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Preface

This book will not tell you how to teach reading and writing. Teaching literacy is in
large measure a matter of making choices: Should you use basal readers or children’s
books, or both? Should you teach children to read whole words or to sound out words
letter by letter, or both? Should you have three reading groups or four, or no groups?
There are no right answers to these questions. The answers depend on your personal
philosophy, your interpretation of the research, the level at which you are teaching,
the kinds of students you are teaching, community preferences, and the nature of
your school’s or school district’s reading program.

What this book will do is help you discover approaches and techniques that fit
your teaching style and your teaching situation. Its aim is to present as fairly, com-
pletely, and clearly as possible the major approaches and techniques that research
and practice have indicated to be successful. This book also presents the theories behind
the methods, so you will be free to choose, adapt, and/or construct those approach-
es and techniques that best fit your style and teaching situation. You will be creat-
ing literacy instruction.

Although approaches and techniques are emphasized in the text, methods are
only a portion of the equation. Reading is not just a process; it is also very much a
content area. What students read does matter, and, therefore, recommendations for
specific children’s books and other reading materials have been provided. The basic
premise of this book is that the best reading programs are a combination of effec-
tive techniques and plenty of worthwhile reading material.

Because children differ greatly in their backgrounds, needs, and interests, a vari-
ety of suggestions is provided for both techniques and types of books to be used.
The intent is to provide you with sufficient background knowledge of teaching meth-
ods and children’s books and other materials to enable you to create effective instruc-
tion for all the children you teach, whether they are rich or poor; bright, average, or
slow; with disabilities or without; urban or suburban; or from any of the diverse cul-
tural and ethnic groups that compose today’s classrooms.

This book also recognizes that reading is part of a larger language process; there-
fore, considerable attention is paid to writing and the other language arts, especial-
ly as these relate to reading instruction. Whether reading or writing is being addressed,
emphasis is on making the student the center of instruction. For instance, activities
are recommended that allow students to choose writing topics and reading materi-
als. Approaches that foster a personal response to reading are also advocated. Just
as you are encouraged by this text to create your own reading instruction, students
must be encouraged to create their own literacy.

Changes in the Third Edition

The third edition emphasizes the all in Creating Literacy Instruction for All Children.
Most children learn to read and write without any major problems. Unfortunately,
about one child out of every four will experience some difficulty with reading and
writing. Over the years, there developed a belief that these students need some sort
of specialized help in order to become proficient readers and writers. Responsibility
for their instruction was often turned over to the learning disabilities teacher or read-
ing specialist. Classroom teachers came to feel that they didn’t have the expertise need-



ed to help these youngsters. They believed that these students needed special tech-
niques. However, highly successful intervention programs, many conducted by class-
room teachers, have demonstrated that most struggling readers and writers will learn,
if given some extra support and instruction. In addition, the intervention techniques
that were successfully applied are those that are used or could be used by well-
prepared classroom teachers.

This edition endorses the viewpoint that a well-prepared classroom teacher is
capable of effectively instructing most struggling readers and writers. Even when stu-
dents have such severe problems that they need specialized help, it is the classroom
teacher’s responsibility to coordinate with the specialist and, after the student has
been discontinued from the special program, to extend the student’s literacy devel-
opment. To provide some direction for assisting struggling readers and writers, a new
section has been added to all chapters except Chapters 1, 12, and 13. Entitled “Help
for Struggling Readers and Writers”, the section suggests ways in which the teacher
might adapt instruction or assessment to meet the needs of underachieving readers
and writers.

A change in the title from Creating Reading Instruction for All Children to
Creating Literacy Instruction for All Children also signifies a change in emphasis in
the third edition. Although the focus of the text is still on reading instruction, there
is more attention paid throughout the text to the relationship between reading and
the other language arts. Throughout the text, integration is stressed. Instead of pro-
viding a balance between skills and holistic reading, this third edition proposes inte-
grating systematic skills and strategy instruction with reading and writing for real
purposes.

Assessment is also stressed. Sample lessons have been expanded so that they
contain an assessment component. In addition, Appendix B contains two highly use-
ful assessment measures that readers are free to photocopy and use: Word Pattern
Survey, and Syllable Survey.

One of the major intents of the third edition is to increase the usefulness of the
text. One way of doing this is by highlighting specific books that may be used with
elementary school students. The third edition provides updated and expanded read-
ing lists for students. In Appendix A, a graded list of more than 500 high-quality
children’s books that readers may use with their students is presented. At each grade
level, books are classified as easy, average, or challenging so that books appropriate
for struggling, average, and above-average readers may be selected.

Other changes in the third edition include:

®  Expanded coverage for teaching diverse students who are still learning
English
B  Exploration of the role of the preschool in early literacy instruction

Exploration of the concept of early versus emergent literacy
B Exploration of the standards movement and performance testing and a listing
in appropriate chapters of Essential Objectives

® Additional emphasis on assessment. Each instructional chapter has
suggestions for assessing students, with emphasis on ways of assessing essen-
tial objectives.

®  Fuller discussion of the use of technology, especially the role of the Internet
for teachers and students, including a list of sites for teachers and students.
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To assist you as you construct a framework for teaching reading and writing, a

number of features that readers and reviewers found most valuable have also been
revised or expanded.

Each chapter begins with an Anticipation Guide, which invites you to take
inventory of your current ideas and opinions about chapter topics. Review
your answers to this guide after reading the chapter, and note how your ideas
may have changed.

Using What You Know is a brief introduction to each chapter that helps you
relate your prior knowledge and the information presented in previous chap-
ter(s) to the chapter you are about to read.

Additional model teaching lessons have been provided. Set off by the heading
Lesson, they now encompass nearly every area of literacy instruction.

Key strategies, such as analyzing unknown words or summarizing a
paragraph, which students can use to become independent learners, are
outlined step by step and highlighted by the heading Student Strategy.

Practice and application activities have been identified as Reinforcement
Activities. Activities that involve reading and writing for real purposes have
been stressed.

To help make the descriptions of teaching techniques come alive, examples of
good teaching practices have been placed throughout the book in a feature
entitled Exemplary Teaching. All are true-life accounts; many have been
drawn from the memoirs of gifted teachers, while others were garnered from
newspaper reports or the author’s own observations.

Marginal annotations throughout the text provide the reader with interesting,
practical, handy advice and guidance. Because of the movement toward inclu-
sive classrooms, suggestions for teaching students of varying abilities—includ-
ing students with reading or learning disabilities—are presented in the body
of the text and in marginal annotations with the heading Adapting Instruction
for Struggling Readers and Writers. Suggestions are also made throughout the
text for assisting students who are still acquiring English. Marginal
annotations for these students are entitled Adapting Instruction for English
Language Learners. Other headings include Using Technology, Assessing
Student’s Progress, and Involving Parents. These headings, which are new to
the third edition, emphasize three important elements in literacy instruction.
Also, key terms are highlighted in the text and appear, with their definitions,
in the margin.

Each chapter concludes with a brief summary and two types of activities:
Classroom Applications are to be done on your own or with your classmates;
Field Applications are designed for your use in an elementary school
classroom.

Organization of the Text

The text has been organized in an attempt to reflect the order of the growth of lit-
eracy. Chapter 1 stresses constructing a philosophy of teaching reading and writing,
and Chapters 2 and 3 discuss emergent literacy and basic decoding strategies, includ-
ing phonics, syllabic analysis, and high-frequency words. Chapter 4 presents advanced
word-recognition skills and strategies: morphemic analysis and dictionary skills and



techniques for building vocabulary. Chapters 5 through 7 are devoted to compre-
hension: Chapter 5 emphasizes comprehension strategies that students might use;
Chapter 6 focuses on text structures and teaching procedures; Chapter 7 covers
application of comprehension skills in the content areas and through studying.
Chapter 8 takes a step beyond comprehension by focusing on responding to litera-
ture and fostering a love of reading.

Chapters 2 through 8, which emphasize essential reading strategies, constitute
the core of the book. Chapters 9 through 13 provide information on creating a well-
rounded literacy program. Chapter 9 describes approaches to reading. Chapter 10
explains the process approach to writing and discusses how reading and writing are
related. Chapter 11 suggests how previously presented strategies might be used with
children from diverse cultures and those with special needs. Chapter 12 presents
techniques for evaluating individuals and programs. Chapter 13 pulls all the topics
together in a discussion of principles for organizing and implementing a literacy pro-
gram. Also included in the final chapter is a section on technology and its place in
a program of literacy instruction.

This text, designed to be practical, offers detailed explanations, and often exam-
ples of application, for every major technique or strategy. Numerous suggestions for
practice activities and reading materials are also included. It is hoped that this book
will furnish you with an in-depth knowledge of literacy methods and materials so
that you will be able to construct lively, effective reading and writing instruction for
all the students you teach.

Supplements for Instructors and Students

Instructor’s Manual with Test Bank: For each chapter, the instructor’s manual fea-
tures a series of Learner Objectives, a Chapter Overview, suggestions for Before,
After, and During Reading, a list of suggested Teaching Activities, and suggestions
for Assessment. There is a Test Bank, which contains an assortment of multiple-
choice, short essay, and long essay questions for each chapter. This supplement
has been written completely by the text author, Tom Gunning.

Power Point™ Presentation: Designed for teachers using the text, the
PowerPoint™ Presentation consists of a series of slides (10-20 per chapter) that
can be shown as is or used to make overhead transparencies. The presentation
includes the following items for each chapter: Key Concepts, Sample Lesson
Outlines, Essential Student Objectives, and Key Charts.

Companion Web Site: Designed for students reading the text, the web site includes
the following features:

®  Chapter Overview: This section will preview the chapter’s contents and
explains the significance of the chapter in terms of understanding literacy
instruction.

B Online Study Guide: In addition to general suggestions for studying the text,
the online study guide will preview key concepts; provide focus questions and
core questions for students to keep in mind as they read the chapter; and
offers suggestions for using a graphic organizer to help students organize and
remember material. The Study Guide includes 10 multiple choice questions
for each chapter.

B Update: This section will provide updated information and research on key
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topics covered in the text and will offer additional titles for the Children’s
Reading Lists in the text. This area will be updated monthly.

B Discussion Corner: This is a Listserv in which the author will post questions
concerning key issues and readers will respond and carry on discussions.
Students may, for example, discuss how a suggested teaching technique
worked for them.

B Links: This key section provides links to other relevant and useful web sites.
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Using ALERT 285

Applying SQ3R 332

Taking notes 337

== Reinforcement
— Activities

Alphabet knowledge 59

The concept of rhyme 62

The concept of beginning
Sounds 66

Consonant letter-sound
relationships 99

Phonics 124

Building a sight vocabulary 134
Morphemic analysis 180
Dictionary usage 191

Main idea construction 212

Determining importance of
information 214

Extending the concept of facts and
opinions 281

After-reading strategies 317
Folktales 362

Poetry appreciation 366

Chapter books and novels 372

Exemplary
~ Teachmg
Shared reading with big books 42
Shared writing in

kindergarten 45

How to create an interest in
words 165

Developing vocabulary and confi-
dence 192

Using imaging 228
Using literature in the content
areas 298

CORI: A motivational content area
theme unit 320

Literature circles 360
Literature-based instruction 394
Revising 427

Understanding cultural
differences 457

Organizing for self-regulated
learning 531



