COLEMAN
BRITTENHAM

CAMPBELL
. GIRARD

i




Making Sense

Constructing Knowledge
in the Arts and Sciences

Bob Coleman
University of South Alabama

Rebecca Brittenham
Indiana University—South Bend

Scott Campbell
State University of New York at Stony Brook

Stephanie Girard
Spring Hill College

Houghton Mifflin Company Boston  New York



Senior Sponsoring Editor: Suzanne Phelps Weir
Senior Development Editor: Martha Bustin
Editorial Assistant: Becky Wong

Project Editor: Carla Thompson

Editorial Assistant: Christian Downey
Production/Design Coordinator: Lisa Jelly Smith
Manufacturing Manager: Florence Cadran
Marketing Manager: Cindy Graff-Cohen
Marketing Assistant: Sandra Krumholz

Cover art: Claire Grace Watson, MST
Cover image: The Phaistos Disk, Crete, ¢. 1700 B.C.

Acknowledgments appear on pages 659-661, which constitute a continuation of the
copyright page.

Copyright © 2002 by Houghton Mifflin Company. All rights reserved.

No part of this work may be reproduced or transmitted in any form or by any means,
electronic or mechanical, including photocopying and recording, or by any informa-
tion storage or retrieval system without the prior written permission of the copyright
owner unless such copying is expressly permitted by federal copyright law. With the
exception of nonprofit transcription in Braille, Houghton Mifflin is not authorized to
grant permission for further uses of copyrighted selections reprinted in this text with-
out the permission of their owners. Permission must be obtained from the individual
copyright owners as identified herein. Address requests for permission to make copies
of Houghton Mifflin material to College Permissions, HSughton Mifflin Company,
222 Berkeley Street, Boston, MA 02116-3764.

Printed in the U.S.A.
Library of Congress Control Number: 2001131486
ISBN: 0-395-98630-3

3456789-QF-06 050403 02



Preface

Making Sense: Constructing Knowledge in the Arts and Sciences is a
collection of thirty-seven essays drawn from across the spectrum of
the arts and sciences. Written for general audiences by specialists in
their fields, these essays present a variety of perspectives on the cen-
tral question of how knowledge is communicated across different
communities of understanding. Making Sense balances essays on top-
ics such as imagination and reality, the construction of personality,
and the importance of public debate with histories of science, studies
of technology and culture, and biological explanations of social be-
havior. Analyses of Disney World, comic books, and the Buffalo Bill
Museum may be found side by side with discussions of cloning,
Hawaiian nationalism, Grant Wood’s American Gothic, and relations
between the races.

The authors included in Making Sense are also a mix: we include
familiar scholarly names like Gloria Anzaldaa, Clifford Geertz,
Sherry Turkle, Thomas Kuhn, and Jane Tompkins; famous popular
authors like Walter Mosley, Jeanette Winterson, Ralph Ellison, Annie
Dillard, and Jared Diamond; and less well-known but equally accessi-
ble writers like Rebecca Solnit, Barbara Mellix, Witold Rybczynski,
and Yi-Fu Tuan. Architects, physicists, historians, novelists, and crit-
ics, our authors represent a variety of disciplines and professions. We
hope that the breadth of these writers’ experiences helps students to
understand the importance of reading and writing as means of com-
municating within and between groups.

To provide instructors with maximum flexibility for tailoring the
course to the needs of their particular students, we have selected es-
says of varying lengths, styles, ideas, and approaches. All of these es-
says, however, demonstrate an awareness of audience, a clarity of
purpose, and an engagement with ongoing debate. They make effec-
tive use of quotations, they define and apply analytical terms, and
above all, they exemplify good writing.

Distinctive Features of Making Sense

e Thesis-driven selections. The many thesis-driven readings in Mak-
ing Sense present arguments about issues that will engage and
stimulate students. These argumentative readings are substantive
and intellectually enriching, yet accessible, and they help students
to improve their own writing, reading, and critical thinking skills.
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* Cross-disciplinary selections. The writers in this collection, what-
ever their “home” discipline, write to readers beyond their disci-
pline’s borders in readable, understandable language. Their essays
demonstrate the many ways that arguments can be made and sup-
ported in order to make sense to particular audiences.

e Scientific and technological perspectives. This broad and balanced
collection includes essays from the scientific and technological dis-
ciplines and from a wide range of disciplines in the humanities. All
are readable essays written for a general rather than a specialized
audience.

e Flexible organization. Making Sense is well suited for courses or-
ganized by theme, discipline, or argumentative approach. Its
readings are arranged alphabetically for maximum flexibility and
to emphasize the book’s function as a collection of provocative,
scholarly essays. Alternative thematic and disciplinary tables of
contents are also included in an appendix.

¢ Diverse and contemporary readings. This volume contains a
wide range of disciplines, styles, and authors—including Anzalda,
Berger, Dillard, Ellison, Kaku, Lasch, Geertz, Gould, Mosley, Son-
tag, Winterson, and many others. The essays were written primar-
ily between the years of 1980 and 2000, with several classic essays
from the 1960s and 1970s also included.

e Substantial art program. More than fifty photos and pieces of art,
including one entire reading in graphic form, support and supple-
ment the reading selections and serve as reference points for dis-
cussion and writing.

e The Introduction. The Introduction emphasizes the use of
rhetoric as a tool for understanding how an author’s purpose,
persona, and audience contribute to the shaping of his or her
argument.

e “Making Sense Through Writing.” This chapter discusses how to
analyze the arguments presented in the readings and how to use
that analysis as a basis for generating written responses to the text.
It covers the concepts of summary, paraphrase, and analysis, pay-
ing particular attention to the sufficiency and relevance of textual
evidence.

e “Making Sense Through Research.” This chapter offers sugges-
tions to students for using the Internet and library reference
sources to prepare for discussion of the readings or to develop
ideas for writing about the readings. In addition, we include
“Questions for Writing a Research Proposal,” “Guidelines for
Evaluating Internet Sources,” and a brief guide to MLA and APA
citation styles.
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* “Writing in the Disciplines.” This part features a series of com-
missioned essays by current faculty in a range of disciplines. These
essays address the general requirements for writing for these disci-
plines and the importance of writing in a range of fields.

¢ Engaging questions. Questions that follow the readings are not of
the yes/no, right/wrong variety; instead they are designed to open
up discussion, to provoke responses, and to suggest a variety of
ways to make sense of each essay. The questions typically build on
the answers to previous questions or the results of previous discus-
sion or activity. They are arranged in four categories:

1. Getting Started. These questions are designed to promote dis-
cussion and critical thinking about the reading. They may en-
courage rereading with an eye to identifying key terms,
rhetorical strategies, important passages or quotations. Many
group activities are suggested in this section.

Writing. Building on responses to the Getting Started questions,

these questions are meant to help students not only to think

about the essay in a new way but also to work out their own
positions on the subject. These writing assignments may be
framed as a series of questions in order to provide students with

a series of alternative ways of thinking about both the text and

the assignment.

Using the Library and the Internet. These questions invite stu-

dents to connect their readings to the world outside the text. By

conducting research in the library or on the Internet, students
can learn to challenge or extend the essay’s themes and argu-
ments or to follow up on their own responses.

4. Making Connections. These questions suggest relationships be-
tween and among the essays. Using the terms of one essay as a
way to read and analyze another can help students to develop
an enhanced understanding of the readings or to gain a com-
pletely new perspective on an issue. Comparing and contrasting
writers’ approaches helps students to understand alternative
rhetorical strategies. Working with more than one essay em-
powers students to overcome their hesitation about analyzing
the work of an author who may be an expert in his or her field.
By focusing on their mastery of particular readings rather than
on their expertise on specific issues, these questions enable stu-
dents to enter the conversation.

b

w

e Headnotes. Each essay is introduced with a brief headnote pro-
viding biographical information about the author and including,
where necessary, an explanation of important terms or concepts.
The headnotes also include URLs where students can go to learn
more about the author or the topic of reading selections. We have
tried as much as possible to avoid shaping the student’s reading of
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the text. The essays we have included present a number of options
for teaching. The brevity of our notes allows you to prepare stu-
dents for their reading in keeping with the instructional approach
you have chosen or the connections you would like them to see
with other essays in an assignment sequence.

Assignment Sequences

Assignment sequencing makes it possible to translate a pedagogical
emphasis on revision into practice. Instead of reading one essay, writ-
ing a paper on it (and often tossing that paper out once it has been
“finished” and graded), and then moving on to completely fresh
ground, students responding to sequenced assignments are encour-
aged to revisit their own earlier papers just as they revisit essays they
have already read and worked with.

While teachers may want to create fresh starts at one or two
points in the semester, we have found that by and large students pro-
duce better work when they are able to incorporate familiar readings
and build upon familiar writing processes. In fact, studies of basic
writers have shown that students struggling to produce better writing
can often be hampered by hypercritical self-editing: Such students of-
ten cross out or erase material before they have had the chance to de-
velop an idea, and they throw out drafts of papers before they have a
chance to recognize and capitalize on improved skills. Similarly, if stu-
dents feel they failed to “get” a previous reading, they will often try
to bury the failure and move on rather than learning that a return to
that same reading through a fresh perspective (sometimes much later
in the semester) often provides greater and enriched understanding.

Sequenced assignments allow students to reread and rethink previ-
ous essays from new standpoints; they encourage students to rework
their own papers from reconsidered, even transformed positions.
More than this, sequenced assignments mirror the way that we often
appropriate new knowledge—by using the familiar as a way to under-
stand, to make a connection to the unfamiliar. In addition, the new
text often helps students to recognize the assumptions that shaped
their earlier readings and to learn the power of an alternate interpre-
tive approach.

Each assignment sequence asks students to use one reading as a
way to reapproach one or more previous readings, or to use the pre-
vious reading(s) to provide an interpretive approach to the new read-
ing. This process of creating connections between texts helps students
to understand the interpretive choices involved in reading and writ-
ing. It also helps students to break new ground, to find unexpected
points of contact between writers, and in that process of negotiation
to develop their own committed points of view on an issue. Further,
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assignments that involve connecting the ideas of two or more writers
make particular sense within scholarly communities where essays are
rarely limited to an engagement with a single writer, where the con-
ventions of citation, allusion, and footnoting demand that each new
conversation make reference to traditions of thought and ongoing
conversations about an issue.

Instructor’s Manual

A separate Instructor’s Manual includes teaching tips and strategies
for making the best use of Making Sense based on the editors’ own
experiences in using these essays in composition classrooms at Indi-
ana University at South Bend, the University of South Alabama, Rut-
gers University, and Montclair State University. The entries provided
for each essay include a list of critical vocabulary, suggestions for
points of entry and emphasis, a discussion of student responses to the
essay, and advice on linking essays in sequences. We also identify se-
lections that work well at the beginning of the semester or the begin-
ning of the sequence.

Making Sense Companion Web Site

The Making Sense companion web site provides alternative tables of
contents, sample syllabi, sample assignments, research links, Web-
based activities, and links to additional visuals that complement es-
says in Making Sense and an e-mail address where you can send us
your comments, questions, and ideas.
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Final Note

In compiling and writing Making Sense, we recognize that controver-
sies within composition studies, departments of English, divisions of
Humanities, and universities as a whole are signs of a fundamental
shift in ways of defining what it means to have a college education.
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Increasingly, students are vocationally oriented, pursuing not an edu-
cation but a career. Simultaneously, however, business and industry
executives are searching for employees who combine specialized
knowledge with excellent writing and oral communication skills, em-
ployees who are flexible and able to change as the organization
changes. In an effort to respond to these conflicting needs, we have
created a composition reader that challenges students not only to
think “outside the box,” i.e., to examine and investigate ideas rather
than simply to absorb and re-present facts, but also to make sense of
“the box” for themselves.

LAl ol
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