enhance the
value of this book for our readers.

Naturally, we hope that many instructors will assign the chapter to students
and build coverage of parenting, mentoring, and caregiving into their syllabus; we
hope as well that those who don’t will at least suggest that students read the chapter
on their own.



We wish to point out that the addition of this chapter did not result from our

removing material on parenting or related topics from other chapters; indeed, that
material has been enhanced and updated throughout the text.

Special Features

The Third Edition of Child and Adolescent Development includes a number of unique
features designed to enhance students’ understanding of developmental psychology.

A Multicultural View is a series of boxed inserts that focus on selected multicul-
tural or cross-cultural topics related to child and adolescent development. Ap-
pearing in each chapter, they cover such topics as the development of ethnic
awareness during the preschool years, cross-cultural variations in attachment,
parental expectations and academic achievement, and the cultural context of
child abuse and neglect. (For a complete list of Multicultural Views, with new
ones marked, see page xv.) We hope these boxes will increase the reader’s
awareness of the importance of context and ethnicity in the development of
children and adolescents.

Bridges, a set of distinctive marginal callouts, graphically connects the cognitive,
psychosocial, and physical domains of development and helps students see the
links between how children think, feel, and grow. For example, in Chapter 6,
on cognitive development during the first two years, a Bridges callout draws
the student’s attention to the link between parent/infant interaction and the
development of cognitive and linguistic abilities. This feature is introduced in
Chapter 1 (p. 6) and appears at various points throughout the age-stage chapters
(Chapters 5-16). The Bridges feature has been streamlined in this edition for
greater clarity and ease of use. We hope this feature will continually remind
students of the interactive nature of all development, a theme that we articulate
throughout the text.

Case-study photo essays at the beginning of each-age-level part trace the develop-
ment of four different children over a period of years. There are studies of a
low birthweight infant, a preschooler who must adjust to the birth of a baby
brother, a school-age girl, and an adolescent son of divorced parents. Striking
photos and relevant documents and facsimiles are blended with the text’s sensi-
tive narrative and explanatory comments. These original case-study photo essays
can help students directly appreciate that all aspects of development are inter-
connected and that development is a human process that affects real people
living in a real world.

Interviews with children and adolescents of various ages are interspersed
throughout the text. These interviews reinforce and bring to life the text’s
coverage of concepts and theories. The interviews consist of excerpts from an
extensive collection of tape-recorded interviews conducted especially for this
text by Bob Hoffnung. Follow-up questions at the end of each interview provide
further reinforcement.

Boxed inserts, titled “Perspectives,” are incorporated throughout the text. These
extend the text discussion by highlighting significant research or digging deeper
into important contemporary issues such as “Are Children Truly Valued in
American Society?” (A complete list, with new items marked, appears on pages
XVii—xviii.)

In addition, the Third Edition of Child and Adolescent Development incorpo-

rates a number of carefully designed pedagogical features that not only help students
learn the text material but also make it easier for both instructors and students to
use the book. Included are the following features:

Preface
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B A chapter outline and focusing questions at the beginning of each chapter serve
as advance organizers and help students prepare for the material to be covered
in each chapter.

B Marginal glosses printed in bold reinforce key points throughout the text.

B End-of-chapter summaries list the important topics covered in the chapter,
grouped by heading.
®  Key terms are highlighted in boldface type in the text and a list of key terms

(with cross-references to the page numbers on which the terms are defined)
appears at the end of each chapter.

B End-of-chapter questions—entitled “What Do You Think?”—are included to
stimulate critical thinking and call on the student to relate personal values and
experiences to the issues discussed.

B Annotated lists of selected readings that provide further insight into the chapter’s
topics and may be of special interest to students appear at the end of each
chapter.

Ancillaries

The Third Edition of Child and Adolescent Development is accompanied by an
extensive package of instructor and student aids. Heading the list are a test bank,
instructor’s resource manual, and study guide that are all unified by a shared set of
learning objectives.

Test Bank The thoroughly revised and expanded version of the Test Bank consists
of more than seventeen hundred multiple-choice items and nearly seventy essay
questions, along with learning objectives for each chapter. In the Third Edition, half
(850) of the multiple-choice items are totally new; in the other half, the foils have
been re-ordered to ensure testing security.

To provide instructors with maximum flexibility in constructing examinations,
answers to the multiple-choice items are listed both in a special section at the end
of the book and next to each item. For the instructor’s convenience, alongside each
item is also information on the topic covered by the test item, the pages in the
textbook where the answer can be found, and whether the test item calls for factual
or applied knowledge.

Instructor’s Resource Manual This manual has been revised and expanded, and
offers numerous resources to facilitate course preparation. It includes for each chap-
ter learning objectives, a detailed lecture outline, supplementary lecture discussion
topics, and—new to this ancillary—an extensive set of student activities. To help
instructors further enrich class lectures, suggestions for using media in the classroom
and lists of films and videotapes are included in a special section.

Study Guide The Study Guide has been heavily revised. It contains for each chapter
learning objectives, a chapter outline, a brief overview of material covered in the
chapter, a new section of contextual fill-in-the-blank exercises, short-answer study
questions, and multiple-choice practice tests with a special answer feedback section
that explains why each option is either right or wrong.

Computerized Test Bank This interactive computer version of the Test Bank, avail-
able in IBM and Macintosh formats, offers maximum flexibility to instructors who
wish to edit test items or add their own.

Videos A wide range of video programs on child development is available to
qualified adopters.



Video Rental Policy Qualified adopters can borrow films or videos free of charge
through a consortium of university film libraries.

Transparencies A set of fifty overhead transparencies, half in full color, is available
free upon adoption of the text. It consists of figures from the text and a variety of
helpful charts and definitions to highlight important concepts.

Audiotape Program: Voices—An Interview Resource This set of four half-hour
audiocassettes consists of excerpts from an extensive series of interviews with chil-
dren and adolescents conducted by Bob Hoffnung especially for this text, along with
explanatory comments. It is available free upon adoption of the text.

Listening Guide Accompanying the audiotapes is a printed guide that includes all
transcripts, additional commentary, exercises, and activities.
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