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Preface

Many are the times
we will teach
Many are the times
we will be taught.
... But only once, a child.

PHILOSOPHY AND PURPOSE

While preparing to teach, students become im-
bued with educational theories, but then often
find themselves in the classroom as student teach-
ers or professional teachers without practical
knowledge of what and how to teach. They
understand the theories of learning, but they
often are unable to blend those theories with
practical application appropriate for young chil-
dren. Curriculum books for early childhood edu-
cation abound, but they are frequently general,
rather than specific, in content and direction.

In this textbook, we not only emphasize the
application aspect of teaching, but also give a solid
foundation for the theoretical basis of the con-
cepts being applied. We want students and teach-
ers to understand what can be taught to young
children, why it is important, and how it can be
accomplished. We also emphasize the importance
of a child-centered curriculum that encompasses
the whole child—physical, social, emotional,
creative, and cognitive. This book focuses on cog-
nitive areas of the curriculum and effective meth-
ods of curriculum implementation.

A Practical Guide to Early Childhood Curriculum
evolved from the constant inquiry and search for
meaningful teaching ideas by students and profes-
sional teachers. It also evolved from our teaching
experiences in the primary grades, in Head Start,
and in college and university classrooms and lab-

oratories. We are concerned that young children
have high-quality school experiences. The con-
cepts selected for inclusion are those that most
often meet the needs, interests, and developmen-
tal levels of children ages three through eight
years. However, they should not limit your think-
ing, planning, and imagination, but rather serve as
a springboard for you and your students as you se-
lect projects and themes to explore.

This book is designed for those in the process
of preparing to teach young children, as well as
for those currently teaching—teachers, teacher’s
aides, parents, grandparents, church leaders, ad-
ministrators, supervisors, and other care givers. Its
purpose is to explore how children learn, what
children can learn, and specific concepts, ideas,
and strategies that are developmentally appropri-
ate for young children.

CHAPTER PEDAGOGY

The unified pedagogy follows a specific format
for most chapters: introductory comments, in-
cluding content information; approach to teach-
ing; chapter summary; student learning activities;
and suggested resources. The introduction pro-
vides an overview of the chapter as well as specific
background and guidelines on the concept/
concepts,and the summary reviews the important
notions presented. The approach to teaching pro-
vides very specific content information, precise
concepts and ideas that are developmentally ap-
propriate for young children, and many explicit
ideas for classroom activities and experiences for
young children. In addition, where appropriate,
unit plans or webs are shared or illustrated within
the approach to teaching section. Occasionally
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within the chapters, also as a part of the approach
to teaching section, a lesson plan is included to al-
low students the opportunity of seeing how one
teacher might apply the concepts in the chapter.
However, most lesson plan illustrations appear in
Appendix A.The student learning activities offer
discussion questions and many suggestions for ap-
plying the concepts presented in the chapter
within the university or college classroom. In-
cluded in each chapter are current references and
research on the specific areas. The full reference ci-
tations are listed alphabetically at the end of the
book. The suggested resources at the end of the
chapter provide updated lists of children’s books,
records, compact discs, audio tapes, pictures, mul-
timedia kits, films, filmstrips, videos, and other au-
diovisual and technology aids. Literally hundreds
of new works are published each month in early
childhood education alone. Based on the kind of
computer you have and your budget, we suggest
you evaluate new software choices for your
school, classroom, or center on an ongoing basis.
We emphasize that the software selected should
be developmentally appropriate, utilize a variety
of approaches, emphasize a variety of concepts,
and encourage problem solving.

CONTENT COVERAGE
AND ORGANIZATION

Writing this sixth edition of A Practical Guide
to Early Childhood Curriculum has been both ex-
citing and challenging. Determining what in-
formation to add, expand upon, or delete
has required much research, assessment, and
introspection. In this current edition, there have
been a number of major changes made, includ-
ing a reorganization of the chapters. The text is
divided into four parts, each presenting a solid
theoretical discussion and rationale. Part 1 in-
cludes four chapters and provides an introduction
and framework for the text. Chapter 1 is
an overview of early childhood education and
addresses its past, present, and future. The impor-
tance of early childhood education is also con-

sidered in depth. Chapter 2 concerns the devel-
opmental appropriateness of early academics,
play, assessment, curriculum, and the physical set-
ting. Theories of learning and children’s excite-
ment for learning are also included. Chapter 3
provides direction for developing partnerships
between the school and parents; and a detailed
discussion on curriculum planning is presented
in Chapter 4.

Part 2 presents skills and concepts related to
understanding and dealing with the self and oth-
ers. Helping children learn about people and
their diversities, focusing more on similarities
than differences, is presented in Chapter 5. Al-
though multicultural and anti-bias education is
integrated throughout the text, it is also consid-
ered in greater depth in this chapter. Helping
children learn more about their families and
themselves is the focus of Chapter 6, which in-
cludes a discussion of character education and re-
siliency. New information regarding physical and
nutritional fitness and general health issues is the
focus of Chapter 7.

Part 3 includes five chapters that directly re-
late to cognitive development in the early child-
hood years. All curriculum development rests on
the child’s ability to understand language, and
Chapter 8 reflects the authors’ feelings regarding
the importance of whole language development.
In this revised chapter, theory is supported by
many practical suggestions for integrating lan-
guage and literacy across the curriculum. Young
children should not only be taught to learn,
memorize, and take in facts; more importantly,
they must also learn to think deeply—to classify,
explain, investigate, question, observe, sort, wonder,
synthesize, communicate, analyze, compare, hy-
pothesize, and predict. Science concepts and
ideas for incorporation in the curriculum are
discussed in Chapters 9, 10, and 11. Chapter 12
relates to math concepts and emphasizes prob-
lem-solving skills. Children should learn to solve
problems initially by working with concrete
ideas; then, equipped with problem-solving skills,
they become able to generalize and handle more
abstract problems.



Finally, Part 4 includes chapters on music and
movement, creativity, art, and dramatic activities.
These vital experiences should be frequently in-
corporated throughout the curriculum, and not
just planned as occasional endeavors.

We empbhasize that we take a developmental
approach to teaching young children; that is, ex-
periences are planned in accordance with the de-
velopmental needs of the children in the
classroom or center. Although some lesson plans
supporting the specific chapters are included
throughout the text, Appendix A contains addi-
tional lesson plans that will expand the concepts
and subjects presented in the book. Recipes have
generally been moved from the body of the text
and are now included in Appendix B.

Occasionally, we suggest the use of foods as
art media; but we consider it imperative that chil-
dren learn early the value of using and preserv-
ing, rather than wasting, food. Sometimes a food
item, such as macaroni, may be more economical
than purchasing beads for stringing necklaces.
Also, discarded items such as oranges and potatoes
from the produce department of the grocery
store often expand the possibilities of creative art
activities.

In the process of formulating the preface for
this sixth edition, we read a statement that de-
lightfully supports our own feelings regarding
working with children: “Young children keep us
from stalling in neutral gear. They make us drive
in the heart of the center lane of life” (Chenfeld,
1995, p. 71). We find that working with young
children is refreshing and helps keep us focused
on the importance of the early childhood years.
Our desire is that this text, which supports the
child-centered and constructivist points of view,
will assist you in planning and implementing a
fully integrated, developmentally appropriate
early childhood curriculum.
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Part
One

Introduction to Early
Childhood Education

The four chapters in Part 1 provide an introduc-
tion to and overview of this textbook. The focus
of this book is on children ages 3 to 8 years or
prekindergarten through third grade, and the cur-
riculum empbhasis 1s on play. During early child-
hood, it is suggested that more concepts and
structure be added to the curriculum very grad-
ually; however, we emphasize that even though
there have been major sociological and techno-
logical changes in our society over the past years,
developmental rates have not accelerated (Elkind,
1996). Children need environments and learning

experiences that are geared to their needs, not
highly academic curricula planned around what
adults think children ought to be learning and do-
ing.Young children need child-centered environ-
ments that offer many opportunities for choices
and encourage learning through play, exploration,
and discovery. In addition, because children ac-
quire competencies and abilities at different rates,
it is suggested that a set or standardized curricu-
lum be avoided during these years (Elkind, 1996).

Chapter 1 gives a historical perspective on
early childhood education, discusses why it is
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important, and includes current trends and con-
siderations as well as a look at the future of early
childhood education. The field of early child-
hood education is a dynamic, changing disci-
pline that has strong roots but is presently
blossoming in new and exciting ways.

Chapter 2 gives an overview of developmen-
tally appropriate practices (DAP) for early child-
hood. One of the important strands in the DAP
perspective is play; it is respected both for its value
and as an appropriate learning medium during
early childhood. The importance of the physical
environment is discussed as another strand in the
DAP program. The value of various areas of the
room or various play activities is considered, and
criteria for selecting materials and toys are given.
Teacher-made learning materials are also dis-
cussed. Other significant strands in developmen-
tally appropriate practice are its approach to
teaching and learning and the way learning is as-
sessed. Because early childhood is a unique and
distinctive stage in human development, pro-
grams need to adopt teaching practices that adjust
to the way young children learn and to appropri-
ate ways of assessing their learning and growth.

Still another significant strand is collaborating
with parents. Chapter 3, Developing Partnerships
with Parents, considers the relevance of the par-
ent-school alliance and presents innovative ways
for achieving optimum involvement of parents in
our schools. It explores far beyond the singular
traditional idea of parents volunteering in the
classroom. Effective school-home partnership
programs help parents realize that their participa-
tion has a positive influence on their children’s
success now and in the future (Brand, 1996;
Washington, Johnson, & McCracken, 1995).

Political leaders, sensing the impact of par-
ent involvement in schools, focused on the issue

in “Goals 2000.” In 1989, the governors and the
president of the United States developed six
goals addressing the education of children—
“Goals 2000: Educate America.” Then in 1994,
the United States Congress added two more
goals, one of which directly relates to the impor-
tance of parental involvement in children’s edu-
cation. Goal number 8 states that “Every school
will promote partnerships that will increase
parental involvement and participation in pro-
moting the social, emotional, and academic
growth of children” (U.S. Department of Educa-
tion, 1995a, 43). The goal continues, “Parents can
emphasize good work habits, value learning and
good character, set high expectations for their
children, stay informed about their children’s
progress, and monitor their children’s activities”
(U.S. Department of Education, 1994, 5). In or-
der for children to integrate both the home and
school experiences, it is imperative that children,
their families, and their schools work as partners
with one another.

Chapter 4 presents an overview of curricu-
lum planning and gives examples using themes
and units and also the “Project Approach”
(Chard, 1992; 1994). It is hoped that those who
use this book will learn the concepts, methods,
and strategies that best meet the needs of young
children and how to plan in such a way that chil-
dren have age-appropriate, child-centered educa-
tional experiences. We emphasize that various
levels of ability and development in each early
childhood classroom should be expected, valued,
accepted, and planned for; in fact, appropriate
plans can be made only with the needs of chil-
dren in mind. We address their diverse needs best
when our perspective is one that regards early

education as “a liberating, rather than a remedial,
enterprise” (Elkind, 1996, 13).
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The beliefs of many philosophers, psychologists,
and educators dating back to the 17th century
have greatly influenced early childhood educa-
tion as it is practiced in the 1990s. The needs and
values of early childhood education are many-
faceted, and caring, qualified early childhood
teachers are paramount to the learning of the de-
veloping child. In order to implement develop-
mentally appropriate teaching practices in the
child’s early years, it is necessary for teachers and
care givers to be aware of the developmental
characteristics of the children with whom they
are working. It is also imperative that teachers and
care givers gain an understanding of the needs of
children as they progress toward becoming well-
adjusted, confident, and thoughtful learners.

A HISTORICAL LOOK AT EARLY
CHILDHOOD EDUCATION

Early childhood education has historical roots
dating back for centuries, although it has experi-
enced a renewal in the past few decades.Various
philosophers and unique philosophies have im-
pacted early childhood education, but one’s own,
individual perspective is what has the greatest in-
fluence on actions, teaching, and the curriculum.

Highlights of the 17th and 18th Centuries

Prior to the 1900s, childhood was not looked
upon as an important, valuable, and viable part of
the total life span. Around 1690, the English
philosopher John Locke (1632—-1704) was one of

the first to emphasize the importance of indi-
vidual differences, the early years and experi-
ences, and play. Rousseau (1712-1778), a French
philosopher, suggested that society has a corrupt-
ing influence on children and that children should
be treated with sympathy and compassion. In his
classic work Emile (1762), Rousseau addressed the
value of early childhood education, proposing
that education begins at birth. The Swiss educator
Pestalozzi (1746—1827) maintained that all per-
sons have the right to an education—to develop
skills, to learn those things that will help them be
successful. He believed that children learn best
through self-discovery.

Development of Kindergarten and Nursery
School

Friedrick Froebel (1782-1852) originated the
first kindergarten, around 1837 in Germany. To
achieve his proposed objectives, he designed a
curriculum based on play and materials. Froebel
believed that children have innate gifts that need
to be developed, and that they would cultivate
these gifts by choosing activities that interest them
(Osborn & Osborn, 1991). Elisabeth Peabody es-
tablished the first English-speaking kindergarten
in 1860 in Boston. Beginning in 1870 in the
United States, and by World War I, kindergarten
was incorporated into public schools in large
cities. Today, kindergarten education is nearly as
universal as elementary education.

In 1911, Margaret McMillan established the
first nursery school in London. In the United
States, Patty Smith Hill (1868—1946) was one of
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the early pioneers in kindergarten education. Af-
ter observing the McMillan nursery school, she
also became a pioneer in nursery or preschool
education. The early nursery schools were geared
primarily for children who were poor, with a fo-
cus on nurturing them and serving to prevent
both mental and physical illness. As the move-
ment spread, they became more concerned with
educating children.

Other Historical Contributors to Early
Childhood Education

John Dewey (1859—1952), an American educator
and philosopher, developed the idea of pragma-
tism and maintained that children should experi-
ment and discover. He did not like rote teaching,
but believed in natural materials and presumed
that children should explore in a free-play envi-
ronment, with much activity and freedom, geared
to their own interests.

In the United States following World War I,
the ideas of Sigmund Freud affected education.
His theory emphasized unconscious motivation,
conflicts between social expectations and spon-
taneous behaviors, and the impact of emotions
on behaviors.

INTRODUCTION TO EARLY CHILDHOOD EDUCATION

b e e

A

Good early childhood teachers
use many visuals.

Maria Montessori (1870-1952), the first
woman in Italy to be granted a medical degree, is
best known for the teaching method that bears
her name—the Montessori method. She opened
the Casa dei Bambini (children’s home) in a tene-
ment area of Rome in 1907. There has been a
resurgence of interest in the Montessori method
since the reintroduction of her work by Ram-
busch (1962). Among Montessori’s key ideas was
her belief that the senses are the source of all in-
tellectual growth and that intellectual develop-
ment is, therefore, dependent upon the training
of the senses. She developed a set of physical ma-
terials, autotelic in nature, to be used by the
teacher in a prescribed manner. Self-discipline
and autonomy were also key ingredients in her
philosophy. She emphasized the importance of
the school and family working together.

Arnold Gesell (1880-1961) played a key role
in the early childhood movement and is particu-
larly known for his research in establishing norms
or indices of the types of behavior likely to occur
in children at specific ages. However, he still em-
phasized the concept of individual differences
and cautioned against using the norms literally.

Jean Piaget (1896—1980) is noted for his inter-
est in and theory of children’s cognitive develop-




ment. The impact of his works on present-day ed-
ucation, psychology, and child development is in-
creasingly evident. Piaget’s work and writing have
generated more interest and research in education
and developmental psychology in the last 50 years
than those of any other person. His research also
radically changed our thinking about the growth of
human intelligence. He had great love, empathy,
and appreciation for children. Programs that adapt
a Piagetian model emphasize that children learn
through experimentation and initiative, and con-
struct their own knowledge and understanding.

The focus in the 1920s and 1930s was on
physical and intellectual development. During
the 1930s, early education programs were based
on the works of Froebel, Montessori, McMillan,
Robert Owen, and a few other pioneers of early
childhood education. Between 1940 and 1950,
the emphasis was on physical, social, and emo-
tional growth. At the 1950 White House Confer-
ence onYouth, Erik Erikson presented his theory
on personality development, which was to gain
widespread acceptance and favor among educa-
tors and swing the emphasis in early childhood
education to the social and emotional side.

In the 1960s, research gave evidence that the
early environment has a profound effect on the
child’s development. As a result, those from lower
economic environments had greater opportunity
for involvement and decision making in the edu-
cation of their children. Project Head Start, a
composite of federally funded preschool pro-
grams for children from impoverished back-
grounds, was established in 1965. With the
organization of Head Start, preschool education
moved to the national level and programs be-
came available for all children. The inception of
Head Start presented a major change in early
childhood education in the United States. [t was
hoped that by offering an enriched program for
children from lower incomes, this “head start”
would reverse the cycle of poverty. This program
also emphasized the family and community. Per-
haps its foremost accomplishment, however, was
awakening in the public a sense of the profound
importance of the early years and of education
for the young.
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The pressures of the 1960s were for open-
ness, humanistic approaches to education, accep-
tance of individual learning styles, and education
for the impoverished. Directions in the 1970s
emphasized literacy, discipline, achievement in
the “basics,” conformity, and demands for ac-
countability. During the late 1960s and the 1970s,
many program models received attention. For ex-
ample, home-based education focusing on teach-
ing and working with parents was developed by
Ira Gordon.

Another significant event in the 1970s was
the enactment of Public Law 94-142, the Educa-
tion for All Handicapped Children Act of 1975
(renamed the Individuals with Disabilities Edu-
cation Act in 1990). This law required that all
children be given the opportunity to reach their
fullest potential and that children with special
needs be included in regular public school pro-
grams when possible. During the 1970s, much
more emphasis was placed on understanding
children with special needs or disabilities.

During the 1980s the importance of early
education continued. The Ypsilanti, Michigan,
Early Training Project is a research study based on
Piaget’s theorizing, with the aim of promoting
total cognitive development. The program devel-
opers believe that preventive preschool programs
must begin earlier than traditional preschool pro-
grams, because the critical years for early learning
are age 3 and under.They also maintain that early
intervention programs will be much more effec-
tive if they involve both the mother and the child.
The Ypsilanti research project has presented solid
evidence that preschool education does make a
difference for children (Clement, et al., 1984;
Schweinhart, et al., 1985; Schweinhart & Weikart,
1980; 1992; Schweinhart, Weikart, & Larner,
1986). Program models differ in their curriculum
emphasis, structure, reinforcement methods,
teacher role, activities, and materials, but no pro-
gram has been found to be the best for all chil-
dren, and the children in any program show
improvements in the areas emphasized in that
particular program. Many early childhood pro-
grams in the United States have taken an eclectic
philosophical approach and drawn from many



