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PREFACE

This book is addressed to school administrators,
teachers, and parents. The author believes that public
school education has become so closely connected with
the home that it is highly necessary to create a body
of literature of common interest to both parent and
teacher. The sooner such literature is studied by
parents and educators, the sooner will the problems of
the teacher be better understood in the home, and the
sooner will the school gain that codperation from par-
ents so essential to making the modern school what it
ought to be.

Within the last decade there has grown up in America
an organization composed of a half million mothers and
a few fathers. Its numbers are rapidly increasing and it
is destined to be the most influential factor in the de-
velopment of the public schools of to-morrow. It is
known in its state and national meetings as The Na-
tional Congress of Mothers and Parent-Teachers’ As-
sociations, but in its local meetings it is known as the
Parent-Teacher Association. The work of this organi-
zation is inseparably connected with the work of the
public schools. One of the objects in the writing of
this book is to express the fundamental and practical
facts of public school education in such terms that they
may be more readily recognized and used by this great

organization in its efforts to help schools.
A\
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Critics may charge that this book ““covers too much
territory.” To this charge it may be replied that any
book directed to both layman and teacher must essen-
tially be wide in extent and not too profound in con-
tent. It may also be charged that much of the pSy-
chology on which this book is based is elementary. In
view of its purposes, this may be claimed as one of
the book’s strongest points, for the psychological prin-
ciples on which it is based are well known even to
laymen, and have never been disproved.

The outline from which this book is developed should,
logically, include a treatment of the course of study
written in terms common to both parent and teacher.
This will require a volume within itself and is reserved
for another book to be prepared at a later date.

For the teacher we believe that in Parent, Teacher,
and School we offer something a little different. It ex-
presses the point of view concerning his or her work com-
monly held by superintendents, boards of education,
and the public — a point of view as a rule learned
somewhat indirectly by the teacher and often as a
result of trying experience. .So far as we know, there
are few books on teaching that present this point of
view. Every chapter of the present volume contains
something that will throw light on the teacher’s daily
problems.

Teaching has become a science. Practically all of
the principles of this service are reducible to a body of
organized facts. Most readily do we grant that there
is an art in handling these facts, or the facts of any
other science. It will be a great day for the public
school when both parent and teacher readily recognize



PREFACE vii

the essential facts in relation to teaching and codperate
to bring about their full expression in the schoolroom
and on the playground.

Time was when the school was very much like a fac- -
tory with“NO ADMITTANCE ” written in large letters
over its front door. Between the home and the school
was a wall, and between the parent and the teacher an
“grmed neutrality.” That time has passed save in a
few backward communities. Cooperation between the
school and the home has come to be the first requisite
in the development of an efficient modern school. It
is the intention of this book to state clearly the steps
necessary for this codperation.

The people of the western world have leveled its for-
ests, dredged its rivers, dug its canals, tied its remotest

_ parts with ribbons of steel, and drained its waste places.
Our physical freedom as a nation is accomplished. The
day is at hand when we must devote more time to our
spiritual freedom. The school and the home must work
in the closest alliance, not merely that the next genera-
tion may be richer in dollars than this generation, but
that it may be greater physically, mentally, and morally;
that it may mount a little higher on the wings of re-
ligious, political, and social freedom; that it may rise
to its full responsibility in the leadership of the world.

M. E. MOORE.

BreauMonT, TEXAS
JunE 1, 1923



CONTENTS

PART ONE
THE PARENT AND THE SCHOOL
CHAPTER PAGE
1. Tee Oup ScHOOL AND THE NEW . . . . . . . 3-43

1. The home and the school of colonial tzmes 1. The
average colonial home. 2. The colonial school.
3. The aims of colonial schools. II. The home and
the school of the early nineteenth century. 1. The
westward movement. 2. Effect of the development
of machinery on manner of living. 3. The average
home of the first West. 4. The occupations of the
people. 5. The first West and Americanism. 6. The
schools of the first West. III. The home and the
school of the late nineteenth century. 1. The effects
of the Civil War. 2. The era of raiiroads. 3. Oc-
cupations and homes. 4. The late nineteenth cen-
tury school. IV. The modern school. 1. The cause
of changed conditions. 2. End of the westward
movement. 3. The drift from country to city.
4. High specialization of industries. 5. Change in
home occupations. 6. The growth of the kinder-
garten. 7. The growth of the high school. 8. The
junior high school. 9. Scientific administration.
10. Continuation schools. — Topics and questions
for discussion.

II. TeE PErsoNAL ToucH OF PARENTS, THE GREATEST

NeEp oF THE MODERN ScHOOL . . . 44-60

1. The school “knocker” keeps many people from
giving moral support to the school. 1. Various types.
2. The old-timer. 3. The individual who persist-
ently finds fault with the teacher. 4. The parent
with the faultless child. 5. The individual who
calls every new thing a “fad.” II. The tendency
' ix



X
CHAPTER

III1.

CONTENTS

of men to neglect the school. 1. Leaving the school
to the mothers. 2. Serving on the school board.
3. Attending school meetings. IIL. Education, in
which lies the safety of America, mot attainable
through money alone, and not measurable in dollars.
1. Why men go west. 2. America’s physical heri-
tage. 3. America’s blood heritage. 4. America’s
political heritage. — Topics and questions for dis-
cussion.

THE PARENT-TEACHER ASSOCIATION . g

I. Organization. 1. Origin. 2. National organi-
zation. 3. State and district organization. 4. Local
organization. II. The purposes of the Parent-
Teacher Association. 1. Main purposes. 2. To
understand the plans and aims of education. 3. To
know the local school. 4. To take an influential
interest in school elections. 5. To “mother” the
teacher socially. 6. To support the teacher pro-
fessionally. 7. To supplement the work of the
school board. IIL. Programs of the Parent-Teacher
Association. 1. Dual program. 2. A working pro-
gram. 3. Program for study. 4. A central coun-
cil. — Topics and questions for discussion.

IV. Waar PArenTs SHOULD KNOW CONCERNING SCHOOL

FINANCES
1. How money is raised to build and equip school-
houses. 1. Private gifts. 2. Building by popular
subscription: 3. Building by special taxation.
4. Building by bond issues. II. How schools are
maintained. 1. The difference between mainte-
nance and construction. 2. Federal aid for main-
taining public schools. 3. State aid to public
schools. 4. Local taxation. III. Spending the
school tax money. 1. Mistakes in spending.
2. Spending by budget. 3. Purchasing. — Topics
and questions for discussion.

V. How tHE ParRENT MAY KNnow His ScrHoorn .

1. Some generally accepted standards as to school
grounds. 1. Standards and measurements. 2. Lo-
cation. 3. Sanitation. 4. Appearance. 5. Size.

PAGHB

61-84

85-113

114-132



CHAFPTER

CONTENTS

6. Equipment. II. Some generally accepted stand-
ards for schoolhouses. 1. Safety. 2. Heat. 3. Ven-
tilation. 4. Light. 5. Capacity. 6. Equipment.
II1I. Some generally accepted facts concerning school
boards. 1. Findings as to school boards. 2. Size.
3. Members. 4. The board a judicial body.
5. Scientific administration. 6. The board and
superintendent. IV. Some generally ‘accepted facts
concerning school superintendents. 1. Qualifications.
2. Business ability. 3. Executive ability. V. Sta-
tistical facts concerning the financing of schools.
1. The nation’s investment in schools. 2. School
taxes. — Topics and questions for discussion.

PART TWO
THE CHILD AND THE SCHOOL

V1. Tee CHILD AND ATTENDANCE AT SCHOOL .

I. The nation’s school attendance. 1. Statistics of
school attendance. 2. Those who leave school.
3. The foreman system. 4. The money loss of
nonattendance. 5. The average education of
Americans. II. The causes of nonattendance.
1. Cause One — Inadequate preparation of teach-
ers. 2. Cause Two— Out-of-date and nonad-
justed textbooks and courses of study. 3. Cause
Three — Nonadjusted school organizations. 4.JCause
Four — Impractical compulsory education and child
labor laws. 5. Cause Five — Too little importance
attached to attendance by the public and boards of
education. III. The remedies for monattendance.
1. Remedy One — Teachers with better scholar-
ship. 2. Remedy Two — Better textbooks and
more accurately adjusted courses of study. 3. Rem-
edy Three — A more perfectly adjusted school or-
ganization. 4. Remedy Four — Wise revision of
the compulsory education and child labor laws.
5. Remedy Five — Better organized attendance
departments, both rural and city. — Topics and
questions for discussion.

PAGE

135-164



xii

CHAPTER

CONTENTS

VII. Tee CHiup AND HrALTH .

1. The health of the nation’s chzldren 1 bta.tlstlcs
2. What the army draft revealed. 3. The problem
universal. II. Is it the school's duty to supervise
and teach health? 1. The wonderful possibilities of
disease prevention. 2. A sound mind and a sound
body. 3. Our school child drafted. 4. Our debt
to posterity. ‘5. National efficiency. 6. The money
problem. III. Medical inspection. 1. A child’s
rights. 2. Yearly inspection. 3. The medical
examiner. 4. The school nurse. IV. Physical
education. 1. Physical education is not physical
culture. 2. The gymnasium. 3. The supervisor of
physical education. 4. The course. 5. The teacher.
6. Field day. V. Health clubs. 1. Health habits vs.
health information. 2. Organization of health clubs.
3. The work of the club. 4. The importance of
reports. — Topics and questions for discussion.

VIII. Tee CHiLp AND PrAy .

I. Recreation and play as a factor n nalumal char-
acter. 1. The ancient Greeks and play. 2. The
ancient Romans and play. 3. The English and
play. 4. Other European nations and play.
5. America and play. 1I. Play as a factor of com-
munity development. 1. Recreation as a substitute
for lawbreaking. 2. Play as a “community-izing”’
influence. 3. Recreation and play as an economic
investment. 4. Public play. 5. A place to play.
6. A play leader. 7. The objects of public play.
8. Commercial play.. III. Play a factor in school
work. 1. Educational value of play. 2. Health
values. 3. Moral values. 4. Civic values. 5. Su-
pervised play. 6. The pre-school period and play.
7. Play in the primary school. 8. Play in the in-
termediate school. 9. Play in the junior high
school. 10. Play in the senior high school. — Topics
and questions for discussion.

IX. Tee CHILD AND THRIFT .

1. What is thrift? 1. Thrift and character 2. Thrift
and morals. 3. Thrift and culture. 4. Thrift and

PAGE

165-192

193-217

218-234



CHAPTER

CONTENTS

stinginess. II. National thrift. 1. Conservation of
national resources. 2. Conservation of life and
health. 3. Conservation of our national ideals.
I1I. Why we must teach thrifé in our schools. 1. So-
ciety is organized against thrift. 2. There must be
a counterbalancing factor. IV. Some suggestions
upon how to teach thrift. 1. Teaching thrift is not
teaching about thrift. 2. Bank depositing. 3. School
Savings Association. 4. Gardening. 5. Other thrift
projects. 6. Importance of reports. — Topics and
questions for discussion.

X. Tee Crizp AnDp His ScHOOL SURROUNDINGS .

1. The child’s material surroundings. 1. The power
of suggestion. 2. Cleanliness. 3. Dilapidation.
4. Improving the school yard. 5. Improving the
schoolhouse interior. 6. Music. II. The child’s
personal associations in school. 1. Politeness.
2. Ranks. 3. Assemblies. 4. Personality of the
teacher. — Topics and questions for discussion.

XI. MEASURING AND MARKING THE CHID’S WORK IN

His Stupies
* 1. The essentials of a measuring tool. 1. Qualities
of the measuring tool. 2. Fixity. 3. Standardi-
zation. 4. Validity. 5. Objectivity. 1I. The
examination as a measuring tool. 1. The common
measure. 2. Is the examination a fixed measure?
3. Is the examination a standardized measure?
4. Is the examination a valid measure? 5. Is the
examination an objective measure? III. The daily
grade as a measuring tool. 1. Rank of the daily
grade. 2. Is the daily grade a fixed measure?
3. Is the daily grade a standard measure? 4. Is
the daily grade a valid measure? 5. Is the daily
grade an objective measure? IV. The standard test
as a measuring tool. 1. Four requisites in testing.
2. Is the modern test a fixed measure? 3. Is the
modern test a standardized measure? 4. Is the
modern test a valid measure? 5. Is the modern
test an objective measure? V. Measuring groups
or classes as a whole. 1. The curve of chance.

xiii

PAGE

235-246

247-289



SEEDATSITE

xiv
CHAPTER

CONTENTS

2. The curve of chance applied to school work.
3. Intervals and ranges. VI. Fitting the child into
the group or class. 1. The straight line as a group
measure. 2. The curve of chance as a group meas-
ure. 3. Justifiable grading. VII. A practical ap-
plication to school work. 1. The relative intelligence
of each pupil must be known. 2. Seating according
to intelligence. 3. Harmonizing daily grades and
test scores. — Topics and questions for discussion.

PART THREE
THE TEACHER AND THE SCHOOL

XII. TRAINING THE TEACHER .

I. How much and what kind of training should a
public school teacher possess? 1. The army stand-
ards. 2. The standard for the professions. 3. The
standard for teachers. II. How does our present
supply of teachers measure up to the requirements?
1. Inadequate preparation of teachers. 2. Rural
teachers. 3. Elementary teachers. 4. High school
teachers. IIL. The remedy for the present state of

inadequate preparation. 1. Better pay. 2. Needed '

change in certificate laws. 3. More normal schools.
4. National aid for normal schools. — Topics and
questions for discussion.

XIII. EMPLOYING THE TEACHER

1. The source of supply. 1. The teaching supply.
2. The “home-product” teacher. 3. The ““wire-
pulling” teacher. 4. The teacher by accident.
5. The “stepping-stone” teacher. 6. The teacher
from choice. II. The personality of the teacher.
1. Thefactors of personality. 2. Age of the teacher.
3. The health of the teacher. 4. General appear-
ance. 5. Sense. 6. Sympathy. 7. Sociability.
8. Skill. 9. “Sand.” III. Preparation as a factor
in employment. 1. Preparation and employment.
2. Scholarship. 3. Professional education. IV. Ez-
perience as a factor in employment. 1. Experience
overrated. 2. Experience and maximum efficiency.

PAGE

293-304

305-329



CONTENTS XV

CHAPTER PAGE

3. Experience and salary. — Topics and questions

for discussion.

XIV. Paving THE TEACHER . . e e« . . . . 330-355

1. History of teachers’ salames 1. Salary trend for

eighty years. 2. Teachers’ salaries and the cost of

living. II. Different kinds of salaries. 1. Three

types of salaries. 2. The living salary. 3. The

thrift salary. 4. The culture salary. III. How

salaries should be determined. 1. The salesman’s

salary. 2. The business man’s reward. 3. The

doctor and the lawyer. 4. The teacher’s worth in

money, a matter of comparison. 5. The teacher’s

worth to the nation. 6. The teacher’s worth to

the community. IV. Salary schedules. 1. Three

classes of salary schedules. 2. The ten-year sched-

ule. 3. The nine-year schedule. 4. The seven-year
schedule. 5. The quality element of a schedule.

6. Equal salaries. 7. An ideal schedule. — Topics

and questions for discussion.

XV. RerTaiNING THE TEACHER . . . 356-366
1. The period of probation. 1. Undeslrablhty of short
tenure. 2. Election. 3. The misfit. 4. The unprepared.
5. The lazy teacher. 6. The tattler. 7. The length
of the probationary period. IL. The period of perma-
nent tenure. 1. Reélections. 2. Dismissal »s. non-
election. 3. Resignation. 4. Changing schools.
II1. Retirement. 1. Teachers’ annuities. 2. The age
of retirement. — T'opics and questions for discussion.

XVI. RecogNizING THE TEACHER . . . . . . . . . 367-380
1. National recognition of teachers. 1. Recognition
by the national government. 2. Recognition of the
teacher by the National Education Association.
I1. State recognition of teachers. 1. Departments of
education in state governments. 2. State superin-
tendents of schools. 3. The growing importance
of state teachers’ associations. III. Local recogni-
tion of teachers. 1. The local association. 2. Rec-
ognition by the local board of education. 3. Recog-
nition of the teacher by the community. — Topics
and questions for discussion.



10.
11.
12.
13.

14.

15.
16.

ILLUSTRATIVE MATERIAL
CHARTS

STANDARDS

Showing per cent of total school tax furnished by state, by
county, and by local community for each of the 48 states

How the school tax dollar is divided in the budget .

Showing a city school district and the location of a new junior
high school 5

Showing schoolroom arranged for standard of 30 puplls

Medians of local school tax levies in different geographical
sections of the United States R e

ATTENDANCE

Attendance in the Nation’s schools . . .

Classification of 406 pupils who left the New York Clty ele—
mentary schools without completing the course

State percentages of rural and city school terms lost by puplls
enrolled, 1917-18 :

Content of a state-adopted textbook on grammar

Content of a state-adopted text in arithmetic

Representation of a state-adopted history . z

Showing that the average of daily attendance is not a reh-
able measure of attendance . . .

School attendance in a clty of 40, 000 compared w1th the
school census .

Graph of the attendance in a school of 72 puplls for the
month of March, 1921 Fioh e o w oa W W s

HeaAvTH

Blank used for daily health record
Page from the quarterly report blanks of a certam clty school
system . . . . . . . L . o e e e e e e
xvii

PAGE

99
106

116
130

136
137
139
142
142
143
147
158

159

189

232



xviii ILLUSTRATIVE MATERIAL

17.
18.

20.

21.

22A.

23.
24,
25.
26.
27.

28.

29.
30.

31.

L

O Gu e

o

MeasuriNG THE CHILD'S WORK

An easy method of combining test scores and dally grades 284-285

TEACHERS

Percentile ranks for freshmen in engineering, liberal arts, and
normal school courses . ;

Trend of teachers’ salaries

Average weekly salaries of women teachers in both rural and
city schools compared to cost of living . 3

Comparing the salaries of teachers with the rewards recelved
(1) by doctors and lawyers and (2) by workers in typical
crafts . . . oo 3 e

TABLES
DEVELOPMENT

Population of the six largest cities in the United States in 1800
Growth of the high school since 1870 . . . . . . . .

STANDARDS
Percentage distribution of a budget . . .
Comparison of schoolhouses
Per cent of the local tax dollar recelved by 59 cmes
Standing of the different states in average value of school
property . . . . . ¢ . ¢ ¢ e e e @

HeavTH

Preventability of deaths of children . . . . . . . . .
Numbers and kinds of supervisors . . . . . . . . .

PAGE

Inconsistency of grading . . o TR AR 5 250
Scores of pupils by fixed sta,ndards 251
. Reproduction of an examination . ; 254
Graphic illustration of scores obtained by throwmg 5 penmes
32 times 263
The curve of chance 8 3 264
. Distribution of 32 shots at a target A 266
An arrangement of the scores of 32 boys who ha.d shot a.t a
target . 267
Use of the probabxhty curve as a standard measure 270
Injustice of the straight line as a group measure . . . . 273
Pupil’s cumulative record sheet . . . . . . . . 277278
Seating according to mental ability . 280

318
331

332

339

29
33

36
37
101

129

166
170



10.
11.
12,

13.

14
15.

16.

17.
18.

19.

21.

22.

ILLUSTRATIVE MATERIAL

THRIFT

Number of depositors and amount of deposits in a certain
school savings association

MEASURING THE CHILD’S WORK

Showing how widely 38 teachers varied in marking an exami-
nation g

Distribution by quartlles of a cla.ss of 36 chlldren a.ccordmg
to their intelligence quotients . .

Scores made by 32 sixth-grade chlldren in the Burgess Sllent
Reading Test .

Conversion of the scores made by 32 sxxth-grade chlldren in
the Burgess Silent Reading Tests into above-average, aver-
age, and below-average

TEACHERS

Preparation of teachers in 359 cities . .

Training of junior high and senior high school teachers in
359 cities

Showing the average age of 5456 teachers selected from 392
cities & A e

Median experlence of the teachers in 359 CItleS .

Schedules of elementary and high school salaries in 10 cltxes
ranging in population from 300,000 up "

Schedules of elementary and high school salaries in 11 cmes
ranging in population from 100,000 to 300,000

Schedules of elementary and high school salaries in 15 cmes
ranging in population from 15,000 to 100,000 .

Comparison of the appropriation made by the national con-
gress for the bureau of education to certain other appro-
priations

Character of orgamzatxon and strength of the state tea.chers
associations

Xix

PAGE

228

255
276

282

283

297
208

315
327

346
348

349

368

373



PART ONE
PARENT, TEACHER, AND SCHOOL



i S it “#’JH il ‘i."(:‘.""’- R ET
w.\\nﬁ,,,.{ ﬁ’\i




PARENT, TEACHER, AND
‘SCHOOL -

CHAPTER 1
Tee OLp SCHOOL AND THE NEW

1. THE HOME AND THE SCHOOL OF COLONIAL TIMES

1. The average colonial home. — The average colo-
nial home was some hundred yards from any other
home. In many cases settlements were many miles
apart. New York, our first city in size, was, at the
close of the colonial period, a town of only 40,000
people. Chicago, our second city, was then only a
French trading post with a few log cabins.

The average colonial home was a crude house with
one or two large and substantial rooms, a few shed
rooms, and a meager supply of rough homemade furni-
ture. It was surrounded by small fields in which grew
patches of Indian corn, wheat, rye, and oats. There
was a large vegetable garden in which grew all the
substantial vegetables in sufficient quantity to afford
both a summer and winter supply. Flocks of chickens,
turkeys, geese, ducks, and guinea fowl gleaned an
abundant living from the luxurious vegetation or were
supplied from the harvested crops. A few cattle
and sheep roamed in the neighboring woodlands or

pastures.
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