anguage Ar
Problem-Solving Approach

work’uhar
e gt die yoo

Sara W Lundsteen






Language Arts



LANGUAGE ARTS

A Problem-Solving Approach

Sara W. Lundsteen
University of North Texas

HARPER & ROW, PUBLISHERS, New York
Grand Rapids, Philadelphia, St. Louis, San Francisco,
London, Singapore, Sydney, Tokyo



A list of text and illustration credits can be found on pp. 574-576, which are hereby made part
of this copyright page.

Sponsoring Editor: Alan McClare

Project Editor: Carla Samodulski

Text Design Adaptation: Keithley and Associates, Inc.
Cover Design: Heather Ziegler

Cover Illustration/Photo: Sara Lundsteen

Text Art: Fineline Illustrations, Inc., Sara Lundsteen
Production Manager: Jeanie Berke

Production Assistant: Beth Maglione

Compositor: ComCom Division of Haddon Craftsmen, Inc.
Printer and Binder: R. R. Donnelley & Sons Company
Cover Printer: Lehigh Press

LANGUAGE ARTS: A Problem-Solving Approach

Copyright © 1989 by Sara W. Lundsteen

All rights reserved. Printed in the United States of America. No part of this book may be used
or reproduced in any manner whatsoever without written permission, except in the case of brief
quotations embodied in critical articles and reviews. For information address Harper & Row,
Publishers, Inc., 10 East 53d Street, New York, NY 10022.

Library of Congress Cataloging-in-Publication Data
Lundsteen, Sara W.
Language arts: a problem-solving approach/Sara W. Lundsteen.
p- cm.
Bibliography: p.
Includes index.
ISBN 0-06-044094-5
1. Language arts (Elementary) I. Title.
LB1576.L85 1989 88-32517
372.6—dc19 CIP

890 90 91 92 9 8 7 6 5 4 3 2 1



To the memory of my father, Professor H. Wynn Rickey
—a great scholar, teacher, and language lover.
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Preface

“Enthusiasm is the electricity of life . . .
How do you get it?
You act enthusiastic until you make it a habit.
Enthusiasm is natural;
it is being alive,
taking the initiative,
seeing the importance of what you do,
giving it dignity and
making what you do important to yourself
and to others.”

Gordon Parks

Language Arts: A Problem-Solving Approach is a complete and primary textbook for under-
graduate and graduate college courses. Professors and those addressing in-service teachers
will also find it useful. The text offers breadth and depth of coverage, a strong research base,
attention to current curriculum issues, and a variety of fresh teaching suggestions. This is
a “book for all seasons,” a long-term investment for the student. Undergraduates can readily
experience it on one level, but there is enough depth in it and its supplementary materials
for graduate students to come back to it, a bit wiser, to profit on yet another level.

Students grow through creative problem solving. When teachers use a creative prob-
lem-solving process in language arts instruction, the benefits are many: further integration,
higher motivation, and an economical use of classroom time. Problems in this context are
positive challenges, explored and profited from with satisfaction. During the process of
solving problems with and through the language arts, children have the opportunity to
pursue activities, interests, needs, and goals of their own choosing. In this way, they gain
powerfully in integrated communication skills.

Teachers, too, grow through creative problem solving. Today’s language arts teacher
faces an interesting creative problem. The uses of language are many, cutting across all areas
of the curriculum and needing a broad range of processes and skills. At the same time,
children come to the classroom with a widening range of backgrounds, interests, attitudes,
varieties of English, levels of preparation, and special needs—all demanding a tailoring of
the language arts program. The teacher needs to be empowered to meet this challenge of
addressing the why, who, what, where, and how of teaching each class member. Language
Arts: A Problem-Soloing Approach is designed to help preservice and in-service teachers solve
this problem creatively.

The book has many desirable features. The style is designed to be interesting, inspira-
tional, and readable. Many headings are questions. Visual materials appear throughout to
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clarify concepts. Some material is boxed for ready reference. Children’s products are appro-
priately displayed.

Each chapter opens with an apt quote, the chapter table of contents, and a preview,
often with questions to be answered during the reading. An opening scene with dialogue
and characterization serves multiple purposes: to set the tone, preview important concepts,
illustrate appropriate classroom practice, give examples for reference further along in the
chapter, and help the reader visualize the methods of teaching suggested.

Each chapter also develops, where appropriate, answers to the why, who, where, what,
and how of teaching. The why presents the rationale; the who inserts important developmen-
tal information; the where sections most often offer flexible room arrangements and manage-
ment ideas for the physical and emotional climate; and the what sections review framework
goals for the area. The reader is then genuinely ready for the how sections on teaching. Too
often, mentioning how before exploring the other questions makes teaching seem like
nothing more than a bag of tricks. The first chapter details the key themes, point of view,
and organization of the whole language text.

An important feature is the activity book that supplements this text, Choose Your Own
Teaching and Learning Activities. While designed to accompany the text chapter by chapter,
it is also flexible. The user can move around and through it freely on the basis of need and
interest. Activities are arranged in related clusters focusing on a certain topic. Each contains
the rationale for its use, a description, and additional resource suggestions. The activity book
serves as an applicative extension of the theories and implications presented in the text. A
test bank is available in the instructor’s manual, and appendixes to the instructor’s manual
offer further depth (e.g., “Help for a Teacher’s Speaking Voice™).

Taken as a whole, this text and its supplements will help teachers create a classroom
environment that is joyful, creative, supportive, and challenging—one that will help stu-
dents grow enthusiastically.
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