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If you think that Teachers, Schools, and Society was writ-
ten to introduce you to the world of teaching, you are
only half right. This book also reflects our excitement
about a life in the classroom and is intended to spark
your own fascination about working with children. The
basic premise for this text has not changed through all
the previous editions: write a book students want to
read, not have to read. While we continue to work hard
to provide you with information that is both current
and concise, we work even harder to create an engaging
book—one that will give you a sense of the wonderful
possibilities found in a career in the classroom.

To help you determine if teaching is right for you,
and to learn more about education in general, you will
find reflection questions throughout the text. These
questions will put you right into the center of these is-
sues, a personal connection that encourages your
thoughtful deliberation. While the text has been de-
signed to engage you, we also devised an absorbing
“electronic-option,” the Web site resources. The text’s
Web resources are accessible through www.mhhe.
com/sadker8e. Here you can choose to go into the
Online Learning Center that houses the student study
guide, and activities and resources to help you practice

with and further explore concepts introduced in the
text. Throughout the text you will see links to the ac-
tivities and study resources found on the Online
Learning Center. Each link includes a brief explanation
of what you will find online. Now it is time for your
first reflection question: How can you discover this
wonder trove of electronic treasures? Easy. We have
blue “hot link” type whenever there is a Web site con-
nection. Visit us in our cyber-classcoom at www.mhhe.
com/sadker8e.

To help you discover and use all of these new in-
teractive opportunities, we have created a key of use-
ful icons. Look for the following as you read this book:

highlights reflection questions.
REFLECTION: Wh

of these reasons fc

(‘www.mhhe.com/ indicates that you should go to the On-
m‘dk“% line Learning Center for more informa-

tion or to do an activity.
Now, join us for a tour of the special features of
the text.
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Class Acts

Each of the four part openers includes a Class Act—a
story from a current or future teacher about his or
her involvement in education. You can find addi-
tional Class Acts submitted by your classmates na-
tionwide on the Online Learning Center. Have you
had a teacher who made a difference in your life? We
want to hear about that teacher, and perhaps include
your story in the next edition of the text. Please sub-
mit your own story!

Chapter Opener

FOCUS QUESTIONS

The chapter opener page includes Fo-

At this time of year, graduates may
feel a little lost. We have been stu-
dents for SO long, and now suddenly
things are changing. At such time of
transition, we need a larger purpose
to guide us—why have we chosen
these careers as educators? It cer-
tainly wasn't for the money! I would
like to share some words that I have
turned to for a sense of purpose.
Over thirty years ago, W.EB.
DuBois, the great African American
writer and activist, said from his
death bed: *One thing alone I charge
you: As you live, believe in lifel Al-
ways human beings will live and
progress to greater, broader, and
fuller life. The only possible death is
to lose belief in this truth . . . *
Despite all the injustice he experi-
enced, DuBois died believing that the
future will be ever brighter. In our
line of work, it is not always easy to
believe in progress. Apparently,
DuBois never tried to get licensed at
the New York City Board of Ed.| have
had many discussions with other stu-
dents, wondering how to tackle prob-
lems such as glaring educational
inequity based on race and class,
negative or indifferent attitudes to-
ward bilingual and special education,
international disparities in the quality
of education, and a general lack of
respect in this country for the work

that we do. What impact can 1 have
as one individual educator? True, one
person alone cannot change society.
But each of us does have the power to
change other people, and collectively
we are an impressive force. For ex-
ample, think of a teacher or family
‘member who has passed on a legacy
to you.

1 am imagining two people up
here with me: my mother's mother
and my father's father. My grand-
mother, Mercy Oduro, was a West
African woman who touched hun-
dreds as a teacher and headmistress
of an elementary school. Its a testa-
ment to her life’s work that, although
she died six years ago, I am still
called *Teacher Mercy’s granddaugh-
ter" when I go back to Ghana. To me,
she has passed on a flair for celebra-
tion and an unshakeable belief in her
students, and I will pass these on to
‘my own students.

My American grandfather, William
Steel, 83 years old, is a retired
teacher, but STILL tutoring daily at his
local school. His legacy is so strong.
that on his eightieth birthday he got
letters from people he taught over fifty
years ago, acknowledging his influ-
ence on them. To me, he has passed.
on a fantastic curiosity about the
world and a playful sense of humor,
and 1 will pass these on when I teach.

cus Questions and a Chapter Preview to
prime you for the content that will fol-
low. At the end of the chapter, the sum-
mary will be framed by these very same
focus questions. The page also includes

an online What Do You Think? poll._r

Answer the questions and then, via the
Internet, find out how your peers re-
sponded. It’s an opportunity to partici-
pate in our national survey system and
is only one of the activities that you will
find on the Online Learning Center.

1. In what ways are American schools 4. What are the political and instruc-

failing culturally diverse students? tional issues surrounding  bilingual
2. How do deficit, expectation, and cul-  education?
tural difference theories explain differ- 5. What are the purposes and approaches
ent i amongvari-  of multi education?
ous racial, ethnic, and cultural groups? 6. Why is culturally responsive teaching
. How do metaphors like “melting pot”  important?
and “tossed salad” both capture and 7. How can teachers use culturally
mask American identity? responsive teaching strategies?

w

wrwe sl com/
e s WHAT DO YOU THINK? Cultural diversity of students. Estimate the

racial, ethnic, and social class backgrounds of today’s students.

CHAPTER PREVIEW

America has just the great- izes and i this grow-
estimmigration surge in its history. In the  ing student diversity into teaching and
past few decades, newly minted Ameri- the curriculum. Others fret that disas-
cans have arrived mainly from Latin sembling our Eurocentric curriculum
America and Asia, but also from the and traditional approaches to education
Caribbean, the Middle East, Africa, and may harm our American culture. For
Eastern Europe. Today, about one in ten many teachers, the struggle is to teach
Americans s foreign born, and the native  students with backgrounds different
language of well over 30 million Ameri-  from their own. How to best do this is a
cans is a language other than English. By tough question, and one that this chap-
2030, half of all school children will be of ~ter addresses directly not only with
color. These demographics create a re-  breath-taking information and some as-
markable and formidable challenge for tute (we hope) insights, but with practi-
the nation’s schools. Some advocate a  cal suggestions as well.

multicultural approach to education that

CHAPTE

Imagine now that all the people
‘we will reach ARE crowded in this
room today—hundreds, thousands of
them. In each of these people there is
a piece of one of us, continuing the
legacy of those who came before
Look around, Can you see the ocean
of possibility flowing from us here
today? Together, how can we NOT cre-
ate DuBois' vision of greater, broader,
and fuller life? Let me tell you, we are
powerful: We are educators.

Read more Class Acts on the
Onling Learning Center,
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STUDENTS WITH SPECIAL NEEDS

Should Be Mainstreamed

WITHOUT INCLUSION, OUR DEMOCRATIC

IDEAL IS HOLLOW

Segregating the disabled mirrors the historical segregation
of African Americans and other groups, a segregation al-
ready rejected by the courts. Separate can never be equal,
and all students quickly learn the stigma associated with
those in “special” classrooms.

SOCIETY NEEDS THE TALENTS OF ALL ITS CITIZENS.

Society needs the skills and economic productivity of all our
citizens, Educating the disabled in a segregated setting de-
creases their opportunity for full and meaningful contribu-
tions later in life.

MAINSTREAMING IMPROVES THEIR ACADEMIC AND
'SOCIAL RELATIONS

Studies indicate that special needs students perform better
academically when mainstreamed in regular classes. Not
surprisingly, their social adjustment is also improved.

THOSE WITHOUT DISABILITIES GAIN WHEN SPECIAL NEEDS
STUDENTS ARE PRESENT
In our increasingly stratified society, students can spend

Should Not Be Mainstreamed

MERELY

GUARANTEE A FITTING EDUCATION

A rallying cry like “democracy” sounds impressive, but we.
need to ensure that special needs students receive a quality
education, and the best place for that is not necessarily in a
mainstreamed classroom.

PULL-OY NEEDS
STUDENTS' THEY NEED

S
justed curriculum, special instructional techniques, and
smaller class size. Special needs students can soar in class-

rooms designed 1o meet their needs, but flounder when
they are inappropriately placed in regular classes.

GIFTED AND TALENTED STUDENTS ARE

AT PARTICULAR RISK

Gifted and talented students fall within the special needs
category, and for them, mainstreaming is a disaster. If the
gifted are not challenged, they will be turned off from
school, and the gifts of our most able students will be lost
1o society.

EN SPECIAL NEEDS STUDENTS.

'STUDENTS WITHOUT DISABILITIES SUFFER
g

to ac-

. Inclusion pro-
vides an opportunity for children to appreciate and work
with people who do not necessarily reflect their own expe-
riences and viewpoints.

the speci students lose.
out. The extra time, special curriculum, and attention given
to special needs students amount to time and resources
taken from others in the class.

SOURCE: Mary of thete rguments dre found in greste detal i Jack L Nelso, Stuart B, Palorky, and Keaneth Carion, Crtcal fsues in Ecucation: Diafogue
and Dialectis (New York: McGraveHil, 2008), pp. 441-67.

You Be the Judge

Profile in Education

Teaching is all about people—it’s a very human
connection. The people we profile are teachers,
teacher educators, social activists working for
children, and educational researchers. Each was
chosen for an important contribution to educa-
tion. And to follow up the text descriptions,
you can visit the Online Learning Center to find
out more about the profiled educator.

You Be the Judge provides two sides of an argu-
ment so you can consider different points of
view, and not just ours. Then we ask you to be
the judge (law school not required), by re-
sponding to the reflection questions following
the arguments. You can also do this on the
Online Learning Center and either e-mail your
response to your instructor, or save your
response for your portfolio.

for gender bias in schools and in
society. She coined the term when

Jane Roland Martin

of schools reflects her vision of Amer-
ican society as everyone’s home:
Instead of forusing our gaze on abstract

cipline.
her

course 3 schoolbome will teach the.
3Rs. But it will give equal emphasis 0
the 3Cs—not by designating formal
courses n thess but by being a do-
mestic anvironment characterized by

The schoolhome will incorporate the
3s into our very definition of what
1t means for males and females to be
educated. Creating such nurturing
and equitable schools will require
“acts of both great and small, strate-
gic and utterly outrageous. The cause
demands no less, not one whit less."*

une Roland Martin. The Schoolhame: Rethink-

ognizes that today's schools con-  schools 1o open their doors to what S 1 SN
tinue to craft different expectations  she calls the 3Cs—caring, concern, it bty Py
for males and females. In fact, she  and connection. wean”
| knows this inequity firsthand. cared for outsids the home, she fears et simptinaei g e
Teaching philosophy at the Univer- the 3C curriculum is in danger of be- dle River, NJ: Merrill, 1999, pp 161-62. "Jane
llydwml‘mﬂnm mmmmmﬂa«ym ﬁmmmﬂlﬁ;’:ﬂ: e
o ity years, Martn found her-  paid a heavy e for ignoring such ek omers o SRR
self fighting to have her intellectual . Social inequalities
Voice heard in a traditional male dis-  continue and children are often the
Do you agree
anger form into *school- with Jane Roland Martin that
ucation is still 5o far from reality. nomes.” the 3Cs should be an integral

raw material, teachers as workers

part of the curriculum?
Explain. Describe what 3 3C
currculum might look ke in
schaols today.

worw. mhhe.com/
Ta learn more about Jane Roland
Martin, click on Profiles in Education.
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What does a school's name, mascot, message board, and presentation say about what's
happening inside the classroom? What do these school signs tell you? Are there ways to
identify a good school by its sign? How would your high school sign fit in the photo gallery?

Photo-Synthesis

Most of us enjoy “seeing” theoretical concepts come
to life. In fact, some people are more visual than ver-
bal and greatly benefit from photographs and illus-
trations. That’s why we developed Photo-Synthesis—
photo collages that encourage analysis. And if you
need a thoughtful boost, one or more questions help
you focus your inquiry.

New Teacher Pay Scale

Teachers work with children only a few hours a day, and
some people, not very sympathetic to the demands on
teachers, believe that they should be paid pretty much as
babysitters. Surprisingly, some teachers see an advantage in
that system. Babysitters get about $6.00 an hour, so for a
five-hour day, teachers would earn $30 per child. For a
class of 25, that would be $750 a day. The school year is
187 days, so that would be $140,250. Summers, week-
ends, and evenings off. Teachers as babysitters, an idea
with some merit! \

Imagine . ..

Throughout the chapters you will find brief
overviews of education-related news items. We
selected these items because we found them
funny, poignant, or particularly relevant to the

Frame of Reference

chapter content. The Imagine . .. items also
provide a sense of currency to the issues and
topics discussed in the text.

Tips for Teaching English

These boxes take a closer look at important topics.
They provide research updates, further informa-
tion about an issue, or even suggestions for class-

room use.

Language Learners

Some teachers wonder how they can effectively teach consider their answer. Peel free to use a variety of
English language learners. Here are several strategies for questioning strategies, but avoid thetorical questions
turning frustration fnto success for your ELL students. smoe BLL students may not understand them. Wait-

Teachers provide variety in both content and process. In elementary
ety in content can involve moving from one subject area to another.
y instruction, the move might be in the same subject area, such as the
h memorizing vocabulary to analyzing symbols in a short story

livvy teacher knows, student interest can be maintained by moving from
to another during a single lesson. For example, a 60-minute lesson on the
Jevolution might begin with a 10-minute ove
, then move into a 15-minute question-and-answer session, then change
ute video, and conclude with a 10-minute discussion and closure. Another
to vary content and process in teaching is to accommodate different
ning styles. Some students might miss what is said in a lecture (not being

providing the structure

use their backgrounds to make connections to
the material being loarned.

Creating a comfortable and safe classroom climate
for your students despite the language and culture
differences is an tmportant first step. By connecting
o their backgrounds, you will help ELL feel that their
new classroom culture is less alien and distant

* Give explicit directions, emphasize key words,

and offer concrote examples to enhance the un-
derstanding of ELL students.

Simple strategies such as emphasizing key words,
offering examples of your main points, and using
visuals such as the chalkboard, flash cards, games,
graphics and puzzles can increase the understand-
ing of ELL students.

« Plan for and expect the active involvement of

ELL students.

It s a good idea to call on all students to keep thelr
attention and focus. ELL students are no exception. A
prefered strategy is to ask a question before calling
out a specific name 5o that all students have time to

+ 6ot 16 Mmow your stadaste, mnd sy posnibie, ing a bit longer for students to respond will give ELL

students more time to process the question in their

new language

* Do not depend wimply on verbal, teacher-
centered learning, but incorporate a variety of
instructional strategies.

Hands-on activities, cooperative learning groups,

and other strategies will help ELL students develop

their language skills and lear new information

through avenues other than teacher talk.

+ Always provide time to chock for understanding

and be sure to provide precise and immediate
foedback.

Unlearning the wrong word or behavior is more dif-
ficult than learning it correctly the first time. Moni-
toring and offering clear feedback can eliminate the
need to unleam and relearn.

REPLECTION; How/ would incorporating these skifls
for ELL students enhance your teaching effective-
ness for all students?

Interactive Activities

XX

Interactive Activities are listed in the margin and can be found
on the Online Learning Center under the corresponding chapter.
The activities are designed to allow you to apply what you are
learning in an interactive environment.



e e com/ 1. How do cognitive, affective, and physiological factors impact learning?
4 Individuals exhibit diverse stles of fearming that are affected by attitudes (such as moti-
vation), reasoning (organization and retention of information), and physical nesds (pref

QUETRarN ecences ranging from food and sleep needs to comfort fevels for room sound o light-

G0 t the Oniine Learning Ing). Because students exhibit a wide:range of Individual diferences, there 1 o single

onter to take a chapter optimal educational clmate.

etquiz, practce with ey

2 How can teachers respond to different learning styles?
Teachers may eed t6 adjust room temperature, lighting, and noise leve, and plan &
variety of activites 10 accommodate individual student needs. Teachers can wark to
complement various learning styles, such.as visua, Kinesthetic, or auditory

. 15 gender a learning style?

The jury s stll out on this question, For example, & number of boys seem 10 prefer
compatitive learning, while many girls opt for cooperative learning activtie. s this due
1o geneties or socialization of some combination of the two? Cetainly, the continied
emphasis by schools on gender differences, segregating students by sex in comments,
dally actvites, and even I separate classrooms and ichools does it 10 help cross
gender understanding or harmony.

4. What are the dassroom Implications of Howard Gardner’ theory of multiple intaligences?
Just s s0me eccators challenge the concept of a single appropriate learning styl, oth-
ers challenge the notion of 3 single type of intelligence, Garciner’s theary of multple
Intelligences suggests that teachers pian thei lessons to Incorporate and develop these
different Inteligences (e.g, ask students 1 re-enact historcal events through dance).

5. How does smotional inteligence influence teaching and learning?

‘Daniel Goleman advocates that teachers develop studeats’ emotiona (EQ) as well 23
tallectual (10) gifts by helping students understand their emotions, “read” the emo-
tions of others. and fearn how to manage relationships.

6. How are the neads of specal learners met in today's dassrooms?

The Individuals with Disabilties Education Act (IDEA) guarantess students with
disabiltes access to public education, and requires that Individualized education
programs document schoal efforts and student progtess. Despite this law, there are no
asy answers 10 Identitying or educating special needs chidren, and there fs much

accslerated programs, 52 aifted learners. 50 multiple ntelligences, 44-45
Y s

affective domain, 35 ncusion, 56 e &
appropriate education, 36 indiidualized education portfolia, 46.
et o st program (9, 57 procedural due process, 56

‘technology. 59 nividuals with Disabiities  Public Law 94-142, 56
cognitive domain, 35 Education At IDEA) 57 regular education
pisatiiz sl learning disabilities, 57 initiative, 5

1 (€Q), 46 learming styles, 34 sallyL smith, 55

enrichment, 52 leastresticive specal education, 54
exception learners, 49 environment, 56 stereotypes, 41
heteronormativiy, 43 foain of control, 35 29r0 feject, 54
Howard Gardnes, 44 mainstreaming

generslizations 81

e i o 1 i g st dass
1o determine how they characterize thair leaming styles. Based on these Interviews, what
recommendiations could you offer your course instructor about haw to meet the needs of
different students in your class?

i Conts todo 2 Interview people who raduated from sinle ex schols and ask them about thlr expe-
the following activities: ences. Did they find singie-sex schools 10 be an advantage or not? In what ways? 0o
S Lasrnig St Iventory  males and females have diffecent asiesaments? What was lest by not attending  coed
2 Multple ntetigences sehool? What was gained?

oo ke, 3 What steps can teachers take 10 create a safe clastoom climate for GELT students? How

might the currculum or school riorms be made more inclusive?

WEB-TIVITIES

isoften
best accomplished fn groups)

5. Investigate a Jocal school What sug-
gestions do you have for improving it?

Chapter-Ending Spread

The material at the end of the chapter is designed to
structure your review of the content and help you
make sure you understand key ideas. Here’s what
you'll find there:

o A Chapter Review link reminds you to go to the
Online Learning Center to take a quiz, practice
with key terms, and review key ideas from the
chapter.

o The Summary is organized by the Focus
Questions at the start of the chapter.

o The Teachers, Schools, and Society Reader section
lists the readings, case studies, and classroom ob-
servation video clips that accompany the chapter.

e Key Terms and People will help you identify and
remember the critical terminology and
influential individuals discussed in the chapter.
Page references next to each entry guide you to
the place that each is discussed in the chapter.

THE TEACHERS, SCHOOLS, AND SOCIETY READER
WITH CLASSROOM OBSERVATION VIDEO CLIPS

BEND T LIKE BECKHAM (2002)
Run Time: 112 minutes

Synopais: Jess Bhamra 4 an 18-year-old growing up In West London, where her farly has
taken every effort to stay in touch with s Indlan heritage. Her father and mother want their
daughtes t0 go to law schaol, learn to caok 8 traditional Indian dinner, and settle down with
 nice Indian boy. Much o her family's chagrin, however, Jesss talents and interests push her
10 pursue her love for soccer

Reflection:

1. In the film, gender, culture, sexual orlentation, religion, and ethnicity clash. How s Jess's
dentity affected by each of these dimensions? How do Pinky, Jules, and Jules’s and Jesv's
parents serve os advocates of roles in society? Which of these characters refiect views that

ed a5 you grew and deveioped? o
of the world——or did you?

2. Although Jesss family held to tradition in food, dress, and celebrations, identiy times
when they embraced new deas. How did the greater British society influence them? How.
did they affect that British society? Can an Indiidual pursue his or her dreams and pas-
sians without giving up cultural values and traditions? What i the cost of giving up these
traditional values? What I the cost of closely adhering 1o tradition? Canvshould these dif-
ferences be bridged?

3. i the United States in 2001, Ashiey Martin became the first woman 10 score in a NCAA
Division I football game, She kicked three extea points. Should women play football? Do
you have fimits for certain groups to participate in athletis, dassrooms, and careers?
What's *100 far*?

Fallow-up Activity: What barriers have you strugaled thiough? Are you the only male. or

female in the stands, the only nonmajor In the hall, the only straight or gay person in the

foom? How does difference feal? What did you learn from such an experience? What can

others fearm? How might a difference in soctal ciass, religion, gender, ethnichty or sexuality

‘affect your Iife as a teacher or a student? Do you fesl ready for the challenge and opportu:

ity 1o teach students who are quite different from you? How can you prepare yourself for

teaching i diverse dassrooms?

el

How do you rate this film? Go to Aeel to Real Teaching 1o review this film.

e The Discussion Questions and Activities are

designed to promote deeper analysis, further
investigation, and even an evaluation of the
controversial issues discussed in the chapter.
Also included are the Internet-based WEB-tivities
you can find on the Online Learning Center.

Reel to Real Teaching summarizes a popular
movie, usually available on videotape or DVD,
that will add to your appreciation of the
information included in this chapter. We believe
that Hollywood can actually enhance your
education, and movies can both deepen your
understanding of the chapter an offer a richer
educational context. The Reel to Real feature
provides questions and follow-up activities that
guide you through the movie and the issues
described in the text. Go to the Online Learning
Center to rate the movie.

For Further Reading includes an annotated list of
recent and influential books related to the chapter.
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Reflective Activities and Your Portfolio

INTASC PRINCIPLE 1

INTASC PRINCIPLE 2
Humar

ent and

REFLECTIVE ACTIVITIES AND YOUR P ORTFOLIO

Part III: Foundations

3:1 Self-Fulfilling Prophecy

Purpose: Someday, at the end of your career in education, you will no doubt recall
your early hopes and dreams. Will you have realized your goals? Project yourself
into the future, and imagine you have accomplished all that you set out to do. An
orientation toward the future can help you attain your goals.

Activity: Time flies: A new generation has decided to become teachers and they
open Teachers, Schools, and Society (25th edition!), which they bought for only
$1,284 and wondered if it was really worth it. They turn to the history chapter
and begin reading the profiles in the “Hall of Fame.” And you are there. Why?
Let’s find out.

Artifact: “My Hall of Fame Entry.” Write yourself into The Education Hall of Fame
by following the format in Chapter 7. Provide a graphic image, a statement of sig-
nificant contribution, and about 250 words that detail your accomplishments in
education. Be sure to include your unique skills and expertise to describe your
achievement.

Reflection: The activity should help you define your professional values. What
actions might help you reach your long-time goals? What steps should you con-
sider now? Are there mentors and professional relationships that might help sup-
port your success? Keep this Hall of Fame entry in your portfolio. You could even
seal and date it in an envelope to be opened when you teach your first class of stu-
dents, receive your doctorate in education, are named U.S. Secretary of Education,
or attend your retirement dinner. Attach your reflection to the artifact and include
in your portfolio.

3:2 Money Matters

Purpose: Most state offices of education work to equalize per-pupil expenditures.
still, children live with very different financial realities at home and at school. A
family’s income influences a student’s physical, social, emotional, moral, and cog-
nitive growth.

Activity: To better understand and meet the needs of your learners, consider how
economics has impacted you and your education.

Artifact: “Finances and Me.” Under each developmental area, list ways your education
was helped and/or hindered by money. While we all realize to one degree or another
that money matters, we rarely take the time to consider specifically how it has shaped
our own lives.

Reflective Activities and Your Portfolio, what we like to

refer to as RAPs, give you a chance to explore your role
as an educator by carefully considering what you have
just read, and tying it to your own experiences. RAPs
are intended to help you decide if teaching is right for
you. And if it is right, these very same RAPs will give

action research.

RAPs follow and connect to each of the four sec-
tions of the textbook. Each RAP includes:

e Purpose—explains why this activity is useful, and
what it is intended to accomplish.

e Activity—allows you to apply your readings
through observations, interviews, teaching, and

you direction as you prepare for a career in teaching. e Artifact—challenges you to collect and manage

For those of you who want to start a portfolio, the RAPs
will be your first step.

the items you will find useful for developing
your portfolio.

Reflection—helps you think deeply and
realistically about education and your place in it.



Student Resources

In addition to writing a text that broadens your un-
derstanding of the teaching profession, we created
a supplements program designed to allow you to
confirm your understanding of key concepts, prac-
tice and apply what you are learning, and extend
the information in the text.

Online Learning Center

The Online Learning Center is your study guide. It
includes:

( www.mhhe.com/
erfie

e Focus Questions

e Chapter Summaries
e Key Terms

e Flash Cards

News, Articles, and Links

e Web Links
o Profiles in Education

Quizzes

« Multiple-Choice quizzes with feedback
e True/False quizzes with feedback

Interactive Exercises

e What Do You Think? surveys referenced in the
text

TEACHERS, SCHOOLS,
SOCIETY: b peon

Q} LearningCenter

tudent Edition

(A) John Harvard
(OB) Reverend Samuel Hall
©¢) Horace Mann

© D) The Holmes Group

|| The National Board for Professional Teaching Standards (NBPTS)

() a) trains entry-level teachers in professional conduct.

(OB) works to recognize highly competent teachers.

©€) was criticized by the Holmes Group for inadequately preparing teachers.
D) none of the above

©Aa) were highly regarded for their public service.
(©8) worked hard to eam their teaching credentials.
©)c) often had no formal preparation for teaching

©p) belonged to one of two professional uad'lin\:l organizations: one labor-
oriented, the other more professional in nature.

o Web-tivities
e The You Be the Judge response area
e The Interactive Activities referenced in the text

Resources

e RAP Forms

e Ask the Authors Link

e The Glossary

e Online Appendices

e More Class Acts

e Profiles in Education

e Reel to Real Teaching resources
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The Teachers, Schools, and Society
Reader

The Teachers, Schools, and Society Reader that accom-
panies this eighth edition is an electronic reader de-
signed to expand coverage of important topics first
introduced in the text. The reader, housed on the CD-
ROM in the Reader booklet, includes:

e 35 Readings from both contemporary and
classic sources. Each reading includes an
introduction and analysis questions.

e 23 Case Studies that provide you with the
opportunity to read about how issues
introduced in the text may play-out in a K-12
classroom. Each case study is followed by
analysis questions.

e 19 Classroom Observation video clips that allow
you to see teachers, students, and classrooms in
action. Each observation is followed by analysis
questions.

For a full listing of the readings and cases, go to
page xiv.

The Reader is packaged for free with new copies of
the text. If you purchased a used copy of this text, you
can purchase a copy of the Reader from your bookstore
or by calling McGraw-Hill Customer Service at
1-800-338-3987.

XXiV

A READER, A CASEBOOK, AND CLASSROOM OBSERVATIONS

/// TEACHERS, SCHOOLS,

AND SOCIETY /~cad ¢/

\\

to Teach Schools, and S 8e

DAVID MILLER SADKER

MYRA POLLACK SADKER

KAREN R. ZITTLEMAN

CHAPTER 1: Becoming a Teacher
Readings
1.1 Metaphors of Hope, Mimi Brodsky Chenfekt, A1 Defta Sappas, December 2004.

1
3= Educational Leadership, May 2003,

1 Roland Barth, Educationsl
Leadership, 2008,

Online Learming Center Case Btudies

1.1 Megen Brownioe A parert vists her chiren's favorie teacher and is surprised to discover

12 Jonnifer 29 ateacher

bady.

Classroom Observations

1.1 The Pros and Cons of

iz

“w &)




BRIEF CONTENTS

The Teachers, Schools, and Society Reader Contents xiv
A Gwded Tour of Your Interactive Text xvii

‘ P A\RT I: TEACHERS AND STUDENTS
- Chapter 1: Becoming a Teacher 4
Chapter 2: Different Ways of Learning 33
Chapter 3: Culturally Responsive Teaching 67
INTASC  REFLECTIVE ACTIVITIES AND YOUR PORTFOLIO—INTRODUCTION 770

INTASC  REFLECTIVE ACTIVITIES AND YOUR FPORTFOLIO—PART | 174

PART II: SCHOOLS AND CURRICULUM
Chapter 4: Schools: Choices and Challenges 126
Chapter 5: Student Life in School and at Home 769
Chapter 6: Curriculum, Standards, and Testing 270
INTASC  REFLECTIVE ACTIVITIES AND YOUR PORTFOLIO—PART Il 256

PART III: FOUNDATIONS
Chapter 7: The History of American Education 266
Chapter 8: Philosophy of Education 374
Chapter 9: Financing and Governing America’s Schools 349
Chapter 10: School Law and Ethics 381
INTASC  REFLECTIVE ACTIVITIES AND YOUR PORTFOLIO—PART Ill 478

RT IV: YOUR CLASSROOM
Chapter 11: Teacher Effectiveness 428
Chapter 12: Your First Classroom 467
Chapter 13: Q and A Guide to Entering the Teaching Profession 498
The Courage to Teach: A Final Word 579

INTASC  REFLECTIVE ACTIVITIES AND YOUR PORTFOLIO—PART IV 523

TEXT APPENDICES 1 Teacher Competency Exams and Praxis™ Sample Test Questions A-1
2 State Offices for Teacher Certification and Licensure A-8

www.mhhe.com/ ONLINE APPENDICES A Curricular Tension Points and Trends
‘“"W%sadke" B Classroom Observation Guidelines
C Software by Subject Area
D A Summary of Selected Reports on Education Reform
E State Offices for Teacher Certification and Licensure

Glossary G-1
Notes N-1
Credits C-1
Index I-1

Vii



CONTENTS

The Teachers, Schools, and Society Reader Contents Xiv
A Guided Tour of Your Interactive Text XVii

ACHERS AND STUDENTS

Chapter 1
Becoming a Teacher 4

Do Teachers Like Teaching? 5

Professionalism at the Crossroads 9

From Normal Schools to
Board-Certified Teachers 14

How Teachers are Prepared Today 17
Views of Teacher Education 18
Urban Legends about Teaching 20

Southwest Airlines and Teaching 22

We Like Questions 25

Summary 29

The Teachers, Schools and Society Reader 30
Key Terms and People 30

Discussion Questions and Activities 31

Reel to Real Teaching 31

For Further Reading 32

Chapter 2
Different Ways of Learning 33

Learning Styles 34
|s Gender a Learning Style? 40

Generalizations and Stereotypes about
Gender Learning 41

Gay, Lesbian, Bisexual, and Transgender
Students (GLBT) 43

What Does the Gender Debate

Teach Us? 44

Multiple Intelligences 44

Instructional Technology 46
Assessment 46

Emotional Intelligence 46

viii

Exceptional Learners 49

The Gifted and Talented 49
Special Education 53
Assistive Technology 59

Summary 62

The Teachers, Schools, and Society Reader 63

Key Terms and People 64

Discussion Questions and Activities 64
Reel to Real Teaching 65

For Further Reading 66

Chapter 3
Culturally Responsive Teaching 67

Student Diversity 68

Failing at Fairness 69

Putting a Price on Racism 70

Theories of Why Some Groups Succeed and
Others Do Not 71

The Melting Pot Has Melted 72

Bilingual Education 75

Bilingual Education Models 77
The Bilingual Controversy 79
Research on Bilingual Education 81

Multicultural Education 82

The Multiculturalism Debate 82
Approaches to Multicultural Education 85

Culturally Responsive Teaching 87

Stereotypes 90
Stereotype Threat 91
Generalizations 92

Teaching Your Diverse Students 93

Meet Your Seventh-Grade Class 93
Lindsey Maria Riley (Navajo) 94
Marcus Griffin (African American) 95
Ana Garcia (Mexican American) 95
Kasem Pravat (Asian American from
Thailand) 96
Ariel Klein (Jewish American) 97
Mary Goode (Rural White) 97
Ibrahim Mouawad (Arab American) 98
Carlos Martinez (Gay) 98

Diversity Assets 100



Contents

Teaching Skills 102
We Are One 103

Summary 105

The Teachers, Schools, and Society Reader 106
Key Terms and People 107

Discussion Questions and Activities 107

Reel to Real Teaching 107

Factor 3: A Safe and Orderly Climate 159

Factor 4: Monitoring Student Progress 160

Factor 5: High Expectations 161

A Note of Caution on Effective Schools Research 163
Beyond the Five Factors 163

Summary 165

For Further Reading 109 The Teachers, Schools, and Society Reader 166
Key Terms and People 166

Discussion Questions and Activities 167

Reel to Real Teaching 167

For Further Reading 168

INTASC  REFLECTIVE ACTIVITIES AND
YouRr PoRTFOLIO: INTRODUCTION 770

INTASC REFLECTIVE ACTIVITIES AND

YoOuUR PorTFoLIO: PART I 174 . -
Chapter 5

Student Life in School
and at Home 169

PART II
SCHOOLS AND CURRICULUM

Rules, Rituals, and Routines 170

“Come Right Up and Get Your New Books”:
- P A Teacher’s Perspective 170
LndptE‘Y 4 “Come Right Up and Get Your New Books”:

Schools: Choices and Challenges 126 A Student's Perspective 171

Delay and Social Distraction 172
A Meeting Here Tonight 127 ¥
Watching the Clock 173
The Purposes of School 1317 g
Purpose 1: To Transmit Society’s Knowledge and
Values (Passing the Cultural Baton) 132
Purpose 2: Reconstructing Society (Schools as Tools
for Change) 132
Public Demands for Schools 134

The Teacher as Gatekeeper 175
The Other Side of the Tracks 176

The Power of Elementary Peer Groups 1817
Guest Column: Haunted by Racist Attitudes 182

Where Do You Stand? 135 The Adolescent Society 184

Middle School: A Gendered World 184
High School: Lessons in Social Status 185

Education Reform 138

Beyond the Neighborhood Public School 741

The Choice Concept 142

Magnet Schools 142

Open Enrollment 143

Vouchers 143

Charter Schools 144

Schools.com 147

EMOs (Educational Maintenance Organizations):
Schools for Profit 149

Brand Name Education: Should Schools Be “Open”
for Business? 150

Home Schools, Home Teachers 154

Our Children, Your Students 7197

Family Patterns 191

Wage Earners and Parenting 191
Latchkey Kids 192

Divorce 192

America’s New Families 193

Poverty 193

Hidden America: Homeless Families 195

Children: At Promise or At Risk? 196

Dropping Out 196

Sexuality and Teenage Pregnancy 197
Substance Abuse 198

Youth Suicide 199

Bullying 200

What Makes a School Effective? 157

Factor 1: Strong Leadership 157
Factor 2: A Clear School Mission 158



X Contents www.mhhe.com/sadker8e

The Affective Side of School Reform 201

Summary 205

The Teachers, Schools, and Society Reader 206
Key Terms and People 207

Discussion Questions and Activities 207

Reel to Real Teaching 208

For Further Reading 209

No Child Left Behind: Tests and Protests 237

Test Problems: Seven Reasons Why Standardized
Tests Are Not Working 235

Alternates to High-Stakes Testing 242
Tension Points 243

Intelligent Design versus Evolution 243
Censorship and the Curriculum 244

Chapter 6 : b
‘ Cultural Literacy or Cultural Imperialism? 246

Curriculum, Standards,
and Testing 210

The Saber-Tooth Curriculum 248

New Directions for the Curriculum 249

The Faculty Room 2171 Enduring Lessons: A Modest Proposal 250

Summary 251

The Teachers, Schools, and Society Reader 253
Key Terms and People 253

Discussion Questions and Activities 254

Reel to Real Teaching 254

For Further Reading 255

The Visible Curriculum 212

The Two Rs in the Seventeenth Century 212
Eighteenth Century: Focus on Building

a New Nation 212

A Secularized Curriculum for More Students in the
Nineteenth Century 212

Progressive Education in the First Half of the
Twentieth Century 213

Sputnik in Space and a More Demanding
Curriculum, 1950s-1960s 213

Social Concern and Relevance, 1960s-1970s 213
Back to Basics, Standards and Testing,
1980s-Today 213

INTASC  REFLECTIVE ACTIVITIES AND
YouRr PorTtFoLIO: PART Il 256

PART III
FOUNDATIONS

The Invisible Curriculum 214

The Extracurriculum 274 - i
Chapter 7
Who and What Shape the Curriculum? 218 )

Teachers 218

Parental and Community Groups 219
Students 219

Administrators 219

State Government 219

Local Government 219

Colleges and Universities 220
Standardized Tests 220

Education Commissions and Committees 220
Professional Organizations 220
Special Interest Groups 220
Publishers 221

Federal Government 221

Technology and the Curriculum 2217

Ways Computers are Used in the Classroom 222
The Digital Divide 223

The Reign of the Textbook 225
The Standards Movement 228

The History of American
Education 266

Christopher Lamb’s Colonial Classroom 267

Colonial New England Education: God’s
Classrooms 267

A New Nation Shapes Education 270
The Common School Movement 271

Native American Tribes: The History of
Miseducation 273

Spinsters, Bachelors, and Gender Barriers
in Teaching 276

The Secondary School Movement 277
School Reform Efforts 278

John Dewey and Progressive Education 287



