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Preface

Welcome to the Second Edition of Psychology: Concepts and
Applications. As instructors, we are challenged every day in
the classroom to help our students succeed in today’s learn-
ing environment. I approached the task of writing this text
with that fundamental challenge in mind. I drew upon my
experience in the classroom and research evidence from the
science of psychology to build a learning-centric pedagogical
framework. We have learned a great deal about the processes
of learning and memory that we can bring to the classroom
and incorporate in our textbooks. I also believe that empirical
research on textbook pedagogy can lead to innovative ways
of transforming the modern textbook into a more effective
learning tool.

Research-Based Text Development

In our research laboratory, we conducted studies on two key
pedagogical features embodied in this text, modulariza-
tion and concept signaling.! The results of these studies
gave me confidence that combining a modular approach
with the pedagogical tool of concept signaling would help
students better organize their study efforts and master key
concepts in the field. This text is literally the product of the
research program we undertook in our laboratory and honed
through field-testing in classrooms around the country.

A textbook is more than its pedagogy, of course. Each au-
thor has a distinctive voice and style of writing. Throughout
my writings, I have endeavored to speak directly to students
and to make the material accessible to students at all levels.
Psychology is a vibrant, dynamic discipline, and I have tried
to approach the writing of this text with the same enthusi-
asm that psychologists bring to their research, teaching, and
professional work every day.

'Nevid, J. S., & Carmony, T. M. (2002). Traditional versus modular for-
mat in presenting textual material in introductory psychology. Teach-
ing of Psychology, 29, 237-238.

Nevid, J. S., & Lampmann, J. L. (2001, April). Do pedagogical aids in text-
books enhance learning? Paper presented at the 15th Annual Confer-
ence on Undergraduate Teaching of Psychology, Ellenville, NY.

Nevid, J. S. (2003, September). Helping students get the point: Concept sig-
naling as a pedagogical aid. Paper presented at the conference, Taking
Off: Best Practices in Teaching Introductory Psychology, Atlanta, GA.

Nevid, J. S., & Lampmann, J. L. (2003). Effects on content acquisition
of signaling key concepts in text material. Teaching of Psychology, 30,
227-229.

Nevid, J. S. (2004, January). Graphing psychology: The effective use of
graphs and figures in teaching introductory psychology. Invited address
presented at the 26th Annual National Institute on the Teaching of
Psychology, St. Petersburg, FL.

Nevid, ]J. S. (2004, February). Evidence-based pedagogy: Using research to
find new ways to help students learn. Invited address presented at the
11th Midwest Institute for Students and Teachers of Psychology
(MISTOP), Glen Ellyn, IL.

A Unique Pedagogy:
The Concept-Based Module

If you thumb through the pages of this text, you'll see that it
is organized in a series of individualized study units called
modules. Each module is a cohesive study unit organized
around a set of key concepts in a particular area of study. The
text also incorporates a unique signaling tool called concept
signaling, a method of extracting and signaling or “calling
out” key concepts in the margins of the text.

Signaling is an effective tool for helping people encode
important information. Textbooks traditionally have used a
form of signaling in which key terms are boldfaced and de-
fined in the margins of the text. This form of signaling helps
students learn the technical vocabulary in the field. As an in-
structor, I want my students to learn key terms, but I recognize
it is even more important for them to learn and retain the key
concepts that comprise the basic units of knowledge in the
field. This text uses signaling as a pedagogical aid to help stu-
dents encode and retain both key terms and key concepts.

Why a Modular Approach?

The primary advantage of a modular format is that it breaks
down complex chapters into smaller instructional units
called modules. Many of our students juggle jobs, families,
and careers. Tight for time, they need to balance studying
with other life responsibilities. The modular approach helps
busy students organize their study efforts by allowing them
to focus on one module at a time rather than trying to tackle
a whole chapter at once.

The majority of the student participants in our research
program preferred a modular format over the traditional
textbook format (57.3 percent versus 38.5 percent, with 4.2
percent expressing no preference) (Nevid & Carmony, 2002).
In addition, we discovered that students who preferred a
modular format performed significantly better on quizzes
when material was presented in this manner rather than in
the traditional narrative format. It stands to reason that if
students prefer a particular approach, they will become more
engaged in reading texts written in that format—an outcome
that may translate into improved performance.

Learning Benefits of Concept Signaling

In a later study (Nevid & Lampman, 2003), we explored
whether signaling key concepts by means of extracting and
highlighting them in the margins of the text would enhance
learning of this material. Though some students easily ex-
tract key concepts from text material, many others struggle
to recognize the key points the author tries to convey. As in-
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structors, we may only become aware of these struggles at
examination time. Many students are able to cull facts or fig-
ures from text material, but have difficulty extracting the
broader concepts that comprise the basic building blocks of
knowledge in the field.

To examine the learning effects of signaling concepts, we
had students read the same text passage under one of two
conditions—one that highlighted key concepts in the mar-
gins and another that did not. We used a randomized, coun-
terbalanced design to control for order effects and tested our
research participants on a multiple-choice quiz shortly after
a 20-minute study period. Our results showed that signaling
key concepts significantly improved test performance overall
as well as on the subset of items directly testing knowledge of
key concepts. Students who read the text material
with concept signaling averaged 83 percent correct
on items assessing key concepts, as compared to an
average of 76.5 percent among students who read
the same material without concept signaling.

Concept signaling is a tool that can help students en-
code and retain key concepts. We did not expect, nor did we
find, that concept signaling would improve student perfor-
mance on quiz items assessing the surrounding material in
the text that was not signaled. Our results only reinforce
what instructors have known for years—that students should
not use pedagogical aids (whether they be chapter sum-
maries, running glossaries, study breaks, interim quizzes, or
cued concepts) as substitutes for reading the text in its en-
tirety. Students should be advised to use signaled concepts as
an aid to help them gauge their knowledge of these impor-
tant points, not as a substitute for reading the whole chapter.

We also polled student participants on which format
they preferred—the one with signaled concepts or the one
without. More than three out of four students preferred the
signaling format and found it easier to understand and more
clearly presented than the non-signaled format. (These find-
ings were interesting in light of the fact that the material was
exactly the same in both formats; the only difference was the
signaling of key concepts).

Building Upon the Core

The defining features of the text that make it a learning-
centric and student-friendly text are carried into the new edi-
tion. Users who are familiar with the text will recognize that
the pedagogical platform of concept-based modules remains
very much at the core of the text. The engaging writing style
and use of many personal examples and vignettes helps make
the text material accessible to students from varied back-
grounds. The built-in pedagogical tools, such as keyed and
numbered concepts, running glossary, Concept Charts, and
the SQ3R+ study method help students master complex mate-
rial. The Pioneers feature provides behind-the-scene glimpses
into the personal lives of leading contributors to the field.

What's New in this Edition?
New Features

This edition includes several new features designed to stimu-
late critical thinking, engage interest, help students recognize
relational connections between concepts, and review text ma-
terial.

NEW...Reality Check This new critical thinking feature
helps students examine common beliefs and misconceptions
in the light of evidence. Each of these capsulized features
(there’s one per chapter) consists of three parts: the Claim,
the Evidence, and the Take-Away Message. Examples include
the following:

e Humans only use 10 percent of our brains (Ch. 2)

ESP exists (Ch. 3)

e Skinner raised his daughter in a Skinner box. (Ch. 5)
e Girls are not good at math. (Ch. 11)

e Mental disorders affect relatively few people. (Ch. 13)

NEW ... Exploring Psychology This new feature focuses on
specific aspects of psychology. In these sections, I explore
contemporary issues and controversies in psychology, high-
light emerging research, and personalize the material by re-
lating it to significant life concerns, such as suicide (Ch. 13)
and the risks posed by unsafe sexual behaviors (Ch. 11). Here
is a sampling:

e Anatomy of a Research Study: The Shooter Bias (Ch. 1)

¢ Driving While Distracted: Risks of Divided Consciousness
(Ch. 4)

e Are Recovered Memories Credible? (Ch. 6)

Does Day Care Affect Attachment? (Ch. 9)

Cohabitation: Trial Marriage or Marriage Alternative?
(Ch. 10)

Making It in America: The Challenge of Acculturative
Stress (Ch. 15)

NEW ... Concept Maps for Psychology This unique print
supplement helps students form linkages among key con-
cepts. Concept maps are visual learning tools that are widely
used in many fields, including education and computer sci-
ence. These visual-spatial diagrams help students make rela-
tional connections between concepts.

NEW ... Module Reviews The structure and content of
these reviews have been changed to better help students
gauge their knowledge of the text material. One important
difference in this new edition is that review sections are



placed at the end of each module, rather than compiled at
the end of the chapter. This change allows each module to be
a fully self-contained study unit. Each module review con-
sists of three parts:

¢ Recite It: Here students have the opportunity to recite
their answers to the survey questions that introduced the
module. This question-and-answer format encourages ac-
tive learning and adopts the SQ3R model to encourage
recitation of answers to survey questions. Students not
only can recite their answers to the questions, but they can
then compare their answers to sample answers presented
in the text.

e Recall It: Students test their knowledge by answering a
variety of questions, including fill-in, multiple choice,
short answer, and matching questions.

e Think About It: These thought-provoking questions en-
courage students to think critically about information con-
tained in the module.

Expanded and Updated Coverage

Expanded Coverage of Neuroscience Neuroscientists are
making important contributions to our understanding of the
relationships between brain and behavior. A full listing of
neuroscience content in the text is found in a tabbing guide
available on the Online Teaching Center. Here are some
examples:

* Use of brain scans in personality and memory research
(“Looking Under the Hood,” Ch. 2)

* Research using fMRI to investigate why it is impossible to
tickle yourself (Ch. 2)

¢ Brain structures involved in controlling sleep-wake cycles
(Ch. 4)

¢ Brain imaging study of hypnosis (Ch. 4)
¢ Brain-imaging study of response to alcohol words (Ch. 4)

* Role of SWS sleep, as well as REM sleep, in consolidating
daily experiences into long-term memories (Ch. 6)

¢ Brain mechanisms involved in regulating appetite (Ch. 8)

¢ Research linking reduced utilization of serotonin in the
brain to suicidal behavior (Ch. 13)

¢ New research on brain abnormalities in people with OCD,
schizophrenia, and bipolar disorder (Ch. 13)

Expanded Coverage of Positive Psychology Positive psy-
chology is an emerging movement within psychology that
has been growing in momentum during the past few years.
This edition features expanded coverage of positive psychol-
ogy, including a new section on research on personal happi-
ness (Ch. 8). For a full listing of positive psychology
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coverage, including such topics as love, optimism, and hap-
piness, see the accompanying tabbing guide available on the
Online Teaching Center.

Updated Research Throughout Importantly, the text has
been thoroughly updated from start to finish. The field of psy-
chology stands still for no author! New research developments
are reported daily in our professional journals and circulated
widely in the popular media. As you thumb through the pages
of this edition, you will find more than 1,000 new citations of
research findings and theoretical developments appearing in
the scientific literature since the last edition. Here is but a small
sampling of new research included in the Second Edition:

¢ Anatomy of a research study—the Shooter Bias study (Ch. 1)

* New research on the effectiveness of meditation in helping
to relieve chronic pain (Ch. 3)

* New research on the risks posed by distracted driving (Ch. 4)

* New research showing the role of parental modeling in
learning styles of dealing with conflicts in intimate rela-
tionships (Ch. 5)

* New research on induction of false memories, including
the “Bugs Bunny” memory study (Ch. 6)

* New research on the “Flynn Effect” in developing coun-
tries (Ch. 7)

* New research on the role of body dissatisfaction and peer
pressure in predicting bulimic behavior in young women
(Ch 8)

¢ New section on the growing interest in happiness research
(Ch. 8)

* New research on relationships between TV viewing and at-
tentional difficulties in children (Ch. 9)

e New research on relationship between new marriage and
happiness (Ch. 10)

* New research showing that men express greater confidence
in using computers than do women of equal quantitative
skills (Ch. 11)

¢ New research examining personalities of mountain climbers
attempting to scale Mt. Everest (Ch. 12)

* New research on the effectiveness of virtual reality therapy
(Ch. 14)

e New research showing that newlyweds whose bodies
pumped out more stress hormones during the first year of
marriage were more likely to get divorced within ten years
than were newlyweds with a lower stress response (Ch. 15)

e New research showing that people with baby-faced fea-
tures are more likely to elicit help than people with more
mature facial features (Ch. 16)
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Figure 1
The Four E's of Effective Learning (EL)

. Engaging
Interest

« “Did You Know That?”

s “TryThisout”
o Personal vignettes ~ f
o The “Pioneers”

New Pioneers Boxes Two additional Pioneers boxes are in-
cluded in this edition: Tim Berners-Lee, the inventor of the
World Wide Web who is profiled in Chapter 6 (“Weaving the
Web”); and Stanley Milgram, who is profiled in Chapter 16
(“The Man Who Shocked the World”).

A Complete Learning System Based on
the Four E’'s of Effective Learning

The text provides a broad perspective on psychology that
covers the history, methods of research, major theories, and
research findings of the discipline, as well as applications of
knowledge gained from contemporary research to the prob-
lems and challenges we face in today’s world. But a text
needs to be more than a compendium of information. It
needs to be an effective learning tool.

The features of the text form a complete learning system
that is grounded in research on memory, learning, and text-
book pedagogy. The pedagogy incorporates four key ele-
ments of effective learning that 1 call the “Four E’s (see
Figure 1):

¢ Engaging Interest

* Encoding Information

Enmdlng
The Four E's lnformaﬂonf
O[E;tﬁci:;e « Concept signaling
. Runmng giossary :

Elaborating
Meaning

» Conceptcharts
e Concept maps
(supplement) ,
= Application’ modul&s
o “Try This Out”
= “Think About It”
- “Thinking Critically
_ About Psychology”
» “Reality Check”

¢ Elaborating Meaning

e Evaluating Progress

Engaging Interest

Learning begins with focused attention. A textbook can be
an effective learning tool only if it succeeds in engaging and
retaining the student’s interest. Without focused attention,
information is not likely to be encoded or retained.

This text is designed not only to generate interest but
also to involve students directly in the material they read.
Personal vignettes are used to draw the reader into the mate-
rial and illustrate how the concepts discussed in the chapter
relate to personal experiences. In addition, two distinctive
pedagogical features are designed to further involve the stu-
dent in the material.

“Did You Know That..” These chapter-opening questions
whet students’ appetite for the material presented in the chap-
ter and encourage them to read further. Some questions de-
bunk common myths and misconceptions; others highlight
interesting historical features or bring recent research devel-
opments into focus. Accompanying page numbers are pro-



vided for easy cross-referencing to the chapter sections in
which the information is discussed. A small sample follows:

Did You Know That...

e The mechanism that makes motion pictures possible lies
in the viewer, not the projector? (Ch. 3)

e Practicing smiling can lift your mood? (Ch. 8)

e The “Big Five” is not the name of a new NCAA basketball
conference but the label used to describe the leading trait
theory of personality today? (Ch. 12)

e Gestalt therapists have their clients talk to an empty chair?
(Ch. 14)

e Waitresses who write helpful messages on the backs of cus-
tomer’s checks tend to get larger tips? (Ch. 16)

“Try This Out” These “hands-on” exercises encourage stu-
dents to apply psychological concepts to their own experi-
ences. Whether the topic involves using the principle of
scaffolding to help a child acquire a particular skill, or per-
forming a personal experiment on lucid dreaming, students
can work through problems, generate solutions, and test out
concepts and principles. They can participate in active learn-
ing by directly applying the text concepts to real-life situa-
tions, rather than simply reading about them.

“Try This Out” activities also offer suggestions for service
learning through participation in research and volunteer ex-
periences, while the self-scoring questionnaires in this fea-
ture allow students to evaluate their behavior and attitudes
about specific issues.

Encoding Information

What image appears on the back of a $10 bill? Though we
may have handled countless numbers of $10 bills in our life-
time, many of us are stumped when it comes to identifying
the image on the back. (The answer is the U.S. Treasury). The
more important question is why this question leaves so many
people stumped. As discussed in the text (Ch. 6) with the re-
lated example of the image on the back of a nickel, informa-
tion must first be encoded in order to be retained. We tend to
encode only enough information as we need to know. Since
we don’t need to know the images on the backs of coins or pa-
per bills in order to use this currency, this information may
never have been encoded in memory in the first place.

Learning and retaining key concepts in text material also
requires that information is first encoded. The pedagogical
technique of signaling or cueing can help people encode im-
portant information. Textbook authors have long used forms
of signaling, such as headings and highlighted key terms.
This text features two types of signaling, the running glossary
and concept signaling.

Running Glossary Key terms are highlighted in the text and
defined in the margins. Students need not interrupt their
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reading to thumb through a glossary at the end of the text
whenever they encounter an unfamiliar term. A full glossary
is presented at the end of the text as well.

Concept Signaling Concept signaling is designed to help
students encode and retain key concepts and involves ex-
tracting key concepts and highlighting them in the margins
of the text. More than 500 key concepts appear in the mar-
gins of the text, numbered consecutively throughout each
chapter for easy reference and are correlated to questions in
the test bank. Here is but a small sample:

™ concerr 2.7

® Anaction potential is generated
according to the all-or-none principle—
it is produced only if the level of
excitation is sufficient.

) Concepr 9.16

® A more securely attached infant is
likely to be better adjusted in childhood
and adolescence than a less securely
attached infant.

ﬁ CoNCEPT 16.8

The self-serving bias is widespread
in Western cultures but virtually absent
in some Eastern cultures.

Elaborating Meaning

Though information must first be encoded to be learned,
new learning needs to be strengthened to help ensure long-
term retention. We can help strengthen newly learned infor-
mation by rote memorization, such as by mental rehearsal of
definitions of key terms. But deeper processing and more en-
during learning requires elaborative rehearsal in which
we reflect on the meaning of the material and relate it our
life experiences. This text provides several pedagogical fea-
tures designed to foster both deeper processing and elabora-
tive rehearsal.

Concept Charts Each module contains a Concept Chart
that summarizes and reviews the key concepts in tabular
form. Concept Charts reinforce knowledge of major con-
cepts and help students make connections among concepts.

Application Modules The final module in each chapter is
an application module. These modules illustrate how psy-
chologists apply the knowledge they have gained from their
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research studies to real-life problems. Students will also see
how they can apply the knowledge they gain from reading
the chapter to their own lives. See the Features section on
page xviii for a chapter-by-chapter listing of the application
modules in the text.

“Try This Out” These exercises not only engage students’ in-
terest, but also encourage them to apply the concepts they
learn to their own experiences.

Critical Thinking Features The critical thinking features in-
cluded in this edition (“Think About It,” “Thinking Critically
About Psychology,” and “Reality Check”) encourage deeper
processing by encouraging reflection and critical evaluation
of commonly held beliefs, assumptions, and claims in the
light of scientific evidence.

Strengthening Learning Through Repeated Rehearsal Con-
cepts are presented in several forms to reinforce learning—
through discussion in the text, in Concept Charts, in
marginal inserts, and in schematic diagrams in the text. The
use of different contexts for presenting information strength-
ens new learning.

Evaluating Progress

The text contains built-in study aids to help students review
material and evaluate their progress. These tools can help
students prepare for exams and gauge whether they are inte-
grating important concepts. Module Reviews test knowledge
through “Q & A” recitation of answers to survey questions
and through the use of self-scoring quizzes. “Tying It To-
gether” sections appear at the end of each chapter to help
students review how the modules are integrated within the
chapter structure as a whole.

Additional Features of the Text
Targeting Critical Thinking Skills

Throughout the text, students are encouraged to challenge
preconceived assumptions about human behavior and to
think critically about claims made in the media in the light
of scientific evidence. In addition to the “Think About It”
and “Reality Check” critical thinking features, students are
presented with critical thinking questions at the end of each
chapter in the “Thinking Critically About Psychology” sec-
tion. Students can sharpen their critical thinking skills by an-
swering challenging questions that require them to analyze
problems and evaluate claims in light of the information pre-
sented in the chapter. They may then compare their own an-
swers to the critical thinking questions to sample responses
provided in the appendix.

Targeting Technology as a Tool for Learning

The learning environment of today is much different from
the one I experienced when I sat in my first undergraduate
class in psychology. One important change has been the in-
creased availability of computerized resources. The text is
supported by enhanced multimedia resources: Online Teach-
ing and Study Centers, and Eduspace.

Targeting Study Skills

The survey, question, read, recite, review (SQ3R) study method
is a widely used technique for enhancing learning and en-
couraging students to adopt a more active role in the learn-
ing process. This text uses an SQ3R+ study method that
incorporates the traditional elements of SQ3R along with an
additional feature called “Think About It,” which poses ques-
tions at the end of each module that help foster critical
thinking skills.

¢ Survey and Question Survey methods are incorporated
within both the chapter structure and the modular struc-
ture. Each chapter opens with a preview section showing
the contents and organization of the chapter (including a
numbered list of modules presented in the chapter), and
the material covered in the modules is described in the in-
troductory section preceding the first module. In addition,
survey questions begin each module to highlight impor-
tant learning objectives and encourage students to use
questions as advance organizers for studying.

* Read The writing style has been carefully developed for
reading level, content, and style. Students are often ad-
dressed directly to engage them in the material and en-
courage them to examine how the information may relate
to their own personal experiences.

* Recite and Review Each module ends with a review sec-
tion that contains a “Recite It” feature that encourages stu-
dents to recite answers to the survey questions that
introduced the module and a “Recall It” feature that has
students test their knowledge by completing a brief quiz
comprising a variety of types of questions (e.g., multiple-
choice, fill-in, matching, short answers). Concept Charts
in each module provide further opportunities for students
to review the knowledge they have acquired.

* Think About It The text goes beyond review and recita-
tion by posing thought-provoking questions in each mod-
ule review. This feature encourages critical thinking and
reflection on how text material relates to one’s personal ex-
periences.

Integrating Diversity

A primary objective of this text is to raise students’ awareness
of the importance of issues relating to diversity. Discussion of
cultural and gender issues is therefore integrated within the
main body of the text rather than relegated to boxed features.



For a reference guide to the integrated coverage of gen-
der and sociocultural issues in the text, see the complete list-
ings available at the Online Teaching Center.

Ancillaries

Even the most comprehensive text is incomplete without an-
cillaries. The ones accompanying Psychology: Concepts and
Applications, Second Edition, help make it a complete teach-
ing and learning package.

Teacher Ancillaries

Online Instructor's Resource Manual The Online Instructor’s
Resource Manual contains a variety of resources to aid instruc-
tors in preparing and presenting text material in a manner
that meets their personal preferences and course needs. It be-
gins with a comprehensive preface, which covers preparation,
pitfalls, planning, execution, resources, and best practices for
both new and seasoned instructors. Each chapter provides a
preview, goals, lecture suggestions and activity planner to
help organize classes. These assets can be accessed through
the Online Teaching Center or the HM ClassPrep CD-ROM.

Test Bank The Test Bank contains over 2,500 items specifi-
cally developed for Psychology: Concepts and Applications, Sec-
ond Edition. Multiple-choice questions and essay questions
with answers are written both at the chapter and the modu-
lar level to provide flexibility to the instructor. All questions
are labeled by type (factual, conceptual, applied), learning
objective, module reference number, and page reference for
easier use in creating exams. New to this edition, each
question is given the concept number that matches
the marginal concept in the text to which it corre-
sponds. The test bank is available on the HMClassPrep CD-
ROM with HM Testing.

HM ClassPrep CD-ROM with HM Testing HM ClassPrep CD-
ROM with HM Testing is a CD-ROM that collects in one place,
materials that instructors might want to have available elec-
tronically. It contains PowerPoint® slides of lecture outlines
and art from the textbook, as well as the Instructor’s Resource
Manual, and the computerized test bank (HM Testing). HM
Testing offers delivery of test questions in an easy-to-use for-
mat and contains 2,500 multiple-choice and essay questions
with answers. All questions are labeled by type (factual, con-
ceptual, applied), learning objective, module reference num-
ber, page reference, and concept. Additionally, the test bank
questions are written both at the chapter level and the mod-
ule level, to provide instructors with flexible options for cus-
tomizing their exams.

PowerPoint® Presentations PowerPoint® presentations con-
sist of an extensive set of slides providing lecture sequences
that include tables, figures, and charts from the main text.
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The slides are available on the Online Teaching Center as well
as on the HMClassPrep CD-ROM.

Classroom Response System (CRS) Classroom Response
System (CRS) content, available on the Online Teaching Cen-
ter and on the HM ClassPrep CD-ROM, allows instructors to
perform “on-the-spot” assessments, deliver quick quizzes,
gauge students’ understanding of a particular question or
concept, and take their class roster easily. Students receive
immediate feedback on how well they understand concepts
covered in the text, and where they need to improve. Answer
slides provide the correct answer and explanation of why the
answer is correct. Houghton Mifflin content is compatible
with the GTCO Personal Response System and the elnstruc-
tion Classroom Perfromance System.

HM ClassPresent CD-ROM The HM ClassPresent CD-ROM
includes over forty newly developed animations spanning
twenty-two topic areas. These animations can be inserted
into PowerPoint® presentations and projected during a lec-
ture, to illustrate difficult concepts from the text.

Online Teaching Center http://college.hmco.com/pic/nevid2e
Online Teaching Center http://college.hmco.com/pic/nevid2e
is a comprehensive gallery of online resources, including the
complete Instructor’s Resource Manual and Media Integra-
tion Guide, downloadable PDFs of the overhead transparen-
cies, PowerPoint® lecture outlines, CRS content, and selected
art from the textbook.

Eduspace Eduspace is a powerful course management sys-
tem that enables instructors to create all or part of their
courses online using the widely recognized tools of Black-
board™ and text-specific content from Nevid, Psychology:
Concepts and Applications, Second Edition. Instructors and
students have access to automatically graded online home-
work quizzes, Psych in Film video clips with quizzes, and tu-
torials with accompanying pedagogy.

Blackboard/Web CT Cartridges Blackboard/Web CT Car-
tridges allow instructors to utilize, customize, and administer
many of the instructor resources, such as chapter outlines, an
activity planner, PowerPoint® slides, handouts, and a wealth
of testing material developed specifically for this edition.

Houghton Mifflin Psych in Film® DVD or VHS Houghton
Mifflin Psych in Film® DVD or VHS is available to adopters.
This supplement contains thirty-five clips from Universal
Studios films illustrating key concepts in psychology. Clips
from films such as Schindler’s List and Snow Falling on Cedars,
are combined with commentary and discussion questions to
help bring psychology alive for students and demonstrate its
relevance to contemporary life and culture. Teaching tips are
also included.



xxvi Preface

Student Ancillaries

NEW ... Concept Maps for Psychology Offered for the first
time in introductory psychology, Concept Maps for Psychology
are visual-spatial diagrams that show relational connections
among concepts. Concept Maps are visual learning tools that
help students recognize linkages among concepts discussed
in the chapter. They do not require students to learn any ad-
ditional material. To make these maps an even more effective
learning tool, they are accompanied by thought questions
that encourage deeper processing by making the material
more personally meaningful. In addition, each map is corre-
lated with a set of multiple-choice questions in the Eduspace
homework quizzes, which help students assess their knowl-
edge of this material.

Study Guide The Study Guide focuses on providing stu-
dents with resources aimed at improving study skills and
comprehension of the text material. For each chapter, this
guide provides a one-page detailed outline, a list of objec-
tives, chapter overview, key terms and concepts, and self-
testing exercises and activities. In addition, students are
provided an integrated set of media resources to further im-
prove and expand their understanding of the main concepts
of the course.

Online Study Center http://college.hmco.com/pic/nevid2e
Online Study Center http://college.hmco.com/pic/nevid2e is a
comprehensive gallery of online resources available to stu-
dents using Psychology: Concepts and Applications, Second Edi-
tion. Organized by category and chapter topic, these resources
include ACE practice tests, tutorials, Critical Thinking Activ-
ities, Concept Charts, and a variety of web links. A passkey
is required to access high-value content on the student site.
If a passkey is not packaged with this text, please go to
http://college.hmco.com/pic/nevid2e to obtain one.

Eduspace Eduspace is a customizable, powerful, and inter-
active platform that allows students to access a variety of
online resources that help them study and complete assign-
ments. Students have access to automatically graded online
homework quizzes, Psych in Film video clips with quizzes,
and tutorials with accompanying pedagogy.
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A Message to Students

How to Use This Textbook

You are about to embark on a journey through the field of
psychology. As with any journey, it is helpful to have markers
or road signs to help you navigate your course. This text pro-
vides a number of convenient markers to help you know
where you've been and where you're headed. Take a moment
to familiarize yourself with the terrain you're going to en-
counter in your journey. It centers on the unique organiza-
tional framework represented in this text—the concept-based
modular format.

Why a concept-based modular approach? There are three
key reasons:

1. To help you organize your study activities. The modular
approach breaks down large chapters into smaller units of
instruction. Rather than try to digest an entire chapter at
once, you can chew on one module at a time.

2. To help you master the material. Each module is a self-
contained unit of instruction. At the end of each module
you'll find a module review section designed to help you
review the material in the module and test your knowl-
edge before moving ahead.

3. To help you learn key concepts that form the founda-
tions of knowledge in each area of study. As you make
your way through each module, you will be learning a
set of basic concepts and how they relate to the theoret-
ical and research foundations of the field of psychology.

How to Use the SQ3R+ Study Method

This text includes a built-in study system called the SQ3R+
study method, a system designed to help students develop
more effective study habits that expands upon the SQ3R
method developed by psychologist Francis P. Robinson.
SQ3R is an acronym that stands for five key features: survey,
question, read, recite, and review. This text adds an additional
section—“Think About It.” Here’s how you can best use the
method to master the material:

1. Survey Preview each chapter before reading it. Scan the
outline and the introductory section to get a sense of
how the chapter is organized and what general topics are
covered. Familiarizing yourself with the contents of a
chapter before reading it can activate related informa-
tion that you already hold in memory, thereby assisting
you in acquiring and retaining new information.
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2. Question This text incorporates survey questions at the
start of each module that highlight key issues addressed
in the module. Jot down these questions in a notebook
or computer file so that you can answer them as you read
along. You may also find it helpful to generate additional
questions. Developing good questioning skills allows
you to become a more active learner, which can enhance
your ability to understand and retain information.

3. Read Read the material in the module in order to answer
the survey questions and learn additional information.

4. Recite When you reach the end of the module, you'll
see a Module Review. The review is intended to help you
gauge your progress. The Module Review consists of
three sections: Recite It, Recall It, and Think About It. The
Recite It section contains the survey questions that began
the module, with sample answers provided. Try reciting
the answers to each question to yourself before looking
at the sample answers. Then compare your answers with
the sample answers provided. Hearing yourself speak the
answers may further enhance your retention and later
retrieval of the information you have read. That’s why it
is important for you to recite the answers first before
looking at the sample answers provided in the text.

5. Review Establish a study schedule for reviewing the ma-
terial on a regular basis. Test yourself each time you
reread the material to further boost long-term retention.
Use the Recall It section in the Module Review as a means
of testing yourself. You may also go online and take self-
scoring, ACE practice tests on the companion website.

6. Think About It The “Think About It” section in the
Module Review poses thought-provoking questions that
encourage you to apply your critical thinking skills and
to reflect on how the material relates to your own expe-
riences.

I hope you enjoy your journey through psychology. It
began for me in my freshman year in college and has con-
tinued for me with a sense of wonder and joy ever since.

Please email your comments, questions, or suggestions
to me at either askauthor@hotmail.com or jnevid@hotmail.com.

Jeff Nevid
New York, NY
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