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When we set our to write this book,
we wanted to do more than to produce a
reliable, readable, and current introduc-
tion to psychology. We wanted to write
a textbook that responded to several
challenges that confront psychology in-
structors in the 1990s, challenges that
are crystallized in statements such as
these:

- “My students are a mix of back-
grounds, cultures, and nationalities.
Many of them complain that they don’t
see themselves reflected in their text-
book—and they’re right.”

= “Few of my students are going to
become psychologists. I face a big chal-
lenge in trying to show them that psy-
chology is relevant to any career they
might choose.”

> “My students don’t see how they
can apply psychology to their everyday
lives or how it relates to what’s going on
in today’s world.”

As instructors of introductory psy-
chology for many years, we have faced
similar challenges in our own teaching.
After extensive discussions among our-
selves—and drawing upon the advice of
dozens of other psychology instruc-
tors—we came up with what we believe
is an effective way of responding to
them. We have orchestrated this text-
book in a way that not only conveys the
excitement of a rapidly advancing sci-
ence (with abundant references to re-
search published in the 1990s), but also
shows students from the widest variety
of backgrounds how psychology con-
nects to them.

Most of our students don’t become psy-
chologists or even major in psychology.

And the question “How is this course
going to help me in my career?” is often
uppermost in our students’ minds.
(Telling them to suppress that thought
is abour as likely to succeed as telling a
person, “Don’t think about a white
bear,” a topic that we discuss on page
326.)

To help our students answer this
question, each chapter of this book con-
tains a section called “Building
Bridges,” which highlights the links be-
tween psychology and another field,
from marketing to architecture. Al-
though these sections discuss psycho-
logical research, they are anything but
academic discourses. Instead, each
Building Bridges section features an in-
terview with a person who makes con-
nections to psychology in his or her
work—for example, a nurse who tries to
enhance the sense of personal control of
old people in nursing homes, a business
executive who uses personality tests to
match the right people with the right
jobs, and a lawyer who uses principles
of social influence to help win cases.
For us, conducting these interviews was
one of the most exciting parts of writing
this book. The Building Bridges sec-
tions also point students to the rich
connections between psychology and
other college courses, including history
and literature. You will find a list of the
Building Bridges sections on page vi.

Not so long ago the large majority of
college psychology students were white,
middle-class men and women between
18 and 20 years old. Today’s psychology
classroom, in contrast, is likely to con-
tain students from a wide range of ages
and ethnic, cultural, and national back-

grounds. And as our students have be-
come more diverse, psychological re-
searchers have been devoting more
attention to the cultural context of be-
havior and mental processes. A central
task of the introductory psychology
course is to teach our students about
human differences and similarities. We
need to demonstrate to all our students
that psychology is relevant to them.

To this end, every chapter of this
book includes a section called “Appreci-
ating Our Diversity.” In these sections
we focus on psychological issues in the
context of cultural and other differences
and similarities between people—in-
cluding ethnicity, gender, age, sexual
orientation, and physical disability. We
examine, for example, the impact of
using a wheelchair on people’s percep-
tions of their physical environment, the
effects of culture on memory, the de-
bate over bilingual education in elemen-
tary school, child development in the
African-American extended family, and
the impact of culture-based rules of eti-
quette on social interactions. A list of
the Appreciating Our Diversity sections
appears on pages vi—vii.

In addition to these sections, we have
included discussions of human diversity
and culture at many points throughout
the book. We firmly believe that by
helping our students to appreciate
human diversity, we also help them to
learn more about themselves.

As an applied as well as a basic science,
psychology makes important contribu-
tions to understanding some of our so-
ciety’s most pressing social issues. In
“Current Issue” sections at the end of
each chapter, we explore such applica-
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tions. Some of the problems dis-
cussed—for example, “Violence” and
“Prejudice and Racism”—have been
central concerns of psychologists for
decades. Other issues—such as “Child
Abuse,” “Homelessness,” “Rape and
Sexual Harassment,” and “The AIDS
Crisis”—have more recently come to
the forefront of national attention. Still
other Current Issues concern controver-
sies about psychological research itself,
such as “The Animal Rights Debate.”
The Current Issues show students that
psychology is at the cutting edge not
only as a science but also in its applica-
tions to social problems. A list of the
Current Issues is presented on page vii.

Our collective experiences and efforts
have made this a much richer and better
balanced book than any one of us could
have written individually. We were also
determined to avoid the impersonality
that commonly plagues team-written
books. A textbook—like a professor—is
best able to engage interest when the
authors relate to students in a personal
way. For this reason, we have not hesi-
tated to write in the first person and to
share our own personal experiences with
our readers. For example, Chapter 1 be-
gins with a series of anecdotes illustrat-
ing ways in which psychological
research has helped each of us to make
sense of some puzzling personal experi-
ences. We hope that many of our read-
ers will gradually come to recognize
that “Zick,” “Anne,” and “Peter,”
whose photographs are presented at the
start of Chapter 1 and whose experi-
ences are described throughout the
book, are not fictional characters but
real-life authors, each with a personality
of his or her own.

We are confident that we have suc-
cessfully avoided another common pit-
fall of the multi-authored book—the
disjointedness that often results when
different authors labor in isolation to
produce separate chapters. The shape of
this book emerged from long-running

conversations among the three of us.
And as we circulated successive drafts of
different chapters and sections, each of
us stayed highly involved with the book
as a whole. In addition, Zick has re-
viewed every sentence in the book to
ensure stylistic consistency. The result is
a highly coordinated book, written in a

consistent style.

This textbook contains several tools that
can promote effective learning by your
students:

Chapter overviews. Each chapter
begins with an overview page, con-
taining both a list of the chapter’s
headings and an overview of each
major section.

Chapter summaries.  Each chapter
concludes with a summary of
major points. Each Current Issue
section has its own summary, al-
lowing these sections to be assigned
and mastered separately from the
chapters.

Key terms.  Key terms are pre-
sented in boldface type, defined in
the margin when they are intro-
duced, listed in a “Key Terms” list
at the end of each chapter, and in-
cluded (in italics) in the chapter
summary.

Glossary. The glossary at the end
of the book contains definitions of
the key terms, as well as of other

important terms introduced in the
book. Each glossary entry lists the
page on which the term was intro-

duced.

S Photographs and drawings. The
abundant photographs and draw-
ings in this book serve both to
maintain students’ interest and to
deepen their understanding of psy-
chological concepts. The art plan
was developed with the expert as-

sistance of Dr. Paula Niedenthal of
Johns Hopkins University, who is
both a psychologist and an artist.

Study tips. The “To the Student”
section that follows this preface ex-
plains to your students how they
can apply the “SQ3R” method to

use this book most effectively.

Additional materials available to
adopters of the text include a Testbank,

an Instructor’s Resource Manual, and a
Study Guide, all based on the same set
of learning objectives.

Testbank by John Caruso,
University of Massachusetts,
Dartmouth

The Testbank contains over 2,350 mul-
tiple-choice questions (140 per chapter,
plus 25 on statistics). For each question
the following information is provided:
the correct answer; the learning objec-
tive to which the question corresponds;
the text page on which the answer can
be found; and the type of knowledge
that the question tests—“A/C” for ap-
plication/comprehension and “F/D” for
fact/definition.

Instructor’'s Resource Manual
by Richard L. Leavy, Ohio
Wesleyan University

The Instructor’s Resource Manual con-
tains a complete set of the learning ob-
jectives for cach chapter of the text; a
thorough chapter outline with key
terms highlighted; lecture topics;
demonstrations and handouts for
demonstrations; audiovisual resources;
and suggested readings.

Study Guide by Richard P.
McGliynn, Texas Tech
University, and Ann Palen
McGlynn, Lubbock State
School

The Study Guide is a learning pro-
gram based on the same set of learning



objectives that guide the Testbank and
the Instructor’s Manual. The program
consists of completion questions, multi-
ple-choice questions, and matching
questions, thus encouraging students to
review each chapter’s material in a vari-
ety of ways.

Computer Ancillaries

The Testbank and Study Guide are also
available to adopters on disk for use on
IBM and Macintosh microcomputers.
The computerized testbank allows in-
structors to generate exams and to inte-
grate their own questions with those on
the disk. The computerized study guide
is an interactive program that enables
students to investigate each chapter’s
material in multiple ways.

In addition, Psychabilities, a new
package of computer simulations created
by Sarah Ransdell, New College of the
University of South Florida, is available
to qualified adopters. Psychabilities illus-
trates intriguing psychological phenom-
ena and allows students to participate in
experiments. Specially designed to serve
instructors in the lecture hall as well as
the individual student in the computer
lab, these simulations are accompanied
by an instructor’s guide.

Transparencies

Also offered to qualified adopters is an
extensive set of transparencies, most in
color. The transparencies include a se-
lection of figures from this text, care-
fully chosen for their ability to enrich
lectures, as well as other lecture-enhanc-
ing figures from outside the text.

Videocassettes

Videocassettes containing complete
films as well as brief modules are avail-
able to qualified adoprers.

A great many people contributed to the
development of this book. The follow-

ing colleagues were especially helpful in
guiding us through their areas of exper-
tise: Harold Pashler, University of Cali-
fornia, San Diego (Chapter 3); James
Mazur, Southern Connecticut State
College (Chapter 4); and Jone Sloman,
Wheaton College (Chapter 7).
Jeannette Ickovics (Yale University),
Paula M. Niedenthal (Johns Hopkins
University), and Ann L. Weber (Univer-
sity of North Carolina at Asheville) as-
sisted us in preparing several of the
“Building Bridges” sections. Karen
Rezai (University of Florida) assisted in
the preparation of several of the Current
Issues.

The following colleagues provided
valuable reviews of drafts of one or
more chapters:

Mahzarin Banaji, Yale University

F. Samuel Bauer, Christopher Newport
University

John B. Best, Eastern Illinois University

Randolph Blake, Vanderbilt University

David Boninger, University of Califor-
nia, Los Angeles

Allen R. Branum, South Dakota State
University

David Carroll, University of Wisconsin,
Superior

John L. Caruso, University of Massachu-
setts, Dartmouth

Karen Christoff, Unzversity of Missis-
sippi

James R. Council, North Dakota State
University

Christopher Cozby, California State
University, Fullerton

Helen J. Crawford, Virginia Polytechnic
Institute and State University

Joseph G. Cunningham, Brandeis Uni-
versity

Martha J. Farah, University of Pennsyl-
vania

G. William Farthing, University of
Maine

Leslie Fisher, Cleveland State University

Linda E. Flickinger, Sz. Clair County
Community College

John H. Flowers, University of Nebraska,
Lincoln

William F. Ford, Bucks County Commu-
nity College

Christopher J. Frost, Southwest Texas
State University
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Richard J. Gerrig, Yale University

Marvin R. Goldfried, State University of
New York, Stony Brook

Steven Grant, University of Delaware

Richard Griggs, University of Florida

Constance Hammen, University of Cal-
ifornia, Los Angeles

Bert Hayslip, Jr., University of North
Texas

William G. Huitt, Valdosta State College

Carroll E. Izard, University of Delaware

S. Michael Kalick, University of Massa-
chusetts, Boston

Kris Kirby, Harvard University

Edward Krupat, Massachusetts College
of Pharmacy and Allied Health Sci-
ences

Margie Lachman, Brandeis University

Thomas H. Leahey, Virginia Common-
wealth University

Michael W. Levine, University of Ili-
nois, Chicago

Marci Lobel, Szate University of New
York, Stony Brook

Harold L. Mansfield, Fort Lewis College

John D. (Jack) Mayer, University of
New Hampshire

Naomi Beth McCormick, State Univer-
sity of New York, Plattsburgh

D. F. McCoy, University of Kentucky

Joan M. McDowd, University of South-
ern California

Ethel Migra, National-Louis University

Edward R. Mosely, Passaic County
Community College

Mary Mullen, Harvard University

James S. Nairne, Purdue University

Paula M. Niedenthal, Johns Hopkins
University

Tibor Palfai, Yale University

Paul E. Panek, 7he Ohio State Univer-
sity at Newark

Charles K. Prokop, Zrinity University

James J. Ryan, University of Wisconsin,
LaCrosse

Richard M. Ryckman, University of
Maine

Susan Schenk, Zexas A ¢ M University

Jefferson A. Singer, Connecticut College

Nancy E. Smith, College of the Canyons

Linda Smolak, Kenyon College

James R. Stellar, Northeastern University

Ellen A. Strommen, Michigan State
University

Shelley E. Taylor, University of Califor-
nia, Los Angeles
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Benjamin Wallace, Cleveland State Uni-
versity

Mary Roth Walsh, University of Massa-
chusetts, Lowell

Paul J. Watson, University of Tennessee
at Chattanooga

Loren C. Wingblade, Jackson Commu-
nity College

Kaye Don Young, North lowa Area
Community College

We owe special thanks to Lyllian B.
Hix (Houston Community College),
Richard P. McGlynn (Texas Tech Uni-
versity), and Ann L. Weber (University
of North Carolina at Asheville), who
provided extensive comments on many
of the chapter drafts.

We also received helpful advice from
the following colleagues: Adrienne Asch
(Teacher’s College, Columbia Universi-
ty), Mahzarin Banaji (Yale University),
Kelly Brownell (Yale University), Paul
DiZio (Brandeis University), Irene H.
Frieze (University of Pittsburgh),
Patricia M. Greenfield (University of
California, Los Angeles), Kenji Hakuta
(Stanford University), James Lackner
(Brandeis University), Steven Lopez
(University of California, Los Angeles),
Renée Lyons (Dalhousie University),
Neal E. Miller (Yale University), Daniel
Perlman (University of British Colum-
bia), ]. Steven Reznick (Yale University),
Barbara Rogoff (University of Califor-
nia, Santa Cruz), Karen Rowe (Univer-
sity of California, Los Angeles),
Jefferson A. Singer (Connecticut Col-
lege), Jerome L. Singer (Yale Universi-
ty), Robert Sternberg (Yale University),
Deborah Stipek (University of Califor-
nia, Los Angeles), Dennis Turk (Uni-
versity of Pittsburgh), Sarah Ullman
(University of California, Los Angeles),
Heidi Wayment (University of Califor-
nia, Los Angeles), Roger Weissberg
(Yale University), and Irving Kenneth
Zola (Brandeis University).

The following psychology professors
helped shape this book by providing

their reactions to our initial blueprint:

Anita Barbee, University of Louisville
Warren Fass, University of Pittsburgh at
Bradford

Linda E. Flickinger, St. Clair County
Community College

William Gannon, Quinibaug Valley
Community College

Thomas Gerry, Columbia-Greene Com-
munity College

Sallie Loring Hume, Schenectady
County Community College

M. Merrens, Plattsburgh, NY

Richard E. Miller, Navarro College

John Pennachio, Adirondack Commu-
nity College

Ronald Rogers, University of Alabama

Mark A. Sherman, State University of
New York at New Paltz

Darlene Smith, Cuesta College

Doug Soderstrom, Wharton County Ju-
nior College

Frank J. Vattano, Colorado State Univer-
sity

Marc Wayner, Hocking Technical College

Paul Whiteney, Washington State Uni-
versity

Mary Lou Zanich, Indiana University of
Pennsylvania

Zick Rubin wishes to extend per-
sonal thanks to Jackie Estrada, Cindy
Joseph, Colleen O’Hara, Karen Pierce,
Sara Pollak, and Wendy Roth for re-
search and editorial assistance; to
Malcolm Watson for his courtesies; and
to Carol Rubin for her help and sup-
port. Zick also wishes to thank the Ar-
senal Mall in Watertown, Massachusetts,
for ignoring the “No Loitering” signs
and allowing him to sit and write for
hours on end.

Anne Peplau wishes to extend per-
sonal thanks to Susan Campbell,
Khanh Bui, Amanda Mufioz, and
Wilma Corrales for research assistance,
to the Ford Foundation/UCLA Ethnic
Women’s Curriculum Project, and to
Steve and David Gordon for their help
and encouragement.

Peter Salovey wishes to extend per-
sonal thanks to Michael Baron, John
Beauvais, Theresa Claire, Chloé Drake,
Stephanie Fishkin, Susan Greener,
Tibor Palfai, and Karen Rezai for re-
search assistance, and to Marta Elisa
Moret for her love and patience.

We are all grateful to psychology edi-
tor Mike DeRocco and to our first-class

team of editors at Houghton Mifflin for
their commitment to this book and
their help with all aspects of its devel-
opment.

Finally, each of us acknowledges a
debt to the late Elton B. McNeil, who
was co-author with Zick of Psychology:
Being Human. Portions of that text ap-
pear, in revised form, in this one, and
many of Elton McNeil’s ideas continue
to inspire us.

In the last analysis, the most im-
portant ingredient of the introductory
psychology course that you teach is
you. Each of the three authors of this
textbook remembers well the first
psychology course that we took as
undergraduates. Although we took in-
troductory psychology in different
decades and on different coasts, what
each of us remembers best is the gifted
professor who taught us. But we also
hope that your students will come away
from their first psychology course with
the feeling that their professor was as-
sisted by several other psychologists—
the authors of their textbook—who
shared their professor’s commitment to
conveying psychology in a clear and en-
gaging way.

We would be very interested in your
reactions to our efforts. Please send
your comments and suggestions to any
or all of us, either at our universities or
c/o Psychology Editor, College Divi-
sion, Houghton Mifflin Company, One
Beacon Street, Boston, Mass. 02108

Zick Rubin
Brandeis University

Anne Peplau
University of California, Los Angeles

Peter Salovey
Yale University



Each of the three authors of this text-
book once took introductory psychol-
ogy. Like you, we were instructed to go
out and buy a textbook that was about
600 pages long, weighed about 3.2
pounds, and covered dozens of topics
that we assumed we knew nothing
about. It was slightly intimidating,

As you begin reading this book,
however, you'll quickly discover—as we
did when we took introductory psychol-
ogy—that psychology is not as forbid-
ding or as unfamiliar as it might seem at
first glance. To the contrary, most of
the topics in this book, from memory to
motivation to social relationships, relate
closely to your own daily life. Through-
out this book, we will use concrete
examples, often drawn from our experi-
ences, to help make these links. (Chap-
ter 1 begins with several such
examples—one from each of us.)

Each chapter of this book contains
several special features—called “Build-
ing Bridges,” “Appreciating Our Diver-
sity,” and “Current Issues”—that help
connect psychology to your own life
and concerns. Here is a quick overview
of these features, so you will know what
to expect.

Building Bridges

Regardless of what career you ultimately
choose to enter, it is a good bet that
psychology will have a lot to do with it.
Psychology also has remarkably rich
connections to the other college courses
that you are taking. In order to illustrate
these links between psychology and
other fields, each chapter of this book
contains a section called “Building
Bridges,” which focuses on a man or
woman who uses psychology in his or
her work. For example, Walter Hawkins
makes connections between psychology
and engineering to design “user-friend-
ly” telephone systems that people can
really use. Public health expert Marta

Moret applies research on attitude
change to help create successful public
health campaigns. Architect Glenn Lym
draws upon research on social interac-
tion to design homes that fit their in-
habitants’ needs. You will find a list of
all the Building Bridges sections on

page vi.

Appreciating Our Diversity

Our behavior, thoughts, and feelings are
shaped by the groups to which we be-
long and the culture in which we live.
In exploring psychology, therefore, we
will pay special attention to the influ-
ence of people’s gender, age, ethnic
background, sexual orientation, and
physical abilities. Indeed, it is only by
recognizing and appreciating human di-
versity that you can approach a full un-
derstanding of your own behavior and
mental processes. In the “Appreciating
Our Diversity” sections, we discuss such
topics as the impact of being wheel-
chair-bound on people’s perceptions of
the physical environment, the influence
of culture on memory, and the way in
which group labels (such as “black” or
“African American”) can shape people’s
self-concept. You will find a list of the
“Appreciating Our Diversity” sections
on pages vi—vil.

Current Issues

Psychology has important applications
not only to our private concerns but also
to the problems of society. At the end of
each chapter you will encounter a sec-
tion called “Current Issues,” which fo-
cuses on applications to such pressing
social issues as homelessness, the AIDS
crisis, child abuse, drug addiction, and
rape and sexual harassment. Not only
can psychological research help us to
understand the causes of these problems,
but such research will inevitably play a
crucial role in solving them. A list of the
“Current Issues” is found on page vil.

Spotlights

In every chapter you will also find a
“Spotlight” page that looks closely at a
particularly interesting example of psy-
chological research, on topics ranging
from spacesickness to people’s ability to
discriminate truths from lies.

Teasers

Each chapter also contains five or six
“teasers”—dramatic or amusing bits of
information that appear in the text mar-
gins and that often give a new twist to
the topics discussed in the text.

When we discuss human memory in
Chapter 5, we emphasize that the key to
retaining information is to learn it in an

active way. You will store information
more effectively in your brain’s memory
bank—and be better able to retrieve it
when you need it—if you think about it
actively, linking the new information to
concepts and categories that you are al-
ready familiar with.

A tried-and-true method for reading
actively—and, therefore, for mastering
material in textbooks—was first devel-
oped a half-century ago by Francis P.
Robinson (1941)*, a psychologist at
Ohio State University. Robinson’s active
learning technique is called SQ3R, a
shorthand for Survey, Question, Read,

* Throughout the book you will see names

followed by dates in parentheses, such as
“Robinson (1941).” This is the convention used
by writers in psychology (and many other fields)
to cite books and articles to which they refer. The
full reference to Robinson’s work, which was
published in 1941, is given in the bibliography at
the end of the book.
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Recite, and Review (an S, a Q, and a se-
ries of three R’s). Here is a summary of
the approach:

W Survey. Before starting to read
any chapter in this textbook, first
survey all the headings of the chap-
ter. Take a minute or two to figure
out what the five or six primary
themes of the chapter will be. This
will help you create a mental
framework for learning the material
in the chapter. We have helped you
to survey the chapter by providing
an outline page at the start of each
chapter. The outline page provides
both the titles of each of the chap-
ter’s sections and a brief overview
of each major section. (If you turn
to page 425, for example, you'll
find the outline page for the chap-
ter on “Psychology and Health.”)

Question.  As you get ready to
read a particular section, turn the
section headings and sub-headings
into one or more questions. For ex-
ample, the first section of the out-
line for Chapter 13, on “Psych-
ology and Health,” looks like the
example shown below. Before start-
ing to read the section, make a list
of one or more central questions,
such as these: “What is stress?”
“What causes stress?” “How does
stress affect health?” and “How can
people cope with stress?” In some
cases you can also ask more per-
sonal questions, such as “What
causes stress in 2y life?” and “How
can / cope with stress more effec-
tively?” By posing and thinking
about these questions, you are be-
coming a more active reader.

W

Read. Now you are ready for the
first R, to read the section. The idea
here is to avoid reading passively,
but instead to read with the specific
goal of answering the question or
questions that you have posed. As
you read, you may also be able to
refine your list of questions and to
add new ones that seem to be par-
ticularly important. When the
question involves the definition of
a term, such as “What is stress?,”
this book’s marginal glossary will
be particularly helpful. Each of the
key terms is defined not only in the
text itself, but also in the margin,
near the place where it is intro-

duced.

Recite.  After you finish reading
the section, you are ready for the
second R, recite. Recite to yourself
the answers to your questions.
Some people find it helpful to re-
cite the answers out loud. Most ef-
fective of all is to write down the
answers that you have recited. In
this way, you will be writing down
your own outline of the chapter.

Review. After you have gone
through these steps for each section
of a chapter, review the material in
the chapter. One way to do this is
to study the summary that we have
provided at the end of each chap-
ter. A second way is to review the
marginal glossary, which contains
definitions of the chapter’s key
terms. (To help organize this re-
view, we have also placed a list of
the key terms at the end of each
chapter.) Another—and particu-
larly effective—way to review is to

Chapter Outline Overview

Stress Stess can take a heavy toll on
What Is Stress? emotional and physical health.
The Biology of Stress

Coping with Stress

e 0000500000005000000000000000000000000000000000008800000080 000000000000

go over the outline that you gener-
ated for yourself.

There are many ways in which a student
can use the SQ3R method, and we
would encourage you to modify it in
ways that work best for you. For exam-
ple, some students like to take notes in a
notebook as they read. Others like to
jot down questions and answers in the
margins of the book. Some people use
different color pens—for example, red
for questions and green for answers. Do
whatever works best for you. But what-
ever techniques you use, remember to
read actively, asking questions about the
meaning of the material in the section
and then endeavoring to answer them.

We are very interested in your reac-
tions to this book. We would welcome
your questions, comments, and sugges-
tions—and will do our best to respond
to them. Please feel free to write to any
or all of us, c/o Psychology Editor, Col-
lege Division, Houghton Mifflin Com-
pany, One Beacon Street, Boston, Mass.
02108.

Zick Rubin
Brandeis University

Anne Peplau
University of California, Los Angeles

Peter Salovey
Yale University
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